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_______________________________________________________CHAPTER  I                                                

                                                     

         INTRODUCTION                                                                  

     Axiology is the science and theory of values. The idea of value is present 

in every choice, decision and act of a person. When we choose between two purposes or 

courses of action, we decide which of them is better and our decision is in favour of that 

which we consider as better at that time. In this process of choice and decision, the 

concept of value is involved. Axiology is often thought to include ethics and aesthetics –

philosophical fields that depends crucially on notion of values. The ethical concepts of 

‘right’ and ‘wrong’ , ‘good’ and ‘bad’ , ‘virtue’ and ‘vice’ have always influenced the 

mundane activities of man throughout the civilizations as classified by Ronald Toynbe
1
. 

Every civilization had certain distinctive peculiarities and ideals. For example, the Indian, 

Sinic and Hellenic civilizations compounded ethical, social, emotional and spiritual 

values
2
. In India all human efforts were related to the fulfillment of the fundamental 

purpose of human life, Moksha or liberation. The Indians had before them the ideal of 

self-realization. Their dominant value ‘Karam’ or duty is reflected in politics, society and 

economics. Their greatest values were spiritual speculation, character formation, simple 

living, high thinking and knowledge acquisition to have power and humanity. 

1.0.0   CONCEPT OF AXIOLOGY 

    Axiology is derived from Greek the word axiā, which means "value or 

worth" and logia  is the philosophical study of  value. The term was first used in the early 

20th century by Paul Lapie, in 1902, and E. Von Hartmann, in 1908
3. 

Axiology studies 

mainly two kinds of values: ethics and aesthetics. Ethics investigates the concepts of right 

and good in individual and social conduct i.e. it is the study of values in human conduct. 

Aesthetics is the study of values in art i.e. it study the concepts of beauty and harmony. 

So Axiology is the philosophical study of goodness or values, and its significance lies: 

a).   In the considerable expansion that it has given to the meaning of the term value. 

                                                             
1
 Taneja, V.R. : Foundation of Education Philosophical and Sociological, p. 189. 

2
 Ibid., p. 189. 

3
 <http://en.wikipedia.org/wiki/Axiology> 
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b).  In the unification that it has provided for the study of a variety of questions – 

economic, moral, aesthetic and even logical that had often been considered in relative 

isolation.
4
 

Lotze holds axiology as,” The general theory of value; the study of objects 

of interest”.
5
 John Warfield defines Axiology as, “The study of the nature of types and 

criteria of values and value judgment, especially in ethics”.
6
 In this way we can say that 

Axiology is a branch dealing with values i.e. ethics, aesthetics and religion.   

  Axiology refers primarily to the writings of the Austro-German 

phenomenologist such as Franz Brentano, Alexius Meinong, Max Scheler and Nicolai 

Hartmann. Their influence has been transmitted to the Anglophone world through the 

writings of G.E. Moore, W.D. Ross, Roderick Chisholm, and more recently Robert 

Nozick
7
. The axiological movement emerges from the phenomenological method. The 

axiologists sought to characterize the notion of value in general, of which moral value is 

only one species. They argue against Kant, that goodness does not exclusively derive 

from the will, but exists in objective hierarchies. They emphasize the extent to which it is 

through emotions and feelings that human beings discern values. The notion of right 

action is understood derivatively in terms of the values which emotions reveal.
8
 

                The term ‘value’ is used in a confused but widespread way not only in 

economics and philosophy but also in other social sciences and humanities. The extension 

of the meaning and the use of the term began in economics or in  political economy, it 

was then called ‘value‘ and became technical term central to that branch of economics 

which was labeled as theory of value. The idea was introduced by Hugo Munsterberg and 

W.M. Urban, taken up by Ralph Baston Perry, John Dewey, D.H. Parker, E.W. Hall and 

others and later refurbished by S. C. Pepper and Paul W. Taylor
9
. The conception matured 

in 1890 in the writings of Alexius Meinony and Christian Von Ehrenfels, two Austrian 

followers of Fraz Bentano and  through others like Max Scheler and Nicolai Hartmann, 

two twentieth-century German followers and the idea of general theory of value became 

popular in the continent and in Latin America.
10

 

                                                             
4 <http://www.Britannicaonlineencyclopedia.org/Axiology> 
5 <http://pespmc1.vub.ac.be/ASC/AXIOLOGY.html> 
6
 <http://pespmc1.vub.ac.be/ASC/AXIOLOGY.html> 

7 <http://www.newworldencyclopedia.org/entry/Axiology> 
8 <http://www.newworldencyclopedia.org/entry/Axiology> 
9
 The Encyclopedia of Philosophy,Vol. VIII, p. 229. 

10 Ibid., p. 229. 
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                 Then German philosophers, especially Rudolf Herman Lotze, Albrecht Ritschl 

and Nietzsche began to take the notion of value in much broader sense and gave it 

primary importance in their thinking.
 11

 Even philosophers from the time of Plato had 

discussed a variety of questions under such headings as the good, the end, the right, 

obligation, virtue, moral judgment, aesthetic judgment, truth, and validity etc.  

                 Prof. C. Seshadri (1992), “Value refers to objects that human beings consider 

desirable and worthy of pursuit in their thoughts, feelings and actions. These objects may 

be material or abstract qualities and states of mind and heart like truthfulness, happiness, 

peace, justice. In any case, they function as ideals and standards and govern human 

actions.”
12

 Man acts to satisfy his wants, anything which satisfies a human want, becomes 

thereby a value. ‘Our conduct is motivated by our value’ is another way of saying that we 

act to satisfy our wants. Values are masterminds which give direction to one’s strivings. It 

represents feelings, wants, interests, attitudes, preferences and opinions about what is 

right, just, fair or desirable. In other words, value is an enduring belief that a specific 

mode of conduct or state of existence is personally or socially preferable to an opposite or 

converse mode of conduct or state of existence.  

                 N. Torralba (1995) holds, “Values can be defined operationally to include 

norms of right conduct and good intellectual and moral habits.”
13

Value aims at perfection, 

self realization, satisfaction development, integrity and cohesion etc. Values are therefore, 

related to those activities, which are thought good or useful and valuable . These values at 

any moment play a significant role in the life of man in enabling to lead his personal and 

social life successfully. They occupy an important place in education. They lead to 

motivation, which in turn results in desirable behaviour. 

                  Kireet Joshi (1997), a former Educational Adviser to the Government of India 

in Education for Character Development has explained the word “value” in these words, 

“This word value as understood in the context of educational philosophy, refers to those 

desirable ideals and goals which are intrinsic in themselves and which, when achieved or 

attempted to be achieved, evoke a deep sense of fulfillment to one or many or all parts of 

                                                             
11 Ibid., p. 229.  
12

 Reproduced by Chand, Jagdish: Value Education, p. 3. 
13Ibid., p. 3. 
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what we consider to be the highest elements of our nature.”
14

 Truth, Beauty and Goodness 

are the supreme values of life. They are intrinsic in character and they are end-in-

themselves. Even if there are wide differences as to what is meant by these three items,  

there is agreement that they are most desirable ideals and mere orientation towards them 

inspires development of those states of our being and becoming in which we can hope to 

find some kind of ultimate fulfillment. Value is the act of cherishing something. A person 

who values justice will spend a lot of energy in search for it. It is the co-operative result 

of an interaction between personal and impersonal elements. 

             Prof.B.Mukhopadhyay in his write-up in “University News “(March 7-13, 

2005) has attempted to differentiate value related terms. He has observed,” Values do not 

mean only virtues. Moral values are known as virtues. Ethics deal with right and norms. 

Ethics is a system or code of morals. Once someone knows his values and knows what is 

important to him, ethics can help him to set goals”
15

.  Morality is concerned, both, with 

beliefs and actions which are in conformity with the social norms shaped, modified and 

chiseled over a length of time. The belief about what is right and what is wrong, what 

ought to be done and what ought not to be done is generally defined as moral belief. 

Values involve individual feelings, ideas and beliefs an individual operates according to a 

system of values. Everything he does, every decision he makes, comes from within, 

conscious or unconscious system of values. 

 In relation to the determination of a thing or act educationists put forward 

the following ideas. 

• The value of a thing is due to the fact that the thing has power to satisfy our wants. 

• Anything has value if it is related to the perfection of life for which a man 

endeavours in his life. 

• Anything which has utility. 

• Anything which is helpful in organizing society is called value.  

• Anything which helps for existence. 

                                                             
14

 Ibid., p. 4. 
15 Ibid., p. 5. 
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• Values are determined by the notions of individuals and also by the circumstances 

in which they live, etc. 

                  Values are nothing but the social-amity and adjustability without 

causing any damage to others right, whether they may be personal, social, intellectual or 

even spiritual values. The Sathya Sai Education in Human Values Programme identifies 

‘Five Domains’ of human personality and ‘Five Basic Human Values’ corresponding to 

these domains.
16

The five domains of the personality are the physical, intellectual, 

emotional, super-conscious and the spiritual. The five “basic human values” are of Truth, 

Right Conduct, Peace, Love and Non-violence. They are called basic because they are 

pursed by people of all cultures and religions and are timeless. 

1.1.0         CLASSIFICATION OF VALUES 

         Values are classified in a number of ways. However, here we are giving important 

types of classifications:- 

Spranger's Classification :  Edward Spranger was a German philosopher and 

psychologist. He adds that in its purest form the social interest is selfless and tends to 

approach very closely to the religious attitude. His chief aim in life is to order and 

systematize his knowledge. He does not imply that a given man belongs exclusively to 

one or another of these types of values. His depictions are entirely in terms of 'ideal 

types,' a conception fully explained in his book Types of Men. Spranger in his 

comprehensive discourse on Types of Men, posited six basic evaluative attitudes resulting 

from the striving of men towards different normative goals. He called these values: 

1. The Theoretical, whose dominant interest is the discovery of truth. 

2. The Economic, whose  interest is in what is useful. 

3. The Aesthetic, whose highest value is form and harmony. 

4. The Social, whose highest value is love of people. 

5. The Political, whose interest is primarily in power. 

6. The Religious, whose highest value is unity. 

 

                                                             
16 Chand, Jagdish: Value Education,  p. 33. 
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Plato's Classification:  

                 Like all ancient philosophers Plato maintains a virtue-based eudemonistic 

ethics. That is to say, human well-being is the highest aim of moral thought and conduct; 

the virtues are the requisite skills and character-traits. Plato developed such distinct areas 

of philosophy as epistemology, metaphysics, ethics, and aesthetics. The philosophy of 

Plato is marked by the usage of dialectic, a method of discussion involving ever more 

profound insights into the nature of reality, and by cognitive optimism, a belief in the 

capacity of the human mind to attain the truth and to use this truth for the rational and 

virtuous ordering of human affairs. Plato believes that conflicting interests of different 

parts of society can be harmonized. The best, rational and righteous, political order, 

which he proposes, leads to a harmonious unity of society and allows each of its parts to 

flourish, but not at the expense of others. The theoretical design and practical 

implementation of such order, he argues, are impossible without virtue. Plato classified 

values on the basis of ultimate realities. These are as follows: 

1. Truth  2. Beauty  3. Goodness. 

These are also the basic values of life enunciated by the Indian thinkers as Satyam, 

Shivam, Sundram. 

Parker's Classification:  

                 Parker’s distinction lies in its desire to foster the self-worth of individuals so 

that students can become active citizens in a diverse, democratic society and changing 

world. Parker’s philosophy of education leads students to develop self-discipline, 

independence of mind and collaborative spirit necessary to apply their values, skills, 

knowledge and ideas to think and act as vigorous participants in the life of our 

democracy. Parker was preoccupied with no area of given experience more than the 

value experience. He classified values as follows: 

1. Biological values               2.  Economic values 

3. Affective values                4.   Social values 

5. Intellectual values            6.   Aesthetic values 

7. Moral values                    8.   Religious value 
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Gandhi’s Classification:  

                           Gandhi, the great philosopher, educationist and experimenter expressed 

his views on everything from God to birth-control. After his return from England, he set 

up practice in Rajkot. Then he went to South Africa to look after the legal matter of a rich 

Indian firm. It was here that he evolved the ideas of ‘Truth and Non-Violence’. Gandhi’s 

values and his vision constituted a truly civilized and free India, it was not surprising that 

he developed firm views on education. Education not only moulds the new generation, 

but reflects a society’s fundamental assumptions about itself and the individuals which 

compose it. He holds service of all should be the first fundamental of every human being. 

Gandhi’s ideal of self-realization combines both the development of individuality as well 

as the society. He laid emphasis on the following values: 

• Truth                                      ●  Equality 

• Non-violence                         ●  Purity of ends and means 

• Self-discipline                        ●  Self-realization 

• Freedom                                 ●  Democracy 

                   The list compiled by the N.C.E.R.T. on the basis of various documents on 

education as well as the study of the Gandhian literature as given in Appendix III of        

“Document on Social, Moral and Spiritual Values in Education”(1979) shows values 

like- Abstinence, Devotion, Courage, Cooperation, Compassion, Tolerance, Sincerity, 

Duty, Universal love, Self-control, Purity ,Endurance, Freedom etc. 

                  Values classified by Dr. Karan Singh, a great scholar and thinker, 

Chancellor, Jawaharlal Nehru University holds that we need shared values for the 

emerging global society. As global citizens committed to human survival or welfare, we 

must use the latest array of innovative and interactive pedagogic methodologies to 

structure a worldwide programme of education. In a write-up in the ‘Hindustan Times’ 

December 10, 2004, he referred  to the following values: 

• Family values   ●   Inter-religious understanding values 

• Spiritual values   ●   Societal values 

• Global values    ●   Environmental values 
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                  People place different importance to the different value types. This is 

important from the point of view of understanding the behavior of people. When talking 

about values we must take into account that their field is a complex one, where classes of 

values don’t have a predetermined principle which can individualize each other in an 

autonomous way, or to put them in a kind of report on a certain distinctive pattern, but, 

more important, they are in a coordination and subordination report. Values are and can 

be perceived as we perceive all the other objects, independent by consciousness.  The 

number of values range from three (Satyam, Shivam, Sundaram) to 83 (reportedly 

itemized by N.C.E.R.T.). Broadly speaking the entire gamut of values may be classified 

into two types; One, the eternal, absolute or root values, and two, the temporal and 

mundane values. Moral and spiritual values are root-values, which take out of ourselves 

and inspire us to be good and to do good. The mundane values include contextual values, 

social, personal, universal etc. The values are subjective or objective, intrinsic or extrinsic 

and that they are of various kinds proves that there is a hierarchy of values. According to 

Plato and Kant, Man, who is valorous, possesses a special attribute of the mind or will 

that helps him to distinguish greater values from lesser ones. Kant develops the hierarchy 

of values based on the sanctity of man, who is always an end of the means.
17

 Anything 

that debases or injures man is immoral. Scientific and family values also play an 

important role in today’s life. Different families and different cultures have different 

values. Values are influenced by tradition, religion, mass media, social and political 

situations. Values have their foundations in higher and lower interests. The values which 

are born out of unthought desire or animal instinct are of lowest interest. The highest 

values are spiritual and intellectual; the lowest values are material. The spiritual values 

are also moral values; but in this case there is emphasis on the inner-self of the individual 

and his relation with the Supreme Being. Anything that takes the individual out of one-

self and inspires one to sacrifice for a great cause for the good of others is spiritual. 

Intrinsic values take precedence over instrumental values. Similarly eternal values are 

superior to temporal values. In like manner all inclusive values should claim priority over 

exclusive values.  

                                                             
17 Taneja, V.R. :Foundation of Education Philosophical and Sociological, p.195. 
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1.2.0  BASES OF VALUE CLASSIFICATION 

                       The values can form the basis as per dominant spheres of human life viz., 

Philosophical Bases, Psychological Bases, Ethical Bases and Socio-Cultural Bases etc. 

Values are the standards or guidelines for an individual’s life. These are influenced by an 

individual’s experiences, desires and specific situations. These are structured and 

restricted through processes of reflective thinking. Philosophical bases help man to attain 

a clear and consistent conception of world system. It offers a comprehensive outlook to 

serve as a link between various isolated disciplines. The moral and spiritual values and 

relevant problems are the topics for discussion in the area of philosophy. A philosophical 

base includes traditional and modern values. This basis includes sensitivity to the beliefs, 

traditions, and values across cultures and how these impact the relationships between 

children, families, and schooling, understanding of the purposes and goals of education 

and instruction for all and awareness of the human and legal rights and responsibilities of 

parents and children/youth as they relate to students. Psychological basis tells also how 

cultural factors may modify apparent abilities and suggests ways in which personal and 

other environmental influences can be improved. It includes instinctive and conscious 

behavior. This system of values is concerned with the instrumental and intrinsic values 

consistently brought together from the point of the development of a person and a society 

in all its material and ethical aspects. A value system is a set of consistent ethic values 

(more specifically the personal and cultural values) and used for the purpose of ethical or 

ideological integrity. Using core ethical values as the basis for ethical thinking can help to 

detect situations where we focus so hard on upholding one value that we sacrifice 

another. Every society consists of group of individuals and an individual may have 

positive and negative thinking. This thinking gives rise to two sets of values positive, and 

negative. This gives birth to Socio-cultural basis which involves positive and negative 

values. A society (or more specifically the system of order that enables the working of a 

society) exists for the purpose of benefiting the lives of the individuals who are members 

of that society. The functions of a society in providing such benefits would be those 

agreed to by the majority of individuals in the society and those individuals should be of 

positive thinking. All the bases of value classification are interlinked. 
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    1.3.0     VALUES IN DIFFERENT PHILOSOPHIC SYSTEMS 

                     Different philosophies talk about values. Idealism which was dominant 

philosophical theory in the ancient period also laid emphasis on values. Even in modern 

times, idealism has certain attractions which appeal to the human mind. This philosophy 

was represented by Socrates, Plato, Descartes, Berkley, Kant, Hegel, Richte, Froebel, 

Tagore, Mahatma Gandhi and Swami Vivekananda 
18

etc. According to idealists, “values 

substantially exist and man values them because they are realities and part of the fabric of 

the cosmos. The objective of living and learning is to develop the natural man into the 

ideal man. Values exist in themselves and  the act of valuing them is an individual 

experience” 
19

. According to them every object, idea or act has intrinsic value. The valuer 

has to discover it. They believe that the student realizes values and value has existence in 

his interests and desires. God or the Ultimate Reality also exists and re-embodies perfect 

values, perfectly realized. Plato holds that Truth, Beauty and Goodness are outstanding 

eternal values. Idealists believe in the realization of these values as a goal of life. They 

believe values are not man-made and their existence is permanent. These values can be 

gained through education.  

              Naturalists believe that, nature is the ultimate reality. Naturalist thinkers 

are Rousseau, Bacon, Lamark, Herbert Spencer, James, Locke, Pestalozzi, Nunn, Bernard 

Shaw, and Tagore
20

. They believe that values are found in nature and are discovered by 

man who is a rational being. According to Santayana, a rational man at his highest 

development is capable of attaining all the spiritual insights claiming supernatural 

inspirations by his own efforts alone, because man has the capacity to be noble as well as 

base. 
21

 They believe that values cannot be taught through old stereotyped systems of 

education.  Artificial and unnatural classroom method, rigidity of time table and old ideas 

of discipline have no value. They believe that the natural world is the real world. The 

natural method only can resolve moral disputes. The child and their natural development 

have become the pivotal aim of education.                                                             

         Pragmatism emerged as the twentieth century revolution. Charles Pierce, 

John Dewey, William James, Kilpatrick, Schiller, developed Pragmatism
22

. Pragmatists 

                                                             
18 Naqi, Mohammad: Modern Value Education , p. 143. 
19

 Taneja, V.R. : Foundation of Education Philosophical and Sociological, p. 196. 
20

 Ibid., p. 187. 
21

  Ibid., p. 196. 
22 Naqi, Mohammad: Modern Value Education, p.  214. 
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hold that values are not fixed or eternal. Pragmatists are not absolute in themselves. Man 

creates values according to the circumstances and environment. They are instrumentalists 

and hold that values are not intrinsically good but are good for themselves in a particular 

situation. Their theory of truth and method of problem solving has an operational 

character, through which they establish the idea that values are valuable for a purpose. 

Values are subjective, relative and mind dependent. The aim of education is to create 

values because due to the development of science and technology there is a continuous 

degradation in the higher values. 

           Existentialism is a modern philosophy which represents revolt against 

many outlooks and methods of traditional western philosophy. Soren Kierkegaard, 

Gabriel, Marshal, Martin Heidegger, Karl Jasper, Friedrich Nietzsche are the exponents 

of existentialism.
23

An Existentialist is completely free to choose his values. The most 

important aim of education is the making of a human person as one who lives and makes 

decisions about what he will do and be. Truth is inward, subjective and intuitive. 

Existentialists also put emphasis on the individual like pragmatists and the naturalists. For 

them values emerge only when the individual interacts with his environment. They are 

not pre-existent and to be discovered. Rather they emerge when the individual faces the 

harsh reality of life. Hence it is individual himself who creates values out of life 

situations. Values to them are subjective; they are not facts. Reduction of values to facts 

leads to widespread loss of faith in values. 

                     Realism stands as a philosophy for people who don't believe in anything 

supernatural, but who care about right and wrong, and living ethically. The realists also 

challenge the views of the idealists about values, like the existentialists. John Amos 

Comenius, John Locke, and Johann Herbart are well known realists.
24 They emphasize  

that the real world is one wherein people pursue their self-interests. Happiness, however, 

comes from fulfillment of human responsibilities and obligations. Complete living is to 

be realized through activities like self-preservation, earning a living, fulfilling duties etc. 

Character  development was considered important by some realists. They extended the 

horizon of human knowledge. The rise of scientific inquiry opened new vistas before 

human mind.  All these led to a new spirit of inquiry into the realities of nature. Man 

started to believe more in himself. He thought that he would conquer the entire world 

                                                             
23 Ibid., p. 77. 
24 <http://www.scribd.com/doc/30574917/Realism-in-Education> 
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with his supreme gift of rationality. There are genuine claims about value which are true 

or false. These value-facts are mind-independent, they are not reducible to desires or 

other mental and non-mental facts of a non-evaluative kind. And these genuine, mind-

independent, irreducible value-facts are causally efficacious.  

                      Humanism is a naturalistic worldview with a long history of contribution to 

humanity. It encourages ethical integrity and promotes science and reason in the solving 

of human dilemmas and moral concerns. Alternatives to reason such as mysticism, faith, 

revelation, or other superstitions are delusional, arbitrary and counterproductive. 

Humanists live by moral deliberation and reflection, open to rational guidance and 

improvement and not by simplistic, dogmatic, or authoritarian ethical commandments. 

Humanism is a philosophy that provides meaning and guidance for people seeking to lead 

happy and socially responsible lives without supernaturalism. The ethics of Humanism 

stem from the fact that morality is a human invention and has been created by us for our 

well-being and happiness while working and living together in society. The basic human 

decencies: integrity, honesty, altruism, responsibility, etc. all allow us to live happier and 

healthier lives with a sense of self respect and dignity. It is a foregone conclusion that 

immoral living will lead to loss of self respect, alienation, and depression at the least, and 

self destruction, failure, and harm to the greater humanity at the worst. Only when we 

lead morally upright lives do we encourage trust, cooperation, and all of the things 

necessary for a prosperous life, society, and world. Ethical living is in the best interest of 

the individual. 
25

         

                           Logical positivism or analytical philosophy is a broad philosophical 

tradition characterized by an emphasis on clarity and argument  and a respect for the 

natural sciences.
26

   Leading practitioners are Bertrand Russell, George Edward Moore, 

Rudolf Carnap, and Ludwig Wittgenstein. They believe that moral values do exist in the 

world and come in the form of commands. God is the best explanation of objective moral 

values. Positivism asserts that the only authentic knowledge is that which is based on 

sense, experience and positive verification. 
27

   

   

 

                                                             
25 <http://www.dtstrainphilosophy.blogspot.com//what-is humanism.html.> 
26

 <http://en.wikipedia.org/wiki/Analytic_philosophy.html> 
27   <http://en.wikipedia.org/wiki/Positivism>  
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1.4.0        VALUES AND THEOLOGY 

According to the ancient Indian Scriptures. There are seven seminal concepts of 

values. These are rta(cosmic order); verna(class); asrama dharma(duties for different 

stages of life); law of karma(moral causation); samsara(transmigration); 

ahinsa(harmlessness); and moksha(liberation).
28

In ancient India the main goal of 

education was spiritual development which was to be achieved through leading a pious 

and virtuous life. For such a life, the inculcation of values was considered essential. The 

concept of values was presented in the concept of four-fold aims of human life which 

consists of Economic values(Artha), Hedonistic values(Kama), Moral 

values(Dharma),and Religious values (Moksha). Dharma is related to Ethics, Artha is 

wealth, Kama is pleasure and Moksha is liberation. The traditional triumvirate of values 

referred to the three-fold aim of human life consisting of Dharma, Artha and Kama which 

were considered to be mundane and empirical, it presupposed Moksha as the fourth and 

transcendental aim of human life. The literature is the index of the mind of a nation. India 

has presented in her literature highly evolved civilization dating back to a glorious golden 

age. Literature on the subject of values is enormous. It is expressed in religious books, in 

philosophical treatises, in dramas, in novels, in essays and editorials etc. In India the most 

valuable discourses on values can be found in such sacred traditional books as the 

Bhagvad Gita, the Adi Granth, and the Quran etc. These books are still the source of 

moral guidance in people’s lives. These books outline the Road of Humanity. 

               The Hindus have left their civilization not in stones, monoliths or crumbling 

edifices , but in architecture of ornamental writing sculpted in the euphonious  language-

Sanskrit. The very composition of the  Bhagvad Gita-its rhetoric , alliteration , diction 

style and a harmony shows that India had long since passed through states of  material 

and intellectual growth and had arrived at a lofty peak of spirituality. This Hindu epic, 

which is considered as the world's longest poem, is part of the Mahabharata written by 

Rishi Veda Vyasa. The earliest of the 100,000 verses could have been orally composed 

around 3140 B.C., while written documentations were dated between 300 B.C and 200 

A.D.
29

The Bhagvad Gita is one of the three legs, the Prastanatraya, on which the lofty 

edifice of the Vedanta Philosophy stands, the other two being the Upanishads and Brahma 

                                                             
28

 Gandhi, K.L. :Value Education,  p. 130. 
29< http://www.highbeam.com/doc/1G1-157032910.html>  
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Sutras. According to Indian tradition, the Bhagvad Gita is said to be five thousand years 

old, but in its essence it is even today as fresh as ever. The Bhagvad Gita is one of the 

holiest books of the Hinduism. The  Bhagvad Gita is the archetype of Yoga Scripture and 

constantly refers to itself as such , the ‘Scripture of Yoga’.  The Bhagvad Gita is a part of 

great Sanskrit epic, the Mahabharata, bodily comprising chapters twenty five to forty two 

of the Bhishma Parva, thus running into eighteen chapters having seven hundred verses.
30

 

The first six belong to karma, the next six with upasana(devotion or faith) and the last six 

with dhyana(knowledge).The Bhagvad Gita proceeds from the crisis of Arjuna, a 

deplorably pitiable state of consciousness that besieges the heroic personality of Arjuna. 

The Bhagvad Gita gave emphasis on ‘Nishkarma karma’. Nishkarma karma is based on 

the benefit of humanity in the spirit of perfect detachment, disinterest and selflessness. 

              The message of Bhagvad Gita is universal in its scope. It stands midway between 

a philosophical system and a poetic inspiration. The Bhagvad Gita is more a religious 

classic than a philosophical treatise. It is quoted in poetry, song and prayer. The 

metaphysics and theology of the Bhagvad Gita do not end in the realization of something 

abstract and beyond description. They are linked to life and they tell the central truth by 

the realization of which the highest human goal is attained
31

.                                

               Buddhism is one of the oldest religious traditions of mankind. Buddhism has 

attracted the attention of most intellectuals as it can be said to be the least dogmatic. It 

holds ethical principles of non-violence, tolerance and social discipline are unavoidable 

conditions of human existence,by emphasizing  the reality of dharma (the moral law), the 

sangha ( the social organization) and  the Bhuddha ( as the ultimate enlightened teacher of 

mankind). These are regarded as the tri-ratna (the three gems) of Buddhist philosophy and 

religion.
32

 The eight paths of morality, meditation and wisdom indicate values and 

elaborated as under: 

1. Right thought with pure mind, devoid of lust, ill will and cruelty; 

2. Right understanding of the impermanence of life; 

3. Right speech avoiding falsehood, calumny, harsh words and gossip; 

                                                             
30

 <http://www.haryana-online.com/bhagvad-gita.htm> 
31 Gupta, Ram Chandra: Sri Krishna: A Socio-Political and Philosophical Study, p. 30. 
32

 Kapur, Promilla(Dr.) and Kapur,  Teg Bahadur (Brigadier): Value Education Based on          

all Religions of the World, Vol. I, p. 311. 
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4. Right action not to commit murder and sexual misbehavior, avoid false speech 

and intoxicants and to practice charity, purity, generosity, honesty, truthfulness 

and self-discipline; 

5. Right vocation, not to harm or injure others; 

6. Right effort, preventing vices and imbibing virtues; 

7. Right mindfulness with awareness of the correct functions of body and mind; and 

8. Right concentration for the disciplined medication.
33

 

          The Buddhist period reveals that people were equal in all fields of their life. 

Man has been the central problem of Buddhist philosophy that gives a sense of 

purpose leading to a greater understanding of the concept of progress in human 

evolution. Every person is enjoined upon to treat others like his kin who deserve the 

same love and attachment as he himself.  

            Lord Mahavir was the twenty- fourth and last Tirthankara of the Jain 

religion of this era.
34

 The word Jainism is derived from ‘Jina’ which means 

‘conquered’; one who has conquered his passions, desires. It is applied to the 

liberated souls who have conquered passions and desires  and obtained 

emancipation.
35

 Right knowledge, right faith, and right conduct are the three most 

essentials with the help of which one could get rid of ignorance and bondage and 

could attain liberation. Jainism talks about five vows to indicate its general character. 

1. Non violence-ahinsa  

2. Truth-Satya 

3. Non Stealing-Achaurya or Asteya 

4. Celibacy/Chastity-Brahmcharya 

5. Non-attachment/Non-possession-Aparigraha.
36

 

                                                             
33 Kohli, Surinder Singh: Sikhism and Major World Religions, p. 106. 
34

 Kapur,  Promilla(Dr.) and Kapur,  Teg Bahadur (Brigadier): Value Education Based on all 

Religions of the World, Vol. I, p. 326. 
35 Sharma, Chandradhar (Dr.): Indian Philosophy, p. 51. 
36

 Kapur, Promilla(Dr.) and Kapur, Teg Bahadur (Brigadier): Value Education Based on all 

Religions of the World, Vol. I, p. 327. 
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               In Jainism moral code of conduct is emphasized.  Right conduct is helpful for 

the growth of values. Buddhism and Jainism both emphasize on the principles of equality, 

non-violence and denial of materialistic pleasures
37

. 

               According to Christianity, human being is the crown creation of God.
38

 The 

moral duty of man is to respond the good in the law of God, which ultimately brings 

happiness. Propagation of values is a key concern in Christian education. Spirituality is 

the light that illuminates human worth. Hate is the spiritual darkness because it blinds the 

worth of the object of our anger. Human worth is the higher value in biblical spirituality 

and every other value is subsumed in this. God reveals himself to man and man seeks to 

maintain relationship with God. Due to this relationship, he seeks relationship with his 

fellow beings. He has to imbibe the qualities of justice, benevolence, temperance and 

fortitude. Bible offers a comprehensive value system for a healthy and noble life. 

Education as a personal liberation entails, the empowerment to reach out to others in a 

spirit of service. To be educated is not only to be equipped with knowledge and skills but 

also to be motivated with a sense of mission to use both in the service the humanity. In 

Christian view of education, values cannot be pedagogically compartmentalized. 

Learning values and imbibing the motivation to practice them must be the integral part of 

the total learning experience. The fundamental purpose in education is not to teach or 

recommend some values. It is instead, to help in forming spiritually proactive and socially 

sensitive human beings capable of engaging their life in a spirit of selfless society. The 

larger goal of education is social transformation. The Bible’s greatness lies not only in its 

being the holy book but also in its being the general scripture of mankind which carries 

the message that all men on this earth are equal in the eyes of God. Good to humanity and 

mankind is the basic principle of the Bible. 

                          Islam stands for peace and harmony of man with his own self, with the 

world around him and with the Divine. It is a legalistic religion in the sense that it 

prescribes rules of conduct for Muslims, almost for every sphere of life, and all these may 

be taken as values of life in Islam. Mohammad was considered the last prophet of Islam. 

Much of Islamic discipline consists of techniques related to sincere devotion and prayer 

to God. Islam believes in Ibadat, in  its wider connotation ‘Ibadat’ is worship, obedience 

and service. Prayer for five times in a day is considered as a pillar of religion and the key 

                                                             
37

 Sharma, Chandradhar (Dr): Indian Philosophy, p. 55. 
38 Mathew, P. Johan : Christianity, p. 35. 
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to heaven. Self-purification and liberality are considered the highest values of life. Islam 

believes in five pillars which are as follows: 

1 Belief in one God; 

2 Belief in the angels; 

3 Belief in the Prophet; 

4 Belief in the day of judgment and 

5 Belief in Quran (The timeless knowledge of God)
39

 

In this world, right thinking breeds right action, and right action always leads to success.  

                     Sikhism, the youngest of the major world religions, strictly monotheistic in 

its fundamental belief, was born in the Punjab in the revelations of Guru Nanak (1469-

1539 A.D.). The Adi Granth is a voluminous anthology of the sacred verse by six of the 

ten Guru’s (whose compositions it carries) and some of the contemporary saints and men 

of devotion.
40

 The Adi Granth was compiled by Guru Arjan Dev, the 5
th

 Nanak in 1604 

A.D. and has 1430 pages containing 5894 hymns in all, in 31 ragas. This is the only Holy 

Scripture in the world which was written by the founders of the religion during their 

lifetime. All other holy scriptures were completed after their founders had for left their 

heavenly abodes. Further, this is the only holy scripture that can be considered as a 

“Universal Granth” because it contains the hymns of both Hindu and Muslim saints. At 

the time of inclusion of Bani(sacred/hymns or compositions), no discrimination on the 

basis of caste, creed and region was made. If there was any consideration, it was only 

spirituality and doctrinal identity and the second and most important consideration was 

the praise of the Almighty, one and only God for the whole humanity. During the four 

hundred years of history of existence of the Adi Granth there has been no second version 

of any shabad incorporated in it since it has been maintained as a sacred scripture of 

Sikhism and no one is allowed to dilute or alter its sanctity. 

 

1.5.0      VALUES AND THE ADI GRANTH            

The Adi Granth enunciates a perfect and practical way of life, which leaves 

nothing to speculation. Its teaching is to the general purport that God is to be worshiped 
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in spirit and in truth with little reference to particular form and salvation is unattainable 

without grace, faith and good work. The Adi Granth has a universal appeal and its 

philosophy is for the benefit and upliftment  of the total human kind. That is why one 

unique aspect of the daily prayer is to pray for  Sarbat Da Bhalla (Goodness/Benevolence 

for all), that is both happiness and peace for all since we belong to one and only one 

creator. Universal message of the Adi Granth for the welfare, respect and peace for all 

should not only reach every nook and corner of the world but should also enlighten all the 

wanting minds. The   precious treasure of the Adi Granth’s enlightment can definitely 

grant solace to the suffering humanity and give them courage to live in peace, 

contentment and social justice. The prescriptions of Gurbani are not meant for any 

particular sect or religion, but for the whole universe. It belongs to the entire spectrum of 

human faith. It breaks itself from all the communal shackles and disseminates the 

message of love, contentment, humility, brotherhood, equality, justice and peace 

applicable to all the religious communities of the whole world. This Holy Granth is also 

the first and perhaps the last inter-faith scripture of the world. It is an epitome of dignity 

and respect for all the religious faiths as it showers recognition and honour on all of them. 

The only condition is that of truthfulness, genuineness and benevolence. The Bani 

contained in the Adi Granth stands the test of logic. 

                              In the Adi Granth education is a man making process. It is for living 

and not for making a living. It is a debt from the present to future generations. Education 

is a silent transmission of civilization. The entire system which is propounded in the Adi 

Granth is based upon ethical principles and values. These values cannot be found in 

unified form as these are scattered. Education transforms biological man into human 

being and human being into super human being. This process of education is based upon 

conquest of knowledge over ignorance and that of virtue over evil. The process works 

through the eradication of polluting elements and inculcation of these values, virtues and 

qualities which help in truthful living. The Adi Granth has a deep impact on world life 

and thought. Its teachings have been a source of light and inspiration to  millions of 

people to attain a virtuous life. The composers of the Adi Granth tried to transform the 

suffering humanity into spiritually morally and socially sturdy people. They choose 

education as a vehicle of social change and transformation. 

                              In the Adi Granth views on various aspects of education viz. the 

meaning of education, role of education in human life,  content of education,  teacher, 
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methodology of education, education and society, education and morality, discipline and 

value system of education have been expressed. Guru Nanak was, perhaps the first to 

propound the concept of lifelong education. His emphasis was on spiritual and moral 

development. The pattern of the Adi Granth has been so conceived and worked out that it 

may be able to integrate religions and thoughts of the World.  

1.6.0       VALUES AND THE BHAGVAD GITA                              

Bhagvad Gita speaks of diverse ways of salvation- i.e., escaping from the self and 

knowing God by love, by word and by learning. The Bhagvad Gita stands as a guiding 

manual for the daily conduct of life, spiritual upliftment and self-realization. Our ego, 

pride, greed, hypocrisy, lust, jealousy, likes and dislikes are our living enemies. Krishna 

then explains that the root cause of this phenomenon is the eternal enemy of the aspiring 

spiritualist in the form of lust. The natural quality of the soul is love - to selflessly serve 

God and those around us. However, when the soul descends to this world that love is 

perverted into lust, and one untiringly tries to enjoy in a self-centered way without regard 

for others. The voice of lust impels one to seek immediate gratification and abandon 

activities that will be for one’s ultimate benefit. In this way, lust diverts one from the 

most progressive and happy life in return for meager and instantaneous gratification. To 

overcome this enemy, Krishna explains that one must tolerate such urges of lust and 

simultaneously strengthen one’s intelligence to become convinced of the higher pursuits 

in life. Beyond good and bad is action on the spiritual level, action which yields no 

reaction, action which ultimately frees one from the anxieties and entanglements of this 

world. Such action is known as 'akarma.' The secret of the tremendous appeal of the 

Bhagvad Gita is in the fact that it deals with a practical problem of everyday life, namely, 

‘how can a person do his duties in this society with righteousness’. The society in itself so 

filled with flaws that each of us wonder whether what we do is right or wrong. The 

Bhagvad Gita  helps us to solve this riddle and teaches us the right way to lead life. 

                            In Bhagvad Gita education is regarded as a source of illumination which 

brings to light hidden potentialities and helps in the harmonious development of 

personality. It makes man capable of self realization. The Bhagvad Gita recognizes that 

the Ultimate Reality has to be approached from within a wide range and mix of 

capabilities and limitations built into the mental, intellectual, emotional and spiritual 

composition of each individual’s personality. The slokas(Couplets/Verses) of Bhagvad 

Gita are simple in their literal meaning but full of a deeper meaning, whose constant 
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thinking and study only could make clearer to the human understanding. The Bhagvad 

Gita is an advice and store-house of the experience relating to divine knowledge. It is the 

transcendental not only for knowing the ultimate source of everything but also for 

knowing our relationship with Him and our duty towards perfection of the human society 

on the basis of this perfect knowledge. Bhagvad Gita begins with the definition of the 

Ultimate source. Aldous Huxley writes, “The Gita is one of the clearest and most 

comprehensive summaries of the perennial philosophy ever so have been made. Hence it 

endures value, not only for Indians, but for all mankind.” 
41

 

                   The present situation in India demands such a system of education which 

apart from strengthening national unity must strengthen social solidarity through 

meaningful and purposeful constructive value oriented education by adopting the inter-

disciplinary approach.  Religion, values and spirituality are interrelated to a considerable 

extent. Religion is a faith in the ‘Supreme Power’ or ‘Divine’ and is expressed through 

prayer and worship and other means of devotion. About moral values and religion, 

Gandhiji writes, “For me morals, ethics and religion are convertible terms. A moral life 

without religion is like a house built on sand.”
42

 Religious writings are replete with 

episodes which have great moral lessons for man. It would be lack of wisdom on the part 

of man not to benefit from the wealth of experience stored in religious books. 

             It may be observed that there is no watertight compartmental 

classification of values because they overlap. Apart from religious preachers and 

spiritualists, economists, educators, humanists, philosophers, political leaders, 

psychologists, social reformers, sociologists and thinkers have reflected upon the meaning 

and dimensions of the concept ‘Value‘ . Although their views differ widely but all of 

them stress the significance of values at personal, national and global level. By using the 

pedagogical approach to value the object is to provide a means by which students can 

more readily create themselves in an image we would all respect, and in effect sustain and 

broaden the personal, social, and intellectual conditions in which one can flourish for its 

own sake and to aesthetically human ends. Nonetheless it provides the framework for an 

education wherein the young can see themselves as transformative agents for themselves 

and other people, increasingly able in their life-long educative experience to create both 

themselves and their future in a manner representing the growing realization of civilized 

life. In value educational practice, an important factor which influences the realization of 
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educational goals is the value outlook. Axiological scope has a restraining power to the 

overall scheme of planning and determining value education by adopting the pedagogical 

approach. 

1.7.0      PEDAGOGY                              

                         The word pedagogy comes from the Greek word paidagogeo in 

which  paidos  means "child" and ago  means "lead"; so it literally means "to lead the 

child"
43

.The term generally refers to strategies of instruction, or a style of instruction. 

Pedagogy is the art and science of how something is taught and how students learn it. It 

includes the approach to teaching and learning, the way the content is delivered and what 

the students learn as a result of the process. So it means the art and science of educating 

children and often is used as a synonym for teaching. More accurately pedagogy 

embodies teacher-focused education. In the pedagogic model, teachers assume the 

responsibility for making decisions about what will be learned, how it will be learned and 

when it will be learned. It is a way of doing something, especially in a systematic way; It 

implies an orderly logical arrangement. Pedagogy is also sometimes referred to as the 

correct use of teaching strategies. For example, Brazilian Paulo Freire , one of the most 

influential educators of the 20th century, referred to his method of teaching adults as 

"Critical Pedagogy"
44

.In correlation with those instructive strategies the instructor's own 

philosophical beliefs of instruction are harboured and governed by the pupil's back-

ground knowledge and experience, situation, and environment, as well as learning goals 

set by the student and teacher. It is assisting students through interaction and activity in 

the ongoing academic and social events of the classroom. Pedagogy involves 

study of teaching method, aims of education, and the ways by which these can 

be achieved.                 

                            Any developmental approach to education starts with this recognition: 

teachers present the ways to students to think who already have their own very competent 

ways to think and students will use these ways of thinking to process the teacher’s input. 

Moreover, many of the views being presented are intellectually refined versions of 

viewpoints the students have developed in more rudimentary forms. Thus classroom 

presentations must partner with a student’s current cognitive competence system. Their 

                                                             
43

 <http.//en.wikipedia.org/wiki/pedagogy> 
44<http://www.wordiq.com/definition/pedagogy> 



24 

 

design must appeal to students views even when attempting to enhance and challenge 

those views, aiming at filing up the empty space or reorganize badly filled space with 

something new or better. Pedagogy involves the activities of educating or instructing; 

activities that impart knowledge or skill. It is assisting students through interaction and 

activity in the ongoing academic and social events of the classroom.  It refers to teaching 

skills teachers use to impart the specialized knowledge/content of their subject areas. 

Effective teachers display a wide range of skills and abilities that lead to create a learning 

environment where all students feel comfortable and are sure that they can succeed both 

academically and personally. This complex combination of skills and abilities is 

integrated in the professional teaching standards that also include essential knowledge, 

dispositions, and commitments that allow educators to practice at a high level. 

                           Evaluating the educational experience in terms of the categories of an 

individual’s integrity and social cohesion from an aesthetic perspective makes this life-

affirming development possible. We naturally make an effort toward building individual 

integrity and social cohesion in education by instinctive inclination, and through long-

established habits built by social training. Forming the axiological basis of realistic 

human development, together they suggest a framework to focus classroom practice so 

that the intentions and efforts of all of the participants become more clearer resulting in 

an aesthetic awareness and in their negative space they have educational value as well; 

e.g., to help instantiate Hegel's claim that "pedagogy is the art of making men 

ethical.”
45

More generally, and from an aesthetic perspective, individual integrity is 

essential to the human invention that comes only with individual, group, and institutional 

self-reliance and self-expression. At the same time we always need social cohesion, as it 

affords a secure and respected place in the community that supports us and our values, 

and lets us each act ultimately to the benefit of the rest of us.  

1.8.0     CONCEPT OF EDUCATION 

                    Education is the most important invention of mankind.  Education is as old as 

the human race.  It is a never ending process of growth and development and its period 

stretches from cradle to the grave. Education, in real sense, is to humanize humanity, and 

to make life progressive, cultured and civilized.  It is through education that man develops 

his thinking and reasoning, problem solving and creativity. Education transforms 

behavior of a person from instinctive to human. In the words of T.P.Nunn, “Education is 
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the complete development of the individuality of the child so that he can make an original 

contribution to human life to the best of its capacity”
46

. Education aims at the 

development of innate potentiality and unique individuality of each child according to his 

nature. It is the development of innate powers of man, which according to Pestalozzi is, 

“natural, harmonious and progressive”
47

.The fundamental purpose of education to 

transfigure the human personality into a pattern of perfection through a systematic 

process of development of the body, the enrichment of the mind, the sublimation of the 

emotions and the illumination of the spirit. Mahatma Gandhi has remarked, “By 

education I mean an all around drawing out of the best in the child and man –body, mind 

and spirit.”
48

 

         Education is a part of life and our questions about values and education are 

almost inseparable. This means values are embodied in educational practice. Thus, 

education develops a sense of discrimination between good and bad. This discrimination 

is based on values and these values are tested in schools. Values influence all aspects of 

educational process, techniques and procedures. In education of any society, the selection 

of curriculum, the type of discipline, administration and supervision, the questions of 

teaching methods, etc. are question of values.  

         When education is combined with values, it contributes the following 

advantages to individual and social life. 

• Development of healthy and balanced personality. 

• Capacity to earn livelihood and acquired material prosperity. 

• Development of vocational efficiency. 

• Creation of good citizenship. 

• Adjustment with the environment and its modification, fulfillment of the 

needs of man. 

• Development of character. 

• National integration and national development. 
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• Promotion of social efficiency, etc. 

          Good education is inseparable from value oriented education. Such 

education comprises of four main features. It is man making and character building, It is 

the desired taming of mind, body and soul, It is a quest from good to better and from 

better to the best and it is the hunt for liberated life. 

1.9.0           VALUE ORIENTED EDUCATION 

            Education without value is equal to praying without Bakthi. Man, values 

and education is a sacred triangle, where education is a vital medium to foster and 

perpetuate values in man. Teaching of science makes man wise, but teaching of values 

makes man completely human. The value oriented education refers to the variety of 

educational interventions-curricular and other proposed and practiced in the educational 

system to deal with what is perceived, as the general deterioration in values in all walks 

of life. Education in Values: A Source Book, published by NCERT (1992) states, “ the 

phrase ‘value education’ is preferred to other terms in vogue like ‘moral education,’ 

‘moral and spiritual education,’ etc., in view of its comprehensiveness, the concern is 

with the development of values in general and that covers moral, social, spiritual, 

aesthetic and other values as well.”
49

 

                        Value oriented education is not a new concept. In ancient India Truth, 

Beauty and Goodness were the supreme values. They served as the guiding lights for men 

in their lives. In the past the main objective of education was to equip the child for 

spiritual and moral life and help man to understand the values and ideals of life. Now the 

chief aim of value oriented education is to achieve maximum human resource 

development so as to improve our total life. Value oriented education helps in breaking 

the barriers, sharpens social sensitivity, provides a sense of sharing and cooperation, and 

strengthens democracy. Due to scientific and technological development, man has shifted 

his way of living from spiritual to materialistic. Value oriented education helps to 

eliminate obscurantism, religious fanatism, violence, superstitions and fatalism and makes 

balanced individuals. It enables the child to live in society as fully functioning individual 

and to lead a happy satisfied and contended life. It helps in perfecting the skills like self 

help skills, social skills and ethical skills.  

                         The essence of value education lies in social value system directing and 
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arranging individual moral outlook. The construction of value system takes realistic, 

social value relationship between individuals as a link and conformity of individual 

concepts of value as an initiation. Value educational process is the unification of 

educator’s value guidance and learner’s autonomous value construction, the unification of 

diachronic value construction and coexistent value conformity. Problems of values are the 

core in value oriented education. Value education, especially school moral education is a 

multi-dimensional system consisting of the educator, the student, educational content, 

methods and environment. In this system, the educator and the student are linked by a 

kind of interactive relationship of dual valuable subjects and objects. Meanwhile, there 

are two pairs of value relationship: One is the value relationship between subject and 

object formed by educational subjects, educational content, educational methods, 

educational environment and other instrumental essential factors. The other is the 

relationship of value formed by students, educational content, educational methods, 

educational environment and other instrumental key factors. Education instead of helping 

the students to develop meaning and purpose of life has placed them in a vicious circle. 

The universities and colleges are ridden with petty factionalism. We are in the grip of 

narrow, sectarianism, regionalism and fanatism. Value oriented education fosters 

universal and eternal values. Values as enshrined in Indian Constitution and given by 

eminent thinkers, scholars and different committees should be imparted. 

The Hartog Committee (1929) felt that religious instruction can be given in common 

schools outside the school hours. 

The Central Advisory Board of Education (1946) agreed that the syllabus 

incorporating the spiritual and moral teachings common to all religions should be 

formulated. For this purpose a short period should be arranged In the schools.   

The Radhakrishnan Commission (1948) felt that if we exclude spiritual training from 

our institutions we would be untrue to our whole historical development. 

The Secondary Education Commission's report in (1953) favored that religious and 

moral instruction should be given in schools outside the school hours on voluntary basis.  

White House Conference on Education (1955) is held valid even today. In respect of 

value education, the conference laid the stress on the following values: 
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• Appreciation of our democratic heritage. 

• Ability to think and evaluate consistently and creatively. 

• Ethical behaviour based on a sense of moral and spiritual values. 

• An awareness of our relationships with the world community. 

 The Sri Prakasa Commission of Religious and Moral instruction (1959) 

recommended that moral education should be imparted in all educational institutions. 

Kothari Commission (1964-66) felt that a serious defect in the school system is the 

absence of provision for education in social, moral and spiritual values. A national system 

of education that is related to life, needs and aspirations of the people cannot afford to 

ignore this purposeful force. The Commission strongly recommended direct and indirect 

teaching of social, moral and spiritual values to our children.  

National Policy on Education (1986) felt that the growing concern over the erosion of 

essential values and an increasing cynicism in society has brought to focus the need for 

readjustments in the curriculum in order to make education a forceful tool for the 

cultivation of desirable ethical, moral, spiritual and social values.  It further states that in 

our culturally plural society, education should foster universal and eternal values, oriented 

towards unity and integration of our people. Such value education should help eliminate 

obscurantism, religious fanatism, violence, superstition and fatalism. Apart from this 

combative role, value education has a profound positive content, based on our heritage, 

national goals, universal perceptions. It should lay primary emphasis on this aspect. 

Rammurthi Review Committee (1990) observed that value education is to be 

constructed as continuous process which is to be sustained throughout the process of 

growth of the individual from childhood to adolescence, then to adulthood and so on. It is 

also the role of value education to bring out integration of the hand, head and heart to 

ensure that education does not alienate the students from the family, community and life. 

One of the key roles of education should be creation of work culture at all stages of 

education, so that the individual develops into a socially and economically well adjusted 

human being with respect for welfare of all living beings. It is the package of values 

which will help the creation and sustenance of an enlightened and humane society in the 

country. 
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Programme of Action (NPE) (1992) recommended that the framework emphasize value 

education as an integral part of school curriculum. It highlighted the values drawn from 

national goals, universal perception, ethical considerations and character building. The 

main function of education is to produce citizens with sound character and a healthy 

personality. Good citizens are the only hope for the progress and prosperity of the 

country. Inspiring values, ideals, proper moral conduct, life based upon good principles is 

an essential requisite. The ideals of virtue, goodness, true manliness form the very 

essence of real dignified living. 

The Parliamentary  Standing Committee on Human Resource Development on 

Values: 81st Report on  Value Based Education(1999) (Chavn Committee’s 

Report)submitted in both Houses of Parliament observed that Truth(Satya),Righteous 

conduct(Dharma), Peace(shanty), Love(Prema) and Non – Violence(Ahimsa) are the 

Core Universal Values which can be identified as the foundation stone on which the 

value based education programmes can be built up. 

 

 VALUES AS ENSHRINED IN THE INDIAN CONSTITUTION 

 

 

 

 

 

1. Values of Socialism 

• Equality between man and man. 

• Stress on equality, freedom and social justice. 

• Free expression of views. 

• Non-violent means to achieve ends. 

• Social welfare services. 

 

Values in Indian Constitution 

Democratic Values Values of Secularism Values of Equality Values of Socialism 
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2. Values of Secularism 

• Freedom of religion 

• Freedom of worship 

• Tolerance 

• Rational thinking 

• Belief in co-existence 

• Moral and spiritual values 

• Freedom to inquire 

3. Democratic Values 

• Liberty 

Liberty includes the freedom to believe what you want to believe, freedom to choose 

your own friends, and to have your own ideas and opinions, to express your ideas in 

public, the right for people to meet in groups, the right to have any lawful job or 

business. 

• The Pursuit of Happiness 

Each person can find happiness in their own way, so long as they do not step on the 

rights of others. 

• Justice 

All people should be treated fairly in getting the advantages and disadvantages of our 

country. No group or person should be favored. 

• Common Good 

People should work together for the good of all. The government should make laws 

that are good for everyone. 

• Equality 

Everyone should get the same treatment regardless of where your parents or 

grandparents were born, race, religion or how much money you have. All people have 

political, social and economic equality. 

• Diversity 

Differences in language, dress, food,  irrespective of one’s where parents or 

grandparents were born,  their race, and religion are not only allowed but also 

accepted as important. 
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• Popular Sovereignty 

The power of the government comes from the people. 

• Patriotism 

A devotion to our country and the core democratic values in word and deed. 

• Rule of Law 

Both the government and the people must obey the law. 

4.  Values of Equality 

• Equality of opportunity 

• Equality of status 

• Equality before law 

• Equal distribution of national resources 

• Equal opportunity to profess one’s faith 

• No discrimination on any ground 

                                  The greater task before man today is to discover the genuine values 

of life and to share them with his follow men. A community, whose life is not irrigated by 

art and science, by religion and philosophy day to day, is a community that exists half 

alive. Disregard has been shown to the basic values like honesty, truthfulness, tolerance 

and morality etc. Crime, violence, cruelty, greed, apathy to human suffering has spread to 

all aspects of our life. If moral values kept pace with the advancement of science and 

technology, this world would be a Paradise.  

1.10.0        NEED AND IMPORTANCE OF THE STUDY 

                                 The need for value oriented education has been deeply felt in the 

broader context of commercialization of education which has led to creation of a 

distressing divide between schooling and education. Education is a value and school is an 

instrument to realize it. We are living in the globalized, liberalized, privatized, 

modernized world. Freedom in India dawned with great hopes, promises and aspirations. 

But the picture is dismal and distressing. India, reputed in the ancient time as the 

custodian of the ‘Soul’ is now becoming a nation without soul. Materialism has so 

engulfed us that everyone by and large, have become a worshipper of mammon, which 

rules the roost. The competition for a slice of the pie is fierce and no holds are barred in 

grabbing as large a slice as possible. All value norms are being out to the winds in pursuit 
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of pelf and power. Values are disintegrating in all walks both, public and personal –a 

decline in the strength and integrity of the family with alarming increase in separations, 

divorces, conflicts, lack of respect for parents, teachers, a lack of purpose and direction 

prevailing among today’s youth. Now we are living in an age of social conflicts. In the 

tension ridden world  of today, where there are conflicts among countries, nations, races, 

regions, classes, castes, communities, groups, individuals and also ‘within’ the man 

himself, the only hope for resuscitation lies in the proper understanding and knowledge of 

value oriented education. This is necessary for the realization of our national objective of 

building a democratic society based on equality, social change, justice, fraternity and 

freedom.  

                     There is no doubt that the human beings are influenced by their 

environment. If there is loss of values and character then the whole system, the whole 

environment becomes devoid of values. With the dynamic changes taking place in the 

society, education should not be confined to just imparting information and skills to the 

child. It must also endeavor to inculcate basic values of humanism, socialism, equality 

and national cohesion. If education does not combine knowledge with basic human 

values, it soon becomes dysfunctional and harmful. Aristocracy of intellect has helped 

man land on moon, split atoms and scratch ocean beds but it has made him forget how to 

live like a man. Deprivation of value oriented education has made him money-mad, 

power-mad, pleasure-mad and status –mad.  The trinity of the functioning of mind in its 

cognitive, affective, and conative (knowing, feeling and willing) domain cannot be 

brushed under the rug. Knowledge without assimilation and application, inert application 

(value-inculcation) without the perspective knowledge is blind effort. By virtue of these 

considerations the feasibility of a graded (for different age-groups) compulsory core 

subject in Axiology (Science and theory of values) in the Indian context needs to be 

explored.       

    Bundestag (German Constituent Assembly) in 1993 declared that Germans have been 

humiliated not because they are under-educated, but because they are over-educated 

without values.  

                               In the debates about economic development, technology and progress 

the human element is often ignored. Over consumerism, selfishness, materialistic 

complex detach man from real values of life. In a world based on science and technology, 

it is education that determines the levels of prosperity, welfare and security of the people. 

Growing global poverty, pollution, hunger, diseases, unemployment, untouchability, caste 
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system, child labour, gender inequality, ill treatment of womanhood, violence, 

exploitation of natural resources are causing crises on the globe. All these are making 

man loose honesty, sincerity, morality and humanity. To remove the problems of the 

present era, inculcation of values among individuals and promotion of values in education 

are essential.  

                            Education, instead of helping the students to develop meaning and 

purpose of life, has placed them in an environment where they are disoriented. The 

Universities and colleges are driven by petty factionalism. Emotion claims precedents 

over reason. The common man is growing under the weight of rampant corruption. Crime 

is on the increase. Selfishness, exploitation and hypocrisy are common phenomenon we 

are in the grip of narrow sectarianism, regionalism and factionalism. Man may have 

conquered the man but has failed in the conquest of mind. There is abnormal ignorance 

about the values expounded in our scriptures. Education is losing its meaning. It would be 

no exaggeration to say that the entire eco-system is badly and broadly endangered and 

very survival of our society and the world depends upon a wide spread renewal of 

individual commitment to an active value based life. There is an urgent need to integrate 

values in education. Education has failed to solve the problems in both the developed and 

developing countries. People have lost faith in their educational systems due to their 

failure to solve the problems of human life. The challenge of science and technology 

necessitates a dynamic educational policy not merely to develop skills but the collect a 

value system that would be intrinsic and laying strong foundation for its people.  The 

major purpose of education is to shape the personality of the child in such a way that the 

individual becomes a better learner, a better person, a better worker, not only in terms of 

knowledge, understanding and skills but also in terms of values and motives which give 

meaning and significance to one’s behavior. 

1.11.0             JUSTIFICATION OF THE STUDY 

        This topic “PEDAGOGICAL IMPLICATIONS OF AXIOLOGY 

PROPOUNDED IN THE ADI GRANTH AND THE BHAGVAD GITA FOR VALUE 

ORIENTED EDUCATION” is justified   because value oriented education is a global 

concern today. Value oriented education has attracted the attention of National Policy 

makers, educationists and education planners but its roots can be traced in the various 

religious scriptures. For this purpose the Adi Granth and the Bhagvad Gita are the best to 

study and look for values. 



34 

 

                    R.K Mukerjee (1969) remarked, “The universities are the nurseries of 

values and the ideas of life in every country. Without values and ideas the universities 

with its hundred classrooms, laboratories and museums remain but impressive 

scaffolding, not an edifice of civilization.” 
50

 

                        Values are the determiners in man that influence his choice and that decide 

his behavior pattern. The type of behavior we desire depends upon a large number of 

social, religious, economic, geographical and cultural factors. In the ever changing 

environs, our needs, aspirations and expectations are also changing fast. In this rapidly 

changing scenario how can education be taken as a static phenomenon? So undoubtedly 

value oriented education is necessary as it is a planned action aimed at the development 

of proper attitudes, values, emotions and character in learners. It also helps in 

discriminating between right and wrong. India is on the move again with the promise of 

new renaissance. The most powerful tool in the process of this renaissance and 

modernization is education based on values on the one hand and on the other hand on 

science and technology. The Education Commission (1964-66) has remarked that India 

should strive to bring science and values of the spirit together in harmony and thereby 

pave their way for the eventual emergence of a society which would cater to the needs of 

the whole man and not only to a particular fragment of his personality. 

  The present system of education is on the verge of collapse. It has 

miserably failed in realizing almost all of its vital functions of turning out good citizens, 

locating and promoting talent, providing gainful employment to all and bringing about a 

progressive social change. One of the chief paradoxes of modern age is lack of the 

adjustment of the human spirit to the startling development of science and technology. In 

order to revamp Indian education we should draw freely upon our traditions and seek 

guidance from the teachings of our great religious scriptures like Adi Granth, Bhagvad 

Gita, to name only two. Under the prevailing circumstances we should have a system of 

education, which must be imbibed with humanistic values. Our system is losing the 

moral touch. We should revive a system which has moral and spiritual values. Our 

educational system should eliminate the prevailing drawbacks. It is essential that the 

students require an understanding and a lively feeling for values. The morally good 

values form on important element of the personality of individuals which influence their 

thought and behavior in an unconscious manner. They are normative standards by which 
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human beings are influenced in the choice among alternative courses of action. It is 

therefore, very essential that the education should develop such values in the students 

that they become an asset, and guide them to become individuals of sterling character 

who place service to the society above service of the self. Value education should emerge 

as a new science for inspiring human values in our highly scientific and technologically 

advanced society. The challenge in front of today’s techno-global society is the creation 

of value based human beings. Einstein’s brain should be combined with Buddha’s heart 

to stop the devastation of Nagasaki and Hiroshima, Napoleon’s dynamism should be 

combined with Vivekananda’s prophetic passion for helping human beings to manifest 

their divinity and Ramakrishna’s universal love, respect and acceptance of all religions, 

should be combined with the spirit of intense religious revival which is emerging all over 

the world today. 

                 National Curriculum Framework for Teacher Education (2009) holds, “In order 

to develop future citizens who promote equitable and sustainable development for all 

sections of society and respect for all, it is necessary that they be educated through 

perspectives of gender equity, perspectives that develop values for peace, respect the 

rights of all, and that respect and value work. In the present ecological crisis promoted by 

extremely commercialized and competitive lifestyles, children need to be educated to 

change their consumption patterns and the way they look at natural resources. There is 

also increasing violence and polarization both within children and between them that is 

being caused by increasing stress in society. Education has a crucial role to play in 

promoting values of peace based on equal respect of self and others.”
51
  

           In addition, key qualities like regularity, punctuality, cleanliness, self-control, 

industriousness, sense of duty, desire to serve, responsibility, enterprise, sensitivity to 

equality, fraternity, democratic attitude and sense of obligation to environmental 

protection have been highlighted. The Framework has proposed inculcation and 

nurturance of moral, ethical, humanistic and constitutional values. A left-brain oriented 

intellectual education can bring academic excellence, economic independence and social 

liberation but it is value oriented education of the right brain, which inspires values like 
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purity, dependence on God, character integrity, justice, self-discipline, sincerity, 

truthfulness, tolerance, non-violence and  sacrifice for others etc. 

              The Adi Granth has a comprehensive system of life long education, based 

on values. There is no room for discrimination based on race, colour, sex, language, 

religion, political and other considerations. The Bhagvad Gita brings forward various 

values and the law of Karma that applies to human affairs in much the same way as 

Newton’s Third law, that every action has an equal and opposite reaction. This doctrine 

has also been discussed in the Adi Granth. The Adi Granth lays emphasis on desired 

behavior which is based on higher values and shed the undesired behavior. The whole 

education of the Adi Granth is based on values i.e. truthfulness, service, contentment, 

humility, justice, equality etc. The Bhagvad Gita has a deep impact on Indian life and 

thought. Its teachings have been a source of light and inspiration to attain a virtuous life 

to millions of people The Bhagvad Gita (Chapter 10) speaks of outstanding qualities of 

women- of fame due to excellence and character, wealth and beauty, the power of words 

backed by wisdom, and past memories to guide one’s future, intellect, forbearance and 

forgiveness. So although the Adi Granth and the Bhagvad Gita belong to different 

religions yet we need to uncover the ideas and values that have been propounded therein. 

Evolution of value educational practice calls for a new kind of philosophy of education. 

With axiology being the theoretical tool, this topic aims at investigating problems of 

values existing in education, seeking the basic rule and activity mechanism which 

enhances value educational effect and establishing a kind of value educational 

philosophy. Axiology being the master line provides foundational theoretical support to 

optimize value educational programme. Research on this topic bears great theoretical and 

practical significance to enrich and develop educational philosophy (particularly value 

educational philosophy), to improve and optimize value educational practice in school. 

                            In order to preserve our cultural heritage, there is an urgency of a core 

of stable values providing a direction and coherence to the culture. Education must 

provide cultured or cultivated persons. To keep the body and mind calm and peaceful we 

should be well versed with value oriented education. Value oriented education is not a 

personal matter but it is a matter of global level. Welfare of the humanity lies neither in 

scientific or technological advancement, nor in acquisition of material comforts but it lies 

only on humanitarian and value oriented education. It has rightly recognized the need to 

stress on value oriented education as the prime base to build a strong fabric, so that future 

generations rise above narrow feelings and set up standards of excellence in all walks of 
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life.   Resurgence of a country could come, not only through the narrow gates of politics 

and not even through the channels of science and technology but only through the flood 

gates of value oriented education. For the healthy development of the nation both the 

material and spiritual values are important. Glorious destiny of mankind is assured by the 

two gems of systems we have studied and their literature is a literature of luminous ideas, 

radiating purity, strength, love and service. The Adi Granth and the Bhagvad Gita are not 

only the holy books but are the general scriptures of mankind and keeping in view the 

need and importance of the value oriented education the investigator has undertaken the 

present research work. 

1.12.0         STATEMENT OF THE PROBLEM 

PEDAGOGICAL IMPLICATIONS OF AXIOLOGY PROPOUNDED IN THE ADI 

GRANTH AND THE BHAGVAD GITA FOR VALUE ORIENTED EDUCATION 

1.13.0           DELIMITATION OF THE PROBLEM 

 The investigator has focused mainly on the authentic primary source such as the 

Adi Granth and the Bhagvad Gita. As both these scriptures are very vast and 

multidimensional and touch almost every subject on earth. If we take them as a whole we 

will not be able to justify it. Hence the investigator has confined the present study to 

value oriented education and its educational implications. The present study will also be 

confined to analyze the curriculum of Punjab School Education Board from Class I
 
to X, 

prescribed for the academic session 2011-2012 in the subjects of languages and Social 

Studies i.e. History and Civics only. Programme of action will also be developed focusing 

on the requirements of Punjab School Education Board.  

1.14.0     DEFINITIONS OF THE TERMS 

1.14.1         Pedagogical Implications 

           It is the study of methods and activities of teaching including the aims of 

education and the ways in which such goals may be achieved. It can be defined as art, 

science, theory, technique, act, process or profession of teaching and to communicate 

them from which an inference can be drawn. Ideas are indicated by suggestions rather 

than by explicit reference. 
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1.14.2         Axiology  

Axiology deals with the nature and classification of values as well as the standard 

or criteria for conduct and value judgment.  It is the systematic investigation of the 

concept of value. Value means whatever is actually liked, prized, esteemed, desired, 

approved or enjoyed by any one at any time.  Values are the desirable ends, goals or 

modes of action which makes human behaviour selective. They guide our behaviour and 

conduct, set goals and determine actions towards different situations, events and objects.  

1.14.3       Propounded 

Propounded can be defined as an idea to put forward for consideration, discussion, 

suggestion and acceptance. It means to advocate a document or theory. It is to exhibit, 

propose, offer, and setout something. 

1.14.4       The Adi Granth 

It is the religious scripture of the Sikhs. It was complied by Guru Arjun Dev, the 

fifth Sikh Guru in 1604 A.D. It is a virtual encyclopedia of medieval Indian poetry and 

thought. The hymns are based on Indian Ragas, to be sung in the praise of the Lord. It 

believes in Supreme being a personal God who is all pervading, formless, timeless, 

merciful and kind. Guru Gobind Singh, the tenth Sikh Guru proclaimed in 1708 the Adi 

Granth as the Eternal Guru of Sikhs after him. 

1.14.5      The Bhagvad Gita 

 The Bhagvad Gita is partly philosophic and partly devotional inspired utterances 

of Shri Krishna and Arjuna during the battle of Kurukshetra where Arjuna protests that he 

has no will to slay his friends and kinsmen. The Bhagvad Gita is set in the middle of 

Mahabharata, which shares a unique place amongst the great scriptures of the world. It 

embodies the essence of all Hindu scriptures. The Bhagvad Gita is set of framework of 

universal and eternal relevance and does not rule out any viewpoint that is rooted in any 

particular religion or philosophy. In 100,000 couplets this hoary epic is the longest poem 

in the world literature. 

1.14.6         Value Oriented Education  

Value oriented education is education for “becoming”. It is an encounter with the 

total personality of the individual, intellectual, physical, social, moral, aesthetic, spiritual 

and emotional. It involves developing sensibility and awareness  of what is right, what is 
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good, what is beautiful, ability to choose the righteous  values in accordance with one’s 

conception of the highest ideals and internalizing and realizing the thought and action. It 

develops the ability in the learner to think freely, critically and act responsibly.   

 

1.15.0         OBJECTIVES  

1. To identify the values as propounded in the Adi Granth. 

2. To study the values enshrined in the Bhagvad Gita. 

3. To study the role played by the Adi Granth in inculcating value oriented education. 

4. To study the role played by the Bhagvad Gita in inculcating value oriented 

education. 

5. To propose changes in the existing system of education for evolving comprehensive 

value based system of education. 

6. To formulate a programme of action for inclusion of value oriented education in the 

Secondary School Curriculum. 

 

1.16.0         CHAPTERIZATION 

The Thesis is thematically divided into the following seven chapters: 

Chapter-I 

This chapter is introductory in nature. It includes concept of Axiology which 

studies values, their historical perspective, development and impact on the present 

scenario. It also includes classification of values, concept of education, value oriented 

education and views of various commissions and committees on values. This chapter 

further includes need and importance, justification of the study, statement of the problem, 

definition of the terms, delimitation, objectives and chapterization.   

Chapter-II 

This chapter consists of review of related literature. The material is studied under 

different headings i.e. 

• Studies related to the Adi Granth,  

• Studies related to the Bhagvad Gita, 

• Studies related to Values, 
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Chapter-III 

This chapter includes method and procedure which describes descriptive and 

historical method. The investigator has done analytical study of the Adi Granth and the 

Bhagvad Gita. The researcher has collected data from two major sources of information:- 

1. Primary Source 

2. Secondary Source 

The Primary sources for the present study are the religious scriptures the Adi Granth, 

the Bhagvad Gita, textbooks prescribed by PSEB for classes Ito X. The Adi Granth was 

compiled by Guru Arjan Dev, the fifth Sikh Guru in 1604 A.D.  The Bhagvad Gita is a 

part of the Mahabharat, the great Indian epic poem. It consists of 700 verses divided into 

18 chapters. These Scriptures imbibe in themselves various values like truth, devotion, 

self discipline, justice, equality, purity, contentment courage etc. Secondary sources in the 

present study are Interpretative, Biographical and Injunctive. The secondary source of 

information includes all types of published and unpublished, public and private 

documents.  

Chapter-IV 

This chapter includes the values that have been propounded in the Adi Granth and 

the Bhagvad Gita.  The researcher has  tries to explain in detail all the values viz. 

Contentment, Truth, Humility, Unity, Peace, Equality, Non-violence, Detachment,  

Charity, Sacrifice, Self control, Wisdom, Courage, Service, Purity, Patience, Duty,  

Renunciation, Self-realization, Justice, Faith, Hard work. Hymns and Slokas related to 

different values present in the Adi Granth and the Bhagvad Gita have been discussed. 

These Slokas and Hyms are also reproduced in the footnotes. Charts showing values of 

the Adi Granth and the Bhagvad Gita at different levels are mentioned at the end of the 

chapter.  

 Chapter-V 

  For proposing the changes in the curriculum, analyses of the available sections 

pertaining to values in the existing school curriculum of PSEB from classes I to X
 
of 

textbooks of Languages and Social Studies have been studied. The researcher has 

examined the different text books of different subjects and analyzed them in how many 

chapters there is provision for values.  
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Chapter-VI 

  Programme of recommended action forms the sixth chapter. Aims, curriculum, 

co-curricular activities, methodology, role of teacher in value oriented education and 

discipline are discussed in detail. The investigator has gone through the teachings (values) of 

the Adi Granth and the Bhagvad Gita, and also recommendations of different committees and 

commissions. 

Chapter-VII 

          This chapter is devoted to the findings and conclusions of the research work. Along 

with the conclusion the investigator has also given suggestion for further research work on 

the basis of the findings. 

Chapter-VIII 

       This chapter is the summary of the whole research work, which, in short, provides a 

brushing up of the work done. 

BIBLIOGRAPHY 

A detailed bibliography has also been given at the end of the thesis so that it 

becomes a ready reference for future researchers and the various sources of information 

which have helped the investigator in finding, and justifying the problem. Original text of the 

Adi Granth and the Bhagvad Gita has been given in the form of appendix at the end of the 

thesis. 

APPENDICES 

1. Chapter Wise Original verses from the Adi Granth are given in the form of 

appendix. 

2. Chapter Wise Original verses from the Bhagvad Gita are given. 

3. Subject Wise Representation of various values as observed in chapters of various 

text books of P.S.E.B. of classes I to X. 

4. Page Wise Original Punjabi/Hindi Version of Italicized expressions has been 

given in the form of appendix at the end of the thesis. 
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_                                                                                                            CHAPTER  II 

                                                 REVIEW OF RELATED LITERATURE                                                                 

2.0.0    PROLEGOMENA 

               The related literature is reviewed to make the foundation of every new 

research. Man takes the advantage of the funds of knowledge accumulated in centuries. 

He is not to start a fresh rather he starts where the previous generation finished. Thus, it is 

an incessant circle or a continuous process through which literature accumulates. This 

fact has much importance in carrying out research work. This ensures systematic progress 

towards the chosen goal. It makes us aware of what is being done in a particular field of 

investigation. It helps in minimizing the chances of duplications, repetition and saves 

human and non-human resources while carrying out the research work. 

                           C.V. Good while emphasizing the importance of survey of related 

studies pointed out, “The survey of related literature may provide guiding hypothesis, 

suggest methods of investigation and comparative data for interpretative purposes. 

Sometimes text-books and subjective critiques of a problem area provide important 

insights and hypotheses, that may well have a place in the summary of related literature”
1
. 

He also remarks, “It may be suggested that finding the way in which studies are 

comprised and in which they are related to one another is a more important problem. It is 

thus filling of a particular project into a broader scheme, enabling one to see its 

importance and to relate it to many other studies”.
2
 

               The purpose of reviewing the related literature is that it enables the 

researcher to define the limits of his field and by reviewing the related literature the 

researcher can skirt unfruitful and useless problem areas. The researcher can select these 

areas in which her endeavour would be likely to add to the knowledge in a meaningful 

way. A careful view of the research journals, books, dissertations, abstracts, thesis and 

other sources of information makes the researcher equipped with adequate and up-to-date 

information regarding the field in general and the problem in particular. 

                                                             
1 Good, Carter V.: Dictionary of Education , p.134. 
2
 Ibid., p. 851. 
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                     In this chapter an effort has been made to briefly review the literature. Some 

of the important studies which have been made are no doubt, not related with this piece of 

research work directly, but are in line with it. By implication, their inclusion in this 

chapter is justified .All the relevant material can be divided under the following heads. 

� Studies related to the  Adi Granth; 

� Studies related to the Bhagvad Gita; 

� Studies related to Values. 

2.1.0             STUDIES RELATED TO THE ADI GRANTH 

       Kholi, Surinder Singh (1961)
3
 in his research work ‘A Critical Study of Adi 

Granth’, has explained various aspects of the Adi Granth in detail i.e. language, metre and 

ragas etc. He also discussed in detail the prevalent social and religious conditions as 

depicted in the Adi Granth. He made an effort to compare the philosophy of the Adi 

Granth with traditional Indian philosophy. The message of love, humanity, fatherhood of 

God, brotherhood of man, truth, purity of mind and body, restraint of passions, equality of 

man and woman, service of others make the religion of the Adi Granth a universal 

religion. The world needs today its message of love and peace.  

     Prabhat, G.S. (1962)
4
 in his work entitled  ‘A Critical Study of the Educational 

Implications of Guru Nanak’s Humanism’, attempted to analyze humanism of Guru 

Nanak who saw God in all, and worked for the development and growth of humanity. He 

said that Guru Nanak made every effort for the upliftment of the mankind. He was a 

socialistic, spiritualistic and   humanist. The fundamental values of his humanism are- 

oneness of reality, fatherhood of  God, brotherhood of man, humanity, service of 

humanity, honesty, religious tolerance and restraint on love for money and power. 

  Singh, Jagbir (1967)
5
 has worked on ‘Guru Nanak Bani Vich Naitikta da 

Sankalap’. In his thesis, he has discussed the nature of morality, Guru Nanak’s world 

view, concept of man, problem of standard of morality, divine will, moral freedom, moral 

significance of Guru Nanak’s mysticism, individual and social morality. He has 

concluded that the basic assumption of Guru Nanak’s morality is the spiritual perfection 

                                                             
3 Published Ph.D. Thesis,  Delhi University, Delhi. 
4
 M.Ed. Dissertation, Punjab University, Chandigarh. 

5 Published Ph.D. Thesis, Delhi University, Delhi. 
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of life. Guru Nanak’s concept of morality is highly exigent for the welfare of both 

individual and society. 

             Singh, Amrinder (1976)
6
  in his research work ‘The Concept of Discipline in 

Sikh Philosophy’, has discussed the three phases of discipline in Sikh religion i.e. 

physical, mental and social. He emphasized that for keeping good health one must take 

exercise, nourishing food, enjoy sound sleep and keep his body clean by taking daily 

bath. One must get up early in the morning and recite the name of the Almighty God.  For 

keeping mental discipline control of mind and passions are essential. One must dedicate 

his mind towards the name of God, who is the eradicator of all impurities. In social 

discipline, both the individual and the society have been emphasized. The idea of 

‘Pangat’ and ‘Amrit’ emphasize oneness and equality of all human beings. An ‘Amrit 

Dhari’ is supposed to lead a disciplined life that has been prescribed for him by the Guru. 

         Kainth, Kamaljit  Kaur (1978) 
7
 in her work ‘Educational Philosophy of Guru 

Nanak  Dev as portrayed in Japuji Sahib’,  holds him as a practical idealist. Idealism of 

Guru Nanak talks of earthly things. He tries to solve life-problems of social, political, 

cultural and economic in nature and was deeply involved in their solution. Emphasis is 

laid on value based education and the great Guru’s educational concepts are highlighted. 

The central aim of education is the spiritual upliftment. The investigator has remarked 

that Guru Nanak’s spiritualistic views in Japuji Sahib can attribute a lot to the educational 

philosophy. 

         Shambi, Punam (1979)
8
 in her work entitled ‘Educational Philosophy of Guru 

Nanak Portrayed in Sidh- Ghoshti’,  an attempt has been made to give the educational 

philosophy of Guru Nanak as depicted in Sidh-Ghoshti in an implicit manner. She has 

explained its contribution in different areas of education like aims, curriculum, methods 

of teaching and teacher etc. 

        Kaur, Amrit (1980)
9
 in her work ‘A Critical Study of the Educational Philosophy of 

the Sikh Gurus’, discussed the  philosophical aims of education, women education, 

concept of discipline , role of teacher, learning , evaluation, teaching methods and the 

political, social, cultural, religious and economic conditions of the country at the Guru’s 

                                                             
6  M.Ed. Dissertation, G.N.D.U. ,Amritsar. 
7 M.A. Dissertation, Himachal University, Shimla. 
8
  M.A. Dissertation, Himachal University, Shimla. 

9  Ph.D. Thesis, Punjabi University, Patiala. 
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time. She has also discussed the general philosophy of life emphasizing on the  concept of 

God, nature, reality, man, truth, knowledge and values. She also explored the contribution 

of educational philosophy of the Sikh Gurus to the modern world. Their emphasis upon 

religious, spiritual, humanistic education can contribute much to the modern materialistic 

world which is fast heading towards industrialization.   

        Kaur, Gurmail (1981)
10
 in her thesis ‘The Critique of Caste System and Rituals in 

Guru Granth Sahib’, conveys the message of Guru’s teachings viz is love, service, 

humility, compassion, the universal brotherhood of man and ‘simran’ or constant 

remembrance of God. In all their utterances, implicit or explicit the emphasis has been 

given to denounce superstitions, rituals and dogmas which had been leading the people 

astray from the true path of worship of one God. The caste system and rituals severely 

castigated and condemned by the Guru. No distinction should be made on any of the 

bases. God is present in all the creatures. The central idea is oneness of God.  

       Singh, Santokh (1982)
11
 in his research work ‘Philosophical Foundation of Sikh 

Value System’, has concluded that the Sikh value system is of the nature of axiological 

absolutism, in which the absolute value (God) forms the basis of all other values. He has 

successfully tried to build a Hierarchy of Sikh values and compared Sikh values with 

Indian traditional values, that is dharma, artha, karma and Moksa.  

       Gahir, Kala Singh (1982)
12
 has studied ‘Contribution of Guru  Amar Dass to 

Education’, and emphasized the different aspects i.e. aims of education, role of teacher, 

methodology, role of women and spiritual values of Guru Amar Dass. Some ethical 

concepts like humanity, moral values, contentment, truthful conduct have also been 

discussed in detail. 

        Kumari, Veena (1983)
13
 in her research work analyzed that Guru Nanak has 

recognized the importance of perception, inference and testimony but he considers 

intuition to be the main source of higher and ultimate knowledge . There are three phases 

of knowledge- first is the knowledge of the world, the second is the knowledge of self and 

the third is the knowledge of the ultimate reality i.e. God. This knowledge is obtained 

through various sources like perception, inference, testimony and intuition. Guru Nanak’s 

                                                             
10 M.Phil. Dissertation, Punjabi University, Patiala. 
11 Published Ph.D. Thesis, Poona University, Poona. 
12
 M.A. Dissertation, Himachal University, Shimla. 

13  ‘Epistemology of Guru Nanak’, Ph.D. Thesis, G.N.D.U., Amritsar.  
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teachings still guide us towards the realization of the world and self. They reveal to us the 

futility of materialistic pursuits. Guru Nanak’s philosophy of knowledge was directed to 

disseminate truth and lay bare falsehood. Falsehood brings down the level of moral, 

economic, political and social life of people. If Guru Nanak’s concept of true knowledge 

is apprehended and practiced, man can be redeemed from the ills and evils which plague 

the daily routine of his life.  Fear, hypocrisy, ritualism, caste distinctions, other 

worldliness and parasitic living are evils that eat into vitals of social life. The true religion 

depicted by Guru Nanak laid a great stress on the moral aspect of personality. 

        Khosla, D.N. (1983)
14
 in his work, ‘Educational Philosophy of Sikh Gurus’, has 

discussed that the world is a pious place and man must enhance its piety and holiness by 

making truth, the focus of all his conduct and character. He also emphasized that 

education must make man spiritually whole and awaken himself to perceive a perfect 

divine design in life to realize the best in him which is God, the primal truth. The study of 

philosophy, humanities and liberal arts, music and poetry, languages and literature, 

history and theology were made integral part of the curriculum at the platform set up by 

the Sikh Gurus. They made the techniques of deductive and inductive logic, observation, 

demonstration, analysis and synthesis as important tools of education. They explain the 

concept of the teacher or Guru in two ways namely, the Pawan Guru and the Human 

Guru. According to them the Guru is not an isolated individual, he is in every moment a 

part of the divine and is wholly imbued with divinity. The term Sikh apparently signifies 

a learner, a seeker after truth in all his life, a student in pursuit of truth and righteousness 

in all his learning, education and in his life, conduct and character. The Sikh Gurus took 

into consideration the philosophy of various schools of thought eastern as well as western 

in building up their philosophy of education.  

Singh, Gurdev (1983) 
15
in his research work described that Sikhism condemns 

the caste-system in society and preaches the doctrine of brotherhood of mankind and 

fatherhood of God.It also upholds the doctrine of equality of all human beings. Gurbani 

allows both worldly and practical life and at the same time spiritual development. 

Sikhism stresses that we are indebted to women, and man is attached to the world through 

her only. It believes in oneness of God and considers all religions as different paths 

leading to one and the same ultimate destination. Ethics and worship of God has supreme 

                                                             
14
  Ph.D. Thesis , Meerut University, Meerut. 

15 ‘Social and Political Thoughts of Sikh Gurus’, Ph.D. Thesis, Punjab University, Chandigarh. 
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importance in Sikhism. Sikhism preaches democratic way of life which aims at the 

liberation of man from parochialism, casteism and sectarianism of all kinds. 

        Lahori, Lajwanti ( 1984)
16
 conducted her study on ‘The Concept of Man in 

Sikhism’, and has concluded that according to Sikhism, man is constituted of different 

levels of realities -matter, mind and spirit. His innermost core is the ultimate reality. Our 

education should aim at transformation and development of the whole man. She 

emphasizes in her thesis that all men are the same in essence; therefore education should 

aim at the universal welfare. 

      Bhatia, Harjot Singh (1985)
17
 holds in his research work ‘Epistemology of Guru 

Granth Sahib’, that knowledge as envisaged in Guru Granth Sahib is intimately and 

inseparably related to will and emotion. The path laid down by Guru Granth Sahib is 

comprehensive and blends together the elements of knowledge, devotion and action. 

There are five base emotions which affects the ‘manmukh’ lust, anger, greed, attachment 

and pride. But the Ultimate Reality is the God. Guru Granth Sahib exhorts the seeker to 

reflect on the word (Shabad Vichar), to obey the will of God (Hukamnama) and imbibe 

the heart with the love of God’s name (Naam Simran).These are three dimensions of the 

spiritual path charted out for the seeker in Guru Granth Sahib. 

Kaur, Karnail (1985)
18
 conducted her work on ‘Concept of Seva in Sikhism’, in 

which she has explained that service when put into practice removes all contradictions 

and conflicts whether sociological or psychological. It brings forth harmony and cohesion 

in the society. Thus the concept of service presents holistic, integrated and egalitarian 

view of society without any spirit of ego and caste. Sikhism approves service rendered 

with love and spontaneity. The devotee can best worship God with the offering of 

devoted service. 

        Sethi, Ajinder kaur (1986)
19
 conducted her study ‘The Guru Granth as a Scripture’, 

and explained that Guru Granth  Sahib has been  accepted as a revolutionary compandium 

containing the hymns of the Sikh Gurus and other contributors. The hymns of the 

scripture shed light on the spiritual heritage of the Indian culture. The authentic form of 

the Sikh Scripture is a treasure of enlightment and guidance to the human kind for times 
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to come.  Guru Granth Sahib is full of devotion, meditation, grace of God and Guru, 

aiming peace of mind and complete surrender to God. Its holiness is accepted and beyond 

doubt as it was recorded in the personal supervision of the Gurus themselves and it does 

not smack their personal ego at all. It is a Scripture which is full of values and ethical 

norms. 

       Singh, Swarnjit (1986) 
20
 in his work ‘Philosophy of Sikh Gurus and their 

Contribution to Education’, has highlighted the educational concepts of great Gurus and 

laid emphasis on value based education. He described that the Gurus worked on the 

problems of social, cultural, ethical, moral, political and economic nature. According to 

Sikh Gurus education must make man spiritually and morally awakened and physically 

and intellectually alert. Gurus worked and democratized the whole concept and process of 

education. They fought against social, religious, economic exploitation and political 

tyranny of their times and worked for regeneration of values. They removed the barriers 

of caste and creed, high and low, rich and poor and they started the institution of Sangat 

and Pangat. The down-trodden and women found a message of hope in their teachings. 

After discussing the educational philosophy of Sikh Gurus the investigator also discusses 

the educational implications of the philosophy of Sikh Gurus such as aims of education, 

values, curriculum, teacher, technology of teaching, discipline, education for national 

integration, education for international understanding, education for social change. 

        Dhaliwal, S.S ( 1989) 
21
 in his dissertation  has studied ‘The Educational Concepts 

of Guru Nanak in Japuji  Sahib’, emphasizes on moral, intellectual and spiritual aims of 

education in the ideas of Guru Nanak in relation to the philosophy of educational aims 

discipline and teacher. Teacher is highly respected in the terminology of Guru Nanak 

being used in elaboration of Japuji Sahib. Special emphasis has been given on the 

education for God-realization, self-realization, moral intellectual and spiritual values of 

life, truth, beauty and goodness and for solving the mystery of God, nature and man. 

         Kaur, Harpreet (1989)
22
 in her work ‘Philosophy of Guru Ram Dass and its 

Contribution to Education’, has discussed the various aspects of education. According to 

her, Guru Ram Dass has discussed the aims of education, curriculum, technology of 
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teaching, teacher, discipline, national integration, international understanding and 

spiritual, social and moral education.  

         Kahlon, Kuldip Singh (1989)
23
 observed in his work that Guru Nanak has 

presented a balanced and holistic view of man. Guru Nanak portrays two distinct forms of 

man- existential and essential. The former is temporal (Manmukh) and the latter eternal 

(Gurmukh). Crude emotions like lust, anger, greed, attachment and vanity take possession 

of a ‘Manmukh’ whereas as virtues like love, compassion, humility, continence, 

contentment predominate in a ‘Gurmukh’. The process of Education is for the 

transformation of a ‘Manmukh’ into a ‘Gurmuklh’. Education must make every 

individual a ‘Good man’ and a ‘Good Citizen’. According to Guru Nanak, morality and 

spirituality converge in the ideal man. Stress has been made on wisdom and virtue, ethics 

and aesthetics. Balance of harmony is not only desirable but also the need of the hour. He 

has concluded that a basic assumption of Guru Nanak’s educational concept is the 

perfection of love. The broad based curriculum with emphasis on experiences, objectives 

and intuitive methods of study, self discipline has been given. Educational philosophy of 

Guru Nanak has a great importance for reconstructing our educational system. 

        Kaur, Harpreet (1989)
24
 in her study ‘Guru Nanak and Social Institutions’, has 

discussed religion as an important institution. It is the way of God realization. Guru 

Nanak denounced the fourfold social stratification on the basis of caste, and brought the 

entire human kind under one banner. He believed in casteless and classless society. There 

should be no stratification on the basis of caste, colour, creed and sex. He denounced the 

practice of renunciation and emphasized on the household life. God is present everywhere 

and one who cultivates God’s name even while leading a family life with detached mind 

can realize and visualize Him. 

        Brar, Gurdip Kaur (1991)
25
 has submitted her thesis entitled ‘Guru Nanak’s 

Philosophy of Politics’, and depicted Guru’s  views about contemporary issues like 

justice, human rights, and ethics of war. She concludes that Guru Nank has not only 

exhibited awareness of the problems faced by his contemporary society but also 
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propounded a novel philosophy of politics based on ethics. A new type of political system 

can be envisaged by adopting Guru Nanak’s positive and constructive approach.   

                Singh, Gursharanjit (1992)
26
 in his research work ‘Guru Nanak Bani De Mool 

Mudde’, has discussed the various aspects of Guru Nanak Bani with respect to social, 

spiritual, economic, political and moral aspect. Guru Nanak’s views in Bani are mostly 

spiritual and all others aspects are subordinate or linked to it. Concepts like self 

realization, service to others, character development, humility, restraint on passions are 

also discussed.  

          Sureet (1994)
27
 in her research work ‘The Sikh pathway to God-realization with 

special reference to its Stages of Spiritual Progress’, made a detailed study about the 

nature of God, universe and man . It includes constituent limbs for the Sikh sadhna such 

as Guru , ‘sadh-sangat’, ‘naam-simran’, ‘kirtan’, ‘seva’ , self-surrender and ethical life. It 

lays emphasis on the balanced growth of the human life. ‘Seva’, ‘simran’, ‘kirat karna’, 

‘naam japna’ and ‘vand chhakna’ constitute a natural base for scheme of life. Leading 

world life one makes steady spiritual progress passing through various stages and attains 

the Ultimate goal of life which humanity has cherished ever since its emergence. 

          Singh, Meharban (1996)
28
 holds in his study that Guru Nanak has presented a 

comprehensive system of life long education based on higher human values. Although 

Guru Nanak has not propounded a complete system of education, yet he has advocated a 

philosophy of education for complete and perfect living.  Though his educational 

philosophy is not in a consolidated form, yet it is very powerful in shaping the personality 

of people at all the stages of man’s life. The human life or fortune does not  lie in the 

scientific or technological advancement or material gains. Rather it lies in inculcation of 

moral values. Education fails if it is not able to produce an ideal man  and woman full of 

faith in practical life. Guru Nanak’s educational philosophy has been tested and holds 

good even today for the whole humanity of the world. His educational philosophy is 

related to earthly things because he is aware of the worldly problems and wants to solve 

them. 

                                                             
26 Ph.D. Thesis, G.N.D.U., Amritsar. 
27  Ph.D. Thesis, Punjabi University, Patiala. 
28
 ‘A Study of Educational Philosophy of Guru Nanak Dev Ji and its Implications’, G.N.D.U., 

Amritsar. 



51 

 

         Singh, Karam (1997)
29
 in his work entitled ‘A Comparative Study of Ethical 

Perception of World Religions (Hinduism; Buddhism; Christanity; Islam and Sikhism)’, 

has discussed the concept of sin, conduct of true mind, individual ethics pride, humility, 

altruism, justice, courage and social ethics social equality universal brotherhood and 

status of women. In Hinduism, morality is considered to be an integral part of religion. 

Moral endeavours are ultimately directed to the goal of liberation (Moksha). Buddhism 

finds roots of all vices in passion and greed. Christian ethics shows a great advance on the 

highest Greek thought in its valuation of such virtues as humility, meekness and 

reasonableness, fatherhood. Islamic view of life is totally different from Hindu, Buddhist 

and Sikh way of life. In Sikhism ego is opposed to the name of God. Falsehood and evil 

spring from the five impulses Lust, Wrath(Krodh), Greed or Covetousness (Lobh), 

Attachment to worldly affairs and Pride.  

           Kaur, Jasbir (1998)
30
 in her work explained that Sikh Gurus teachings and 

philosophy of education clearly defines the role of education for national integration, 

international understanding, social change, for the purpose of life, for democracy, for 

citizenship and education as life long process. If the philosophy of Indian Education 

conceived by Sikh Gurus is interpreted and implemented faithfully and honestly, the evils 

of Indian Society will automatically vanish and realm of faith and truth will emerge. The 

metaphysical, epistemological, axiological and logical approach of these saints leads us 

fruitfully to illumine the path of life by concentrating whole-heatedly upon the higher 

values of life. The essence of eternity, morality and ethics visualized and transparently by 

present in the  Bani of Sikh Gurus echoes the sacred message of education. The concept 

put forth by Sikh Gurus with special reference to aims of education, curriculum, 

pedagogy, teacher, pupil, discipline teacher-pupil relationship are not merely theories but 

involve practical wisdom. It can be said that Sikh Gurus are the original educational 

thinkers, who have touched almost all philosophical and practical aspects of education. 

            Bhatti, Surinder Singh (1999)
31
 conducted his study  ‘Creative Mysticism : A 

Study of Guru Nanak’s Bani with Special Reference to Japuji’, and holds that the Japuji 

within the larger context of Guru Nanak’s Bani makes a trans-religious appeal to the 
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individual human person to regain his wholeness. Guru Nanak’s Bani is an open book to 

be read and acted upon without the intercession of the interpreters. Bani integrates body, 

mind and soul into the single act of creation. Three prolnged formula- ‘Kirat Karo’, 

‘Wand Chhako’, ‘Naam Japo’ has been emphasized. Humility and politeness are exalted 

as the quintessence of all virtues and good qualities. 

            Singh, Kultaranjit (1999 )
32
 In his research work  ‘Educational Philosophy of 

Guru  Teg Bahadur and its Contribution to Modern Indian Education’, found that Guru 

Teg Bahadur gave the message of purity, love, honesty and unselfishness to the people. 

His message has an eternal significance for the upliftment and development of humanity. 

Education, Religion and Ethics should help emotional integration, by – pass the narrow 

nationalistic values and cultivate international human values. The process of education for 

Guru Teg Bahadur was not synonymous with schooling but it included both informal as 

well as non- formal  education to spread the life long educational process he used 

institutions of ‘Sangat’, ‘Pangat’. Service, Hard Earning Discussions, and ‘Kirtan’ to 

educate the masses for work ethics, socially useful productive work, social service, 

illiteracy character building up and modernization. 

           Kaur, Mandeep (2004)
33
 studied ‘The Concept of Value Oriented Education as 

Propounded in Guru Arjun Dev’s Bani and its Educational Implications’. In this 

dissertation the investigator has observed that Guru Arjun Dev’s Bani has given a very 

comprehensive value system. The holy Bani has a deep impact on Indian life and thought. 

Its teachings have been a source of light and inspiration to attain a virtuous life to millions 

of people. The Bani has a time tested philosophy which holds good even today for the 

whole of the world. 

           Singh, Jogeshwar (2007)
34
 has concluded in his thesis that although the Islamic 

concept of Jihad and Sikh idea of Dharam Yud originated at the different stages of history 

and developed in different cultures, yet they have some common features  which are very 

interesting. The weapon of Holy war, which is merely defensive measure, resulted in 

ushering a political revolution in respective areas of influence. Jihad and Dharam Yud left 

an indelible impression on social, religious and political life in India. Though it has lost 
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much of its relevance in the modern time yet it is still present in  the religious feelings of 

the people.  

          Sharma, Ekta (2007)
35
 in her research work concluded that the teachings of both 

the religions Buddhism and Sikhism are based on the following main points: love for 

humanity, service to the poor, equality of man, truthful living and meditation. The mode 

of worship in both the religions is almost the same i.e. singing of hymns, meditation, 

reading the scriptures, listening and reading of religious stories. Both believe in the 

ahinsa, mission to spread the message of love, compassion, purity and rebel against 

bigotry and arrogance. In Buddhism it is believed that man can attain liberation through 

his own efforts by virtuous life smadhi and moral practice. Sikhism recognizes the 

importance of moral life but liberation can’t be achieved by virtuous alone because it may 

make man a hypocrite and egoist. Both the systems contain profound message of human 

development for the good of one’s own self and that of the rest of the mankind. They 

present us with the philosophy, if followed in the  true spirit, mankind can become center 

of peace, a center of love, a center of compassion. It can liberate man from his self 

created suffering. The nation can legitimately feel a sense of pride in owning or accepting 

the Buddha and great Gurus as glorious teachers and in being the children of a country 

which produced them on its soil. They constitute an important and significant part of our 

rich cultural heritage. 

Sanghera, Gurnam Singh (2007) 
36
formed the objective to study  the varied attitudes of 

different religions towards one another and how they affect the inter-religious relations 

and also discussed the role Sikh religion has played and can play to make inter-

community relations amiable and harmonious. He found that he Guru Granth Sahib is the 

most outstanding and magnificent specimen of religious pluralism and inter-religious 

dialogue. It contains hymns of some holy men coming from both Hindu and Muslim 

traditions. Religiously pluralistic attitude has a vital role to play in inter-community 

peace. Sikh teachings are at the core of this pluralism and can play a significant role in 

this process. 
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         Chopra, Isha (2008)
37
 in her research work ‘Concept of Truth in Guru Nanak’s 

Bani’, elaborated that whole meaning and purpose of the conception of values is 

conditional upon its utility to mankind. The essence of truth provided by Guru Nanak Dev 

demands the dedication of lives of all the great ten Gurus. Despite of hardships, they 

showed their valour and fought courageously against falsehood prevailing in the society 

in various forms like ignorance, superstitions, false rituals, blind faiths, tyranny, 

inequality, exploitation, injustice etc. Ultimate values, according to him, are divine and 

human beings are not capable of fathoming their full worth. Guru Nanak Dev employs the 

concept of Kimat (Price, value) to devote priceless worth and excellence of the principle 

of truth, which must be made real in one’s deeper experience. 

            Muhay, Gurcharan Singh (2008)
38
 has discussed the dialectics of universal 

conciousness in three sub-heading - Concept of religion, Practical aspect of religion and 

Importance of Karma. The Adi Granth is full of altruistic concerns for whole of humanity 

not only for a particular region. The principles rather institutions of ‘sewa’, ‘kirat’, ‘sarbat 

da bhala’, ‘sangat’, ‘pangat’, ‘daswandh’ etc. have been universally acceptable for all the 

religious thought processes. No religion can deny their value and meaningfulness. It 

makes a Holy Scripture a universal and cosmopolitan scripture. The approach of Guru 

Granth Sahib is not condemning the outward forms of prevalent religions but recognizing 

and appreciating their religious principles to inculcate in them a spirit of inner religiosity. 

Guru Granth Sahib has given the highest importance to Karma (Action). No one can cross 

the terrific ocean without practically living a life of activity related with religious and 

spiritual uplift of man. Morality plays most important role in it.  About woman, the Gurus 

have played very constructive role and wanted equality for them in the society. Woman 

has been given the status of mother of kings and whole of humanity. The object of 

universal consciousness is self-realization that means Atam Darshan. Ego is the biggest 

obstruction in the way of man’s attainment of ultimate reality. The whole of humanity 

becomes the focus of a spiritual upliftment in social dimensions of universal 

consciousness. 
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Singh, Avtar (2009)
39
 in his published study ‘Ethics of the Sikhs’, has discussed  

various aspects of Sikh Ethics, i.e. the moral standard, human motives, praxis, virtues, 

duties, social ethics, supreme ideal etc. He has concluded that virtues like wisdom, 

truthfulness, justice, temperance, courage, humility and contentment are cardinal. He has 

defined Sikh Ethics as, “Doctrine of values in human conduct as found in the Adi Granth 

and those of the life-rules which do not conflict with the spirit of the former.” 

            Kaur, Jaswinder (2009)
40
  in her thesis  ‘Guru Nanak’s Perspective on Social 

Justice’, has  analyzed  that Guru Nanak’s social justice is based upon healthy and 

progressive principle of  morality, justice, equality where every member enjoys certain 

basic rights  to access the interior treasure of soul. The objective of Guru Nanak was to 

leave the social and religious thought of the Hindus and to improve the general tone of 

their moral spiritual and social life. It can be said that social justice of Guru Nanak was 

free, frank, fearless and holds enough acceptance. It involves freedom of thought and 

action. The need of the hour is to implement social justice in letter and spirit to remove 

barriers of class and creed in the society. 

2.2.0   STUDIES RELATED TO BHAGVAD GITA 

            Misra, H.N. (1963)
41
 conducted his research work ‘Moral Philosophy-Green and 

Gita’, and made a comparative study of ethical philosophy of the Bhagvad Gita and T.H. 

Green. He concluded that the philosophical teachings of Green and Gita are badly needed 

for this age of social and political upheaval. He also remarks, “The teachings of Gita and 

Green are essential for the whole development of human personality. The Gita may give 

solace to the poor and frustrated and right direction to the rich and strong. It is like a 

mother who nurses all her children equally well”. 

         Kaur, Paramjit (1976) 
42
 carried out a comparative study of the devotional theme 

in the Bhagvad Gita and religious poetry of Guru Teg Bhahadur. It brings to light some 

remarkable parallels and a few differences. Important teachings common to 

Vaishnavaism and Sikhism are the stress on ascetic morality i.e. stress on the control of 

the mind ,senses and on the freedom from attachment, greed, egoism and delusion. Even 
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Bhagvad Gita stresses on freedom from attachment, fear, anger, unaffected by pain and 

pleasure. Similar ideas are also expressed by Guru Teg Bhahadur to give up pride, lust, 

anger and the company of wicked. Nirvana renounces both praise and calumny, and 

views happiness and suffering, honour and insult as equal. The most outstanding point of 

agreement between the two sets of ideas is the pre-eminent position of Bhakti of one God. 

God is present in all beings equally and none is likable and dislikable to Him. 

Goyal, Narinder Kumar (1978)
43
, in his research work ‘The Ethics of Bhagvad 

Gita’, has explained that the Indian ethics are concerned with prescribing, practical means 

of attaining a life of perfection. The investigator has found that the Gita is primarily 

concerned with the conduct of our life and secondarily with metaphysics. Goals of life or 

the four pursarthas are designed for practical application. Religious life basically 

promotes attainment of a transformed existence, the power to live in the world but not to 

be of the world. The transformational ethics espoused by the Bhagvad Gita conduces to 

the fulfillment of that end. 

        Kumar, Amar (1981)
44
 in his work ‘Synthesis of Jnana, Karma and Bhakti in the 

Bhagvad Gita’, finds Karma, jnana and bhakti, the three essential cords of musical 

instrument tied together at the beginning as well as at the end. Bhagvad Gita has 

successfully produced a comprehensive synthesis of different spiritual disciplines. The 

Gita has rich and many sided thought. The ways of Karma , jnana  and bhakti supplement 

each other or they are the different steps towards the same goal. Ultimate Truth in the 

Bhagvad Gita is the synthesis of knowledge, action and devotion. The teaching of Gita is 

to know the supreme in which knowledge , action and devotion become one in supreme 

unification- in which there is a merging of all diversities towards that one goal, the goal 

of Ultimate truth.  

            Singh, Surjit ( 1982)
45
 in  his work entitled ‘Purusa and Prakrti in Samkhya and 

Bhagavad Gita’, explain that in the Bhagvad Gita there are three types of Purusas 

i.e.Kasara, Akasara and Purusottma. Although these three are separate entities but still are 

not so because these are essentially and substantially one. God or Purusottma creates the 

Prakrti with the help of his Yog Maya. Kasara and Akasara, Purusas are the Prakrtis of 

Purusottma.In the Samkhya system the purusa is described as a free person by his own 
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nature because he is not bound and freedom of world belong to Prakrti. Purusa of Gita is a 

free person because the elements such as water, fire and air etc. have no influence on 

Purusa and hence he is totally free. So in the Samkhya system the prakrti is not a 

subordinate power to Purusa. By the combination of two, the material objects came into 

existence. The Gita gives the ideas of monotheism but Samkhya system gives the idea of 

dualism. 

              Lal, Gurbachan (1982)
46
 in his study ‘The concept of Purusottama in the 

Bhagavad Gita’, has discussed the concept of supreme being and  the concept of 

Pursuottama in the Gita. Sankhya represents two obviously different entities that are 

Pursha and Prakirti. The Gita explains the roots of this duality by ascribing Prakrti as the 

creator of Pursottama or divine Lord. The Gita draws a distinction between two types of 

Prakirtis, i.e. Para and Apara.  Finally we may conclude that Purusottma  is absolute 

Reality, possessed of the matter and  finite selves. This is the only reality and there is no 

more reality independent of Purusottma in this universe. The distinction between God as 

personal and impersonal does not mean that there are two Gods. These are faces of the 

same coin. 

            Bala, Sukasham (1984)
47
 in her work entitled ‘Good and Evil in Hinduism with 

special reference to the Bhagavad Gita’, explains that the path of devotion is the central 

portion of the Gita. It alone removes all evil obstacles to peace and happiness. Everyone 

should perform his social duties according to his own qualification and thereby bring out 

universal welfare. Gita teaches that the devotee must lead a life of goodness. He not only 

insist cherish good thoughts, but should also do good deeds and speak good words. Bhakti 

Yoga both idealizes and despises desires like lust, hate, attachments and greed etc. These 

are the corrupting forces of mind which can be countered by the teachings of 

Bhagvadgita. 

            Pandey, J.B (1985) 
48
  in his research work ‘A Comparative Study of Educational 

Philosophy in Gita and Koran’, aimed at highlighting the practicability of educational 

ideas of these scriptures in present-day India. The researcher has tried to give a critical 

description of the educational philosophy in these who texts. He has studied translations 

of the originals and has tried to collect commentaries on them by philosophers, 
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educational leaders and educationists. Some of the specialists in the area were 

interviewed by the researcher and, while formulating the results of the study, their views 

were also given due weightage.  

The main findings of the study were: 1. According to the Gita, the living being is a 

part of Brahma and it aims at uniting with the Brahma through moksh. 2. Moksh can be 

achieved through good deeds, i.e. nishkam karma. 3. According to the Koran, living 

beings are cre- ated by God and when a living being dies his soul has to wait till the day 

of judgement and then, according to the balance of his good or bad deeds he is sent to 

Janat (heaven) or Dozakh (hell). 4. According to the Gita, education should lead to all-

round development and curric- ulum should have a wide variety of subjects to achieve 

this aim. 5. In the Gita stress is laid on the importance of the teacher but, at the same time, 

it is said that the individuality of the child should not be suppressed. In the Koran also, 

the importance of the teacher is emphasized but stress is also laid on the development of 

the talents of the child. 6. In the Koran, stress is laid both on the study of religion and 

subjects which can be of use in life.   

Kesari, H. (1986), 
49
 studied ‘The Gita as Learning Process with reference to 

Modern Education’. The objectives of his study were (i) to study concepts relating to 

Individual Self, Absolute Self, material world, education for material welfare, 

fearlessness, and the process of education, and (ii) to analyse the teaching-learning 

process relating to the fundamental causes of all human problems, the ultimate goal of 

life, the activity method, acquisition of wisdom, concentration and purification of the 

mind, development of ethical, moral and human values, development of personality and 

national integration, all with relevance to modern education.  

The findings of the study were: 1. Bhagwat Gita is a textbook of the teaching-

learning process to educate man in the development of the Inner Man. 2. Education policy 

and its system were meant to develop the inner man and his human character. 3. The Gita 

is a textbook of action on the philosophy of life for development of the whole personality, 

material as well as spiritual. 4. The Gita gives the right meaning of education, conveying 

that education is life and life is education. S. Gita's metaphysics (Brahma vidya) and its 

teaching- learning process (Yoga sastra) are for the development of the total personality 
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for the realization of Truth. Avidya (education for material welfare) and vidya (education 

for the realization of the self), both make education complete. 6. The learning process of 

the Gita helps man to develop an integrated personality-victory of the spirit over nature. 

7. The Gita is a textbook for bringing awareness in man towards (a) the principle of life, 

(b) the purpose of life, and (c) the process of life.  

          Bhupinder Kaur (2001)
50
 in her thesis ‘The Concept of Self in Guru Nanak Bani 

and Bhagavad Gita- A Comparative Study’, presents analytical study of this spiritual 

aspect of self with special reference to Guru Nanak Bani and the Bhagavad Gita. The aim 

of this study is to expatiate the various dimensions of self and to highlight its nature and 

its difference from the physical constitutes i.e. body, mind and intellect. It also highlights 

the possible ways recommended in both the texts to realize its pristine nature and relation 

to God and to fellow beings in the social context. The concept of self is not an abstract 

metaphysical description of facts, rather it is basis of two important religious texts, and 

offers an analytical study of the nature of the self, revealing how the material aspect 

influences spiritual and suggests practical religious methods to get rid of this material 

entanglement, by interacting the temporal with the spiritual. In both the texts the higher 

goal is the realization of the real nature of the self in order to attain communion with its 

Divine Essence. Both emphasise on the variant ways of bhakti. Guru Nanak stresses 

naam-simran through Guru and grace of God, and in the Bhagavad Gita the emphasis is 

on the individualistic way i.e. sitting in meditation. In Guru Nanak’s Bani, emphasis is on 

the practice of truthful living and virtuous conduct and Bhagavad Gita stresses on 

disinterested action.  

           Sharma, Sarita (2007)
51
 in her research work has discussed that according to 

Gita, one should do only Nishkarma Karma. Selfless service is the only way to remove 

the impurities lurking in the mind. Egoism, hatred, jealousy, ideas of superiority and all 

the myriad negative qualities will vanish. Man develops humility, love, sympathy, 

tolerance and mercy. Man gets a liberal outlook for life, realizes the Supreme Being and 

feels one with his Maker. Bhagvad Gita tries to build up a philosophy of karma based on 

jnana and supported by bhakti in a beautiful manner. The karma yoga is usually known as 

the doctrine of Nishkama Karma. When the individual gets over his ego and selfish 

motives, he becomes steady on the path of karamayoga. 
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           Setia, Anuradha (2009) 
52
 in her study ‘A Critical Analysis of Psychological 

Interpretation Human Nature as Propounded in Adi Granth and its Education 

Implications.’ found that the Adi Granth has the capacity to provide the true human 

nature. In the Adi Granth, the spiritual precepts emphasize the need for improvement of 

man, the nature of relations of man to man, as it ougtht to be and the union of man with 

God, the supreme truth. All the great religions and philosophies have emphasized that the 

ultimate aim of life is self realization. The, ‘Man know thyself’ has repeatedly being 

stressed by Plato, Socrates, Confucius and Guru Nanak.  

         Lakhanpal, Pinki (2009)
53
 in her research work has discussed the concept of man 

in Hinduism to get the real image and reality of human life by the vast literature of the 

Indian Philosophy. It believes in the unity of God’s in God than the denial of God’s for 

God. It finds one in all and all in one and recognizes the unity and harmony of all 

religious faiths. The four yogas of Bhagvad Gita- Jnyana, Bhakti , Karma, Raj yoga have 

also been discussed. Our ancient literature tells us about the moral value like ahinsa, 

dann, not hatred with others, respect for elders, not to kill birds and animals etc. To get 

salvation yoga is an important source. The natural man of the Gita has many qualities of 

yoga – self knowledge, control, surrender, equanimity, devotion, service and 

contemplation.  

Kaur, Manjeet (2011)
54
 in her work has studied value oriented education in the 

Bhagvad Gita. She emphasized that Srimad Bhagavad Gita has presented a 

comprehensive system of life-long education, based on higher human values. The 

investigator is of the opinion that in this age of explosion of knowledge, the ideas of 

Bhagavad Gita stand best of all the physical, biological, psychological and social 

sciences. The whole value oriented education which is discussed in the Bhagvad Gita is 

based on values. These values were also discussed in ancient education during four 

periods. Bhagavad Gita value based education is for the fullest development of 

personality which culminates into truthful conduct. God is the Ultimate and an end value. 

In Srimad Bhagavad Gita ‘ideal man’ is depicted as a crown of all creation. 
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2.3.0  STUDIES RELATED TO VALUES 

        Sharma, R.P.(1965)
55
 in his work ‘A Study of Values held by Teachers in Higher 

Secondary Schools in Delhi’, studied 98 teachers of higher secondary schools of Delhi 

and found that Delhi teachers were more inclined towards the theoretical, economic and 

social values than other values. Female teachers showed greater consciousness for 

political values than their male counterparts. Male teacher scored higher on theoretical 

and economic values whereas female teacher scored higher on religious and aesthetic 

value. 

       Jagdeep Kaur (1973)
56
 in her research ‘Value Dimensions of Professional and Non-

professional College Students in Relation to their Sex and Parental Occupation’,has 

concluded: 

• The students of professional and non-professional colleges give almost equal 

preference to theoretical, economic, aesthetic and social value-dimensions.  

• Students of professional colleges preferred political value dimensions, where as 

students of non-professional colleges preferred religious value dimensions.  

• There is no significant difference in value-dimensions among professional male 

and non-professional male college students.  

• There is no significant difference in value dimensions between professional male 

and professional female college students in relation to theoretical, social, aesthetic 

and religious value-dimensions. Both the groups differ in economic and political 

value-dimensions. 

           Roy, D.K. (1980)
57
 investigated ‘A Study of Some Factors and Processes 

Involved in the Development of Values’, and found that the development of the value 

system was positively related to the process of socialization. Value system develops 

with the advancement of age grade. Co-operation and honesty has significantly 

negative correlation with socio-economic strata ( SES ) while tolerance, obedience, 

religious devotion and altruism has no significant relation. The value system of 
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adolescent students has significant positive co-relation with sound mental health, 

except in the case of religious emotion. 

           Kalia, Ashok Kumar (1981)
58
 worked on ‘A Study of Values and Ideals of 

Early Adolescents living in different Types of Home-Environment’, and finds that:- 

� Both-parent male early adolescents were found significantly higher on 

theoretical and political value than orphan male early adolescents while 

orphan male early adolescents excelled on aesthetic and religious values in 

comparison to both-parent male early adolescents. 

� No significant difference was found between both-parent female early 

adolescents and one parent female early adolescents on values except on 

political value on which both-parent female early adolescent scored 

significant higher. 

� Both-parent male early adolescents and one-parent male early adolescents 

were similar in their theoretical, economic, aesthetic, political and religious 

values. 

� Both-parent female early adolescents and orphan female early adolescents 

were more or less similar in economic and political value, but on theoretical 

and religious values both were found significantly higher. 

               Kundu, N. (1981)
59
 studied ’Value Pattern of College Students and its Relation 

to Psycho-social Variables’, on sample of  400 students both male and female. He 

concluded that recognized value pattern was not a unique one. Two separate patterning 

models were observed with slight over lapping between them. These two distinct 

sequences of values were (a) economic, political, social, aesthetic and religious (b) social, 

economic, political, aesthetic and religious. 

               Mishra, Kali Prasanna ( 1984 )
60
 conducted a research ‘A Comparative Study 

of Moral Knowledge of Tribal and Non-tribal Children of Orissa’. In this research work 

the investigator has discussed the origin and development of the concept of morality and 
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moral consciousness among the school children in Orissa. This study is aimed at finding 

the moral awareness of tribal and non-tribal school children in Orissa. The researcher 

finds various sources from which the children draw their moral knowledge. The 

investigator has enlisted six desirable and six undesirable values. Desirable values were 

personal achievement, helpfulness, kindness, sense of duty, honesty and obedience. Six 

undesirable values were: personal failure, damage to property, stealing, cruelty, disrespect 

and lying. 

            Malhotra, Kiran (1985)
61
 conducted research on ‘Value Dimensions of XI Grade 

Science and Arts Students in Relation to Achievement Motivation and Sex’. The main 

objective of this study was to analyze value awareness among the Arts and Science 

students. For this a sample of 300 students (150 boys and 150 girls) of class XI were 

taken. The data was collected by Allport-Vernon scale of values and achievement 

motivation scale. It was found that there was a significant difference in value dimensions 

among Science and Arts students except religious values. 

          Sheela, (1987)
62
 conducted her study ‘Change in Teaching Behaviour as a function 

of Inculcation of Values Predicting Teacher’s Effectiveness’ attempted:- 

• To identify the most effective and the least effective teachers in the secondary 

level through a multi-dimensional criteria of teacher effectiveness. 

• To inculcate the identified values in student teachers, which are indicators of 

teacher effectiveness and are termed as educational values 

• To test the effect of inculcation of values of teaching behavior on student teachers. 

The major findings were:- 

� Value inculcation through value–confrontation treatment lead to a 

significant qualitative improvement in the teaching behaviour of the student 

teachers. 

� The value–confrontation treatment was found effective in improving the 

qualitative teaching behaviour of student teachers of all teaching subjects. 
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            Brar, Kirandeep (1988)
63
 in her research ‘A Study of the Impact of Training 

Programme on the Value-Dimensions of Secondary School Teachers’, has studied the 

impact of training programme on the value dimensions of secondary school teachers. She 

took a sample of 600 prospective school teachers from six training colleges of Punjab, 

Punjabi University Patiala, Punjab University Chandigarh and Guru Nanak Dev 

University Amritsar. The result showed that training programme failed to make any 

worthwhile impact on value dimensions of secondary school teachers under training. 

Political value was found to be highly preferred and religious value as the least preferred. 

The order of preference of political, theoretical, social, aesthetic, economic and religious 

values  in both the cases on the pre-test and the post-test remained the same. 

        Gulati, Sarita (1988)
64
 conducted her study entitled ‘A Comparative Study of Value 

Dimensions of Teachers working in Private, Government and Central Schools’, and took 

a sample of 600 teachers working in different categories of schools i.e. government 

schools, private schools and central schools. It was concluded that the type of 

management has no impact on the value pattern of teachers, except on economic and 

aesthetic values. It is clear from the result of the study that out of the six values i.e. 

economic, social, political, aesthetic, theoretical and religious values, the religious value 

is the least preferred value by all the three categories of  teachers. 

           Shukla, Nandita (1990)
65
 in her research work formed the following objectives:- 

• To emphasize new pedagogical shift from teaching to learning; from storage of 

information to information processing and to develop self- learning skills. 

• To integrate the values suggested by various commissions and NPE (1986) into 

Teacher Education Curriculum. 

• To make teachers sensitive to value needs of children and their full judgment of 

society of future. 

To achieve these objectives various approaches and strategies e.g.Integration through 

Subject Approach and Indirect Incidental Approach were used effectively in imparting 
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value oriented education to teachers. Teaching material like text books, journals, 

magazines, newspapers, photographs, slides, T.V. Programmes, Video Tapes, methods of 

teaching, role of teacher educator, student teacher, time factor and evaluation were also 

discussed. 

        Kapani, Madhu (1990) 
66
in research work ‘Education in Human Values: Concept 

and Practical Implications’, attempted :-  

• To analyze the concept of human values from different view points. 

• To explain the nature of five basic human values truth, righteous conduct, 

peace, love, non violence and their relationship. 

• To draw educational implications of these human values present in the 

educational system of India. 

            Findings of this study are based on an extensive survey of different reports of 

Education Commissions and Committees. An attempt has been made to suggest changes 

in the curriculum from the primary stage of elementary education. Suggestions were also 

given for a suitable methodology of teaching human values through direct, incidental and 

integrated approach. 

      Gregson, James Aaron (1990) 
67
 investigated ‘Work Values and Attitudes 

Instruction as Viewed by Secondary Trade and Industrial Education Teachers’, and the 

objective was to identify the work values and attitudes that Industrial Instructors teach 

and to describe the pedagogical techniques they use to teach these skills. 

 The findings of the study are:- 

•    The most emphasized work values and attitudes clusters were ambition,    

cooperation, accuracy, devotion, honesty, loyalty, reliability, dedication and 

conscientiousness. 

•   The most frequently identified pedagogical strategies were group discussion, 

reward structure, one to one counseling, role playing and role modeling.             
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 Kaur, Jagdeep (1993)
68
 in her research work ‘Value Dimensions of 

Professional and Non-professional College Students in Relation to their Sex and 

Parental Occupation’, concluded: 

• The students of professional and non-professional colleges give almost equal 

preferences to theoretical, economic, aesthetic and social value- dimensions.  

• Students of professional colleges prefer political value dimensions whereas 

students of non-professional colleges prefer religious value-dimensions.  

• There is no significant difference in value dimensions among professional male 

and professional female college students in relation to theoretical, social, 

aesthetic and religious value-dimensions. Both the groups differ on economic and 

political value-dimensions. 

• There is no significant difference in value dimensions among professional male & 

non-professional male college students. 

          Ranu, Sarbjit Kaur (1995 )
69
 in her study ‘Value Dimensions of Post- 

Graduate Students in Relation to their Level of Aspiration and Intelligence’, 

found that :- 

• Men were significantly higher on theoretical values, but lower on the aesthetic and 

social values than the women. 

• Arts students were significantly higher on aesthetic, political and social values 

than the science students. 

• In order of ranking, values of high level of aspiration and intelligence group were: 

theoretical, political, economic, social, religious, aesthetic, while for the low 

group were: political, theoretical, aesthetic, economic, social and religious. 

              Pal, Sima (1995)
70
 in her research work ‘Integration of Value-Orientation 

in Secondary Teacher Training College Courses and their impact on the Corresponding 

Cognito-affective Teaching Behaviour’, conducted experiments in four phases. She 
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administrated value preference form and frequency and acuteness scale for value survey 

as pre-test. Administration of value treatment was based on value clarification. 

Administration of value preference form and frequency and Acuteness scale for value 

survey was done as post-test. Major findings were:- 

• The impact of value change treatment was found to affect some values but not all. 

Some social values were affected by value change treatment. 

• Social values namely, Equality, Cooperation, Tolerance were affected by value 

change treatment. 

          Rani (1997)
71
 conducted her work, ‘A Study of Intelligence, Creativity, Personality 

Characteristics and Value Patterns of Adolescents from Minority and Non- minority 

Community’, on a sample of students of Class X belonging to minority (N=150) and non-

minority (N=270) of Punjab, it was revealed by her that adolescents belonging to the 

minority community are higher on religious values only, whereas adolescents belonging 

to the non minority community are higher on theoretical, economic, aesthetic, social and 

political values. 

          Sandhya, N. (1999)
72
 has conducted work on ‘An Evaluative Study of Value 

Education Provided at the S.S.L.C. Level in Mysore District’, and found that the type of 

school and the type of management of schools influence the values of students. Students 

belonging to both types, government as well as private differ in their social, religious, 

moral, theoretical, political, aesthetic and economic and values. Class X students were 

seen to be more sensitive to social, moral and theoretical values than the other values. She 

found that the parent’s educational background and their income do not influence the 

values of students but parent’s occupational background influences the theoretical and 

aesthetic values of the students to some extent. 

         Kaur, Pardeep (2000)
73
 conducted ‘A Study of Development Pattern of Moral 

Values Among the School Children in Relation to their Socio-Economic Status and 

Intelligence’. The study was aimed at identification of moral values among school 

children of different grades i.e. 7
th
, 8

th
 and 9

 th
. The students of 9th class considered that 
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values like lying and stealing are less immoral in comparison with 7
th
 and 8

th
 class 

students. On the other hand bribery is taken as a more serious immoral value by the 9
th
 

class students as compared with the 7
th
 class students. 

 Dhillon, Manjeet (2002)
74
 in a study entitled ‘Personal Values as Correlates of 

Teaching Effectiveness’, used Teachers inventory and Teachers Rating Scale for the 

study which used Descriptive Survey Method. 

The findings suggested that:- 

• Value patterns of teachers were found to be positively and significantly related to 

teaching efficiency. 

• Theoretical Values were found to be significantly related to teaching efficiency. 

• Economic, political, religious values were found to have no relationship to 

teaching efficiency. 

• Aesthetic value was found to have no relationship with teaching efficiency. 

 Kaur, Dilpreet (2003)
75
 studied ’Value Pattern of Student Teachers as related to 

their Emotional Maturity and Self Esteem’, and observed that  

• There is no significant difference between values of graduate and post graduate 

student teachers.  

• There exists a significant relationship between Values and Emotional Maturity of 

Social Studies, Punjabi, Graduate and Post Graduate student teachers. 

•  There exist a significant relationship between Values and Self Esteem of student 

teachers. 

Kaur, Manpinder (2003)
76
 in her work ‘The Impact of Socio Economic Status and 

Cultural Background on the Value Pattern of Adolescents’, reported that boys and girls 

differ significantly on value pattern. Socio-economic level had significant impact on 

value pattern of adolescents. High socio economic status adolescents preferred 
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theoretical, political and religious values whereas low socio economic status adolescents 

prefer economic, aesthetic and social values.                                             

         Ausbrooks, Carrie (2004) 
77
in his study ‘A Comparative Analysis of the Values 

that are Predominant in Private Schools, Public Choice Schools and Public Attendance-

Zone schools in San Antonio, Texas’, aimed to investigate whether or not differences 

exist in the values fostered in private schools, public choice schools and public 

attendance-zone schools and whether or not there are differences in the values that are 

identified by the students as compared with teachers. The sample consisted of 1866 

students in Grade 6-8 and 114 teachers from nine schools. The findings from the students 

data indicated:- 

• When all factors are considered i.e. Gender, Grade, Level, Ethnicity and Type of 

school, there were more similarities than differences between the values identified 

by students and teachers in the nine schools studied. 

• Private schools emphasized spiritual and educational values, whereas public 

schools emphasized educational values only. 

• When all data sources were taken into account for all three types of schools, 

educational values were found to be predominant, followed by moral and personal 

values. 

           Kumar, Sachinder (2005)
78
 in his work ‘Impact of Case Based Pedagogy on 

Prospective Elementary Teachers’ Classroom Behaviour and Students’ Learning’, found 

that case based pedagogy used with or without discussion helps in developing critical 

thinking and insight into the desirable classroom behaviour. Valuable information has 

been obtained on the case based pedagogy and its impact on teachers behaviour 

particularly on three components namely: lesson structure, pupil teacher verbal 

interaction and classroom management has also been studied. The inductive approach 

inherent in learning through case based pedagogy clarifies the principles underlying 

various components of teacher classroom behaviour. Case based pedagogy can become 

vehicle of indirect type of teaching.  
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Arora, Meenakshi ( 2008 )
79
  in her research work studied the following 

objectives:  

1. To study relationship of intelligence with values. 

2. To compare the value pattern of students belonging to high and low level of 

intelligence. 

3. To study the relationship of socio- economic status with values. 

In her study, she concluded; 

o Values and  intelligence are not significantly related. 

o Values and socio-economic status are not significantly related. 

o Significant differences do not exist in the values of students with high 

level and low level of socio-economic status. 

              Bhalla, Jyoti (2008) 
80
 in her research work ‘A Study of Values in Relation to 

Locus of Control and Religious Background of IX Grade Students’, concluded :  

• Hindu and Sikh students do not differ significantly for Sikhs values i.e.  

theoretical, economic, aesthetic, social, political and religious. 

• Sikh and Muslim students do not differ significantly in theoretical economic and 

religious values whereas they differ significantly in esthetic, social and political 

values.  

• Sikh boys and girls do not differ significantly for Sikhs values viz. theoretical, 

economic, aesthetic, social, political and religious. 

• Boys and girls do not differ significantly in theoretical, social, economic, aesthetic 

and religious values whereas they differ significantly in political values. 
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Kumar, Anil (2010)
81
 in his research work ‘Study of Academic Achievement, 

Value and Adjustment of Secondary School Students in Relation to Working Status of 

Mothers’, took the sample of 500 students in which 250 students(125 boys, 125 girls) 

belonged to working mothers and 250 students(125 boys, 125 girls) belonged to non-

working mothers. The major findings of the study are:  

• No significant difference was observed in the aesthetic value of students of 

working and non-working mothers. 

• Significant difference was identified in the social value of students of 

working and non-working mothers. 

• No significant difference was observed in the religious value of students of 

working and non-working mothers. 

• Significant difference was discovered in the economic value of students of 

working and non-working mothers. 

2.4.0 ANALYSIS OF THE RELATED LITERATURE AND THE PRESENT 

STUDY             

                           With respect to the Adi Granth studies have been carried out concerning 

to its various aspects. Educational implications of Gurus and their contribution regarding 

the educational philosophy i.e.  aims of education, curriculum, role of teacher, method of 

teaching, discipline etc. have been discussed. Various values like humanity, tolerance, 

brotherhood of man, fatherhood of God, equality, honesty, ethics, humility, contentment, 

self-realization, truth, beauty, goodness, justice, wisdom has been emphasized. Ignorance, 

superstitions, false rituals, blind faith, social, religious, economic exploitation, caste 

distinctions,  five impulses viz. lust, anger, covetousness, attachments and pride have 

been condemned. Comparisons of various aspects of different religions have also been 

done. Morality and Value based education has been emphasized.  

                          Studies related to Bhagvad Gita have discussed the concept of good and 

evil. Various aspects of Bhagvad Gita like Jnana, Karma, Bhakti, Purusottama, Purusa, 

Prakrti have been explained. Some concepts of the Bhagvad Gita have been compared 

with Sikh Gurus’ philosophy which represents some remarkable parallels and few 

                                                             
81 Ph.D. Thesis, G.N.D.U., Amritsar. 



72 

 

differences. Ultimate Reality in the Bhagvad Gita is the synthesis of knowledge, action 

and devotion. Study of the Bhagvad Gita exhorts in us to move on the path of self-

realization and Nishkarma karma. Selfless service is considered to be the only way to 

remove the evils from us. Hatred, ego, anger, attachment, hypocrisy, greed, pride will 

automatically vanish.  

                         Studies on values have discussed value dimensions of teachers and 

students in different types of schools. Relationship of value with various variables like 

sex, parental occupation, achievement motivation, intelligence and creativity etc. has been 

explained. Relationships among various values like religious, social, economic, aesthetic, 

political and theoretical has been found. Various techniques and strategies have been 

incorporated to develop positive value patterns among teachers and students. Values like 

kindness, honesty, duty, obedience, peace, love, von-violence, equality, cooperation, 

tolerance have been promoted and disvalues or negative values like stealing, cruelty, 

disrespect, lying, hatred have been rejected.   

                              Value oriented education is the need of the day in the world for the 

development of integrated and balanced personalities. Value oriented education has the 

wide range of activities specifically defined to teach awareness and knowledge of values 

and attitudes that uphold the values and to encourage action in defense of those values. 

The Adi Granth and the Bhagvad Gita help people to understand the importance of values 

and providing them with the knowledge, attitudes and skills necessary to promote and 

protect these values.  The present educational system has proved to be a failure for the 

development of high moral values among its citizens and for the proper functioning of the 

democracy. We are going through a crisis of values in our social and political life. The 

gap between the material and the spiritual progress is an important cause of the present 

value crisis. The Adi Granth and the Bhagvad Gita are such holy religious scriptures that 

contain the nectar of values.   

                             A cursory perusal of the said research studies would show that they 

were not substantially and meaningfully related to the nature and scope of the present 

effort. Only a study done at an advanced research level and similar in content (at least to 

some extent) to the one that the researcher at Ph.D. level executes could be deemed as 

truly related to her work. Nevertheless the above quoted studies could not be termed as 

totally devoid of significance for the present research work. However the investigator 

believes that something can be gained even from the studies that are evenly remotely 
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related. It does remain the duty of every research worker to explore the related literature 

whatever. The investigator gained some valuable hints from the said research studies and 

these valuable hints helped the investigator in formulation of the steps. Keeping in mind 

the need and importance of the related literature, the investigator enthusiastically and 

critically went through, dissertations and available literature pertaining to the educational 

research. The investigator hardly came across any study directly relevant to the nature of 

her own problem. 

                        The above account of related literature consists of 79 studies, out of which           

38 studies are related to Adi Granth and its different aspects, 14 studies related to 

Bhagvad Gita, 27 studies related to values or value oriented education. 

                          It is clear that none of the studies were related to the nature and scope of 

the present study, PEDAGOGICAL IMPLICATIONS OF AXIOLOGY PROPOUNDED 

IN THE ADI GRANTH AND THE BHAGVAD GITA FOR VALUE ORIENTED 

EDUCATION 

 

 



74 

 

  ___________________________________________       CHAPTER  III 

                                  METHOD AND PROCEDURE   

3.0.0      PROLEGOMENA      

                    The methodology and procedure of any research is determined by its 

objectives as they provide a framework within which the goals of research are to be 

achieved. They also differ from study to study. A procedure is a set of prescribed actions 

or events that must be enacted or take place to achieve a certain result. A method is a 

style or set of assumptions with which one acts or achieves a goal.
1
 Method is a regular 

and systematic way of accomplishing anything and procedure means a way of performing 

or effecting something. Methodology makes the most important contribution towards the 

environment of any study. In a research there are numerous methods and procedures that 

are to be applied. In all types of research although steps and procedures are more or less 

the same but their approach and purpose is different.  

                   Generally more than one method is used when one conducts research in 

education. The selection of method or methods depends upon the nature of the problem 

selected and the kind of data necessary for its solution. Methodology makes the most 

important contribution towards the enrichment of any study. Research methodology 

involves the systematic procedure by which researcher starts from the initial identification 

of the problem to its final conclusion. The role of methodology consists of procedure and 

techniques for conducting a study. It provides the tools and techniques by which a 

research problem is attacked. Research is a purposive, scientific and deliberate activity. It 

is not a haphazard task. It requires one to proceed in a definite direction. Taking a specific 

pinpointed problem and trying to find a solution in a scientific manner is research. The 

researcher has to decide about the method, procedure and the techniques to be used for 

collection and analysis of data needed for investigation.  

The different types of research methods are:- 

• Historical Research 

• Descriptive Research 

• Experimental Research 

                                                           
1 <http://wiki.answers.com/Q/> 
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                 Experimental Research is a systematic and scientific approach to 

research in which the researcher manipulates one or more variables, and controls 

and measures change in other variables i.e. the researcher manipulates an 

independent variable and measures its effects on one or more dependent 

variables
2
. Experimental research is commonly used in sciences such as physics, 

chemistry, biology, medicine, sociology and psychology etc. But now this 

research method is also used in the field of education. 

Steps involved in conducting an experimental study are:- 

� Identify and define the problem. 

� Formulate hypothesis and deduce their consequences. 

� Construct an experimental design that represents all the elements, conditions and 

relations of the consequences. 

� Conduct the experiment. 

� Compile raw data and reduce it to useable form. 

� Apply an appropriate test of significance. 

Essentials of Experimental Research 

� Manipulation of an independent variable. 

� An attempt is made to hold all other variables except the dependent variable. 

� Effect is observed of the manipulation of the independent variable on the 

dependent variable.  

Experimental control attempts to predict events that will occur in the experimental setting 

by neutralizing the effects of other factors. 

Methods of Experimental Control: 

 � Physical Control 

 • Gives all subjects equal exposure to the independent variable. 

 • Controls non experimental variables that affect the dependent variable. 
 

 � Selective Control - Manipulates indirectly by selecting in or out variables that  

 

                                                           
2
 <www.experiment-resources.com/experimental-research.html> 
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cannot be controlled. 

 � Statistical Control - Variables not conducive to physical or selective 

manipulation may be controlled by statistical techniques  (example: 

covariance)
 3
. 

  Experimental research is used to answer causal research questions. An attempt by 

the researcher is made to maintain control over all factors that may affect the result of an 

experiment. In doing this, the researcher attempts to determine or predict what may occur. 

            In case of the present research problem, to analyse the entire theological text of 

the Adi Granth and the Bhagavad Gita, historical and descriptive research render a great 

help in arriving at the conclusions. 

Descriptive research design is a scientific method which involves observing and 

describing the behavior of a subject without influencing it in any way.
4
 Descriptive 

research is used to obtain information concerning the current status of the phenomena to 

describe "what exists" with respect to variables or conditions in a situation. The methods 

involved range from the survey which describes the status quo, the correlation study 

which investigates the relationship between variables, to developmental studies which 

seek to determine changes over time.
5
 The main goal of this type of research is to 

describe the data and characteristics about what is being studied. It does not gather the 

causes behind a situation. Descriptive research is mainly done when a researcher wants to 

gain a better understanding of a topic. Descriptive research is the exploration of the 

existing  phenomena.
6
  

The steps for the descriptive research are: 

• Statement of the problem. 

 • Identification of information needed to solve the problem. 

 • Selection or development of instruments for gathering the information. 

 • Identification of target population and determination of sampling procedure. 

 • Design of procedure for information collection. 

 • Collection of information. 

 • Analysis of information. 

                                                           
3
< http:// www.okstate.edu/ag/agedcm4h/academic/.../newpage2.htm> 
4
<http://www.experiment-resources.com/descriptive-research-design.html#ixzz1CuUQUKtA> 
5
<http://www.okstate.edu/ag/agedcm4h/academic/aged5980a/5980/newpage110.htm> 

6
 <http://wiki.answers.com/Q/What_is_descriptive_research#ixzz1CuS7wh6C> 
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• Generalizations and predictions. 

Descriptive Research collects and provides three types of information: 

1. On what exists, by studying and analyzing important aspects of present 

situation. 

2. On what we want, by clarifying goals and objectives possibly through a study 

of the conditions existing elsewhere or what experts otherwise consider to be 

desirable 

3. On how to get there through discovering the possible means of achieving the 

goals on the basis of experiences of others or the opinions of the experts. 

 In descriptive studies the researcher does not manipulate the variables or arrange 

for events to happen. It involves the events that have already taken place and are related 

to the present conditions. 

Historical research has been identified as the systematic and objective location, 

evaluation and synthesis of evidence in order to establish facts and draw conclusions 

about past events. It is an act of reconstruction undertaken in a sprit of critical inquiry 

design to achieve a faithful representation of a previous age. The historical method is 

employed by researchers who are interested in reporting events or conditions that 

occurred in the past. It is a process of learning and understanding the background and 

growth of a chosen field of study or profession, and can offer insight into organizational 

culture, current trends, and future possibilities. The historical method of research applies 

to all fields of study because it encompasses their: origins, growth, theories, personalities, 

crisis, etc. Both quantitative and qualitative variables can be used in the collection of 

historical information. Once the decision is made to conduct historical research, there are 

steps that should be followed to achieve a reliable result. Charles Busha and Stephen 

Harter detail six steps for conducting historical research : 

1. The recognition of a historical problem or the identification of a need for certain 

historical knowledge. 

2. The gathering of as much relevant information about the problem or topic as 

possible. 

3. If appropriate, the forming of a hypothesis that tentatively explains relationships 

between historical factors. 

4. The rigorous collection and organization of evidence, and the verification of the 

authenticity of information and its sources. 
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5. The selection, organization, and analysis of the most pertinent collected evidence, 

and the drawing of conclusions; and 

6. The recording of conclusions in a meaningful narrative.
7
 

The value of historical research has been categorized by Hill and Kerber as follows: 

� It enables solution to contemporary problems to be sort in the past 

� It throws light on present and future trends 

� It stresses the relative importance and the effects of the various interactions that are 

to be found within all cultures 

� It allows the revaluation of data in relation to selected hypothesis, theories that are 

presently hold about the past. 

Historical research is a process which describes, discovers and interprets what 

existed in the past. An attempt is made to establish facts in order to arrive at conclusions 

concerning past events or predict future events. It is a procedure that supplements 

observation in which the researcher seeks to test the authenticity of the reports or 

observations made by others. 

                In this way we say that for the present study descriptive and historical methods 

are the most appropriate. 

3.1.0 DATA COLLECTION 

In any research data is collected from different sources. There are two major sources of 

information. 

• Primary Sources 

• Secondary Sources 

Primary sources are original materials, created at the time of an event or soon 

thereafter. They are usually created by those who saw an event or collected data 

themselves. They are often one-of-a-kind or rare sources and present original thinking, 

new discoveries or new information. Primary sources of information allow the learner to 

access original and unedited information. A primary source requires the learner to interact 

with the source and extract information.
8
  It is a document, or other source of information 

that was created at or near the time being studied, by an authoritative source, usually one 

                                                           
7 <http://www.gslis.utexas.edu/%7Epalmquis/courses/historical.htm> 
8 <http://www.graphic.org/resources.html> 
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with direct personal knowledge of the events being described.
9
 Primary sources include: 

Diaries, speeches, manuscripts, letters, interviews, news film footage, autobiographies, 

official records  etc. 

Secondary sources describe, interpret, analyze, evaluate, explain, or comment on a 

primary source or event. Secondary sources are removed from and are often written after-

the-fact, with hindsight. 
10
  It is a document or recording that relates or discusses 

information originally presented elsewhere. Secondary sources may have pictures, quotes 

or graphics of primary sources in them. Some types of secondary sources include:  

• A journal/magazine article which interprets or reviews previous findings   

• A history textbook   

• Encyclopedias 

• Criticisms and commentaries 
11
   

3.2.0 PRIMARY SOURCES: 

The main and principal primary sources for the present study are the Adi Granth 

and the Bhagvad Gita, Punjab School Education Board Textbooks from class I to X
 

followed in Punjab.  

 3.2.1  The Adi Granth  

The Adi Granth was complied by the fifth Guru, Guru Arjun Dev in 1604 A.D. 

Guru Gobind Singh, the tenth Guru of the Sikhs, before his demise in 1708 A.D., declared 

the Adi Granth as the Shabad Guru of the Sikhs and abolished the institution of Guruship 

in human form. The contributors of the Adi Granth came from variety of class and creedal 

background. Hymns  composed by 36 poets have been included in the Adi Granth . Only 

six of them are the Sikh Gurus i.e. Guru Nanak Dev, Guru Angad Dev, Guru Amar Dass, 

Guru Ram Dass  , Guru Arjan Dev and Guru Teg Bahadur. The remaining belong to 

Hindu as well as Muslim community of low and high castes. So the contributions from 

various Gurus and saints are as follows:- 

Guru Nanak Dev  (1469-1539 A.D.)   0974 hymns 

Guru Angad Dev  (1504-1552 A.D.)   0062 hymns 

                                                           
9 <http://www.bazpedia.com/en/p/r/i/Primary_source.html> 
10< http://www.lib.berkeley.edu/EDP/primary.html> 
11 <http://www.princeton.edu/%7Erefdesk/primary2.html> 



80 

 

Guru Amar Dass  (1479-1574 A.D.)   0907 hymns 

Guru Ram Dass  (1534-1581 A.D.)   0679 hymns 

Gur Arjan Dev  (1563-1606 A.D.)   2218 hymns 

Guru Teg Bahadur             (1621-1675 A.D.)   0115 hymns 

Bhagat Kabir   (1398-1495 A.D.)   0541 hymns 

Bhagat Farid   (1173-1265A.D.)   0134 hymns 

Bhagat Nam Dev   (1270-1350 A.D.)   0061 hymns 

Further Trilochan (4 Hymns,) Surdass (1 hymns), Beni (3 hymns), Dhanna (4 

hymns), Jaidev (4 hymns), Parmanand (2 hymns), Sain (1)and Pipa (1)are also 

represented in the text at suitable places.. The Adi Granth is the first religious scripture in 

the world which represents the ideas of different religious sects. The entire text was cast 

in verse pattern of a wide variety. There are 31 different measures used. They are all set 

in Pada (Verses), Ashtpadis (8-stanza hymns) and chants (Lyrics usually of 4 stanzas 

each).The Granth is voluminous compliation spanning 1430 pages. The Liturgical Part 

(pp.1-13), ‘Siri Raga’ (pp. 14-93), ‘Rag Majh’ (pp. 94-150), ‘Gauri ‘(pp. 151-346), ‘Rag 

Asa’ (pp. 347-488), ‘Rag Gurji’ (pp. 489-526), ‘Rag Dev Gandhari’ (pp. 527-536), ‘Rag 

Bihagra’ (pp. 537-556), ‘Rag Dhnasari’ (pp.557-594), ‘Rag Saurath’ (pp. 595-659), ‘Rag 

Dhanasari’ (pp. 660-695), ‘Rag Jaitsari’ (pp. 696-710), ‘Rag Todi’ (pp. 711-718), ‘Rag 

Bairari’ (pp. 719-720), ‘Rag Tilang’ (pp. 721-727), ‘Rag Suhi’(pp. 728-794),‘Rag 

Bilawal’ (pp. 795-858),‘Rag Gaund’(pp. 859-875), ‘Rag Ramkali’ (pp. 876-974), ‘Rag 

Nat Narain’ (pp. 975-983), ‘Rag Mali Gaura’(pp. 984-988), ‘Rag Maru’ (pp. 989-1106), 

‘Rag Tukhari’ (pp. 1107-1117), ‘Rag Kedara’ (pp. 1118-1124), ‘Rag Bhairov’ (pp. 1125-

1167), ‘Rag Basant’ (pp. 1168-1196), ‘Rag Sarang’ (pp. 1197-1253), ‘Rag Malhar’ (pp. 

1254-1293), ‘Rag Kedara’ (pp. 1294-1318), ‘Rag Kalyan’ (pp. 1319-1326), ‘Rag 

Parbhati’ (pp. 1327-1351), ‘Rag Jaijawanti’ (pp 1352-1353), ‘Salok Sehshkriti’ (pp. 

1353-1360), ‘Gatha Funehe and Chaubole’ (pp. 1360-1364), ‘Salok Kabir’ (pp. 1364-

1370), ‘Salok Farid’ (pp. 1377-1384), ‘Savaiyea’ (pp. 1385-1409), additional Salok (pp. 

1410-1429) ‘Mudhavani’ and ‘Rag Mala’ (pp. 1429-1430). 

  The place where the project of editing was completed is now known as 

Gurudwara Ram Sar, near Golden Temple, Amritsar. The  Adi Granth was installed at 
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Golden Temple and Baba Buddha was appointed as the first Granthi ( Reciter) by Guru 

Arjun Dev. The approach of Adi Granth is not only critical and condemns the outward 

forms of prevalent religions recognizing and appreciating their inherent principles to 

inculcate in them a spirit of inner religiosity. Adi Granth enunciates a perfect and 

practical way of life, which leaves nothing to speculation. Its teachings is to the general 

purport that God is to be worshiped in spirit and in truth. The salvation is unattainable 

without grace of the guru, faith and good work. The main stress in the Adi Granth is on 

the practice of three main virtues i.e. Truth (Sat), contentment (Santokh) and continence 

(Sanjam). Besides the welfare of all and a spirit of service, the emphasis is on 

contemplation on Divine Name ( Naam Japna). Action is to be done but in a detached 

way as a total surrender to God. A New interpretation of renunciation is given in the Adi 

Granth by defining it as not an actual withdrawal from the worldly duties but as 

extinction of ego, falsehood, pride and other evils. The social ideals of realized self are 

justice, love, harmony, universal brotherhood and altruism. The Guru’s idea was to 

present to the world a text of universal religion, which is essential and common to the 

truly religious side of faith. 

   Adi Granth is the principal repertive of the morals as taught by the Guru and 

other Saints and Bhagats. It expounds the comprehensive value system. The crux of the 

Adi Granth lies in lifting man into the sphere of transcendent experience and conforming 

in him certain higher, value- based conduct. In the Adi Granth all the values whether 

these are spiritual, moral, intellectual, material, social or political are for making a better 

man or an ideal man. 

3.2.2 The Bhagvad Gita 

                  Bhagvad Gita is one of the holiest books of Hinduism. It is the part of 

Mahabharata, which was written on the banks of the river Saraswati somewhere in the 

Kurukushetra region of present day Haryana
12
.The name Bhagvad Gita means song of the 

Lord. It is written in the ancient Indian language Sanskrit. It consists of 700 verses divided 

into 18 chapters, It is also known as Gitopanisad. It is set forth in the form of Arjuna and 

Krishna in the battlefield of Kurukushetra. Krishna was Arjuna’s charioteer in the battlefield 

of Kurukushetra. Appalled by the prospect of slaughter of his kins men, Arjuna came to halt, 

and put to Krishna the questions whether it was right for him to engage in the killing of his 

                                                           
12 <http: //www.haryana-online.com/bhagvad-gita.htm> 
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fellow-men. In reply to Arjuna’s enquiry, Krishna propounded the profound ethics and 

philosophy which form the content of the celebrated Bhagvad Gita. 

                 Arjuna, the devotee pupil of Lord Krishna through whom the entire ethics of the 

Bhagvad Gita comes to light, is made to realize that the universal principle, which pervades 

living as well as non-living existence, is not subject to the temporal, spatial and casual 

changes which are relative and not absolute. As the all pervasive principle is self-caused, self-

abiding, immortal and immutable, it is not proper for Arjuna to become sad thinking about the 

death of his kith and kin in the field of battle. He should not consider himself the killer. Real 

sin lies not in the killing of his enemies, but in failing in his Dharma(Duty). One of the 

purposes of Gita seems to be solving out the conflict of duties that a person faces in the course 

of life’s journey. It stands out as the gospel of truth, setting up inspiring ideal for the conduct 

of life. The Gita takes into account the physical, mental, intellectual and spiritual aspects of 

man, and considers man as an integrated whole of all these aspects. 

   Keeping in view the psychological constitution of man, the Bhagvad Gita 

develops the threefold practical philosophy, of knowledge and action and devotion. Since man 

is an organic whole,all the three paths of Janana ( Knowledge), Karma (action) and Bhakti 

(devotion ) need to be practiced in order to have all-round development of character and 

personality. Karma is a word of profound significance in the Indian tradition. It connotes 

many things like work, duty, action, obligation, faith etc. Karma should be performed without 

regard for results, for the welfare of the world. Janana denotes an offering for the good to 

others with no expectation of anything in return. Union with God and release from the 

suffering of birth and rebirth is available to all through devotion to the Lord. One should see 

God in all beings. The Bhagvad Gita weaves an integrated and positive approach to life, 

reflecting profound insights from the view point of different disciplines like spiritualism, 

religion, philosophy, psychology, ethics, physical and mental health, dietetics, life style and 

social responsibility. 

Bhagvad Gita also discusses a person’s duty to himself or herself, to his or her fellow 

humans and to God. It explores God’s relationship to humans. It shows how people can begin 

to understand God and free themselves from the burden of Karma. On the one hand it enjoins 

upon us a life of action and moral duty and on the other, it advises the aspirants to rise above 

the relative level of empirical experience and attain the state of the stability of intellect, a state 

of mental equilibrium. Discussion of right and wrong action, duty and non-duty, good and 

bad, fearlessness, truthfulness, absence of anger, sacrifice, forgiveness, stability of mind and 

detachment all come within the preview of the teachings of the Bhagvad Gita. It may be stated 
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that Bhagvad Gita mainly concentrates on value oriented problems. The performance of one’s 

duties in the spirit or renunciation seems to be the central teaching of the Bhagvad Gita. It is 

compendium of moral and spiritual teachings, The Bhagvad Gita provides a summary of 

Hindu religious thought and practice, much of it based on the Upanishads. These are part of 

the Veda, the oldest sacred books of Hinduism. It points the way to developing belief, forging 

a personal relationship between deity and worshipper. It offers a new approach to the full 

perception and absorption in Brahma. 

The researcher has given the transliteration and translation of the Adi Granth and the 

Bhagvad Gita as a part of austerity and tried to avoid the repetition as far as possible. The 

important part of the lengthy slokas have been quoted/referred, while doing this the 

investigator has deliberately and judiously skipped the center part of lengthy slokas. But in the 

appendix full text of the slokas from the primary sources have been quoted to avoid any 

ambiguity. 

3.2.3   Text Books of Punjab School Education Board  

The Punjab School Education Board came into being under an Act of Legislation 

in 1969, amended in 1987, 2000 and 2005. The Headquarters of the Board is located in 

SAS Nagar (Mohali), near Chandigarh. Punjab School Education Board is headed by a 

full-time Chairman whose term lasts three years and who technically reports to the 

Secretary of School Education, Government of Punjab. Subject to the provisions of the 

above stated Act, the Board shall exercise and perform the following powers and 

functions, namely:- 

(i) Prescribe the syllabi, courses of the studies and text books for school education; 

(ii) Organize research for grading of textual vocabulary and arrange for regular revision 

of text books and other books; 

(iii) Hold examinations for school education, publish the results of such examinations and 

grant certificates to the persons, who have passed such examinations; 

(iv) Admit to the examinations, on the prescribed conditions, candidates, who have 

pursued the prescribed courses of instruction, whether in affiliated institutions or 

otherwise. However; any change in the prevalent conditions shall be made with the 

prior approval of the State Government; organize and provide lectures, 

demonstrations, educational tours, exhibitions, seminars and symposia and take such 
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other measures, as may be necessary to raise and promote the quality and standard of 

school teaching and education ; 

 (v) Give grants to the State Council of Educational Research and Training for 

educational activities and research work; 

(vi) Institute and award scholarships, medals and prizes; 

(vii) Fix, demand and receive such fees and other charges, as may be prescribed; 

(viii) Hold any property and receive bequests, donations, endowments, trusts and transfer 

of    any property or interest therein or right thereto; 

(ix) Prescribe measures for the intellectual, physical, moral and ethical promotion and for 

social welfare of students in affiliated institutions and the conditions of their residence 

and discipline; 

(x) Encourage sports and health-building activities;
13
 

3.3.0 SECONDARY SOURCES 

The secondary sources have been used for authentic analysis of the values and value 

oriented education in the Adi Granth and the Bhagvad Gita from where the material has been 

drawn for the research. 

Secondary sources for Adi Granth are :- Gurmat Prakash,  Gurmat Marthand, 

Shabdarth, Tuk-Tatkara, Critical Analysis  of Guru Granth Sahib by various authors, English 

version and Punjabi Translations of  Guru Granth Sahib etc. 

  Secondary sources for Bhagvad Gita are:- Gita Sadhak Sanjivani, Gita- Tattva- 

Vivechani, Essays on Bhagvad Gita, Bhagavad-Gita As It Is by Swami Prabhupada, The 

Bhagavad Gita - For Daily Living ( Set Of Three Books) by Eknath Easwaran, Shrimad 

Bhagvad Gita Rahasya by B.G.Tilak, Hindi and English Translations of Bhagvad Gita 

etc.  

3.4.0 TOOLS 

           Selection of suitable tools is of great importance for any successful research. Data 

is collected with the help of suitable tools. The tools of the research for the purpose of 

data collection are as important to a researcher as tools to a carpenter to do his job 

appropriately.  But for the present study no such tools can be selected as a tool of 

                                                           
13
< http://www.pseb.ac.in/UploadFile/24_367.pdf> 
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research. Only careful and thorough study with an analytical bent of mind will be helpful 

for scanning and obtaining the requisite data. 

3.5.0 TREATMENT OF THE SUBJECT MATTER 

           After an in-depth study of values and value oriented education in the Adi 

Granth and the Bhagvad Gita, the investigator prepared the blue print of her research 

work. She carried out and made the concentrated reading of the hymns of the Adi Granth 

and the verses of the Bhagvad Gita and collected the information which was in line with 

the problem. In this process Shabdarth of the Adi Granth, Tuk-Tatkarra, Gita Sadak 

Sanjivani, Gita Tatva Vivachni, English translations of the Adi Ganth and the Bhagvad 

Gita were taken into consideration for the proper understanding of the Adi Granth and the 

Bhagvad Gita. In this way the investigator would be able to collect the desired 

information and material which was necessary to various aspects of the problem. It was 

very difficult for the investigator to collect all the relevant material from the Adi Granth 

and the Bhagvad Gita, because values and value oriented education in the Adi Granth and 

the Bhagvad Gita are available but in the scattered form.  Both the religious texts contain 

the spiritual aspects which are essential to lead a wonderful life. They talk about the three 

elements of karma, bhakti and gyan. She found that chief goal in both the religious 

scriptures is to attain the Ultimate Reality. All the problems faced by human beings in 

worldly life are in sub theme in the Adi Granth and the Bhagvad Gita and their solutions 

are also given in them. Considering the present problem, the investigator repeatedly went 

through all the verses and hymns of the Bhagvad Gita and the Adi Granth respectively 

and made list of values propounded in both the texts.  

          Then the investigator made the concentrated reading of the various text books of 

English, Punjabi, Hindi and Social Studies prescribed by the Punjab School Education 

Board and collected the desired information. Even in the text books the idea of values is 

in scattered form. In English and Social Studies text books values are found more in an 

abstract form. In the Punjabi and Hindi text books, there are sufficient numbers of stories 

which depict the various problems of values. These stories highlight the values in a 

simplified way and unconsciously highlight the importance of value oriented education.                        

 When the data related to all the aspects of investigation was collected, it was put 

to scrutiny and analysis. It was arranged in a systematic manner and unnecessary details 

were left out of the theme. Only relevant material was included in the study. Every care 

was taken while quoting the English version of the hymns from the Adi Granth and verses 

of the Bhagvad Gita. At the time when English version was considered inadequate to 
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convey the same meaning, the original text is shown in the foot notes. The original texts 

of the relevant quotes appear in Punjabi /Sanskrit Script in the Appendix at the end. 

3.6.0 ANALYSIS OF THE DATA  

                     After a thorough study of the Adi Granth and the Bhagvad Gita a list of 

values was prepared which is presented as below: 

• Contentment     

• Truth 

• Humility 

• Unity 

• Peace 

• Equality 

• Non-violence 

• Detachment 

• Charity 

• Sacrifice 

• Self control 

• Courage 

• Service 

• Purity 

• Patience 

• Duty 

• Renunciation 

• Self-realization 

• Justice 

• Faith 

• Hard work 

                  

                     The investigator has studiously examined the Adi Granth and the Bhagvad 

Gita and analyzed the hymns and verses in them which are directly or indirectly related to 

values and can be implemented in value oriented education. Then these values were 

looked for and located in the content of the text books of the classes I to X of Punjab 

School Education Board. 
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                                                                                                            CHAPTER IV 

           

 AXIOLOGY OF THE ADI GRANTH AND THE BHAGVAD GITA 

                   Axiology is the indispensable part of our life. Any human action is the reflection 

of an individual value whereas every human institution is an out growth of a social value and 

all reactions to human experiences are conditioned by the personal and group values. It is 

impossible to remain unaffected by the influence of values. Since the inception of human 

society, the great philosophers of all the times have been greatly concerned with values 

which have their prior existence and human beings are continually valuing things and 

activities throughout their lives. Values refer to a mode of conduct or end- state of 

experience. It is conception of something that is personally or socially preferable. Values aim 

at perfection, self-realization, satisfaction, development, integrity and cohension etc. We 

develop certain kinds of reactions during the course of our growth and development. One 

avoids what he disvalues and desires to realize what he values. Hiriyanna defined values 

“that which is desired” and disvalues as “that which is shunned or avoided”1.However it does 

not mean that values are private and subjective as values are anthropocentric. In ancient 

India, the Vedas, the Upanishads, the Epics manifested and upheld the values of Indian 

society. More importance was given to morality, honesty, duty, truth, tolerance, brotherhood. 

They were the themes of Indian culture, literacy and Indian society. The people could learn 

the first lessons of duty, devotion, dedication and discipline. The life of the Guru used to be 

role model for his disciples. 

              The Kothari Commission (1964-1966) observed that the teachings of values 

should be done by both direct and indirect manner by suggestion as well as discussion in 

teaching. The conciousness of values must permeate the whole curriculum and the program 

of activities in the school. It is not only the teacher in charge of moral instruction who is 

responsible for building character. Every teacher, whatever be their subject, must necessarily 

accept this responsibility. He/She must ensure that in the teaching of his/her particular 

                                                 
1 Sodhi, T. S.: Educational Philosophy of Guru Nanak,  p. 167. 



88 
 

subject and his dealings with pupils, fundamental values such as integrity and social 

responsibility are bought out. 

     Values are anthropocentric in nature and their significance depends upon their 

acceptance. Moreover, values are meaningful in a particular context and situation. “As the 

understanding and knowledge of the valuing subject widens, the meaningfulness of the value 

situation also changes.”2Therefore, a change in attitude of the valuing subject results, in a 

change in value, experience and value judgment. Values are contingent and prone to change. 

It is due to this characteristic of values that social, religious and political changes occur from 

time to time rejecting old values. There are a number of values. Santokh Singh writes, “There 

are as many values as there are meaningful objects, events and situation”.3There are positive 

as well as negative values. Any thing that has negative value is said to be evil. Values which 

are conducive to satisfaction of desires, furtherance of life and self-development are good. 

Those which thwart desires, hinder life are considered bad.  

                   Values are to be realized and are not given facts. There is a need to apply effort 

in order to attain these values. The objects are perceived as values only if they are attainable 

and are believed to be real by the valuing subject. Man’s nature shows him to be a member of 

two worlds: He is a natural being having animal- like instincts and impulses of hunger, fear, 

sleep, sex and self-preservation and he is a spiritual being aiming at the ideal of achieving 

self-perfection. Besides biological needs to maintain life, he has certain psychological 

desires, which must also be met to ensure his mental and physical well being. All these needs 

put together may be called as ‘survival values’. Without these needs being fulfilled, life 

becomes meaningless and man cannot be expected to make any efforts for attainment of 

higher values, be they social or spiritual. Man as a spiritual being values moral goodness, 

truth and bliss in order to achieve self-perfection. The ideal of perfection is attainable 

because the very nature of lower self stems from ignorance, which carries within it, the seeds 

of its own destruction. The immediate experience of ultimate reality is possible through 

living a life of non-attachment and moral goodness along with contemplation and meditation 

of truth. However, initiation and guidance by a preceptor is a pre-requisite for immediate 

knowledge of the Ultimate Reality. There are disvalues which one should be able to do away 

                                                 
2  Singh, Santokh: Philosophical Foundations of Sikh Value System, p. 26. 
3 Ibid., p.18. 
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with and should disrespect and hate. These are not to be acquired and respected. In order to 

understand minutely the difference between Good and Bad and to go on following one 

should be enlightened with knowledge and education. Only then can one take decision on 

values and disvalues. It can be possible only when one is in a position to reflect. Guru Nanak 

Dev did not condemn these values blindly. However, in order to make them clear he 

distinguished between a person who is educated and enlightened with the one who is merely 

literate. “Wisdom does not come by reading textbooks; wisdom inspires us to give in charity. 

Says Nanak, this is the Path; other things lead to Satan.4” An educated person is one who is 

not only enlightened with knowledge but has also made it a part of his life. His knowledge 

does not end at memory or understanding level but is embodied in his behaviour and 

character at reflective level.  This is the true path, all else lead to the devil. There are certain 

disvalues which are severely criticized and prohibited in the Adi Granth and the Bhagvad 

Gita.  

 

 

 

 

 

 

 

 

These are to be ignored and put to avoidance, if one is to be really educated. On the basis of 

the above discussion a chart showing the value system has been drawn. 

 

                                                 
4  aklee parhH kai bujhee-ai aklee keechai daan, naanak aakhai raahu ayhu hor galaaN 

saitaan., Adi Granth, p. 1245. 

     Disvalues 

Adi Granth Bhagvad Gita 

Pride, Ignorance, Hypocrisy, 

Non-Realization, Dilutions 

Lack of Charity & Pity 

Anger, Jealousy, Greed, Hatred 

 

Lust & Greed, Ungratefulness, Pride, 

Anger, Cowardice, False Speech, 

Asceticism, Exploiting the weak, 

Deceitfulness, Usurping others wealth 

& women 
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4.0.0       THE VALUE SYSTEM 

 

 Ultimate Value 

 

                  

 Higher Values 

 

 

 Social Values 

 

   

 

Survival Values 

 

Disvalues 

 

                      

                         

 

                     God is the Ultimate reality or Value. He is of the nature of Truth, Beauty, 

Goodness, Love, and Bliss. When one realizes Him through ‘Self-Realization’, one is 

intoxicated with bliss and attains a state of complete harmony and equipoise. He attains the 

Cowardice and Meekness, Indulgence in lust, Greed, 

Pride, Ignorance, Hypocrisy, Anger, Jealousy, 

Exploitation of the weak and women, Propitiate Gods 

and Idolatry, Stealing, Violence, Attachment, Ignorance, 

Backbiting, Cruelty, Harsh Speech, Delusions, Lack of 

Charity and Piety. 

Food, Shelter, Sleep, Sex, Rest 

Social Service, Fraternity, Sharing of 

Economic Wealth, Humility, Contentment, 

Patience, Compassion, Courage, Forgiveness, 

Charity, Equality, Liberty, Freedom, Service, 

Honesty, Valour, Fortitude, Cooperation. 

Self-realization, Self-control, Wisdom, 

Purity, Truth , Beauty and Goodness, Bliss 

Moksha, constantly seeking the 

Eternal Truth (Ultimate Reality(God)) 
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Moksha. For attaining such a state and for realizing the Lord, certain higher values are a pre-

requisite. At social level values like equality, fraternity, love of mankind, social service, 

righteous deeds etc. are important. Courage, valour, fortitude and use of arms to suppress evil 

forces as a last resort are some of the outstanding social values. Survival values, on which 

depends life itself, are necessary as instrumental values for achievement higher values. 

                       Human Perfection is the pinnacle aim of value oriented education. The Adi 

Granth and The Bhagvad Gita are helpful in the achievement of this aim. Both the texts lead 

us to accept the values and reject disvalues. Although these virtues and vices are given in the 

scattered form in both the scriptures, yet an effort has been made by the investigator to 

explore these. 

4.1.0    VALUES IN THE ADI GRANTH AND THE BHAGVAD GITA 

4.1.1  Contentment  

                      Contentment has a great ethical virtue as it implies patience and temperance 

under all types of difficulties and problems. It places restrictions on the tendencies of worldly 

pursuits by way of placing a check or prohibiting self-indulgence, greed, lust, over eating and 

over-sleeping. It is through the adaptation of contentment that one is in a position to pursue 

ethical and spiritual life. Contentment places checks on the five furies of lust, covetousness, 

rage, attachment and ego.”Without contentment, no one is satisfied. Like the objects in a 

dream, all his efforts are in vain.” 5Without the satisfaction of mind, through patience and 

continence, no one gets satiated, and all his efforts are fruitless like the one in a dream (being 

unreal). Contentment is helpful for spiritual, ethical as well as for social life. Now the 

question arises, What should a person be contented with? Should he be contented with 

poverty, misery, hunger and exploitation? Does contentment means acceptance of status quo 

without making any effort to change or readjust to the prevailing situation? The answer is 

certainly negative. Contentment is not synonymous with lethargy, non action or compromise 

with evil. It is rather to accept success or failure in calmness. A contended person rises higher 

and higher without the fear of failure. It is an honest conviction and firm resolve to do one’s 

best without pondering over the end product. “Those contented souls who meditate on the 

                                                 
5 binaa santokh nahee ko-oo raajai, supan manorath barithay sabh kaajai, Ibid., p. 279. 
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Lord with single-minded love, meet the True Lord.”6  The contented people acquire truth by 

meditating on the Lord with true devotion. In fact, such persons have their mind illuminated 

by the True Name of the Lord and they are immersed in Him through meditation. 

Contentment transcends ego, pride and narrow self. “Earning a thousand, he runs after a 

hundred thousand.”7 The man does not get satiated with collecting wealth and suffers through 

his greed, on receiving thousands,  he runs after amassing lakhs(of rupees).This human being 

on enjoying all sorts of vices and worldly pleasures is never satisfied, so he suffers death 

through mental torture. Only that person is the True king who has contentment in his life and 

to have contentment one should always recite the name of Lord.  

           The Bhagvad Gita also recognizes the importance of contentment. One who is 

not envious and is a kind friend to all living entities, who does not think himself a proprietor 

or owner and is free from false ego and holds happiness and distress to be equal, remains 

tolerant, satisfied and self controlled is a truly contended person. When we detach ourselves 

from the fruits of action, contentment (santosh) comes.  

 “He who hates no creature, who is friendly and compassionate to all, who is 

free from attachment and egoism, balanced in pleasure and pain, and forgiving, ever content, 

steady in meditation, self-controlled, possessed of firm conviction,  with the mind and 

intellect dedicated to Me, he, My devotee ,is dear to Me.” 8 The Lord is describing the 

transcendental qualifications of a pure devotee in these two verses. A pure devotee is never 

disturbed in any circumstance. Nor does a devotee become his enemy’s enemy. He thinks, 

“This person is acting as my enemy due to my own past misdeeds. So it is better to suffer 

than to protest.” He is always calm, quite, patient, despite many distressful conditions. He 

does not identify with the body, therefore he is free from the conception of false ego and is 

equipoised in happiness and distress. He is tolerant and is satisfied with whatever comes by 

                                                 
6sach milai santokhee-aa, har  jap aykai bhaa-ay, Ibid., p.18. 
7 sahas khatay lakh ka-o uth dhaavai, Ibid., pp. 278,279.  
9
adveñöä sarva-bhütänäà maitraù karuëa eva ca, … santuñöaù 

satataà yogé yatätmä dåòha-niçcayaù mayy  arpita-mano-

buddhiryo mad-bhaktaù sa me priyaù, Bhagvad Gita, Chapter XII, Verse 13-
14. 
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the grace of the Supreme Lord. His refined feelings and his clarified understandings are all 

centered on the Lord. As the needle of the compass always points to the north, the faculties 

of a devotee are ever intent on him. Such a devotee is dear to Him. A true devotee is always 

free from the feeling of ‘I’ and ‘Mine’. Contentment is the source through which we become 

free. The greedy person is never free, is always going after this and after that. Contentment is 

the greatest possession because when we become contented we become independent, 

depending on nothing. People think that when we are detached from the fruits of action, and 

when we are contented, we do not do anything — that we are inactive and lazy. However, 

Lord Krishna says that when we are always contented, independent through knowledge, 

engaged in action though not wanting anything for ourselves, we are not doing anything 

because we are not creating any bondage, any chain for ourselves. Then we really act, 

accomplish everything, and whatever we do will have value, and will be creative. For when 

knowledge comes, every other good thing will come with it. But when there is no knowledge 

but only ignorance, everything that we do becomes like a snake, like a cobra, which sooner 

or later devours us. Lord Krishna, therefore, advises us to be contented under all conditions. 

                         Contentment is the quality of optimism and hope based upon welfare of 

humanity. It takes away the suicidal frustrations of utilitarian life, prevents deterioration of 

elevating values and slackening of the pace of progress. There are many other virtues which 

fall under the shade of contentment. These are continence, temperance, self-control and 

chastity. All these virtues lead to ethical conduct and spiritual development. In the Adi 

Granth emphasis upon control has been made and said “Conquer your own mind, and 

conquer the world.” 9 One’s ideal of life should be control of mind and self-restraint. The Adi 

Granth emphasizes the life of contentment and high thinking, viz., Sat, Santokh, Vichare. In 

such a state of affairs there could not be any corruption in any form. 

4.1.2 Truth  

Truth is defined as that which remains constant at all the three times: past, present and 

future. It has the highest place in the value system. In all its senses, it points out at reality. It 

is used to indicate ultimate reality, God. The relationship of truth with conduct in various 

facts of man’s practical life is brought out by Guru Nanak  in the Aasa Di War when finally 

                                                 
9  man jeetai jag jeet, Adi Granth, p. 6. 
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he says that truth is the remedy of all maladies because it removes all the sins which arise out 

of ignorance.  By truth one can rise to the highest state of purity . “Truth is the highest but 

higher still is truthful living”.10 The ultimate aim of life and education for Guru Nanak is to 

establish truth in life and to be one with the true one. 

            The principal problem of man as spelled out in the very first verse of Japuji 

Sahib is; “How can truth be attained and a man becomes Sachiara?  How can the dividing 

wall of the falsehood be broken? “11The answer to these questions is also given in the same 

stanza in end,  that the only solution to seeking the truth lies in abiding the will of Lord,  pre-

ordained for us, and enjoying the eternal bliss in complete self- surrender to the Lord. The 

Guru oriented persons are Truth personified, they live by Truth and ever immersed in the 

True Lord. “Such Guru-minded persons see the Lord’s image in all beings speak the Truth in 

Lord’s praise. In fact, they are one with Truth, in body and soul. They always describe and 

preach Truth and sing the praises of the True Lord meditating on truth only. But the self-

willed persons by forgetting the truth suffer throughout life and depart from this world 

wailing in useless pursuits.”12 Truthfulness helps a person to acquire peace and poise. “Those 

who take the Truth as their food and the Truth as their clothing, have their home in the True 

One. ”13The Truthful person eats truth, wears truth and lives in truth. In the  Adi Granth, 

Truth is considered as a value of paramount importance. Man’s salvation lies not only in the 

intellectual understanding of truth, but in living it .Truth in the Adi Granth has both a cosmic 

and a social aspect, a metaphysical as well as ethical connotation. 

                       The Bhagvad Gita conceives Truth (satiah) as that which is immortal or eternal 

and Unreal (asatiah) is that which is temporary, fleeting and therefore non-existent. “The 

unreal has no existence; the real never ceases to be. The truth about both has been realized by 

the seers.”14 In Bhagvad Gita the term ‘truth’ has been explained in terms of real and unreal. 

                                                 
10  sachahu orai sabh ko upar sach aachaar, Ibid., p. 62. 
11  kiv sachi-aaraa ho-ee-ai kiv koorhai tutai paa, hukam rajaa-ee chalnaa naanak likhi-aa naal, Ibid.,     

p.1. 
12  sach vaykhan sach bolnaa tan man sachaa ho-ay, sachee saakhee updays sach sachay sachee so-ay, 

jinnee sach visaari-aa say dukhee-ay chalay ro-ay, Ibid., p. 69. 
13 sach khaanaa sach painnaa sachay hee vich vaas, Ibid., p. 69. 
14 näsato vidyate bhävo näbhävo vidyate sataù, ubhayor api dåñöo 

’ntas tv anayos tattva-darçibhiù, Bhagvad Gita, Chapter II, Verse 16.  
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A man is attracted by a panoramic plot of land on a river bank and he decides to put up a 

beautiful house there. But on investigation he finds out that the land is liable to inundation 

during the rains. Though the plots happen to be ideally situated it has to be rejected for valid 

reasons. Many things in nature are unreal and unreliable while seeming to be real and 

reliable. The pleasures of wealth enjoyed in dream is unreal even while enjoying it. The 

words existent and non-existent refer only to spirit and matter. That is the version of all seers 

of truth. By nature, the body is ever changing, and the soul is eternal. The pleasure and pain 

associated with the body is unreal. Such clear knowledge is impossible to understand under 

the spell of ignorance, and to drive away such ignorance the Lord talks about the ultimate 

truth which is, “O conqueror of wealth, there is no truth superior to Me. Everything rests 

upon Me, as pearls are strung  on a thread”15.The producer, the sustainer and the withdrawer 

of the universe is Ishwara. There is no power extraneous to Him, to interfere with His work, 

great or small. The gems strung together may vary in colour and kind. But the supporting 

string is the same all through. The universe sustained by the Lord, may, in that fashion vary 

in their appearances; but the Sustainer of all of them is the same. 

                     From these verses one concludes that Supreme, Absolute Truth is the Supreme 

Personality of God, who is all-pervading by His multi-energies, both material and spiritual. 

The light of Truth shatters all illusions. Perfection is attained in unison with the perfect One. 

The supreme purpose of human life is to reconnect with Truth. Both the Adi Granth and the 

Bhagvad Gita play a very important role in order to achieve it. However, our Ego is the 

biggest disease in the reunion with Truth / God and the solution to this disease also lies 

within human ego (mind and body). With Guru's grace the seeker meditates honestly on 

"Word" which leads to the end of ego. Guru is indistinguishable from God and are one and 

same thing as God which cannot be found with thousands of wisdoms. One gets connected 

with Guru only with accumulation of selfless search of truth. Ultimately the seeker realizes 

that it is the consciousness within the body which is seeker / follower and Word is true Guru. 

Human body is just a means to achieve the reunion with Truth. Truth is a form of matter 

which lies within human body but is beyond the realm of time / death. Once truth starts to 

                                                 
15
 mattaù parataraà nänyat kiïcid asti dhanaïjaya, mayi sarvam idaà 

protaà sütre maëi-gaëä iva, Bhagvad Gita, Chapter VII , Verse 7. 
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shine in a person’s heart, the essence of current and past holy books of all religions is 

understood by the person. 

4.1.3 Humility  

Humility means a disposition, to be humble and it leads to a freedom from false pride. 

Sweetness in dialogue and delicacy in language are the essence of humility. For Aristotle, 

humility consists of goodness, truthfulness and speech. The stage of humility can be obtained 

by adopting toleration, sympathy and love. Humility is equivalent to a concern of how to be 

liberated from the sufferings of life and the vexations of the human mind. The ultimate aim is 

to achieve a state of enlightenment through meditation and other spiritual practices. Humility 

can also result from achieving the liberation of  Nirvana. When one experiences the ultimate 

Emptiness (Shunyata) and non-self (Anatta), one is free from suffering, vexations, and all 

illusions of self-deception. Humility, compassion, and wisdom characterize this state of 

enlightenment. 

                    Humility is a deep aspect of Sikhism preached as Nimrata. According to Sikhism 

all have to bow in humility before God. The fruit of humility is intuitive peace and pleasure. 

The Adi Granth considers humility the worthiest of all the virtues. It is natural fruit of 

revelation of God. It is further expressed that humility is the victory of truth in character. 

According to the Adi Granth humility solves many great problems of life. A man, who is 

humble, himself is exalted in the spirit and thus he establishes communion with God. With 

humility one can continue to meditate on the Lord, the Treasure of excellence. One whose 

heart is mercifully blessed with abiding humility. Sikhism likens humility as begging bowl 

before the God. Guru Nanak, First Guru of Sikhs said, “Nanak seeks the company of the 

lowest of the low class, the very lowest of the low, Why should he try to compete with the 

great.”16 According to Nanak one should crave for the company of persons, of the most 

humble and of the lowest status in society. This is because if you will be in the society of 

humble persons, you will also develop this quality in you as this is the way to reach the 

Almighty. True saints always consider themselves to be the lowest of all. One should always 

avoid any type of association with the rich people because they are full of ego. Lord bestows 

His blessings and Grace on those persons who are humble. Lord’s benevolence is showered 
                                                 
16 neechaa andar neech jaat neechee hoo at neech, naanak tin kai sang saath vadi-aa sio ki-aa rees , 
Adi  Granth, p. 1. 
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on such holy congregations of the humble. “One who sees himself as lowly, shall be 

accounted as the highest of all.”17 The person who considers himself poor and humble, 

should be considered as really great and praise worthy.  A humble person has rid himself of 

his ego. This is possible in the company of holy saints and such a person is really great 

amongst all men. The mind of humble person always seeks the dust of everyone’s feet and he 

is really immersed in the Lord’s love, which could be seen in every action of his and he casts 

away all the evil thoughts from his mind and considers the whole creation as his friend. He 

considers joy and sorrow as equally accepted. Humble person considers good and bad actions 

(as equal) on par without any distinction. 

                “The humble beings abide in peace; subduing egotism, they are meek. The very 

proud and arrogant persons, O Nanak, are consumed by their own pride”.18 The humble 

person, who has got rid himself of his ego and has practiced humility, will enjoy all comforts 

of life. The persons who are proud of their position suffer complete destruction due to their 

egoism. “One whose heart is mercifully blessed with abiding humility, O Nanak, is liberated 

here, and obtains peace hereafter.”19 The person, who is bestowed through the Guru’s Grace, 

with humility by the Lord, attains salvation here in this world and enjoys all comforts in the 

next world. 

               The Adi Granth regards Modesty, Humility and Intuitive understandings as  

mother-in-law and father-in-law. In order to move on the spiritual path and to reach the 

Almighty we should listen and believe in Guru’s teachings with love and humility in our 

mind. The person, who performs all his actions, with ego, undergoes suffering and all his 

efforts go waste but a person whose mind is full of humility and who considers himself as the 

dust of other’s feet is really pure and of the highest order. 

                         Bhagvad Gita views humility as evidence when one does not think of himself 

superior to the others. Superiority complex engenders conceit and contaminates the mind. 

“The sage endowed with knowledge and humility looks with equal eye on a Brahmana, a 

                                                 
17 aapas ka-o jo jaanai neechaa, so-oo ganee-ai sabh tay oochaa. Ibid., p. 266. 
18 sukhee basai maskeenee-aa aap nivaar talay, baday baday ahaNkaaree-aa naanak garab galay. Ibid.,   

p. 278. 
19 kar kirpaa jis kai hirdai gareebee basaavai, naanak eehaa mukat aagai sukh paavai, Ibid., p. 278. 
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cow, an elephant, a dog and an outcaste who feeds on dog’s flesh”.20 A humble person does 

not make any distinction between species or caste. The brahmana and the outcaste may be 

different from the social point of view, or a dog, a cow, and an elephant may be different 

from the point of view of species, but these differences of body are meaningless from the 

point of view of a learned transcendentalist. The Lord as Paramatma is present both in the 

outcaste and in the brahmana, although the body of a brahmana and that of an outcaste are 

not the same. The bodies are material productions of different modes of material nature, but 

the soul and the Supersoul within the body are of the same spiritual quality. The similar 

characteristics of the soul and Supersoul are that they are conscious, eternal and blissful. But 

the difference is that the individual soul is conscious within the limited jurisdiction of the 

body whereas the Supersoul is conscious of all bodies. The Supersoul is present in all bodies 

without distinction. The man endowed with knowledge and humility recognizes the same 

omniscience present in all these forms which are unreal. “Humility, modesty, non-injury, 

forbearance, simplicity, service of the teacher, purity, steadiness, self-control”.21 Humility 

means that one should not be anxious to have the satisfaction of being honored by others. 

The material conception of life makes us very eager to receive honor from others, but from 

the point of view of a man in a perfect knowledge –who knows that he is not this body- 

anything, honour or dishonour, pertaining to this body is useless. One should not be 

hankering after this material deception.  

                  For actual advancement in spiritual life, one should approach the Almighty with 

all humility and offer him all services so that Almighty gets pleased to bestow his blessings 

                                                 
20
 vidyä-vinaya-sampanne brähmaëe gavi hastini,çuni caiva çva-

päke ca paëòitäù sama-darçinaù, Bhagvad Gita, Chapter V, Verse 18. 
21 amänitvam adambhitvam ahiàsä kñäntir ärjavam, äcäryopäsanaà 

çaucaà  sthairyam ätma-vinigrahaù, Ibid., Chapter XIII,  Verse 7. 
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upon the disciple. Enlightenment can come only after humility – the wisdom of realizing 

one's own ignorance, insignificance, and lowliness, without which one cannot see the truth. 

4.1.4 Unity 

     Unity can be defined as a quality or state of being one, single or whole. It is a state 

or a fact of being united or combined into one. It can also be defined as the absence of 

diversity; unvaried or uniform character. It is oneness of mind, feelings and emotions. Word 

unity has several aspects. We can say that, there are many ways to become powerful and 

unity is one of them. So, it is said that unity is strength and everybody needs strength to 

successfully live on this earth. There is also an old saying, “United we stand, divided we 

fall”. This also tells us that unity has strength. But if we talk of religious platform then unity 

has a different sense. There unity means unity of soul with  the Almighty.  

                   In Adi Granth the ultimate aim of human life is to get united with the divine soul. 

The whole  Adi Granth is the Divine exposition of ‘Mool Mantra’ (Holy concept) and his 

‘Divine Will’ to unite humanity by revealing the essential unity of God and religions. 

Religious co-existence, mutual respect and tolerance can be achieved only if there is 

interfaith dialogue for the Holy search of a common spiritual creative Prime Soul. At a time 

when the whole world is in need of a composite spiritual scientific ideology to march 

towards a humanistic society where in, all the conflicting religious identities may willingly 

start coming together to facilitate the evolution of ‘Divine Humanism’, the Adi Guru Granth 

seems to be the only choice to become the focal point for this new global urge. Guru Nanak, 

the founder of Sikh religion, acknowledged the significance of all religions for the 

emancipation of mankind. He initiated an interfaith dialogue during his world-wide travels 

for the essential unity of Man and God. 

“First, Allah created the Light, then, by His Creative Power, He made all mortal 

beings From the One Light, the entire universe welled up. So who is good, and who is bad”22. 

Here it is explained to human being that the Lord created awareness in the universe through 

His light first (enlightment) and then created all human beings through nature. The whole 

world came into existence through the light of one Prime-soul. Every body on this world 

                                                 
22 aval alah noor upaa-i-aa kudrat kay sabh banday ayk noor tay sabh jag upji-aa ka-un 

bhalay ko manday, Adi Granth, p. 1349. 
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came from that prime light and that light is present in everybody, then how could some 

persons be considered pious and some others vicious. As all are born from one light and the 

ultimate aim of a human being on this earth should be to get united to that Prime soul. 

 “This human body has been given to you. This is your chance to meet the Lord of the 

Universe” 23. The fifth Guru of Sikhs Guru Arjan Dev is explaining to human being that this 

is the only chance which  he has got to get united with the Almighty. He says that the life 

given to us as a human being is in fact meant for availing the chance of uniting with the Lord. 

Nothing else, apart from Lord’s True Name, is of any avail. Hence one should meditate on 

true Name of Lord in the company of holy saints and holy congregations alone which is the 

only hope of success in life as this is achieved by getting united with the Supreme Power. 

    The Bhagvad Gita draws all these living elements of Hindu life and thought into an 

organic unity. The teacher of the Bhagvad Gita adopts the method of unification and unity 

and shows how these different lines of thought converge to the same end. Those who are 

devotees of the Supreme Lord treat everyone as they would treat themselves. As a human 

being we have a notion that things are physical, external as well as localized. But this is a 

illusion of the senses. In the ultimate analysis, we find that things are not diversified, but 

have a deeper underlying connection between them. Reality will always assert itself. It is 

difficult to define reality. Reality is not diversity, but coordination and unity. In the 

beginning, it appears that things are different, later that they are interconnected and later still, 

finally, that they are compounded of one and the same substance.  

       The Bhagvad Gita has 18 chapters and they are grouped into 6 each. The first 

part of the first six chapters solves the problem of the conflict of the division within the 

individual. The second deals with the coordination of the individual with the universal, and 

the third the unity of the universe with the Absolute. The Bhagvad Gita gives the technique 

of gradual unification of the individual with the universal. As a matter of fact, when the 

individual unites itself with the universal, the spiritual manifests itself, automatically. So, in 

this sense, the individual, the universal and the spiritual mean one and the same thing. 

                                                 
23 bha-ee paraapat maanukh dayhuree-aa, gobind milan kee ih tayree baree-aa, Ibid., p. 12. 
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     “His mind being harmonized by yoga, he sees himself in all beings and all beings 

in himself; he sees the same in all”.24 This verse says that separation is not for him who has 

progressed high in yoga and got blessed with the bliss of God. After the unity with Almighty, 

the distinction between the high and the low, the angel and the humble creature vanishes 

from his mind. He sees the same divinity in all. In his intuition the self in him is the self in all 

and the self in all is the self in him. He feels united with everybody on this earth. The 

individualized selves do all merge into one universal self. This is realization of a person who 

gets united with the Almighty Lord. 

   “He stands supreme who has equal regard for friends, companions, enemies, 

neutrals, arbiters, the hateful, the relatives, saints and sinners”.25 It is but natural for an 

ordinary man to react differently with people with varying levels of attainments and 

relationships. They are not normal if they did not behave appropriate to the worth of persons 

they contact. But the yogi’s angle of vision is different. To him the whole world is a stage. 

Beings in it are all different manifestations of the same divinity. The yogi has nothing but a 

benign attitude even to those hostile to him. His supremely benevolent attitude is the greatest 

gift made by him to the conflict-ridden society. 

“He who sees Me everywhere and sees all in Me, he never becomes lost to Me, nor 

do I become lost to him.” 26After realizing the unity of all beings, the yogi further realizes 

that it is Paramatman that manifests Himself as the multitudinous beings at all levels. The 

One appearing as the many is not just the yogi’s imagination. It is the eternal sport of Lord. 

He and His manifestations are interrelated as the oceans and the waves on it. He is therefore 

not lost to the Lord and the Lord is not lost to him. 

                 According to our religious beliefs the ultimate aim of this human soul is to get 

merged in or get united with the True Lord that is God. Unity must be an agreement in the 

                                                 
24 sarva-bhüta-stham ätmänaà sarva-bhütäni cätmani ékñate 

yoga-yuktätmä sarvatra sama-darçanaù, Bhagavad Gita, Chapter VI, Verse 
29. 

25 suhån-miträry-udäsénamadhyastha- dveñya-bandhuñu sädhuñv 

api ca päpeñu sama-buddhir viçiñyate, Ibid., Chapter VI, Verse 9. 
26
 yo mäà paçyati sarvatra sarvaà ca mayi paçyati tasyähaà na 

praëaçyämi sa ca me na praëaçyati , Ibid., Chapter VI, Verse 30. 
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Truth. There is One God and Father of all, who is above all, and until we come in unity of 

faith or unity of spirit with Him we cannot have even a single bliss of Almighty. 

4.1.5 Peace 

                     Peace refers to a state of mental and spiritual quietness, with enough knowledge 

and understanding to keep oneself strong in the face of discord or stress. It also defines a 

state of tranquility of mind and conscious and freedom from disturbance or agitation which 

leads to a stage of being calm in all the circumstances. Being "at peace" is considered by 

many to be healthy homeostasis and is the opposite of being stressed or anxious. Peace of 

mind is generally associated with bliss and happiness. Peace of mind, serenity, and calmness 

are descriptions of a disposition, free from the effects of stress. In some cultures, inner peace 

is considered a state of consciousness or enlightenment that may be cultivated by various 

forms of training, such as prayer, meditation, or yoga. Many spiritual practices refer to this 

peace as an experience of knowing oneself. Finding inner peace is often associated with 

Buddhism, Sikhism and Hinduism. 

                       The Adi Granth holds that mutual love, truth and tolerance are the instruments 

through which peace and calm could be brought in the aching society. It is the peace which 

can be taken with the blessings of God and through this peace, one can live with happiness, 

in the service of others and can see within himself the True Almighty. No one can attain 

peace with his own efforts. Only with the mercy of God one can be in peace. When one is in 

peace he will not tease any person as all his worldly wishes will wash away. He will not try 

to achieve the things with ill method, as all is settled within himself with peace. “Peace and 

tranquility have come; the Guru, the Lord of the Universe, has brought it. The burning sins 

have departed, O my Siblings of Destiny.”27 Guru Arjan Dev expressed that One can attain 

peace through Guru’s guidance and all his sins and worries can be caste away. By reciting 

the true name of the Lord, all miseries and problems can be solved. One can relax in comfort 

and attain salvation only with the peace.  He who tries to recite the name of the God with his 

tongue every day, all his miseries and problems can be solved with the grace of the 

Almighty. By the virtues and blessings of the Great Lord, who is beyond our comprehensions 

and with the company of holy saints ( holy congregations) one can attain salvation.  

                                                 
27 saaNt bha-ee gur gobid paa-ee, taap paap binsay mayray bhaa-ee,  Adi Granth, p. 200. 



103 
 

                      “The Guru, the Perfect True Guru, has blessed me with peace and tranquility. 

Peace and joy have welled up, and the mystical trumpets of the unstuck sound current vibrate 

”. 28The Guru bestows in us bliss and peace of mind, which gives us complete peace and 

tranquility, thus we can listen to all-pervasive music of nature. With the attainment of the 

mental peace we can get rid of the sufferings of the body, maladies of the mind, sins and 

vicious thoughts. All our afflictions and sinful actions can be cast away. While engrossed in 

the love of worldly attachments and egoism one can never attain the state of peace. 

“Sukhmani: Peace & pure ambrosial Nectar are in God's Name. The devotees' mind abide in 

bliss and calm peace.” 29 According to this couplet, Sukhmani is the bringer of the bliss of the 

Lord’s name; it dwells in the hearts of those who love Him. It is the fountain-head of all 

comforts, which is full of the bliss of the nectar of True Name. This is the meditation of True 

Name only which relieves one, from the cycle of birth and death, it rids you of the affliction 

of God to death and eliminate the enemies. One can get rid of the fear and complexes  by 

meditating the True name, any sufferings and ills neither bothers you with True Name at 

heart. And it is attained only in company of holy saints and thus possessions and wealth are 

attained when one always is in peace. “O Shaykh, abandon your cruel nature; live in the Fear 

of God and give up your madness ,Through the Fear of the Guru, many have been saved; in 

this fear, find the Fearless Lord Pierce your stone heart with the Word of the Shabad; Let 

peace and tranquility come to abide in your mind. If good deeds are done in this state of 

peace, they are approved by the Lord and Master O Nanak, through sexual desire and anger, 

no one has ever found God - go, and ask any wise man.”30Guru Amar Das  in his hymns 

preaches  for peace and said to a Sheikh, O sheikh! You should inculcate the Lord’s love and 

fear in your heart by casting away your egoism and pride and get rid of your ignorance. 

Many persons have crossed this ocean of life successfully through the love and wonder-awe 

of the Guru. Let your stiff mind be immersed  in Guru’s word so that it becomes soft and it 

gets peace and tranquility and the Lord would accept any of your deeds, provided they are 

performed with love and devotion. The learned persons would always tell you, if you go and 

                                                 
28 saaNt paa-ee gur satgur pooray, sukh upjay baajay anhad tooray, Ibid., p. 806. 
29 sukhmanee sukh amrit parabh naam, bhagat janaa kai man bisraam,ibid., p. 262. 
30 saykhaa andrahu jor chhad too bha-o kar jhal gavaa-ay, gur kai bhai kaytay nistaray bhai vich 
nirbha-o paa-ay … naanak kaam kroDh kinai na paa-i-o puchhahu gi-aanee jaa-ay. Ibid., p. 551. 
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ask them, that no one has ever gained the Lord’s attainment by being possessed by worldly 

desires. 

                    Bhagvad Gita holds that he who is disciplined in yoga, having abandoned the 

fruit of action, attains steady peace. “Not the desirer of desires, but that man attains peace in 

whom all desires merge even as rivers flow into the ocean which is full and 

unmoving”.31Although the vast ocean is always filled with water, it is always especially 

during the rainy season, being filled with much more water. But the ocean remains the same-

steady, it is not agitated, nor does it cross beyond the limit of its brink. That is also true for a 

person fixed in Krisna consciousness. The devotee is not disturbed with various materialistic 

desires, because of his fullness. A Krisna conscious man is not in need of anything, because 

the Lord fulfills all his material necessities. Therefore he is like the ocean-always full in 

himself. However, he who wants to fulfill desires even up to the limit of liberation, what to 

speak of material success, will never attain peace. But the devotees of the Lord have no 

material desires and therefore they are always in perfect peace. 

                   “One who is not connected with the Supreme can have neither transcendental 

intelligence nor a steady mind, without which there is no possibility of peace and how can 

there be any happiness without peace? “32 Unless one is in Krisna consciousness, there is no 

possibility of peace. When one understands that Krsna is the only enjoyer of all the good 

results of sacrifice and penance, He is the proprietor of all universal manifestations, and that 

He is the real friend of all living entities, then only can one have real peace. Therefore, one 

who is engaged without a relationship with Krsna is certainly always in distress and is 

without peace, however much he may make a show of peace and spiritual advancement in 

life. Krsna conciousness is a self -manifested  peaceful condition which can be achieved only 

in relationship with Krsna. “O scion of bharata, surrender unto Him utterly. By His grace you 

will attain transcendental peace and the supreme and eternal abode”.33 A living entity should 

                                                 
31 äpüryamäëam acala-pratiñöhaà  samudram äpaù praviçanti 

yadvat, tadvat kämä yaà praviçanti sarve sa çäntim äpnoti na 

käma-kämé , Bhagavad Gita, Chapter II, Verse 70. 
32 nästi buddhir ayuktasya na cäyuktasya bhävanä, na 

cäbhävayataù çäntir açäntasya  kutaù sukham, Ibid., Chapter II, Verse 66. 
33 tam eva çaraëaà gaccha sarva-bhävena bhärata, tat-prasädät 
paräà çäntià  sthänaà präpsyasi çäçvatam, Ibid.,  Chapter XVIII, Verse 
62. 
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surrender unto the Supreme Personality of Godhead, who manifests situated in everyone’s 

heart, and that will relieve him from all kinds of miseries of this material existence. By such 

surrender, not only will one be released from all the miseries in this life, but at the end he 

will attain peace which will lead him to the Supreme God.  

                    Both the Adi Granth and the Bhagvad Gita holds that Lord is seated in 

everyone’s heart and one should surrender all the materialistic desires. Which means one 

should surrender onto the Supreme personality of Godhead and this is the ultimate way to 

attain state of total peace.  

4.1.6 Equality 

                    Equality signifies correspondence between a group of different objects, persons, 

processes or circumstances that have the same qualities. It is an agreement in quantity or 

degree if  compared and is likeness in bulk, value, rank, properties, etc. It may also be 

defined as the quality of being the same in quantity, measure, value or status, the state of 

being equal, especially in having the same rights, status, and opportunities. The equality of 

all persons, male and female, rich and poor, of any race, class, or caste, is proclaimed in the 

scriptures of all faiths. This is true despite the conventions of many cultures that discriminate 

between people on the basis of caste, or class, or race, or sex. In Buddhism, Jainism, 

Hinduism, and Sikhism, this equality is grounded in the fact that unity with the Absolute, or 

the realization of Goodness is available to all universally.                  

                 Before Sikh society, the inequalities were at high level. The society was class 

structured. But in Sikh society, all the Gurus demolished this class structured society and 

created a society which is based on love, equality and affection. “Wawwa: Do not harbor 

hatred against anyone. In each and every heart, God is contained. The All-pervading Lord is 

permeating and pervading the oceans and the land. How rare are those who, by Guru's Grace, 

sing of Him. Hatred and alienation depart from those who, as Gurmukh, listen to the Kirtan 

of the Lord's Praises. He rises above all social classes and status symbols, O Nanak, one who 

becomes Gurmukh and chants the Name of the Lord, Har, Har.34” We should not brook 

enmity against anyone as the same Lord abides in the hearts of all human beings. All human 

beings are equal for Lord. Lord is everywhere. He pervades in lands and oceans equally and 
                                                 
34   vavaa vair na karee-ai kahoo, ghat ghat antar barahm samaahoo, vaasudayv jal thal meh ravi-aa, 

gur parsaad virlai hee gavi-aa , …  naanak har har gurmukh jo kahtaa,  Adi Granth, p. 259. 
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few persons have realized his greatness with the Guru’s Grace. The Guru minded persons, 

who listen to the Lord’s praises being sung, have rid themselves of all enmity or hatred to 

others. These Guru-minded persons do not believe in any caste or creed or any formal 

symbols. They consider all human beings as equal. Such Guru-minded person only meditates 

on True Name. Before the advent of Sikhism, woman was considered impure. Sati was 

prevalent among the Hindu women. Guru Nanak, the founder of Sikhism stated that all 

creatures were equal before God and that to make distinction among them on the grounds of 

birth or sex, was sinful.“From woman, man is born; within woman, man is conceived; to 

woman he is engaged and married Woman becomes his friend; through woman, the future 

generations come. When his woman dies, he seeks another woman; to woman he is bound. 

So why call her bad? From her, kings are born. “35 Guru Nanak Dev  talks  about the equality 

of women in our society. He says that why so much disregard is given to women?. And at the 

end Guru Nanak Dev asked a question from the society That how could we call a woman 

inferior or lower in stature( to man) when she gives birth to kings or saints? The  existence of 

man is not possible without the woman. Guru Granth Sahib exhorted to defy the rules of 

caste exclusiveness. 

                     Positive steps were taken in this direction. The Holy Granth exhorted his 

followers to meet in congregation and take meals in the common kitchen, viz., ‘Langar’ 

where they were to sit together, worship together and eat together irrespective of the fact 

whether they belonged to the higher or low castes. In this way Adi Guru Granth inculcates 

the spirit of equality and brotherhood. 

              “Everyone says that there are four castes, four social classes. They all emanate 

from the drop of God's Seed. The entire universe is made of the same clay. The Potter has 

shaped it into all sorts of vessels ”36 Guru Nanak Dev talked about the society which is based 

on equality. He says that there are four castes (Brahamin, Khatri, Vaish and Shudras) as 

described by all people, but the whole creation comes into being from the same Prime-

soul(same light of Lord). So in this respect all are equal. The whole world is created from the  

                                                 
35  bhand jammee-ai bhand nimmee-ai bhand mangan vee-aahu, bhandahu hovai dostee bhandahu 

chalai raahu, bhand mu-aa bhand bhaalee-ai bhand hovai banDhaan, so ki-o mandaa aakhee-ai jit 
jameh raajaan, Ibid., p.  473. 

37.  chaaray varan aakhai sabh ko-ee, barahm bind tay sabh opat ho-ee, Maatee ayk sagal sansaaraa. 
Baho biDh bhaaNday gharhai kumHaaraa, Ibid., p. 1128. 
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same dust, and the Lord, the pot maker, creates many forms of beings or utensils from the 

same earth. “The One God is our father; we are the children of the One God. You are our 

Guru”.37 In the Adi Granth, Guru Arjan Dev says that we are the children of the same father, 

as our father is one (Lord- sublime) and You are my (elder) brother, having greater virtues.  

                     In Suhi Rag, Guru Arjan Dev teaches us that “all the castes (Four Hindu castes), 

i.e. Khatri, Brahmin, Sud and Vaish are equal and the Guru’s teachings are common to all 

these sects.”38He who recites the True name and perceives the same Lord, attains salvation. In 

this way the Adi Granth inculcates values in the institutions of Sangat and Pangat, by 

removing of caste system, by raising the status of low castes, by giving honour to the women 

folk, by removing the institution of Sati, placing emphasis upon Kirt Karna, Nam Japna and 

Vand Chhakna, by organizing the people of all castes, creeds, province in one sect.  

                   Bhagvad Gita also holds that all those who take refuge in the Almighty, whatever 

their birth, race, sex, or caste, will attain the Supreme Goal.  This realization can be attained 

even by those whom society scorns. “I am the same to all beings; to Me there is none hateful, 

none dear. But those who worship Me with devotion, they are in Me and I am also in 

them.”39 The sunlight falls equally in all things, good and bad, its effect and utilization vary 

according to the nature of those things. The very presence of the Sun is seen in the mirror 

because of its fitness. Similarly all the living beings are same to the Lord. The Lord claims 

that every living entity, in what ever form, is His son. He provides everyone with a generous 

supply of necessities of life. He is just like a cloud which pours rain all over, regardless of 

whether it falls on rock or land or water.  

                 Though the all pervading Lord is in the hearts of all, His presence is patent only in 

the pure heart of the devotee. As one gives oneself to God, one gets purified and God’s 

presence in that one becomes evident. “O son of Partha, those who take shelter in Me, though 

they be of lower birth - women, vaisyas(merchants) and sudras (workers) – can attain the 

                                                 
37  ayk pitaa aykas kay ham baarik, too mayraa gur haa-ee, Ibid., p. 611. 
38  khatree baraahman sood vais updays chahu varnaa ka-o saajhaa, gurmukh naam japai uDhrai so 

kal meh ghat ghat naanak maajhaa Ibid.,  p. 748. 
39 Samo ’haà sarva-bhüteñu  na me dveñyo ’sti na priyaù, ye bhajanti 

tu mäà bhaktyä mayi te teñu cäpy aham, Bhagvad Gita, Chapter IX, Verse 29. 
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supreme destination.”40 It is clearly declared here by Supreme Lord that in devotional service 

there is no distinction between lower and higher classes of people. All are equal for the Lord. 

In the material conception of life there are such divisions, but for a person engaged in 

transcendental devotional service to the Lord there are no divisions. Everyone is eligible for 

supreme destination. Even the lowest, who are called candalas (dog-eaters), can be purified 

by making association with a pure devotee. The impact of devotional service is so strong that 

it crosses all the barriers of lower and the higher classes of men. No human being is debarred 

from this sunlight of Lord which falls equally on every human being. 

                  Distinctions among people, therefore, should be based only on their conduct, 

morality, and level of (spiritual) education, and attainment. The devotional service of the 

Supreme Lord is the only process by which all problems of all classes of men can be solved. 

Everyone should therefore, take refuge to the Almighty Lord and make his life perfect. Both 

the Scriptures advocates shunning of class, caste and creed and vehemently stressed the 

equality of mankind. It gives highest respect to the divinity of man.  

4.1.7 Non-Violence 

                Non violence means abstention from violence. It is doctrine, policy, or practice of 

rejecting violence in favor of peaceful tactics as a means of gaining political objectives. Non 

violence (ahinsa) is a philosophy and strategy for social change that rejects the use of 

violence. Thus, nonviolence is an alternative to passive acceptance of oppression or of armed 

struggle against it. Love of the enemy, or the realization of the humanity of all people, is a 

fundamental concept of nonviolence. The goal of this type of nonviolence is not to defeat the 

enemies, but to win them over and create love and understanding between all.  

                 Guru Nanak led a life which was based on non-violence. He did not hit back those 

who were violent to him. He was an embodiment of forgiveness and non-violence. He was 

not in favour of giving sacrifice of animals, birds and human beings in order to please devis 

and devtas. He was of the opinion that all those who indulge in killing of creatures should be 

called butchers. In fact throughout his life he demonstrated non-violence and advocated this 

                                                 
40 mäà hi pärtha vyapäçritya  ye ’pi syuù päpa-yonayaù, striyo 
vaiçyäs tathä çüdräs te ’pi yänti paräà gatim, Ibid.,  Chapter IX, Verse 
32. 
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to flourish in the behaviour of those who pinned their faith in him. Guru Nanak was all out to 

abandon violence because according to him this is a disvalue that will erode all goodness in 

man. “Do not cause any being to suffer, and you shall go to your true home with honor. 

Nanak speaks of the Purifier of sinners, the Creator, the Primal Being.”41  If one does not 

cause suffering or pain to any other being one would unite with the True Lord within his 

inner self. Let us leave the way of non-violence and listen to the praises of the Lord being 

sung and enable others as well to hear the same, as the Lord purifies everyone of us and is 

our creator. Here importance of non-violence is extolled and it is said that if one practices it 

he will reach the Almighty. 

                  “One whose mind is pleased and appeased, has no egotistical pride. Violence and 

greed are forgotten. The soul-bride intuitively ravishes and enjoys her Husband Lord; as 

Gurmukh, she is embellished by His Love.”42 The person, who is loved and accepted by the 

Lord, is devoid of egoism, greed and violence. Such a person enjoys the bliss of unison with 

the Lord-spouse in a state of equipoise by following the Guru’s guidance (like woman 

enjoying conjugal bliss of her spouse). “Cruelty has not left your mind; you have not 

cherished kindness for other living beings Parmaanand has joined the Saadh Sangat, the 

Company of the Holy. Why have you not followed the sacred teachings? ”43 A person who 

indulges in robbing and looting the wealth of others for filling up his coffers, such a person 

loses his chance of going to heaven, as he remains completely ignorant of the true knowledge 

because of his act of  violence. Such a person who has neither given up violence from his 

mind, nor has he shown any kindness to other beings. He nor has discussed the greatness of 

the Lord in the company of saints, such a person does not get the blessings of the Almighty. 

                   Ahinsa (non-violence) is hailed in the Bhagvad Gita. It represents causing no 

injury to any living being at any point of time either by thought, speech or action. Ahimsa 

(non-violence) is referred to directly in many places in the Bhagvad Gita. 

“Non-violence, equanimity, contentment, austerity, charity, fame and obloquy- these 

                                                 
41dookh na day-ee kisai jee-a pat si-o ghar jaava-o. patit puneet kartaa purakh naanak sunaava-o, Adi 

Granth, p. 322. 
42 jis man maanai abhimaan na taa ka-o hinsaa lobh visaaray, sahj ravai var kaaman pir kee gurmukh 

rang savaaray, Ibid., p. 1198. 
43 hinsaa ta-o man tay nahee chhootee jee-a da-i-aa nahee paalee, parmaanand saaDhsangat mil kathaa 

puneet na chaalee, Ibid.,  p. 1253. 
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different qualities of being arise from Me alone.”44 This verse explains that non-violence 

emanates from the Supreme. Non-violence means one should not do anything which will put 

others into misery or confusion. Material activities that are promised by so many politicians, 

sociologists, philanthropists, etc. do not produce very good results because the politicians and 

philanthropists have no transcendental vision; they do not know what is actually beneficial 

for human society. Non-violence means that people should be trained in such a way that the 

full utilization of the human body can be achieved. The human body is meant for spiritual 

realization, so any movement or any action that does not take us to that end commits violence 

on the human body. 

                      This verse, “Humility, modesty, non-violence, forbearance, simplicity, service 

of the teacher, purity, steadiness, self-control.”45 indicates that non-violence is a Satvic 

quality. Non-violence is possible by him only, who beholds all beings as the manifestations 

of the one Cosmic Being. Non-violence is generally taken to mean not killing or destroying 

the body, but actually non-violence means not to put others into distress. People in general 

are trapped by ignorance in the material concept of life, and they perpetually suffer material 

pains. So unless one elevates people to spiritual knowledge, one is practicing violence. One 

should try his best to distribute real knowledge to the people so that they become enlighten 

and leave this material entanglement that is non-violence. The verse, “Non-violence, truth, 

absence of anger, renunciation, absence of calumny, compassion to beings, gentleness, 

modesty, absence of fickleness”46 praises that non-violence is a divine quality. All lives at 

different levels are the manifestations of the one Cosmic Life- the Lord. Recognizing 

sacredness in them and not hurting them for sport, is non- violence. It means not arresting the 

progressive life of any living entity. One should not think that since the spirit spark is never 

killed even after killing of the body there is no harm in killing animals for sense gratification. 

People are now addicted to eating animals, in spite of having ample supply of grain, fruits 

                                                 
44 ahim ́sā samatā tus ̣t ̣is tapo dānam ́ yaśo 'yaśah ̣,  bhavanti bhāvā 
bhūtānām ́ matta eva pr ̣thag-vidhāh ̣, Bhagvad Gita, Chapter X,  Verse 5. 

45 amānitvam adambhitvam ahim ́sā ks ̣āntir ārjavam, ācāryopāsanam ́ 
śaucam ́ sthairyam ātma-vinigrahah ̣, Ibid., Chapter  XIII, Verse 8. 

46 ahim ́sā satyam akrodhas tyāgah ̣ śāntir apaiśunam, dayā bhūtes ̣v 
aloluptvam ́, Ibid., Chapter XVI, Verse 2.           
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and milk. When there is no alternative, one may kill animals, but it should be offered in 

sacrifice. But when there is ample supply of food for humanity, persons who are desiring to 

make advancement in spiritual realization should not commit violence to animals. Real 

ahimsa (non-violence) means not checking anyone’s progressive life. 

                   The Bhagvad Gita includes Ahimsa as one of the twenty virtues necessary for 

attaining knowledge (of self). Thus non-injury to others, physical as well as mental, is 

prescribed as virtue in personal conduct. The Adi Granth exhorts us not to kill any human 

being and animal for our personal gain or for happiness. There is need to kill the five vices  

violence, attachment, pride, greed and anger which erode all goodness in man. 

4.1.8 Detachment 

               Detachment is an inner state of calmness and being uninvolved at the emotional and 

mental planes. It is indifference to or remoteness from the concerns of others and can also be 

termed as absence of prejudice or bias. It is of great importance to everyone, whether 

pursuing spirituality or material success. Every spiritual tradition speaks about detachment, 

but detachment cannot be confined only to spirituality. A detached person is not harassed and 

hurried, and can do everything with concentration and attention, thus insuring a successful 

outcome of his actions. If you practice any kind of meditation, sooner or later you will start 

to experience detachment. You will find that you feel and behave in a different way under all 

circumstances that previously raised anger or agitation.  

                       The Adi Granth views detachment as neither to rejoice upon achieving 

something pleasant nor to lament upon receiving something unpleasant or losing something 

dear to one.  “Whoever overpowers the five sense organs, is blessed with forgiveness, 

patience and contentment, through the Guru's Teachings. Blessed, perfect and great is that 

humble servant of the Lord, who is inspired by the Fear of God and detached love, to sing the 

Glorious Praises of the Lord ”47 The persons, who have controlled the five senses and the 

five vices have realized peace and contentment through Guru’s guidance. Blessed person is 

one who sings the praises of the Lord and rids himself of the fear (of death) and becomes a 

perfect man with detachment of heart. “O my detached mind, unto whom do you show your 

                                                 
47  indree panch panchay vas aanai khimaa santokh gurmat paavai. so Dhan Dhan har jan vad pooraa 

jo bhai bairaag har gun gaavai, Adi Granth, p. 1334. 



112 
 

detachment? Those who sing the Glorious Praises of the Lord live in the joy of the Lord, 

forever and ever. So become detached, and renounce hypocrisy; Your Husband (Lord) knows 

everything. The One Lord is pervading all the water, the land and the sky; the Gurmukh 

realizes the Command of His Will. One, who realizes the Lord's Command, obtains all peace 

and comforts.”48      Detachment is very important for attainment of Lord.  Here it is said that, 

to whom one wants to show and please (satisfy) with his false and formal detachment from 

worldly possessions? The Guru minded persons, who always sing the praises of the Lord and 

meditate on Him, attain bliss of life and real joy at all times. Our foolish mind should give up 

this unreal and formal love for the lord and try to develop true love and devotion for the Lord 

as the Lord knows everything. In fact, the Lord pervades all the lands, oceans, earth and sky, 

everywhere in equal measure, but hardly any Guru minded person, through Guru’s guidance 

has appreciated and realized the truth, and His Will. Detached persons, who have understood 

and followed the Lord’s will, enjoy all the comforts of Life. 

                 “One who has forsaken all sin and corruption, who wears the robes of neutral 

detachment - says Nanak, listen, mind: good destiny is written on his forehead. One who 

renounces Maya and possessiveness and is detached from everything - says Nanak, listen, 

mind: God abides in his heart.”49 The person, who got rid of his vicious thoughts and sinful 

actions, has adopted a posture of detachment in the world. A detached person is really 

fortunate and is pre-destined by Lord’s will to be the greatest person. The stage of 

detachment is not easily achieved in one’s life and it is very hard for a person to lead a life of 

detachment. 

As per the Bhagvad Gita, detachment basically teaches us neither to rejoice upon 

achieving something pleasant nor to lament upon receiving something unpleasant. It does not 

mean inaction or renunciation of action. Detachment means renunciation of expectation of 

reward of action. It repeatedly emphasizes performance of duty without getting distracted by 

the thoughts of outcome of our action. 

                                                 
48  mayray man bairaagee-aa tooN bairaag kar kis dikhaaveh, har sohilaa tiNh sad sadaa jo har gun 

gaavahi, … jin hukam pachhaataa haree kayraa so-ee sarab sukh paav-ay, Ibid., p. 440. 
49  jihi bikhi-aa saglee tajee lee-o bhaykh bairaag, kaho naanak sun ray manaa tih nar maathai 

bhaag,…   kaho naanak sun ray manaa tih ghat barahm nivaas, Ibid., p. 1427. 
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                “Dispassion towards the objects of the senses, and also absence of egoism; 

perception of evil in birth, death, old age, sickness and pain.”50 Nature bears evidence to the 

truth that beings evolve surely, though slowly, from the low order of existence to the high. 

Evolution of the body is complete at the human level. But there are stages of mental 

evolution to be striven after. Man has to perfect his mind in ethical and spiritual discipline. 

He should not therefore stagnate at the physical plane. His ideal in life is to emerge from 

earthly existence into the Divine. The evil is transcended by him who rises above body-

consciousness. This is best effected by detachment from the mundane and attachment to the 

supra-mundane. As per detachment from children, wife and home, it is not meant that one 

should have no feeling for them. They are natural objects of affection. But when they are not 

favorable to spiritual progress, then one should not be attached to them. The best way of 

making home pleasant is Krisna consciousness. If one can mould his family life to develop 

Krisna consciousness, then there is no need to change family life to renounced life. But if it is 

not congenial, not favorable for spiritual advancement, then family life should be abandoned. 

In each case, one should be detached from the pleasures and pains of family life, because in 

this world one can never be fully happy or fully miserable. 

                     This verse “A person free from all attachment and aversion and able to control 

his senses through regulative principles of freedom can obtain the complete mercy of Lord, ” 
51says that the Krsna conscious person is concerned only with the satisfaction of Krisna and 

nothing else. Therefore he is transcendental to all attachment and detachment. One may 

externally control the senses by some artificial process, but unless the senses are engaged in 

the transcendental service of Lord, there is every chance of a fall. Although the person in full 

Krisna consciousness may apparently be on the sensual plane, but because of his being 

Krisna conscious he has no attachment to sensual activities. A person in full Krsna conscious 

acts only under the direction of Krisna. This consciousness is the causeless mercy of the 

Lord, which the devotee can achieve in spite of his being attached to the sensual platform. “A 

                                                 
50 Iindriyārthes ̣u vairāgyam anahańkāra eva ca, janma-mr ̣tyu-jarā-
vyādhi- duh ̣kha-dos ̣ānudarśanam, Bhagvad Gita, Chapter XIII, Verse 8. 

51 räga-dveña-vimuktais tu viñayän indriyaiç caran, ätma-

vaçyair vidheyätmä  prasädam adhigacchati, Bhagvad Gita, Chapter II, 
Verse 64. 
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person who has given up all desires for sense gratification, who lives free from desires, who 

has given up all sense of proprietorship and is devoid of false ego- he alone can attain real 

peace.”52To become desireless means not to desire anything for sense gratification. In other 

words, desire of becoming Krisna conscious is actually desirelessness. To understand one’s 

actual position as the eternal servitor of Krisna, without falsely claiming this material body to 

oneself and without falsely claiming the proprietorship over anything in the world, is the 

perfect stage of Krisna consciousness. One who is in this perfect stage knows that because 

Krisna is the proprietor of everything, everything must be used for the satisfaction of Krisna. 

Such a person detaches himself from materialistic world and does everything for the 

satisfaction of Krisna. This transcendental knowledge is based on self-realization knowing 

perfectly well that every living entity is an eternal part and parcel of Krsna in spiritual 

identity. 

                Both the Adi Granth and the Bhagvad Gita holds that man grows in devotion to the 

Lord in direct proportion to his detachment from the object of the senses. They recommend 

us to detach ourselves from lust, wrath, greed and ego to attain the  stage of Ultimate Reality 

in life 

4.1.9 Charity 

                   Charity (Daan) is that important aspect of the life of a human being which 

provides him solace even when one gives away his most precious possessions. Daan is meant 

to propitiate sins of the yesteryears. We ask forgiveness from the Lord for all sins committed 

knowingly or unknowingly in this or earlier lives. The virtue of giving away daan lies in the 

fact that you give away unhesitatingly and without expectation of any return. Giving away 

charity knowingly and blissfully aware of the so-called watchers never earns you any merit. 

On the other hand we may incur the wrath of God. Such a charity goes waste. Why care for 

this Life alone when nothing except virtues get carried to the next Life.  

             “Those who do not have faith in the Primal Being, the True Guru, and who do not 

enshrine love for the Shabad -they take their cleansing baths, and give to charity again and 

again, but they are ultimately consumed by their love of duality. When the Dear Lord 

                                                 
52 vihäya kämän yaù sarvän pumäàç carati niùspåhaù, nirmamo 

nirahaìkäraù  sa çäntim adhigacchati,  Ibid., Chapter II, Verse 71. 
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Himself grants His Grace, they are inspired to love the Naam.”53 The self-willed persons, do 

not understand the True Lord through the Guru’s guidance nor have they any love for Guru’s 

word. Whatever other practices and observances like bathing at holy place or giving alms, 

they observe, it for their selfishness. Such persons are dual minded persons and thus they 

undergo sufferings in this world. It is only through the Lord’s grace that they inculcate the 

love of True name in their hearts. “He may perform the sacrifice ceremony, or give donations 

of gold covered over, but none of these is equal to the worship of the Lord's Name.”54 People 

do lot of things in the name of achieving the Almighty, but nothing could equal the True 

Name of The Lord even if someone were to perform penance at Banaras, or dies at the holy 

places, by standing on the head (upside down) or burns himself in the fire or lives a very long 

life. Some people try to achieve the Lord by performing Great Yagna (as Sumedh Yag) or 

gives gold secretly in the name of charity, but even such virtuous deeds could not equal the 

recitation of True Name.  “This is the time to speak and sing the Praise and the Glory of God, 

which brings the merit of millions of cleansing and purifying baths. The tongue which chants 

these Praises is worthy. There is no charity equal to this. ”55 If we were to sing the praises of 

the Lord in this human life, it would be worth more than bathing at all the holy places (of 

pilgrimage). Moreover, the tongue, which sings (recites) the praises of the Lord, is valued 

more than giving alms to the poor as nothing could equal the imparting of True Name to 

others, as the best form of alms giving. Imparting True Name to others is considered as the 

highest possible charity. 

                    Bhagvad Gita explains three types of charity. “Charity given out of duty, without 

expectation of return, at the proper time and place, and to a worthy person is considered to be 

in the mode of goodness.”56 The charity should be given without any consideration of the 

return. Charity to the poor is sometimes given out of compassion, but if a poor man is not 

worth giving charity to, then there is no spiritual development. The charity which is given at 

                                                 
53 satgur purakh na mani-o sabad na lago pi-aar, isnaan daan jaytaa karahi doojai bhaa-ay 

khu-aar, har jee-o aapnee kirpaa karay taa laagai naam pi-aar, Adi Granth, p. 34. 
54 asumayDh jag keejai sonaa garabh daan deejai raam naam sar ta-oo na poojai.Ibid., p. 973. 

55 a-osar har jas gun raman jit kot majan isnaan. rasnaa uchrai gunvatee ko-ay na pujai daan,  
Ibid., p. 49. 

56datavyam iti yad danam diyate ’nupakarine,  dese kale ca 

patre catad danam sattvikam smrtam, Bhagvad Gita , Chapter XVII, Verse 
20. 
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the right place and time to a worthy person is called real and Satvik Daan. Satvik Daan is the 

charity given through a sense of duty, without expectation of anything in return, to deserving 

persons and at the right time and place. 

              “Charity performed with the expectation of some return, or with a desire for fruitive 

results, or in a grudging mood, is said to be charity in the mode of passion.” 57 Charity is 

sometimes performed for elevation to the heavenly kingdom and sometimes with great 

trouble and with repentance afterwards. “Why have I spent so much in this way?” Charity is 

also sometimes given under some obligation, at the request of a superior. These kinds of 

charity are said to be given in the mode of passion and called Rajasika Daan. The charity 

may not be given with a willing disposition but may be given grudgingly or with the 

expectation of something in return.  “Charity performed at an impure place, at an improper 

time, to unworthy persons, or without proper attention and respect is said to be in the mode 

of ignorance.“58 When the recipients of the charity receive it disrespectfully and insolently 

and when the doling out is made with abuses and scoldings it is called Tamasika Daan. 

Tamasik Daan is charity given for immoral purposes or given contemptuously with the intent 

to make the recipient of the charity feel under obligation. Such charity is not beneficial; 

rather, sinful persons are encouraged. If a person gives charity to a suitable person but 

without respect and without attention, that sort of charity is also said to be in the mode of 

darkness.  

                    Charity should be done without thinking of any reward in return at the proper 

time and place. Charity is for the purification of the heart and conciousness. If charity is 

given to suitable persons, as described previously, it leads one to advanced spiritual life. 

4.1.10  Sacrifice 

                Sacrifice can be defined as an act of surrendering something of value as a means of 

gaining something more desirable or of preventing some evil. It means something  valuable  

given away in order to gain something more important or to benefit another person, a loss 

                                                 
57
yat tu pratyupakarartham phalam uddisya va punah, diyate ca 

pariklistam tad danam rajasam smrtam , Ibid., Chapter XVII, Verse 21. 
58adesa-kale yad danam apatrebhyas ca diyate,  asat-kritam 

avajnatam tat tamasam udahrtam, Ibid., Chapter XVII, Verse 22. 
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entailed by giving up or selling something at less than its value. It is an act of offering 

something to God. Act of offering objects to a divinity, thereby making them holy. The 

motivation for sacrifice is to perpetuate, intensify, or reestablish a connection between the 

human and the divine. It is often intended to gain the favour of a God or to placate divine 

wrath. 

                 Some people give sacrifice of animals, birds and human beings to please God or 

just to get rid of their sufferings. But this thing has been strongly condemned in the Adi 

Granth. According to the Adi Granth no one can get rid of his sufferings by these false and 

useless practices. The Adi Granth says that one should sacrifice of ego  before the Almighty 

if one wants freedom  from all the sufferings of life.  

                  “This body is Yours, all my home and wealth are Yours; I offer my heart as a 

sacrifice to You ”59 Those persons are blessed ones, and their good fortune is also 

praiseworthy along with the bliss of their unison with the Lord, whom the Lord, has accepted 

with honour and acclaim. This body, Soul and wealth are given by Lord and hence belong to 

Him. One should surrender his body and soul to God and should sacrifice himself to the 

Almighty so as to enjoy the bliss of life. “My Guru has rid me of my cynicism. I present my 

sacrifice to that Guru; I am devoted to Him, forever and ever. I chant the Guru's Name day 

and night; I enshrine the Guru's Feet within my mind.  I bathe continually in the dust of the 

Guru's Feet, washing off my dirty sins.”60 The fifth Guru of Sikhs, Guru Arjan Dev has also 

given great importance to self-sacrifice to the Almighty. He says that he offers himself as a 

sacrifice to a perfect Guru (surrender oneself completely). He is ready to surrender his body 

and soul to the Guru all the time, because True Guru has rid his doubts and dual-mindedness. 

Having developed the love of Lord in his heart, he is reciting the True name of the Lord 

through Guru’s guidance day and night. By sacrificing himself in the Love of Guru, he has 

purified his mind of all his sins. 

                  “If you desire to play this game of love with Me, then step onto My Path with 

your head in hand, When you place your feet on this Path, give Me your head, and do not pay 

                                                 
59 ih tan tumHraa ,sabh garihu dhan tumHraa, heeN-u kee-o kurbaanaaN, Adi Granth, p. 1213. 
60 mayrai gur moro sahsaa utaari-aa, tis gur kai jaa-ee-ai balihaaree sadaa sadaa ha-o vaari-aa, rahaa-

o, gur kaa naam japi-o din raatee gur kay charan man Dhaari-aa, gur kee Dhoor kara-o nit majan 
kilvikh mail utaari-aa, Ibid., p. 1218. 
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any attention to public opinion.”61 If one is truly keen to inculcate the Love of Lord in his 

heart, then he should go to Him (with his head on his palm) prepared to give up his life even 

as a sacrifice for winning His love. In case one has to follow the path of Lord (Love and 

Truth), then one should not hesitate to give up his life without doing any favour to Him 

(without any reservation). And this all is done just for winning the love of the Almighty. One 

should be well prepared for self-sacrifice because it is very difficult to move on the path of 

Lord to attain the ultimate bliss of life. 

                       Bhagavad Gita defines sacrifice as Yagna. Yagna is a ritual conducted with the 

holy sacrificial fire as an intercessor and in accordance with a delineated procedure. This is 

the general concept of Yagna. Satvik Yagna follows the procedure laid out in the Vedas and 

is carried out without any personal desire. The purpose of Satvik Yagna is thanksgiving. 

Over the ages Yagnas began to be conducted for the purpose of first common good and then 

personal gain. Instances of common good were prayer for adequate and timely rain for 

ensuring a harvest plentiful. Instances of personal gain were acquiring a progeny. These 

Yagnas were conducted according to the procedures prescribed in the scriptures and were 

Rajasik Yagnas. Later on further deterioration of values took place. The prescribed 

procedures were done away with. For example it was prescribed that during a Yagna a 

number of poor people would be fed by the person or family organizing the Yagna. This was 

done away with. There was often a shift in the purpose. Instead of personal benefit Yagnas 

were conducted to bring about misery on others. These Yagnas are referred to as Tamasik 

Yagnas. “O chastiser of the enemy, the sacrifice performed in the knowledge is better that the 

mere sacrifice of material possessions. After all, O son of Prtha, all sacrifices of work 

culminate in transcendental knowledge.”62 The purpose of all sacrifices is to arrive at the 

status of complete knowledge, then to gain release from material miseries and ultimately, to 

engage in loving transcendental service to the Supreme Lord. Nonetheless there is a mystery 

about all these different activities of sacrifice and one should know this mystery. Sacrifices 

sometimes take different forms according to the particular faith of the performer. When one’s 

faith reaches the stage of transcendental knowledge, the performer of sacrifice should be 

                                                 
61 ja-o ta-o paraym khaylan kaa chaa-o, sir Dhar talee galee mayree aa-o, it maarag pair Dhareejai, sir 

deejai kaan na keejai, ibid., p.  1412. 
62 çreyän dravya-mayäd yajïäj jïäna-yajïaù parantapa, sarvaà 

karmäkhilaà pärtha jïäne parisamäpyate, Bhagavad Gita, Chapter IV, Verse 33. 
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considered more advanced than those who simply sacrifice material possessions without such 

knowledge. Real knowledge culminates in Krisna consciousness, the highest stage of 

transcendental knowledge. Without the elevation of knowledge, sacrifices are simply 

material activities. When however, they are elevated to the level of transcendental 

knowledge, all such activities enter onto the spiritual platform. Depending on differences in 

consciousness, some sacrificial activities are fruitive activities and some lead towards the 

knowledge in the pursuit of truth.  But those sacrificial activities are better whose end is 

knowledge. 

                     “Yet others offer wealth, austerities and yoga as sacrifice, while still others, of 

self-denial and extreme vows, offer sacred study and knowledge as sacrifice.”63 There are 

persons who are sacrificing their possessions in the form of various kinds of charities. There 

are others who, for higher elevation in life voluntarily accept many kinds of austerities and 

reform themselves through self- purgation. This is another form of sacrifice. And some travel 

to all the sanctified places of pilgrimage. All these practices are sacrifice for certain type of 

perfection in material world. There are others who engage themselves in studies of different 

Vedic literatures and this is called sacrifice of studies. So various persons are engaged in 

different types of sacrifices and are seeking a higher status of life. Perfection can be achieved 

by performance of Yajna(sacrifice). There are different grades of material comforts in 

different heavenly planets, and in all cases there is immense happiness for persons engaged 

in different kinds of yajna. But the highest kind of happiness that a man can achieve is to be 

promoted to the spiritual planets by practice of Krisna conciousness. A life of Krisna 

conciousness is therefore the solution to all the problems of material existence.  

                    When one’s faith reaches the stage of transcendental knowledge, the performer 

of sacrifices should be considered more advanced than those who simply sacrifice material 

possessions. Without the attainment of knowledge, sacrifices remain on the material platform 

and bestow no spiritual benefit. Without the elevation of knowledge, sacrifices are simply 

material activities. 

4.1.11  Self-Control 

                                                 
63 dravya-yajïäs tapo-yajïä  yoga-yajïäs tathäpare, svädhyäya-
jïäna-yajïäç ca  yatayaù saàçita-vratäù, Ibid., Chapter IV, Verse 28. 
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                The act of denying yourself is called self control. It is the ability to control oneself, 

in particular one's emotions, feelings, reactions, impulses and desires or the expressions in 

one's behavior, especially in difficult situations. Self-control is necessary for any spiritual 

progress.  Unruly thoughts, attractions of the senses, lustful desires, anger, covetousness, and 

avarice constantly arise in the mind of the person who has no mental discipline; and these 

impel him to do evil deeds. Unless the higher mind is strengthened and given will power 

master the impulses of the flesh mind, there will be little room for God to dwell with that 

mind.   

              Adi Granth holds that Self-control is the state of enlightenment achieved through 

self-discipline and knowledge. The control of a well groomed life-style over the desires, 

greed and passions of worldly life is recommended.  “I have wandered, searching in the ten 

directions - wherever I look, there I see Him. The mind comes to be controlled, O Nanak, if 

He grants His Perfect Grace.”64Although a man try to find all the ten directions in order to 

get a solution to control the mind but could not trace any means of controlling the mind. The 

mind will remain the same as uncontrolled one because it can be controlled only if the Lord 

blesses him with His grace. The man who has controlled all the his senses can attain peace 

and tranquility of mind. The body and the mind can be purified by self-control. In the Adi 

Granth the evil effect of sense organs is beautifully explained, the lower species has only one 

prominent sense which causes death of the animal whereas in homo-sapiens has all the five 

senses which pollute him and can cause damage.  “The deer, the fish, the bumble bee, the 

moth and the elephant are destroyed, each for a single defect. So the one who is filled with 

the five incurable vices - what hope is there for him? O Lord, he is in love with ignorance. 

His lamp of clear wisdom has grown dim. The creeping creatures live thoughtless lives, and 

cannot discriminate between good and evil. It is so difficult to obtain this human incarnation, 

and yet, they keep company with the low. Wherever the beings and creatures are, they are 

born according to the karma or their past actions. The noose of death is unforgiving, and it 

shall catch them; it cannot be warded off. O servant Ravi  Daas, dispel your sorrow and 

doubt, and know that Guru-given spiritual wisdom is the penance of penances. O Lord, 

Destroyer of the fears of Your humble devotees, make me supremely blissful in the 

                                                 
64das dis khojat mai firi-o jat daykh-a-u tat so-ay, man bas aavai naankaa jay pooran kirpaa ho-ay,  

Adi Granth, p. 298. 
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end.”65The deer, fish, wasp and elephant all have to face death because of having been 

engrossed in one vice or sinful action. So what expectation of life could be entertained by the 

human being, who is engrossed in five vices? The only way to avoid this evil effect is to 

control the mind and passion. 

                 “He conquers his mind, and meets the Lord; he is dressed in robes of honor.”66 

The person who wins the battle against his egoism and worldly attachment, and leads a life in 

a self controlled manner wins favour and acclaim in both the worlds. By controlling egoism 

and one’s mind with the Guru’s guidance, one could attain the Lord. The pleasures of flesh 

and of consummatory desires are transitory. The more we run after them, the more we 

become dissatisfied. The five proverbial enemies – lust, wrath, anger, attachment and pride 

make life miserable. To avoid these evils, the Adi Granth suggests the technique of self- 

control. Man’s supreme excellence lies in transcending the limitations of his senses and 

controlling wild forces of his mind. 

                       According to Bhagvad Gita it is true that the mind is restless and difficult to 

control.  But it can be conquered, through regular practice and detachment.  Those who lack 

self-control will find it difficult to progress in meditation; but those who are self-controlled, 

strive earnestly through the right means and  will attain the goal.                                                                                

“Hoping for naught, his mind and self-control, having abandoned all possessions, performing 

karma by the body alone, he incurs no sin.”67 Karma is classified as sin which retards the 

moral and spiritual growth of man. Sins are all born of desire. But a self-controlled person is 

one who does not expect good or bad results from his activities and who has conquered 

desires, so he incurs no sin. His mind and intelligence are fully controlled. His body, mind 

and senses get themselves purified because of desirelessness. Such a person is always 

dovetailed with the supreme desire, for he has no desire for personal sense gratification. He is 

therefore immune to all the reactions of endeavors. A self-controlled person, fully engaged in 

self-realization, has very little time to falsely possess any material object. For maintaining 

                                                 
65 marig meen bharing patang kunchar ayk dokh binaas, panch dokh asaaDh jaa meh taa kee kaytak 

aas, maadho abidi-aa hit keen, … bhagat jan bhai haran parmaanand karahu nidaan, Ibid., p. 486. 
66 manoo-aa jeetai har milai tih soortan vays, Ibid , p. 256. 

67 niräçér yata-cittätmä  tyakta-sarva-parigrahaù, çäréraà 

kevalaà karma kurvan näpnoti kilbiñam,  Bhagavad Gita, Chapter IV, 
Verse 21. 
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body and soul, he does not require any unfair means of accumulating money. He does not, 

become contaminated by such material sins. A self-controlled person is free from all 

reactions to his actions. 

                  “For one whose mind is unbridled, self-realization is difficult work. But he whose 

mind is controlled a who strives by appropriate means is assured of success. That is my 

opinion.”68 The Supreme personality of Godhead declares that one who does not accept the 

proper treatment to detach the mind from material engagement and who is not in the state of 

self-control can hardly achieve success in self-realization. Trying to achieve almighty while 

engaging mind in the material enjoyment is like trying to ignite a fire by pouring water on it. 

The man of self-control is he who either thinks wholesome thoughts or does not allow 

mutation of any kind taking place in himself. He strives by right means who applies himself 

steadily to practice and non- attachment. Therefore, one must control the mind by engaging it 

constantly in the transcendental loving service of the Lord to achieve the state of self-control. 

                      If a person cannot direct his thoughts, desires, and actions according to his own 

will, how can he possibly direct his soul towards God and keep his life on the path of truth. 

Thus, central to the religious life is self-control i.e.  control of passions, mind and 

attachments. 

 

4.4.12 Wisdom 

                 Wisdom is the ability to discern or judge what is true, right, or lasting. It is quality 

of being prudent and sensible. It is a deep understanding and realizing of people, things, 

events or situations, resulting in the ability to choose or act to consistently, produce the 

optimum results with a minimum time and energy. Wisdom is also the comprehension of 

what is true or right coupled with optimum judgment.  

              The Adi Granth has a valuable spiritual heritage and an epitome of wisdom. Wisdom 

is conceived as a fundamental virtue which helps the individual to realize himself as well as 

the Supreme-self. To convey the idea of wisdom terms like Gian (knowledge), Mutt 

(Intellect), Mun (Mind), Budh are generally used. If a man gets wisdom only then he can 

                                                 
68 asaàyatätmanä yogo  duñpräpa iti me matiù, vaçyätmanä tu 

yatatä  çakyo ’väptum upäyataù, Ibid., Chapter VI, Verse 36. 
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realize what he studies. The wisdom and understanding come only by God’s grace. In  

Sikhism, according to the Adi Granth, Wisdom is one of the greatest gifts that humankind 

can enjoy, as it can be seen in many verses such as, “You are the River, All-knowing and 

All-seeing. I am just a fish-how can I find Your limit? Thou art the river of wisdom, how can 

I, a mere fish know thy expanse? 69.  God is like a vast river of wisdom and man is like a fish 

who cannot gauge the extent of God’s Greatness (of the river). To the creation, wisdom is a 

source of illumination. Through wisdom, one is able to control his mundane desires. It is 

through wisdom and grace that individual self merges into the universal self. 

 Guru Nanak holds that constant curiosity and alertness of the mind and the 

emancipation of the intellect from inertia and dead habits should constitute a real element in 

the intellectual make up of the individual, as he is aware of the utility of knowledge for 

spiritual upliftment also. But by knowledge he means divine knowledge which helps to gain 

eternal bliss. “The man of wisdom, gains eternal life of spiritualism, because he develops 

divine conciousness in himself.70 

 “Wisdom which leads to arguments is not called wisdom. Wisdom leads us to serve 

our Lord and Master; through wisdom, honor is obtained. Wisdom does not come by reading 

textbooks; wisdom inspires us to give in charity. Says Nanak, this is the Path; other things 

lead to Satan.”71 The wisdom of a person is not worth anything , if it is wasted in fruitless 

discussion or wrangling. In fact the real wisdom lies in serving the True Lord and one gets 

honored with true wisdom. It is through intelligent reading that we could realize truth and it 

through wisdom that we give alms to the deserving poor. With the realization of the True 

knowledge (True Lord) one attains the state of Equipoise, ridding oneself to all the ill effects 

of  the dark mind. 

     “When I awoke within myself to the Guru's Teachings, then I renounced my fickle 

intellect. When the Light of the Guru's Teachings dawned and then all darkness was 

                                                 
69 too daree-aa-o daanaa beenaa mai machhulee kaisay ant lahaa, jah jah daykhaa tah tah too hai tujh      

tay niksee foot maraa, Adi Granth, p. 25. 
70 naanak gurmukh aisaa jaanai pooray maaNhi samaaNhee, Ibid., p. 1412. 
71 akal ayh na aakhee-ai akal gavaa-ee-ai baad, aklee saahib sayvee-ai aklee paa-ee-ai maan, aklee 

parhH kai bujhee-ai aklee keechai daan, naanak aakhai raahu ayhu hor galaaN saitaan, Ibid., p .1245. 
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dispelled.”72Through Guru’s teachings when one is enlightened with the true wisdom, then it 

eliminates the entire cleverness and self-aggrandisement. The Guru’s guidance and the 

wisdom cast away the darkness of man’s ignorance. Guru Nanak raises a question, “What 

kind is the man of Wisdom?” and in the second part of the same hymn is the answer, “He 

who knoweth himself, knoweth alone.”73 One who attains self realization, could grasp the 

secrets of the Lord. The real learned person is one, who meditates on True Name, through 

Guru’s guidance, and is finally accepted with honour in the Lord’s presence. He shows 

wisdom to be a comprehensive point of view as indicated in the actions of man. He lays three 

fold steps for the cultivation of wisdom74. These steps deal with various aspects of 

knowledge. The three steps are: 

Suniye ( Hearing) As a way of acquiring wisdom, occurs first. A seeker of wisdom should 

listen for  the lives of realized persons and various aspects of the world.  

Manne ( Reflection) It is through reflection that awareness, mind and intellect are fashioned 

and sharpend. It helps the seeker to avoid the wrong path and motivate to tread on the path of 

Dharma. 

Ek – Dhyan ( Single minded contemplation ) It indicates the assimilation and synthesis of the 

knowledge acquired both from hearing and reflection. 

 Equipped with true knowledge, individual transcends to Ultimate Reality and 

becomes free from all evils, attachments and is the purest of the pure. He is illuminated in 

mind knows the essence of self, treats friends and foes alike, free from shackles, attains true 

life and is highest of the High. Wisdom is necessary for enlightenment of body, mind and 

spirit. 

              In the Bhagvad Gita, Krishna imparts to Arjuna the importance of the sacred 

wisdom which is not within the reach of a normal human being as one is not able to 

comprehend the same. “When a man abandons, O Partha, all the desires of the heart and is 

                                                 
72 gur saakhee antar jaagee.taa chanchal mat ti-aagee.gur saakhee kaa ujee-aaraa.taa miti-aa sagal 

anDh- yaaraa, Ibid., p. 599.  
73 paranvat naanak gi-aanee kaisaa ho-ay, aap pachhaanai boojhai so-ay, Ibid. ,p. 25.  
74  Singh, Avtar: Ethics of the Sikhs, p. 87. 
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satisfied in the Self by the Self, then is he said to be one stable in wisdom.”75 A person who 

is fully involved in the devotional service of the Lord and abandon all his desires can attain 

the stage of wisdom, otherwise he is sure to be taking refuge in his own mental concoctions. 

Consequently, it is rightly said herein that one has to give up all kinds of sense desires 

concocted by the mind . Artificially, such sense desires cannot be stopped. But if one is 

engaged in Krisna conciousness without hesitation, then this devotional service will instantly 

help him to attain wisdom. The highly developed soul always remains satisfied in itself by 

realizing itself as the eternal servitor of the Supreme Lord. Such a transcendentally situated 

person has no desires resulting from petty materialism, Rather he remains always happy on 

his natural position of eternally serving the Supreme Lord. 

                      “He whose mind is not perturbed by adversity, who does not crave for 

happiness, who is free from fondness, fear and anger, is the Muni of constant wisdom.”76 

There is no end to events in this world, which come as tials and tribulations to man. The way 

of the ordinary is to be afflicted by them. But the man of wisdom remains unperturbed and 

views them as unavoidable. In the midst of an ever increasing number of objects of 

happiness, he lives entirely unconcerned with them. He is free from fondness, fear and anger. 

These three traits tarnish the mind. For the service of the Lord, he is always daring and active 

and is not influenced of such sensual attachment or aversion. Attachment means accepting 

things for one’s own sense gratification and detachment is the absence of such sensual 

attachment.  But one fixed in Krisna conciousness has neither attachment nor detachment 

because his life is dedicated in the service of the Lord. Krisna conscious person always 

remains in his determination whether he gets success or failure. A person who attains the true 

wisdom remains unaffected by all types of miseries and happiness.  

                           Wisdom illuminates the true position and nature of the soul in relation to 

God. One must be non-envious and faithful to understand it. Faith is not opposed to 

knowledge, but is simply a precondition for receiving it. Wisdom often requires control of 

one's emotional reactions (the "passions") so that one's principles, reason and knowledge 
                                                 
75 prajahäti yadä kämän  sarvän pärtha mano-gatän, ätmany 

evätmanä tuñöaù  sthita-prajïas tadocyate, Bhagvad Gita, Chapter II, 
Verse 55. 

76 duùkheñv anudvigna-manäù  sukheñu vigata-spåhaù, véta-räga-
bhaya-krodhaù sthita-dhér munir ucyate,Ibid., Chapter II, Verse 56. 
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prevail to determine one's actions. It is the ability to apply knowledge, experience, 

understanding, common sense and insight. 

4.1.13  Courage 

Courage is a quality of mind or a spirit at heart that enables a person to face 

difficulties without fear. It is power of dealing with or facing danger, fear, pain etc. It is 

confidence at heart by which one acts in accordance with one’s beliefs. Courage can also be 

defined as a virtue that allows us to face real risk.  Courage is something we all admire. 

When asked to describe courage, most people conjure up the image of an individual running 

into a burning building, or maybe a fictional hero saving the day. Reflecting on various 

experiences it can be said that the source of courage is an inner connectedness with a level of 

life that is invincible, immortal and imperishable—a level which remains ever the same, 

unshaken in the midst of change, whole, invulnerable and free from duality. Courage and 

inner strength in the individual spring from that which is the unified source of power, 

wisdom and energy in the universe. Those with a devotional temperament call it God; those 

with a scientific bent of mind call it the unified fields of natural law, but both are referring to 

the same unlimited source of life-giving energy in the universe 

 The Adi Granth talks about courage in a very positive way. According to the Adi 

Granth courage is necessary for the attainment of the Almighty. As a human being one has to 

fight for everything in this world. So one should have courage to fight with five vices which 

human being faces in his or her life. The person should be strong and courageous enough to 

fight all the worldly desires which are produced by Maya, and by doing this he will reach the 

ultimate destiny that is God.  The Adi Granth states that ‘Gurmukh’ has conquered his own 

mind, by applying the touchstone of the ‘Shabad’. He fights with his mind, he settles with his 

mind, and he is at peace with his mind. It further says that death would not be called bad, if 

one knew how to truly die. Serve your Almighty Lord and Master, and your path in the world 

hereafter will be easy. The death of brave heroes is blessed, if it is approved by God. They 

alone are proclaimed as brave warriors in the world hereafter, who receive true honor in the 

Court of the Lord. According to the Adi Granth, He (the Lord) is not won over by music, 

songs or the Vedas.  He is not won over by fighting and dying as a warrior in battle (one 
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should fight with his inner self and should become victorious). He is not won over by 

becoming the dust of the masses. The Lord is won over only by His Name. 

“He alone is known as a spiritual hero, who fights in defense of religion. He may be 

cut apart, piece by piece, but he never leaves the field of battle.” 77 Here saint Kabir is 

defining a true warrior and his courage.  He explains that the warrior, who has landed in the 

battle field of life to wage a war against the five vices like sexual desire, it is battle of life and 

death to make a success of this life. The true warrior is one who wages a war of worship 

against vicious worldly desires by following the Guru’s guidance to attain the Lord and 

curbing all the vices, he wages the war till death in this battlefield of  life. Such a true warrior 

will fight against vicious and sinful actions to the extent of being cut into pieces but would 

not leave the battle field till martyrdom and success is achieved. 

 “If you desire to play this game of love with Me, then step onto My Path with your 

head in hand. When you place your feet on this Path, give Me your head, and do not pay any 

attention to public opinion.”78  Guru Nanak dev is guiding human being to collect all his 

courage and get ready for the sacrifice of his life in the name of true Guru. He is saying that 

if the person is truly keen to inculcate the love of the Lord in his heart, then he should come 

with his head on his palm and be prepared to give up his life even as a sacrifice ( for winning 

His love). In case person wants to follow path of Lord’s love and truth, then one should not 

hesitate to give up his life without any reservations. 

 The Bhagvad Gita teaches us that no matter how painful or pleasurable the events, 

results and thoughts that happen appear to be, one must have the courage and determination 

to stay anchored to this understanding and one must have the courage and determination, the 

Bhagvad Gita teaches, to do our lawful duty calmly, holding our mind still, undeterred by 

them all. The Bhagvad Gita teaches us that why this all happens. And it also teaches us how 

to acquire the knowledge, skill and devotion required to achieve this courage and 

determination. 

                                                 
77sooraa so pahichaanee-ai jo larai deen kay hayt, purjaa purjaa kat marai kabhoo na chhaadai 

khayt, Adi  Granth, p. 1105. 
78 ja-o ta-o paraym khaylan kaa chaa-o, sir Dhar talee galee mayree aa-o.it maarag pair Dhareejai.sir 

deejai kaan na keejai, Ibid., p. 1412. 
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“Heroism, power, determination resourcefulness, courage in the battle, generosity and 

leadership are the natural qualities of work for the Kshatriyas”.79 In this verse qualities of 

Kshatriyas are given and courage is one of the qualities of Kshatriyas. In the scale of spiritual 

evolution the Kshatriya comes next to the Brahmana. The literal meaning of the word 

Kshartriya is he who always protects others from hurt and injuries without any fear. While in 

that noble endeavour his body might get hurt or may even be destroyed but he will fight with 

courage against all evils. Destruction of body is no loss to him; but reconciliation with 

adharma is the worst loss that he sustains. All the spiritually evolving souls require to be 

processed in the Kshatriya mould before they can aspire to the brahmana mould. With a 

parental attitude the Kshatriya should be ever intent on providing for public weal rather than 

on extorting for private ends. Preventing people from the lawlessness and guiding them to be 

law abiding are two courageous activities of Kshatriya. 

 There is a saying: faith, even the size of a mustard seed, can move mountains. 

Courage is born of faith—in oneself and in God. Without faith, courage will be lacking and 

without courage, we cannot accomplish anything of significance in life. 

4.1.14 Service 

                 Service is the first step forward in the moral progress, as it teaches that he, who 

wishes to be acceptable to the Creator, should make selfless and spontaneous service of 

fellow-beings as the ideal of his life. The service to people is considered as the service to 

God. And it is through service that love is realized. The spirit of service alone ensures 

devotion to one’s work and brings peace and contentment in utter disregard of material gains.  

In Adi Granth great importance is given to service. Devotee of Lord is expected to 

serve his co-disciple, his Guru and God. Guru Arjan Dev presents an example of service and 

humbleness when he says “I make my hair into a fan, and wave it over them; I apply the dust 

of their feet to my face.”80 In Adi Granth it is asserted that there can be no service under 

pressure for the gratification of desires and remuneration. “This body is softened with the 

Word of the Guru's Bani; you shall find peace, doing seva (selfless service). The entire world 

continues coming and going in reincarnation. In the midst of this world, do seva, and you 

                                                 
79 çauryaà tejo dhåtir däkñyaà yuddhe cäpy apaläyanam dänam éçvara-

bhävaç ca kñätraà karma svabhäva-jam, Bhagavad Gita, Chapter XVIII, Verse 43. 
80 kaysaa kaa kar chavar dhulaavaa charan dhoorh mukh laa-ee, Adi Granth, p. 749. 
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shall be given a place of honor in the Court of the Lord, Says Nanak, swing your arms in 

joy”81 By following Guru’s teachings and by serving Him and the fellow-beings one could 

attain peace of mind and bliss of life. However, rest of the world under the influence of 

(Maya) falsehood, goes through the cycle of birth and death. One should dedicate his life in 

the  “service of humanity”, which makes it a real success and earn an honourable position for 

him in the Lord’s Court along with the eternal bliss.  

             “One who prays for the four cardinal blessings should commit himself to the service 

of the Saints. If you wish to erase your sorrows, sing the Name of the Lord, Har, Har, within 

your heart. If you long for honor for yourself, then renounce your ego in the Saadh Sangat, 

the Company of the Holy. If you fear the cycle of birth and death then seek the Sanctuary of 

the Holy.”82 Here again the importance of service is described. It is said that if anyone wants 

to gain all the four treasures (dharma, artha, kama ,moksha) of world i.e. duty, wealth, 

pleasure and salvation then he should engage himself in the service of holy saints. This is the 

only way to attain all these four things. One should always sing the praises of the Lord’s True 

Name and inculcate it in his heart, in case he wants to overcome his sufferings. One should 

rid himself of his ego in the company of holy saints if he wants his praise and prestige to be 

established. If anyone is worried about the cycle of births and deaths, one should seek the 

support of holy saints.“I serve my True Guru with single-minded devotion, and lovingly 

focus my consciousness on Him. The True Guru is the mind's desire and the sacred shrine of 

pilgrimage, for those unto whom He has given this understanding The blessings of the wishes 

of the mind are obtained, and the fruits of one's desires Meditate on the Name, worship the 

Name, and through the Name, you shall be absorbed in intuitive peace and poise.”83 One 

should serve the True Guru with single mind and full devotion. The True Guru is like a holy 

place for fulfilling our inner wishes, provided the Lord makes us understand the mysteries of 

life. By serving Him honestly we could acquire whatever we wish for, but true path lies in 

following the True Name. So all of us should meditate on True Name, begging it from the 

Lord, and finally merging in the True (Name) Lord. 

                                                 
81 it tan laagai baanee-aa. sukh hovai sayv kamaanee-aa, sabh dunee-aa aavan jaanee-aa, vich dunee-

aa sayv kamaa-ee ai,  taa dargeh baisan paa-ee-ai, kaho naanak baah ludaa-ee-ai, Ibid., p. 25. 
82 chaar padaarath jay ko maagai, saaDh janaa kee sayvaa laagai, jay ko aapunaa dookh mitaavai,… 

jay ko janam maran tay darai, saaDh janaa kee sarnee parai, Ibid., p. 265. 
83 ha-o satgur sayvee aapnaa ik man ik chit bhaa-ay, …  naa-o Dhi-aa-ee-ai naa-o mangee-ai naamay 

sahj samaa-ay, Ibid., p. 26. 
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            According to Bhagvad Gita attachment arises when we only act for our own selfish 

requirements, our position, and so on. But when we think of our duties towards our family, 

our society, our religious life as our dharma, we do not become self-centered, but start to 

think more about others, trying to do things for others; that is what is called seva — selfless 

service. Through the spirit of selfless service we become detached and our mind becomes 

free from worldly attachments. 

The essential teaching of the Bhagavad Gita is to do seva. Lord Krishna said that 

through the spirit of selfless activities, when we have nothing to gain and nothing to lose. 

Performing seva(service) all the time to fellow-beings, and so on, we attain that height of 

realization whereby our mind becomes absorbed in God. So we do not depend on anything 

else. Lord Krishna advises us, therefore, always to perform selfless service with the spirit of 

detachment to attain the highest stage of perfection. Importance of selfless-service is shown 

in following verse of Bhagavad Gita. “And of all yogīs, the one with great faith who always 

abides in Me, thinks of Me within himself, and renders transcendental loving service to Me 

— he is the most intimately united with Me in yoga and is the highest of all. That is My 

opinion.”84 In this verse word bhajate is of great significance. Bhajate has its root in the verb 

bhaj, which is used when there is need of the service. Here we should not confuse it with the 

English word “worship” which is used in the same sense as bhaj Worship means to adore, or 

to show respect and honour to the worthy one. But service with love and faith is especially 

meant for the Supreme personality of the Godhead. Every living entity is part and parcel of 

the Supreme Personality of Godhead, and thus every living entity is intended to serve the 

Supreme Lord by his own constitution. Those who perform this selfless service are united 

with the Almighty and reach the highest position of all. But those who fail to do this, falls 

down. It is also said in The Bhāgavatam that anyone who does not render service and 

neglects his duty unto the primeval Lord, who is the source of all living entities, will 

certainly fall down from his constitutional position.According to Bhagavad Gita Bhakti-yoga, 

pure devotional service to the Almighty is the highest and most expedient means for attaining 

pure love of the God.  

                                                 
84 yoginäm api sarveñäà mad-gatenäntar-ätmanä çraddhävän bhajate 
yo mäàsa me yuktatamo mataù, Bhagvad Gita, Chapter VI, Verse  47. 
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            In purification of mind and body, service play an important role. The spirit of service 

overpowers the discriminatory attitude, which characterize the state of bondage. Service is a 

source to promote love and affection. By doing so one can reach the highest end of spiritual 

existence. There can be no love of God without active service. When one does active service 

in this world, he develops divine qualities and then he achieves salvation. 

4.1.15     Purity 

Purity is being undiluted or unmixed with extraneous material.  It can be defined as 

the state of being free from sin or moral wrong and is lacking a knowledge of evil. Purity 

means freedom from contamination, from anything that would spoil the taste or the pleasure, 

reduce the power, or in any way adulterate what the thing was meant to be. It means 

cleanness, clearness - no additives, nothing artificial - in other words, "all natural," in the 

sense in which the Original Designer designed it to be. 

                 The Adi Granth holds very important position for purity in human life. Guru 

Nanak Dev said that one should first purify the heart and mind, fill them with intense love  

and devotion for God, and wait for his grace and seek increasingly a complete blending of 

one’s individual self or ‘atman’ with the Universal self or ‘parmatman’. 

                     “When the hands and the feet and the body are dirty, water can wash away the 

dirt. When the clothes are soiled and stained by urine, soap can wash them clean. But when 

the intellect is stained and polluted by sin, it can only be cleansed by the Love of the 

Name.”85 Here both internal and external purities are discussed. When our hands, feet or 

body get soiled with ash or dust, they could be cleaned with a wash in water; whereas our 

clothes soiled with filth like urine could also be washed by rinsing in soap. But when our 

mind gets polluted with sinful actions or vicious thoughts, it could be cleansed of this dirt 

with love and devotion of True Name. The Adi Granth says that external purity can be kept 

by washing and bathing with water but internal purity can be attained only by the True love 

of God. “They are not called pure, who sit down after merely washing their bodies. Only they 

are pure, O Nanak, within whose minds the Lord abides.”86 By having a bath of the body 

                                                 
85 bharee-ai hath pair tan dayh, paanee Dhotai utras khayh, moot paleetee kaparh ho-ay, day saaboon 

la-ee-ai oh  Dho-ay, bharee-ai mat paapaa kai sang. oh Dhopai naavai kai rang, Adi Granth, p.  4. 
86 soochay ayhi na aakhee-ahi bahan je pindaa dho-ay, soochay say-ee naankaa jin man vasi-aa so-ay, 

Ibid., p. 472 



132 
 

alone is not good enough for purification of an individual. It is only those persons whose 

spend the life in remembering the Lord by inculcating True Name in the heart are called pure 

and perfect. On other hand, false and untrue persons always give out bad smell from the 

mouth because of impurities of falsehood practiced by them and feel ashamed and disgraced 

everyday due to slander uttered by them. 

          “Inwardly polluted and outwardly pure. Those who are outwardly pure and yet 

polluted within, lose their lives in the gamble. They contract this terrible disease of desire, 

and in their minds, they forget about Dying.”87  Such persons, who have a dirty mind within, 

though they appear very clean and pure from outer appearance, have really lost this game of 

life, even though they make an effort to appear very clean. They have developed the malady 

of having an unending desire for more of worldly possessions, and they always have a hunger 

of worldly desires, having forgotten about death. Such persons never care to listen to the 

nectar of True Name. Only those people who are free from dirt in mind and are pure at heart 

sing the Lord’s praises. Only those who shed the vices of body, mind and speech, and are 

devoted to true Lord, can become pure. The body which is free from sins is Pure. 

            In Bhagvad Gita Purity is one of the virtues that has been described by Lord Krishna 

and it constitutes the essence of knowledge for their attributes. These attributes are the means 

which opens the way to this highest existence. “Humility, modesty, non-injury, forbearance, 

uprightness, service of the teacher, purity, steadfastness and self-control “88 Purity is essential 

for making advancement in spiritual life. Saucam means purity both internal and external.  

Purity pertains both to the body and the mind. Bodily purity can be affected with the aid of 

the environment, air, water and sunlight i.e. external purity can be obtained by the means of 

taking bath. But purity of the mind which is more important and indispensable to spiritual life 

can only be affected by the mental discipline. That mind which eschews all senses and 

pleasures as poison gains steadily purity. For internal purity one has to think of Krsna always 

and chant Hare Krsna, Hare Rama. This process cleans the accumulated dust of past karma 

                                                 
87 jee-ahu mailay baahrahu nirmal, baahrahu nirmal jee-ahu ta mailay tinee janam joo-ai haari-aa, ayh 

tisnaa vadaa rog lagaa maran manhu visaari-aa, Ibid., p. 919. 
88 amānitvam adambhitvam  ahim ́sā ks ̣āntir ārjavam, ācāryopāsanam ́ 

śaucam ́ sthairyam ātma-vinigrahah ̣, Bhagvad Gita,  Chapter XIII, Verse 8. 
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from the mind. Whatever is contrary to these virtues of renowned excellence should always 

be rejected as it is understood to be ignorance and emphatically antagonistic to truth.  

              “Sitting there on his seat, making the mind one pointed and restraining the thinking 

faculty and the senses, he should practice yoga for self purification.”89 Mind loses its innate 

purity to the extent when it contacts objects through the senses. It is very much like the rain 

water connecting the earth and becoming muddy. Suspending the senses and resting the mind 

in the Self is the only means to reclaim it to its original state. Like bathing and cleansing the 

body with water, mind has to be purified by repeatedly merging it in the Self and this process 

is life long. One who is not self controlled and whose mind is not undisturbed cannot practice 

meditation, which is the way to attain internal purity. The Lord emphatically declares that the 

purpose of restraining the senses is to purify the mind.  

                  Sense control is not an end in itself. It is the means to an end called the purity of 

mind.One should restrain the mind. He should not allow the mind to wander at random in the 

objective world, feeding on sensual delights. Perseverance is necessary to change the mental 

attitude. Control of the mind and senses, engaging in austerities such as fasting and restraint 

in Vedic scriptures, should be practiced for external purity by being physically clean and 

internal purity by freeing oneself  of desire and animosity. Both the Scriptures advocate 

purity of body, purity of speech i.e. beneficial speech, gentleness of speech and purity of 

mind i.e. benevolence, reverence and piety, advocate us to shed all impurities. 

4.1.16  Patience 

               Patience is the state of endurance under difficult circumstances, which means 

persevering in the face of delay or provocation without acting or annoyance/anger in a 

negative way. It deals with the exhibition of forbearance when under strain, especially when 

faced with long-term difficulties. Patience is related to the spiritual stage which is humanity 

attainable and has deepest conations attached to it. 

             Patience in the Adi Granth is one of the best and most valuable virtues of life. 

Through patience, an individual can grow closer to God and thus attain true peace. It is also 

stressed in the Adi Granth, that God is with those who are patient, more specifically during 

                                                 
89 tatraikägraà manaù kåtvä  yata-cittendriya-kriyaù, 

upaviçyäsane yuïjyäd yogam ätma viçuddhaye, Ibid., Chapter VI, Verse 12. 
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suffering. The Sikh faith believes that without a good spirit while enduring, the struggle will 

not bear its full reward, thus, Patiently persevering, striving and going forward, despite the 

difficulty, is the pinnacle of behavior during challenging times. Through every difficulty, 

God promises that they will find relief upon its conclusion. Instead of wanting to skip 

challenging times, and avoiding them, God teaches that the way to the easing, is through, the 

difficulty. It takes patient perseverance, or enduring with a good spirit still intact, in order to 

reap both the internal and external rewards of struggle. 

               “As metal merges with metal, those who chant the Praises of the Lord are absorbed 

into the Praiseworthy Lord. Like the poppies, they are dyed in the deep crimson color of 

Truthfulness. Those contented souls who meditate on the Lord with single-minded love, meet 

the True Lord.”90 The ornaments of gold and silver on melting again take the shape of 

original metal, In the same way the persons who pray and serve the Lord finally merge with 

Him. In fact, such persons have their minds illuminated by the True Name of the Lord and 

they are immersed in Him through meditation. The person with patience in mind and heart 

acquires Truth by meditating on the Lord with true devotion. 

               “Within yourself, make patience the bow, and make patience the bowstring. Make 

patience the arrow, the Creator will not let you miss the target. Those who are patient abide 

in patience; in this way, they burn their bodies. They are close to the Lord, but they do not 

reveal their secret to anyone.”91  By making the bow of contentment in your heart and with 

the patience as the arrow, pray to Lord that this arrow may not lose sight or its aim and strike 

its target. By patience and contentment, one should practice the Name of True Lord in his 

heart so that the only aim of life that is the attainment of the Almighty is fulfilled. The person 

who observes patience and contentment, spends this life span by being very close to the 

Lord-spouse but without disclosing this secret to any other person. 

                  Bhagvad Gita has also stressed on the importance of patience in one’s life for 

attainment of the Almighty .It is said in Bhagvad Gita that little by little, through patience 

and repeated effort, the mind will become stilled in the Self. Patience is waiting, not 

passively waiting, because passive waiting is termed as laziness. But to keep going when the 

                                                 
90Dhaat milai fun Dhaat ka-o siftee sifat samaa-ay, laal gulaal gahbaraa sachaa rang charhaa-o, sach 

milai santokhee-aa har jap aykai bhaa-ay, Adi Granth, p. 18. 
91 sabar manjh kamaan ay sabar kaa neehno. sabar sandaa baan khaalak khataa na karee sabar andar 

saabree tan ayvai jaalayniH. hon najeek khudaa-ay dai bhayt na kisai dayn , Ibid., p. 1383. 
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conditions are hard and one has to move slow to reach the destination - that is called 

patience. 

 “The contacts of the senses with there objects create, O son of Kunti, feelings 

of heat and cold, of pain and pleasure. They come and go and are impermanent. Bear them 

patiently O Bharta.”92 A sense object that gives pleasure at one time gives pain at another 

time. Pleasure and pain are therefore transitory.  The sense organ such as the eye and the ear 

contact there objects which form vision and sound etc. The sensation caused this way is both 

favorable and unfavorable. The former feelings lead to the pleasure and the later to pain. 

These feelings come along with sense contacts and disappear when the senses do not 

function. One has to learn to tolerate non permanent appearances and disappearances of 

pleasure and pain patiently. The practice of tolerance is a sure means to healthy mindedness. 

The person who practices this is not affected by pleasure and pain, he becomes competent for 

enlightenment. 

                   To reach up to the state of patience, one had to prepare oneself through rigorous 

process of discipline and proceed stage by stage. It is like the merger of the light of God like 

mingling of a drop of water with ocean. It is a matter of inner discipline and direct 

experimental contact with the Divine Reality. 

4.1.17   Duty  

             Duty can be defined as an act or a course of action that is required of one by his 

position, social custom, law, or religion. It is a practice which a person is bound to perform 

by moral obligation. Duty is given a great importance in both the Bhagvad Gita and the Adi 

Granth. One should keep on performing duties given to him by Lord irrespective of the 

prevailing conditions. It is said that if person performs his duty with all his faith and honesty 

without expecting any reward in return then he will becomes capable of attaining Eternal 

Bliss.  

 In the Adi Granth, Guru Nanak Dev says that the true worker is he who does his duty 

with full dedication and spirit. By doing his work sincerely, he is saved from begging from 

others and with this earning, he attains everything. Thus with this fruit he help others by 

                                                 
92
mäträ-sparçäs tu kaunteya  çétoñëa-sukha-duùkha-däù,ägamäpäyino 

’nityäs täàs titikñasva bhärata, Bhgavad Gita, Chapter II, Verse 14. 
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imparting donation to others. “One who works for what he eats, and gives some of what he 

has- O Nanak, he knows the Path.” 93  The person who earns through hard work and then 

gives away something (a part of his earning) in alms (to the poor in the name of God) has 

really realized the true path in life. The true worker never shirks his work rather tells others 

to do it sincerely, to attain the blessings of God. “Make the effort, and you shall live; 

practicing it, you shall enjoy peace. Meditating, you shall meet God, O Nanak, and your 

anxiety shall vanish.”94 The Fifth Guru of Sikhs, Guru Arjun Dev, tell us that it is our duty to 

lead an active life ( worthwhile life) by making all efforts at reciting True Name. One can 

merge with God only by reciting the True Name and gets himself rid of all the worldly 

worries. We should not forsake the True Name even for a moment. Further Bhagat Nam Dev 

Ji, whose hyms are also in the Adi Granth, tells his friend Trilochan, “Naam Dayv answers, 

O Trilochan, chant the Lord's Name with your mouth. With your hands and feet, do all your 

work, but let your consciousness remain with the Immaculate Lord.”95 In the Adi Granth the 

devotion to duty is preferred, while reciting the name of God. One should recite the True 

Name with his tongue (while the hands are busy at work), by keeping the arms and feet busy 

in doing various chores with love and devotion of the Lord at heart. In Guru Nanak’s world 

famous ‘Japji Sahib’, the starting hymn of the Adi Granth, in the Salok it is said” Those who 

have meditated on the Naam, the Name of the Lord, and departed after having worked by the 

sweat of their brows-O Nanak, their faces are radiant in the Court of the Lord, and many are 

saved along with them.”96 Those who have recited the name of God have departed from the 

world happily and they have been awarded with the Eternal Bliss.  Their faces shine in 

resplendent beauty in God’s presence and many others who have been with them, have been 

honored in God’s home. 

              The Bhagvad Gita is a call to action; the doer should perform his duty, come what 

may, with full faith in God. In the second chapter of the Bhagavad Gita we come across a 

very important sloka. The situation is this – Arjuna is caught between his duty to wage war 

and revulsion at the prospect of killing his elders, kith, kin and family whom he has known 

                                                 
93ghaal khaa-ay kichh hathahu day-ay, naanak raahu pachhaaneh say-ay, Adi Granth, p. 1245. 
94 udam karaydi-aa jee-o tooN kamaavdi-aa sukh bhunch, Dhi-aa-idi-aa tooN parabhoo mil naanak 

utree chint, Ibid., p. 522. 
95 naamaa kahai tilochanaa mukh tay raam samHaal, haath paa-o kar kaam sabh cheet niranjan naal,  

Ibid.,  p. 1375. 
96 jinee naam Dhi-aa-i-aa ga-ay maskat ghaal, naanak tay mukh ujlay kaytee chhutee naal, Ibid., p. 8 
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all his life. A great trembling arises in him, he becomes confused and emotional and he 

resolves not to fight. He says as much to Lord Krishna who is with him on the battlefield. 

“Now my natural qualities are besieged by weakness and apprehension and my thinking 

bewildered regarding righteousness. I am asking you to please state what is definitely good 

for me. I am your disciple, surrendered to you, kindly instruct me.”97 Arjuna is saying that 

with his natural qualities of valour and courage subdued by a feeling of helplessness in not 

having the desire even to live and in sinfulness for even considering to deign to participate in 

the destruction of a dynasty. When ones mind is perplexed regarding duty and responsibility 

one should definitely take direction from higher authority. In the case of Arjuna, who was in 

doubt as to whether or not it was righteous or unrighteous for a kshatriya to give up fighting 

and take to begging; Therefore without hesitation he fully surrendered unto the Supreme 

Lord and beseeched Him to instruct what was in his best spiritual interests to engage in.  

      “O Arjuna, that which out of delusion, you do not wish to perform, you will do 

unavoidably, being bound by your inclination born of your own nature”.98Lord Krishna 

affirms that actions which are one's natural duty which due to illusion one is not willing to 

do, will in spite of that compel one to do so by the predominating guna or mode of material 

nature which will coerce one to do them anyway. Valour, courage, fearlessness are the 

qualities of kshatriyas as enumerated previously are a natural part of a kshatriyas constitution 

and cannot be thwarted. So if out of illusion a kshatriya thinks that they can go against their 

natural tendencies they are deluded. It is a natural tendency for the kshatriyas or royal 

warriors to be heroically predisposed to fight for a righteous cause. In the case of mohat out 

of delusion having the false notion to abstain from fulfilling their natural duty so strong is it 

that one will definitely be compelled to plunge into battle even against one's own will when 

one has been hurled the bitter sting of insults and deprecations of cowardice from one's 

opponents. Indeed all jivas or embodied beings are bound by the indomitable laws of karma 

or reactions from past actions assuming various physical bodies to invariably adhere to the 

influence of the predominant guna or mode of material nature.  
                                                 
97 kärpaëya-doñopahata-svabhävaù  påcchämi tväà dharma-sammüòha-
cetäù, yac chreyaù syän niçcitaà brühi tan me çiñyas te ’haà 

çädhi mäà tväà prapannam  , Bhagvad Gita, Chapter II, Verse 7. 
98 svabhäva-jena kaunteya  nibaddhaù svena karmaëä, kartuà 

necchasi yan mohät kariñyasy avaço ’pi tat, Ibid., Chapter XVIII, Verse 
60. 
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                        “O Dhananjaya, keep all abominable activities far distant by devotional 

service and in that consciousness surrender onto the Lord. Those who want to enjoy the fruits 

of their work are misers.”99 Actions performs with fruitive motivations are far inferior to 

actions performed as a matter of duty. The mind of those whose actions are performed as a 

matter of duty are not disturbed or unbalanced by delusions of rewards gained or lost. The 

activity performed in spiritual intelligence removes all suffering in the world and leads to 

liberation from the material existence. Contrarily activities performed for the acquisition of 

rewards assuredly results in suffering and affliction in the material existence. Phala-hetavah 

are those whose sole motivation is dictated by the prospects of reward. It should be 

understood that such living entities are krpanah or pitiable due to the fact but acting in this 

way they are imprisoned in the material existence unable to attain their spiritual nature.  

                       The Adi Granth and the Bhagvad Gita holds that it is our duty to act on the 

conviction that the presence of God is continuous, eternal and all-pervading. One should 

always be engaged in work, even as the Creator is engaged in creating and maintaining this 

world. One should believe in the law of Karma (actions), the basis of which is that what is 

good for oneself is good for others too, and the actions should be performed for the welfare 

of the world. believe in karma, the law of cause and effect by which each individual creates 

his own destiny by his thoughts, words and deeds 

4.1.18    Renunciation 

             It is an act (spoken or written) declaring that something is surrendered or 

disowned (a possession or right, title or privilege etc). The act of renouncing is sacrificing or 

giving up of your own interests in favour of the interests of others. It is an instance of 

relinquishing, abandoning, repudiating, or sacrificing something. 

   In the Adi Granth, it is not recommended to leave the world and go to jungles for 

attaining the True Name of God. By living in the home along with the family and doing all 

necessary acts for the upliftment of his family one can recite the True Name. What to do, is 

to do the good acts and live with full love, affection and having fear of God in the mind. By 

doing good deeds to others, helping and  respecting them and looking the Almighty living in 

                                                 
99 düreëa hy avaraà karma  buddhi-yogäd dhanaïjaya, buddhau 

çaraëam anviccha kåpaëäù phala-hetavaù, Ibid., Chapter II, Verse 49. 
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all minds honouring them with dedication, doing nothing wrong to them, one can seek the 

God’s realization at home.’’ Without renouncing egotism, how can anyone be a renunciate? 

Without overcoming the five thieves, how can the mind be subdued?” 100 How could anyone 

become a tayagi( a renounced person) having no worldly attachments? How could anyone be 

called a renounced saint, without giving up his egoism? How could anyone control his mind 

overcoming his five vices Kam, Krodh, Lobh, Moh, Ahankar. The answer is without the 

support of True Name, this human being is completely lost in his efforts time and again. All 

the discourses given by us are worthless without developing the love and wonder-awe of the 

Lord.  Peace and stability of mind is not possible without the Grace of the 

God.“Renunciation- noble is the renunciation of sexual desire, anger and greed.”101 Out of 

the worldly desires and pleasures, the best way is to cast away the vices of sexual desires, 

anger and greed. The best attachment in this world is to keep this mind attached to the lotus-

feet of the Lord.  Everyone to be seen around us, is suffering with some or other 

ailment(worry), except the True Lord, who is above and without such maladies. The person 

who devotes himself in the service of the Lord performs the most beautiful and worthy cause. 

                    The thread through Krishna’s teaching, the essence of the Gita, can be 

summarized in one word: renunciation. To renounce is to free ourselves from selfish ties and 

material goods. The yoga of renunciation leads us to the Supreme Bliss. It is an inner 

renunciation that allows us to receive the signals of love from God and by doing so ego is 

thrown out of our heart. The goal of renunciation and selfless action is the same i.e. 

emancipation. We learn how to renounce the selfishness that affects our relationship to all 

things. 

            “One who is self- controlled  and unattached and who disregards all material 

enjoyments can obtain, by practice of renunciation, the highest perfect stage of freedom from 

action.”102 The real renunciation means that one should always think oneself part and parcel 

of the Supreme Lord and therefore think that he has no right to enjoy the results of his works. 

Since he is part and parcel of the Supreme Lord, the results of his work must be enjoyed by 

the Supreme Lord. So such a person frees  himself from the selfish ties of material goods. 
                                                 
100 bin ha-o ti-aag kahaa ko-oo ti-aagee, bin bas panch kahaa man chooray,  Adi Granth, p. 1140. 
101 ti-aaganaa ti-aagan neekaa kaam kroDh lobh ti-aaganaa, Ibid., p. 1018. 
102asakta-buddhiù sarvatra  jitätmä vigata-spåhaù, naiñkarmya-siddhià paramäà  
sannyäsenädhigacchati, Bhagavad Gita, Chapter XVIII, Verse 49. 
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Thus he is not attached to anything material; he becomes accustomed not to taking pleasure 

in anything beyond the transcendental happiness derived from the service of the Lord. He is 

supposed to be free from the reactions of his past activities. This state of mind is called 

yogarudha or perfectional stage of yoga. Such a person is satisfied in himself and has no fear 

of any kind of reaction from his activity. 

                       “It is indeed impossible for an embodied being to give up all activities. 

Therefore it is said that he who renounces the fruits of action is one who has truly 

renounced.” It is said in the Bhagvad Gita that one can never give up work at any time. 

Therefore he who works for Krsna and does not enjoy the furitive results, who offers  

everything to Krsna, is actually a renouncer. Karma takes place as long as the body lasts. 

Breathing, eating, sleeping - all these activities go on ceaselessly. Obligatory duties also have 

to be executed relentlessly. Hence the man should engage himself in the earthly duties that 

fall to his lot. But he ought not to be concerned with the consequences of his duties and 

should carry them with complete detachment. While doing his duties, if he keeps his mind 

fixed on the Almighty God, his gain is immense and he is one who truly renounces. 

                “The threefold fruit of action – evil, good and mixed accrues after death to one who 

does not relinquish but there is none ever for the one who renounces.”103 Being hurled into 

hell and being born as a beast is fruit of evil action. Gaining heaven and being born as a 

celestial is a fruit of good action. Obtaining the earthly existence and being born as man is 

the fruit of mixed action. In the mixed action there are the elements of both good and evil 

actions. Transmigration is inevitable to those who are attached to karma. They are subjected 

to happiness and misery. But the worldly weal and woe are not to those who are not attached 

to karma. Therefore they do not have to enjoy or suffer the results of his acts after death. The 

truly renounced situated in goodness never abandon prescribed duties, rather they renounce 

material association and attachment to the fruit.  Thus they accrue no reactions after death.  

                 Renunciation is to seek purity in thought, word and deed. One can obtain the 

results of renunciation simply by self-control and by becoming unattached to the material 

                                                 
103 aniñöam iñöaà miçraà ca  tri-vidhaà karmaëaù phalam, bhavaty 
atyäginäà pretya na tu sannyäsinäà kvacit , Ibid., Chapter XVIII,  Verse 
12. 
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things and disregarding material enjoyments. That is the highest perfectional stage of 

renunciation. 

4.1.19   Self-realization 

         Self-realization can be defined as complete fulfillment of the self or full 

development of one's own potential, talents, capabilities, etc. Self realization is the process 

by which any human being can realize his real self.  Realization is all about knowing truly 

the real nature of the self. The moment complete dross from within the soul is removed, the 

soul comes back to its original pure pristine form. Having liberated permanently from the 

cycle of birth and death this purified soul rests finally in the kingdom of God forever. Self 

realization is termed enlightenment in English. When one’s soul finally regains its lost 

original pure prime pristine primordial form, one is said to have reached stage of self 

realization.                 

                    The self-realization cannot be achieved by becoming self centered, or an isolated 

person. Guru Nanak Dev criticized Sidhas for this kind of thought. Self-realization must be 

achieved in the social context. Truth of life can be established and affirmed only in the 

context of the society. Thus, the first step on the path of self-realization is to be useful to 

others and render them selfless service. 

                 The Gurus exhort man not only to realize his divine potentialities but also to live 

through the divine consciousness in all his will, conduct and character. In fact, complete 

dedication to Truth must become the very breath of his life. They wish man to live through 

the divine so as to attain the whole of his life to the realization of the divine form he is 

indented for. Abiding in such a way, the world constitutes the very tone and spirit of spiritual 

self-realization. “For the sake of it, you journey to sacred shrines and holy rivers; but this 

priceless jewel is within your own heart. The Pandits, the religious scholars, read and read 

endlessly; they stir up arguments and controversies but they do not know the secret deep 

within. ”104The power in the body which you want to discover and proceed to holy places in 

His search, i.e. the gem of Lord, Master of all, in fact abides inside the human body. The 

learned Pandits after studying Vedas and Shastras are involved in arguments and discourses 

                                                 
104 jai kaaran tat tirath jaahee,  ratan padaarath ghat hee maahee, parh parh pandit baad vakhaanai, 

bheetar hodee vasat na jaanai,  Adi Granth, p. 152. 
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without achieving any results in unnecessary discussions, as they do not realize the real 

power inside the body. The Lord Himself resides inside the body and understands the real 

Truth. We have to perceive the True Lord within us.                 

                  Guru Nanak Dev regards self-realization and self manifestation as the ultimate 

aim of education on which the upliftment of man depends. ”One who contemplates his own 

self is truly wise.”105He is a man of wisdom who gains self knowledge through self 

enlightenment. This should be understood by us that the person, who attains self-realization 

gaining an insight to his inner-self, is really a learned person. Guru Nanak Dev has used two, 

‘Vigas’ and ‘Pargas’ for the evolution of man’s life. ‘Vigas’ means evolution of divine 

beauties in life and ‘Pargas’ signifies manifestation of divine enlightenment through life. A 

man can gain honour in life only if he develops divine consciousness in Him and True 

teacher is he who awakens divine conciousness in his disciples. 

                   “Thus says Nanak: such a detached soul remains absorbed in the Lord's Love, 

day and night. Wherever you wander, O my mind, the Lord is there with you.” 106 Those 

persons are true devotees, who have recited and meditated on Lord’s True Name, all the 

times. Cleverness should be discarded as the Lord abides within us. Running after worldly 

possessions leads towards wrong path. God is within us the best way is to realize Supreme’s 

presence in ourselves. This wondering mind could be controlled by the Guru’s word, in the 

company of the holy saints (Guru), and then we should concentrate on Lord’s True Name by 

attaining self-realization and perceive the Lord within us. We should realize our True worth 

as the personification of the Lord himself and forget all other worldly involvements. The Adi 

Granth holds that God made man in His own image. Since man is the fraction of God, so he 

is divine from within. Thus self-realization implies God-realization. But our conscience has 

been blackened with sins or by the filth of our past deeds in the life and previous ones. We 

therefore, cannot directly conceive the divine command. Our minds have gone out of tone 

with the Infinite.  

               In order to achieve the self-realization, one must approach the Guru or Divine 

Master who is pure in heart, sinless by nature, clear of conscience and has realized oneness 

with the Lord.  The God conscious being abandons even desire for deliverance. The concept 

                                                 
105 aap beechaaray so gi-aanee ho-ee, Ibid., p. 152. 
106 jah jah man tooN dhaavdaa tah tah har tayrai naalay,  Ibid., p. 440. 
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implies a positive state of living and blissful experience rather than a state of absence of 

sufferings and misery. Once a person reaches at this state, he lives the life of seva and simran 

i.e. contemplation of Nam and service of mankind, as he sees the same Divine essence in all 

beings.  

There are three stages to self-realization enunciated from the Bhagvad Gita: 

Brahman - The impersonal universal energy 

Paramatma - The Supreme Soul sitting in the heart of every living entity. 

Bhagavan - God as a personality, with a transcendental form. 

             Other than self realization, there is nothing to be achieved further on spiritual path. 

Self realization announces culmination of spiritual journey forever. The ultimate goal of life 

for any human being on earth is to reach the stage of self realization. In spiritual terminology 

both self realization and God realization meant the same. 

              “For one who takes pleasure in the self, whose human life is one of self-realization, 

and who is satisfied in the self only, fully satisfied- for him there is no duty.”107 A person 

who is in Krsna conscious and is fully satisfied by His acts, no longer has any duty to 

perform. Due to his being Krsna conscious, all impiety within is instantly cleaned, an effect 

of many, many thousands of yajna performances. By such clearing of conscious, one 

becomes fully confident of his eternal position in relationship with the Supreme and is said to 

attain the stage of self-realization. His duty thus becomes self-illuminated by the grace of 

God, and therefore has no longer any obligations and is not interested in material activities. 

Such a person who has reached the stage of self-realization does not take any pleasure in 

material arrangements like wine, women and similar infatuations. The mind which is set in 

the Self is therefore ever satisfied, pacified and blissful. 

            “Being purified by his intelligence and controlling the mind with determination, 

giving up the objects of self gratification, being freed from attachment and hatred, one who 

lives in a secluded place, who eats little, who controls his body, mind and power of speech, 

                                                 
107 yas tv ätma-ratir eva syäd  ätma-tåptaç ca mänavaù, ätmany 

eva ca santuñöas  tasya käryaà na vidyate, Bhagvad Gita , Chapter III, 
Verse 17.  
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who is always in trance and who is detached, free from false ego, false strength, false pride, 

lust anger and acceptance of material things, free from false proprietorship, and peaceful – 

such a person is certainly elevated to the position of self – realization.”108 When one is 

purified by intelligence, he keeps himself in the mode of goodness. One, who becomes the 

controller of mind is always in trance. He is not attached to the objects of sense gratification 

and is free from attachment and hatred in his activities. Such a detached person naturally 

prefers to live in the eluded place, he does not eat more than what is required, and he controls 

the activities of his body and mind. He has no false ego, as he does not accept the body as 

himself. Nor has he desire to make the body fat and strong by accepting so many material 

things. Because he has no bodily concept of life, he is not falsely proud. He is satisfied with 

every thing which is offered to him by the grace of God, and he is never angry in the sense 

gratification. Nor does he endeavor to acquire sense objects.  

                  In spiritual view, God realization, enlightenment, becoming our true real self and 

regaining our original form as a soul is the real asset of life. When one is free from the 

material concept of life, one becomes peaceful and cannot be agitated. Thus when he is 

completely free from false ego, he becomes non-attached to all material things, and that is the 

stage of self-realization.  

4.1.20      Justice 

                      Justice is linked with truth and equality. All the works of God are based on 

truth and justice and His Justice is always true. Justice begins with equality. “the virtue of 

justice lies in respect for the rights for others , and non-exploitation of others.”109 Justice as   

value is also mentioned in the modern Indian Preamble, “We, the people of India, having 

solemnly resolved to constitute India into Sovereign Democratic Republic and to secure to all 

its Citizens Justice, Social, Economic and Political.”110 Justice is the virtue whereby a man 

regards other men socially equal, irrespective of their inequality of caste and creed. “The 

virtue of justice lies in respect for the rights of others and non- exploitation of others.”111 

                                                 
108 buddhyä viçuddhayä yukto  dhåtyätmänaà niyamya ca, çabdädén 

viñayäàs tyaktvä   räga-dveñau vyudasya ca------------ vimucya 

nirmamaù canto brahma-bhüyäya kalpate, Ibid., Chapter XVIII, Verse 51-53. 
109 Singh, Avtar: The Ethics of the Sikhs , p. 99. 

110 Seshadri, C., and Khader, M.A: Education in Values, p. 8. 
111 Singh, Avtar: The Ethics of the Sikhs, p. 99. 
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                  In the Adi Granth it is exhorted that we should not do injustice with anyone as we 

all are the sons of the Almighty God. By treating all as equal we are good in the eyes of God 

as the God’s desire is to treat everyone equal. We should not treat anyone in bad manner 

because it will give pain to the Almighty. He has created the whole world in one manner and 

He loves everyone so He desires that every one should treat others in a good manner. For this 

Guru Nanak vehemently said   “For the king, cleansing is justice; for the scholar, it is true 

meditation.”112 The king engages in Truth by giving justice ( to masses) based on ( religious) 

moral duties, and the learned people could practice it by meditating on the Lord. “To take 

what rightfully belongs to another, is like a Muslim eating pork, or a Hindu eating beef. Our 

Guru, our Spiritual Guide, stands by us, if we do not eat those carcasses.”113 It is said that to 

usurp some one else’s right is equivalent to eating pork for a Muslim or beef for a Hindu 

(each is forbidden in their religion). The Guru ensures the safety and betterment of an 

individual, if he does not earn his livelihood through unfair and dishonest means. In other 

words if one does not cause misery to the poor and earns his livelihood with justice and 

honesty, then only the Guru would recommend him as a worthy person, taking his side. Thus 

the virtue of justice is essential characteristic for the rulers or the administrators. The ruler 

should himself be free from the evils for which he punishes his subject. “That king sits upon 

the throne, who is worthy of that throne. Those who realize the True Lord, they alone are the 

true kings.”114  The King who deserves to be a king, occupies the throne and a true King has 

realized the value of Truth, whereas the persons engrossed in dual-mindedness always suffer, 

and such kings, masters of the land ( Earth) are not termed as True kings. It should no be the 

quality of the king only but also of the subject. The King can do justice if his mind is 

impartial and his heart is free from all impurities. Such a king can achieve his aim without 

any check. One must avoid all kinds of injustice. In Asa di Var Guru Nanak Dev says that the 

justice of God is based on truth, therefore, a seeker is required to bear his life on truth and 

justice. 

                                                 
112 raajay chulee ni-aav kee parhi-aa sach Dhi-aan, Adi Granth, p. 1240. 
113 hak paraa-i-aa naankaa us soo-ar us gaa-ay, gur peer haamaa taa bharay jaa murdaar na khaa-ay, 

Ibid., p. 141. 
114  takhat raajaa so bahai je takh-tai laa-ik ho-ee, jinee sach pachhaani-aa sach raajay say-ee, Ibid.,   

p. 1088. 
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                Lord Shri Krishna gave the preaching’s of Bhagvad Gita to Arjun who refused to 

fight the enemy in the battlefield. All in the opposite party being his kith and kin, he never 

wanted to kill one for gaining a kingdom. Here Shri Krishna explained to Arjuna who was 

ignorant of the fact that balance in the Creation is the act of His (The Omnipotent Creator of 

the Universe). All human beings are but puppets doing his bidding. Whenever Adharma 

(forces of destruction) tries to takeover Dharma (Righteousness) masses revolt. This 

Revolution leads to a Dharma Yuddha (fight for justice) and ultimately the Divine forces 

succeed. Those not inclined to fight have to fight for the justice to mankind. Gita teaches that 

it is our duty to fight for justice.  

                    At the battle ground of Kurukshetra confused and grief stricken Arjun threw 

away his bow and arrows, and sat down on the chariot. He wanted to give up the battle on 

grounds of his magnanimous attitude for the most respectable Bhishma and his relatives, but 

Krishna considered that sort of magnanimity mere weakness of heart. Such false 

magnanimity was not approved by any authority. Therefore it was explained by Krishna that 

if son of a kshatriya declines to fight, he is ksatriya in name only. Such ksatriyas are 

unworthy sons of their fathers. Such magnanimity or so-called non-violence should be given 

up by Arjun and he should fight only for justice. 

.                 In the Adi Granth and the Bhagvad Gita virtue of justice has touched in a variety 

of ways. It is considered important in terms of its influence on the individual as well on 

social relationships. Justice should be maintained irrespective of person’s caste, colour, creed 

and sex. It is quality of hope based upon welfare of humanity. It takes away all frustrations of 

a utilitarian life. 

4.1.21      Faith 

                  Faith is the force of life. It springs from our awareness of the oneness that 

underlies, supports and governs the diverse field of life. Faith stagnates unless you expose 

yourself. Action is critical part of faith.  It stems from an intuitive awareness of a benevolent 

power that nourishes and protects all living beings in the universe. Faith is an inner anchor 

that bestows mental equilibrium in the face of danger. The higher the building we wish to 

erect, the deeper we must dig the foundation. The term is employed in a religious or 
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theological context to refer to a confident belief in a transcendent reality (Supreme Being). 

The faith we have in ourselves enriches our faith in God and vice-versa. 

                  Faith is the basic necessity in acquiring spiritual knowledge. It is the submission 

to authority without logic. As Guru Nanak say’” One must hear, believe and love the name; 

And bathe at the sacred font within one’s frame. Those who believe, their mind awakens to 

higher consciousness, through faith, man finds the door of liberation. Even those related to 

him are through him liberated.”115 “One whose heart is filled with faith in God the essence of 

spiritual wisdom is revealed to his mind.”116 The person, who has inculcated the love of True 

Lord, an embodiment of Truth, has realized the true picture of Lord in his heart. Such a 

person has come know about the real secret of the Almighty. Whosoever has developed faith 

in his heart, has conceived the real vision of Lord. Such a person lives his life without the 

fear of death and finally merges with the same spirit, from which he had sprung up 

(originated). “Those who have true faith in their minds, continually behold the Glory of the 

Lord; They are forever happy and blissful.”117 Holy saints, who have faith in the True Lord 

always enjoy the eternal bliss by perceiving the Greatness of the Lord. Lord has accepted 

such saints as His disciples and protects the honour of such holy saints along with their whole 

family. Guru minded persons have always realized their aims and ideals of life from the 

Lord. Due to their true faith in The Lord such persons are saved from being burnt in the fire 

of worldly desires in the ocean of life. 

                   “One who has no faith in the True Guru, and who does not love the Word of the 

Shabad, shall find no peace, even though he may come and go hundreds of times.”118  No one 

has ever been satisfied or convinced without the Guru’s guidance. Only those persons who 

have true faith in Guru’s Word can develop love with the Almighty. Even if someone were 

born in this world a hundred times, he cannot enjoy real bliss without Guru’s support. 

Everyone should inculcate the love of the True Guru in our hearts, as it is only Guru- minded 

persons, who can attain the Lord in the state of Equipoise.  

                                                 
115 suni-ai sat santokh gi-aan, suni-ai athsath kaa isnaan, suni-ai parh parh paavahi maan, suni-ai 

laagai sahj Dhi-aan, naanak bhagtaa sadaa vigaas, suni-ai dookh paap kaa naas, Ibid., p.3. 
116 jaa kai ridai bisvaas parabh aa-i-aa,  tat gi-aan tis man paragtaa-i-aa, Ibid., p. 285. 
117 jin kai man saachaa bisvaas, paykh paykh su-aamee kee sobhaa aanad sadaa ulaas, Ibid.,  p. 677. 
118 satgur kee parteet na aa-ee-aa sabad na laago bhaa-o, os no sukh na upjai bhaavai sa-o gayrhaa 

aava-o jaa-o, Ibid., p. 951. 
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                  According to Adi Granth, it is due to our faith in divine power that an individual 

can control his soul and everything. He does not bother about his thoughts, desires or motives 

and surrenders himself to the Lord. Faith is the bridge, a wise man builds to join himself with 

others. To treat groups, other than yours with the same respect that you give to your group 

and conquering the world by conquering the minds of people. 

                      Bhagvad Gita holds that Faith is the main motivation and man’s actions are 

shaped by faith. It buoys a person’s attitude towards God and Life. Positive faith purifies 

one’s mental intake. It changes man from a demon to a human and from a human to a Divine 

being. “The ignorant, the man devoid of faith, the doubting self, goes to destruction. The 

doubting self has neither this world, nor the next, nor happiness.”119 Ignorant is that man who 

is uninformed about Atman. Divine qualities such as self-confidence and noble effort are all 

born of Faith, but doubt is very negation of these qualities. The doubting man does not trust 

anybody in the world. He suspects the words and deeds of others. Through disbelief he 

alienates himself from others and feels miserable. For want of faith in the right path he fails 

to pursue it and brings ruin to himself. Men without faith in God find no good in this world, 

nor in the next. For them, there is no happiness whatsoever. So one should follow the path of 

The Lord with faith and thereby be raised to the platform of knowledge. Only this knowledge 

will help one become promoted to the transcendental platform of spiritual understanding. 

                    “A faithful man who is dedicated to transcendental knowledge and who subdues 

is eligible to achieve such knowledge, and having achieved it he quickly attains the supreme 

spiritual peace.”120 Transcendental knowledge in Krisna conscious can be achieved by a 

faithful person only who firmly believes in Krisna. One is called faithful man who thinks that 

simply by acting in Krisna conscious he can attain the highest perfection. This faith is 

attained by discharge of devotional service, which cleanses one’s heart of all material dirt. 

Over and above this, one should control the senses. A person who is faithful to Krisna and 

who controls the senses can easily attain perfection in the knowledge of Krisna 

                                                 
119 ajïaç cäçraddadhänaç ca  saàçayätmä vinaçyati, näyaà loko 

’sti na parona sukhaà  saàçayätmanaù, Bhagavad Gita, Chapter IV, Verse 
40. 

120 çraddhäväl labhate jïänaà  tat-paraù saàyatendriyaù, jïänaà 
labdhvä paräà çäntim  acireëädhigacchati , Ibid. , Chapter IV, Verse 39. 
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consciousness without delay. Along with the gain of this knowledge comes the peace that 

cannot be described. 

                   Lord Krisna holds that every human being has to choose from the three given 

Modes of Nature, which are Goodness, Passion and Ignorance. Whatever one chooses from 

the given modes, he will have particular faith towards it. One should first develop faith in 

God, the Creator of this Universe. The faith that develops must be unconditional, unwavering 

and consistent. If one has faith in God, one will follow his path and by doing so the faith 

within will readily develop.  One must realize the power of God and nature, therefore, to do 

well in life one should have complete faith in working of nature. 
                  In order to achieve anything in life we must have faith. Faith enables us to meet 

the crises in our lives without losing our balance. It is attitude, conviction and conduct based 

on a right relationship with God. It is not static, but grows in strength and depth as we 

nourish that relationship with our Creator throughout our lives.  

4.1.22    Hard Work 

       Hard work can be defined as an exertion or an effort directed to produce or 

accomplish something. Something on which exertion or labor is expended. It is a work which 

challenges you. Most people will do what’s easiest and avoid hard work — and that’s 

precisely why you should do the opposite. The superficial opportunities of life will be 

attacked by hordes of people seeking what’s easy. The much tougher challenges will usually 

see a lot less competition and a lot more opportunity. When you discipline yourself to do 

what is hard, you gain access to a realm of results that are denied everyone else. The 

willingness to do what is difficult is like having a key to a special private treasure room. The 

nice thing about hard work is that it’s universal. It doesn’t matter what industry a person is, 

in hard work can be used to achieve positive long-term results regardless of the specifics hard 

work goes hand-in-hand with acceptance. One of the things you must accept are those areas 

of your life that won’t succumb to anything less than hard work. Your life will reach a whole 

new level when you stop avoiding and fearing hard work and simply surrender to it. Make it 

your ally instead of your enemy. It’s a potent tool to have on your side. 

   The Adi Granth holds a vision of a Holy Commonwealth of equals, where there is 

no exploitation, discrimination, misery or social pain, is only possible, where according to 
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Guru every body earns his livelihood through his or her hard work and honest labour and 

ready to share with his fellow beings without a feeling of pride or false superiority, devoting 

his thoughts for the praise of the Karta ‘Purkh’, the divine creative' Prime Soul '. In this way 

the Adi  Granth  exponates a divine formula of earning with honest labour, sharing the wealth 

with fellow beings and contemplating on 'Holy Name' of the True One - the divine creator 

prime Soul.  

To put it in a simple language, this divine formula of successful holy life consists of 

three golden rules i.e. ‘Kirt Karna’(to do work), ‘Vand Chhakna’(to share with fellow beings) 

and  ‘Nam Japna’ (chant the True Name of God). Sikhism believes in having a truthful, 

honest living. One must earn one’s living with hard work.   

“One who works for what he eats, and gives away some of what he has O Nanak, he 

knows the Path”.121 The person, who earns through hard work and then gives away 

something (apart of his earning) in alms (to the poor in the name of God), has really realized 

the true path in life. Guru Nanak Himself lived on his earnings through productive labour. He 

forbade people to show reverence to the man who calls himself a guru or peer but lives on 

begging. 

“Make the effort, and you shall live; practicing it, you shall enjoy peace Meditating, 

you shall meet God, O Nanak, and your anxiety shall vanish.”122 Here the fifth Guru of Sikhs 

Guru Arjan Dev is guiding human being for hard work and honest earning. He says that a 

person should lead an active life (worthwhile life) by making all efforts at reciting True 

Name. Person should merge with the Lord by reciting True Name, thus ridding oneself of all 

the worldly worries. 

“Trilochan says, O Naam Dayv, Maya has enticed you, my friend. Why are you 

printing designs on these sheets, and not focusing your consciousness on the Lord? Naam 

Dev answers, O Trilochan, chant the Lord's Name with your mouth.”123 These lines represent 

                                                 
121

 ghaal khaa-ay kichh hathahu day-ay.naanak raahu pachhaaneh say-ay, Adi Granth, p. 1245. 
122 udam karaydi-aa jee-o tooN kamaavdi-aa sukh bhunch.Dhi-aa-idi-aa tooN parabhoo mil naanak 

utree chint, Ibid.,  p. 522. 
123 naamaa maa-i-aa mohi-aa kahai tilochan meet,  kaahay chheepahu chhaa-ilai raam na laavhu cheet,   

naamaa kahai tilochanaa mukh tay raam samHaal,  haath paa-o kar kaam sabh cheet niranjan naal, 
Ibid.,  pp. 1375,1376. 
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wonderful discussion between Bhagat Trilochan and Bhagat Namdev. Trilochan asked 

Namdev that why he is engrossed in the love of Maya (worldly falsehood)? .Why is Namdev 

so busy in stamping the cloth instead of reciting True Name, with love at heart? As an answer 

to this question Namdev tells Trilochan that one should recite True Name with his tongue 

(while the hands are busy at work), by keeping the hands and feet busy in hard working but 

with love and devotion of the Lord at heart. The main theme of this conversation is that 

supreme duty of a person is to chant the Name of True Lord, but along with this one should 

also do hard work to earn his living. 

            The Bhagvad Gita holds that the secret of karma according to karm yoga is to 

work for the sake of work as well as the fact that is good, honest and desirable task , and then 

to leave thereof to the governance of the universal law that rule the world. It is only the 

expectation of wish for result that brings sorrow and suffering. Work is the counterpart of the 

physical law of causation. The Bhagvad Gita does not preach renunciation of action, but 

renunciation of attachment to action and desire for its fruit. It advocates both performance of 

action through knowledge and ‘sanyas’ as means for attainment of freedom from the 

consequences of one’s actions. It is impossible for one to remain inactive even for a moment 

or escape from action altogether. The ‘gunas’ born of nature drive every one coercively to 

ceaseless activity. Freedom from action cannot be achieved by avoiding action or by mere 

renunciation of action. He who engages himself in mere meditative practices, restraining his 

organs of actions is but deluded soul and a hypocrite. By desisting from action, it is not 

possible to maintain even one’s body. 

          The true aspirant who wants to attain union with Him should also follow the 

same path while performing his actions. He must do his enjoined duty without attachment, 

without any interest whatsoever either in what is done or what is not done, knowing that his 

right is to work only, but not to the fruit. The enlightened ‘Karmayogi’ knows what is action 

in inaction and inaction in action. He knows who the real doer is and how the ‘gunas’ drive 

men to perform actions and how such actions bind men to sorrow and suffering. When he 

performs his actions he is aware that it is only the senses which are occupied with the object 

of his senses and thereby remains unconcerned. Thus he actually becomes inactive even 
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while performing actions and remains untouched by the fruits of his actions like the lotus leaf 

by water.  

“One who sees inaction in action, and action in inaction, is intelligent among men, 

and he is in the transcendental position, although engaged of activities “action is innate in 

‘prakriti’ and in action in ‘Atam’ 124. The former is kinetic and the latter static; one is the 

becoming and the other the Being; one is perishable and the other is inperishable. The 

ignorant are confused being unable to distinguish between the two. Activities taking place in 

and through the body, mind and senses are designated as karma or action; and the knowledge 

Supreme as ‘akarma’ or inaction. Karma enriches knowledge and knowledge brings in 

proficiency in work. Karma known as living a righteous life culminates in self-knowledge. 

The man of self-knowledge discharges his earthly duties to the best of his ability. 

                    Teaching of the Adi Granth and the Bhagvad Gita are universal i.e. it provides 

light to every human being.  The works of the religiously inclined Saints, Gurus and Sufi 

poets and philosophers like Namdev, Tukaram, Kabir, S. Radhakrishan, Ghandhi etc. express 

moral truths in epigrammatic phrases. All such works have a great moralizing influence on 

the society and it would be a mistake not to utilize them for their literary and moral value. 

Their emphasis upon religious, spiritual, humanistic education can contribute much to the 

modern materialistic world which is fast heading towards industrialization and where there 

has come a crisis of values. The modern student can also get inspiration to develop a sense of 

discipline and devotion to gain real education and then convert the world into a veritable 

heaven with his disinterested service. Value oriented education helps the child to develop his 

spiritual, moral, mental, physical and emotional faculties. Both the Adi Granth and the 

Bhagvad Gita are the epitome of wisdom which encompasses all the universal values.  They 

play a positive role in the moral uplift of man. Many times it may be the fear of God which 

may be the motive factor for individual’s right conduct. It would be useful to make use of 

this heritage for imparting value education to students. If we want to flourish in life we 

should be ardent and truthful to God and his teachings, which includes being immersed in the 

performance of our prescribed duties with faith, honesty, self confidence, courage, 

persistence, concentration etc. Both the Adi Granth and the Bhagvad Gita present a synthesis 

                                                 
124 karmaëy akarma yaù paçyed akarmaëi ca karma yaù sa buddhimän 
manuñyeñu sa yuktaù kåtsna-karma-kåt, Bhagvad Gita, Chapter IV, Verse 18. 
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of the previous teachings and are very modern in outlook. Values of the Adi Granth and the 

Bhagvad Gita discussed above can be shown diagrammatically on page 155, 157 

respectively.         
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                In the Adi Granth, God is the ultimate value. He is of the nature of truth, love and 

goodness. This ultimate value is perfectly satisfying value which ends hankering after the 

attainment of any other value. Next to the ultimate value are the spiritual values which are 

the means for the attainment of the ultimate value. Spiritual values are instrumental, because 

their realization ends in the attainment of the Absolute value and are intrinsic because they in 

themselves provide spiritual satisfaction, which is an end in itself. Next to spiritual values are 

moral values. It is the conduct (Aacharan) which determines the moral standards of an 

individual or a group. It is said that a person is judged not by what he says, but what one is in 

totality. Moral values play a very important role in achieving spiritual values. The moral 

values concern the relationship between the individual and other fellow individuals. Since 

man cannot live in isolation, he must share his existence with other human beings. The social 

values can be explained as the relationship between the individual and a group of individuals, 

or between a group of individuals and an other group of individuals. If the individual satisfies 

the needs at being a member in a particular group his behaviour is said to be socially valid. If 

he deviates from the established norm of the behaviour, then the individual does not behave 

in approved way, and is said to be antisocial. At the social level values like Humility, non-

violence, justice, peace, patience and duty are important. All the values, which are mentioned 

in the Adi Granth are helpful to become an ideal man- a man of devotion, service, surrender, 

enlightment, truthfulness etc. Human perfection is the ultimate aim of value oriented 

education. The Adi Granth is helpful in the achievement of this aim. In Adi Granth all human 

beings are divided into two major categories:- Mun-mukhs and Gur-mukhs. Mun-mukh is the 

ego-ridden individual who inclines to his impulses, worldly desires and attachments. On the 

other hand, Gurmukh is free of all evils and sins. He is awakened, enabled and is capable to 

raise himself to the level of enlighted man. In virtues he scales great heights. Virtues control 

the vices of body and mind and an individual becomes the image of God, a supreme creation. 
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   The first six values at the base level are focused on one’s conduct and seem to 

form the very foundation of this evolution. The values at next level seem to pertain 

control over one’s mind. This control of mind will bring positive change in the attitude of 

a person. Such a controlled person will perform his duties with faith in the Almighty and 

this control will lead him towards charity and contentment. In this way values at the 

conduct level will lead towards the next level (Attitude). The next set of values of the 

Bhagvad Gita employ a transformation in one’s personality. One can safely assume that 

the Lord holds our hand and leads us through the first six values related to one’s conduct 

to next six values related to attitude. The transformational stage will lead the person to the 

next three values at the pinnacle level which in turn leads human life to the final stage of 

evolution. Bhagvad Gita invigorates the dejected; strengthens the faith; enlarges the 

vision and finally gives solace to dying. The glories of the Supreme Being are unparalled. 

The Holy Bhagvad Gita is the essence of the Vedas and Upanishads. It is a universal 

scripture applicable to people of all temperaments and for all times. It is a book with 

sublime thoughts and practical instructions on Yoga, Devotion, Vedanta and Action. It is 

profound in thought and sublime in heights of vision. It brings peace to souls that are 

afflicted by the three fires of mortal existence, namely, afflictions caused by one's own 

body (disease etc), those caused by beings around one (e.g. wild animals, snakes etc.), 

and those caused by the gods (natural disasters, earth-quakes, floods etc). 

                        Today, we are in three battlefields. First, we are battling with our own 

selves and attempting to know who we are, what should we do, what is right and what is 

wrong. Second, we are battling against people around us trying to tell them what we think 

is right and why it is the best way. And third, we are battling for materialistic things, and 

the quest may not only be that we want but because others have. Both the Adi Granth and 

the Bhagvad Gita shed light on such ambiguities which confront us from time to time. 

These texts allows us to understand life in detail and it also brings out psychological and 

scientific findings reinforcing that things are in our hands and we have the potency and 

resources to come out of any situation. 
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_                                                                                                          CHAPTER  V                 

                               PRESENT EDUCATION SYSTEM – AN OVER VIEW         

                             Value oriented education means a positive effort for bringing about a 

synthesis of physical, intellectual, emotional, moral and spiritual values in human beings. 

The importance of value oriented education cannot be overstated in a democratic country 

like India. In a democratic country control of people’s behaviour with coercive methods is 

not possible. The only alternative way left is to teach the masses to be self controlled, 

which is possible only when they are made to learn certain values, as values are the prime 

movers of human action. Once formed, values bring to control and direct human actions. 

Teaching of desirable values should be the major concern of the system of education. 

Values are foundations of national solidarity. Social and educational needs change due to 

modernization, westernization and industrialization. Since the drawn of independence 

India has adhered to socialist, secular and democratic principles to accomplish justice, 

liberty, quality and fraternity. Modern education thought in free India, depicts the values 

of democracy, secularism socialism and dignity of work on the one hand and justice 

liberty, equality and fraternity on the other.   

                         Science and material progress has greatly contributed to the fall of social 

and spiritual values. Science has led to industrialization, industrialization to capitalism, 

capitalism to overproduction and concentration of wealth in the hands of a few and all 

this lead to the political and economic exploitation of the many. Advancement in science 

and technology has minimized distances and made the world a global village. No doubt 

science has made man more sophisticated and also mad. Man feels physically so 

comfortable but is mentally frustrated. What made him frustrated? Erosion of values in 

human life is the sole cause for these frustrations. If we use science and technology in the 

proper way it is not difficult for us to solve all the problems of the non-moral and ‘value’ 

things.  In olden days life was relatively peaceful, free from tensions, anxieties and 

depressions from which the present man is suffering. Modern life has brought forward 

several types of challenges to man e.g. climatic, physical and emotional. Emotional 

challenges relatively produce a much more powerful strain on the human system, in spite 

of the compensatory automatic processing in the body itself. So, Scientific and 
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technological development poses challenge to educational practices to inculcate scientific 

temper, scientific insight and inquisitiveness among younger generations besides 

preparing them for democratic citizenship. To inculcate these values among younger 

generations, modern classroom, practices have become more sophisticated and 

technology oriented and this is the context where exactly the traditional system of 

education is believed to be inadequate. It is therefore apt to identify or prioritize the 

values that are relevant to modern context. Social, physical, economic aesthetic, ethical 

and spiritual values are some values that may be suitable to educate our younger 

generation. Physical values relate to good health; economic values insist on providing 

food, clothing and shelter; aesthetic values envisage the appreciation for truth, beauty and 

goodness; ethical values are concerned with the criteria of making the right choice or 

decision; and spiritual values reflect the comprehensive way of life. Although all these 

values are distinct yet there is an interdependence and interrelationship between them.  

                    To solve all such problems it is necessary to know the main causes of 

the above problems. We know today’s children are tomorrow’s citizens. If we give good 

education which imbibes values to the present day children, the future of the next 

generations will be well.  Good Education is the solution for all types of the problems. 

We are living in the 21
st
 century. The main object of education is to inculcate moral and 

value based education in schools and colleges and to know the attitude of intermediate 

students towards moral values. Gandhiji advised the inmates of Sabarmati Ashram on the 

practice of the following values in their day-to-day life: Ahimsa, Non-stealing, Non-

possession, Swadeshi, Manual work, Fearlessness, Truth, Chastity, Equality of religion, 

Removal of untouchability, Control over the palate etc. The social, moral, aesthetic and 

spiritual sides of a person which are very often undermined in formal education are 

developed through value education. It teaches us to preserve whatever is good and 

worthwhile in what we have inherited from our culture. Also it helps us to accept and 

respect the attitude and behaviors of those who suffer from us. Value education does not 

mean value imposition or indoctrination. It has the power to transform a diseased mind 

into a very young, fresh, innocent, healthy, natural and attentive mind. The transformed 

mind is capable of higher sensitivity and a heightened level of perception. This leads to 

fulfillment of the evolutionary role in man’s life.  The erosion of values is now a national 

phenomenon, so complex and gigantic that a more balanced school curriculum, new 

learning materials and competent teachers, alone can correct this. The school, the home, 
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the community and the government all are blaming one another and it appears that 

introspection is nobody’s concern. The many ills that our society is facing can be traced 

to the crisis of values. Values in public seem to be at crossroads. The people are loosing 

ground in cherished values that this nation stood for in the ancient past. The erosion of 

values has led to the spread of callousness, selfishness, unlimited greed, bribery, 

corruption, nepotism, violence, destruction, abuse of human rights, gross injustice, 

frustration and crisis of character. The main causes of moral degeneration are: 

- Lack of respect for the sanctity of human life. 

- Breakdown of parental control over children in families. 

- Lack of respect for authority, seen through the brazen breaking of the law. 

-Total disregard for rules and regulations. 

- Crime and corruption. 

- Excessive use of alcohol and drugs. 

- Abuse of women and children, and other vulnerable members of society. 

- Lack of respect for other people and property. 

- Lack of value orientation. 

               Much of the blame, for this sorry state of affairs is put on the present 

system of education that is divorced from the realities of life, cultural heritage, and human 

values. The growing concern over the erosion of essential values and an increasing 

cynicism has brought to focus the need for readjustment in the curriculum in order to 

make education a forceful tool for the cultivation of social and moral values. The main 

function of education is the development of an all-round and well balanced personality of 

the students. Today’s education lays more emphasis on knowledge and is information 

oriented. As a result, aspects of their personality like physical, emotional social and 
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spiritual area are not properly developed for want of provision for the growth of attitudes, 

habits, values, skills and interests among the pupils.  

          All thinkers support the view that the school is integral to society. 

Education should lead towards an understanding to strengthen national unity by 

maintaining work mindedness. Education should lead towards a high standard of living 

for the masses rather than what exists of present, without detriment to cultural heritage 

and national identity by maintaining dignity of labour. Even though values are caught, 

children need proper guidance from teachers during the process of nurture. School should 

at least be the starting point for effective learning of values by which children can be able 

to build a useful, scrupulous and memorable character. 

       Values are nothing but the social-amity and adjustability without causing any 

damage to others’ rights, whether they may be personal, social, intellectual or even 

spiritual values. All these values are to be developed because they are the core elements 

for moulding the individual personality at large and teachers are the elevated personalities 

to save the children in one form or other. The presence of supernatural element should be 

involved in teaching-learning strategies, i.e. omniscient, omnipotent and omnipresent. 

Temporal relations with the materials may or may not damage the finer elements of 

human values. Every aspirant should be directed and lined towards permanent values for 

realization of the major goals to be achieved, i.e. knowledge about the Brahman and 

oneness of God should be realized through maintaining religious tolerance. Though 

personal and social values are varied from place to place, society to society, religion to 

religion etc., whereas in the case of eternal values all should come round to the idea of 

oneness of God and realization of ‘Brahma’. Value oriented education in schools should 

focus more on the development of the personal as well as social values, which in turn 

reaps the fruits of eternal values. Value oriented education will be the remedy for the 

unrest among the masses in the development of optimistic attitude and for arresting the 

pessimistic attitude. Personal values like regularity, punctuality, social values like 

adjustability, service, war against anti-social acts and superstitions etc., will enable the 

students to attain the eligibility for the realization of eternal values. Eternal values are 

nothing but the super goals to be reached by every human being.  

         Values cannot taught through solitary process, its multidimensional facets 

should be considered, while using different teaching-learning strategies. We have moved 

from the era of certainty to an era of uncertainty and doubt. Through better execution of 
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plans related to the value oriented education inside and outside the school should be 

ensured for the development of values among the children in the desired way.  

Accountability of teachers is invited to achieve maximum outputs, through better 

execution of plans in relation to curricular inputs. Teacher can develop affective domain. 

Activities related to visits to religious places, inviting philosophers, saints, thinkers to 

give their valuable theosophical ideas to nurture the children with spiritual ideals like 

kindness, non-violence, generosity, love, affection, tolerance, helping the needy, 

piousness, yoga meditation, all religious prayers, sacred acts, visits to sacred places, study 

of sacred books, prayers, offerings, alms to poor and deserves, service to  humanity, 

kindness towards animals and nature etc. should be emphasized. 

 The teacher should be an ideal and model before the class and should feel 

accountable for the development of expected values among the children. Commitment on 

the part of teachers only improves the conditions of value education in schools. 

Development of values solve the problems of student unrest and paves the way for better 

understanding. The remedy for all these maladies will come only through value oriented 

education. Teaching learning strategies have no meaning if they are devoid of value 

education. Teacher should act as a guide and rectify the defects during the process of 

effective learning in students. Only then can the students get maximum benefit out of 

schools. Well planned and designed curriculum better inputs related to value education 

should be put into practice, for better output in school education. Development of values 

synchronizes children to live mentally stable, peacefully continue in their work, in the 

progressive society with optimistic outlook free from disastrous, frustrating attitude and 

cursing nature. Teacher should be kind and generous in dealing with children to achieve 

maximum output related to value education, through better schooling. 

      Value could be integrated properly with different subject areas and educational 

programmes. Through physical education emphasis on health, strength, agility, grace  and 

beauty can be laid. One would also develop right attitude friendliness, self-control, 

acceptance of victory or defeat, discipline, obedience, order and team spirit. Likewise, 

work experience will help in perfecting skills, utilizing materials, tools and processes 

work, dignity of labour etc.  

  The prevailing system of education is an object of criticism everywhere. It 

suffers from a large number of drawbacks and requires complete overhauling. It has 
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failed to deliver the goods. This system of education suffers from glaring defects and it 

requires speedy reforms. At present mistakes are being made in the field of education in 

two ways. First, millions of people do not get education, and, secondly, those who get it 

do not receive the right type of education. Thus, the condition is that on one side there is 

lack of education, and, on the other, miseducation. The present education is concerned 

only with two faculties - power of memory and capacity for arguments. There are 

several other faculties more important than these, but the present education pays no 

attention towards their development.  

                     Considering the needs of the country, this education is of no use. The state 

of affairs is that a boy starting from the age of six continues to study till the age of twenty 

or twenty-one, and for these fifteen years, he has no idea or experience of work. He has 

no knowledge of dietetics. Thus he comes out of the school without any preparation for 

practical living. There is no true joy for the man whose life is cut off from the heavens 

above and the world of Nature around. This means that the task before education is to 

change the whole system of values and the way of life that is current in our cities.  

                  It is the age of innovation and specialization and with this fast moving 

techno-age, our educational system seems to go nowhere. Our education is full of 

innumerable pages of obsolete, outdated theory with no innovation or any practical work. 

The eagerly awaited new textbooks have nothing more than flashy jackets. Moreover no 

importance is given to value oriented education. This also increases suicides among 

students. It is high time for the educationists to start moving with the times. They need to 

realize that they can no longer continue to burden the youth with unimaginable pressure 

and simultaneously provide miniscule encouragement to pursue their creativity. An 

entirely new approach has to be adopted which focuses upon innovation and practical 

aspects of education. And the sooner this reform is brought, the better it is for us. The 

really critical aspect of Indian public education system is its low quality. The actual 

quantity of schooling that children experience and the quality of teaching they receive are 

extremely insufficient in government schools. A common feature in all government 

schools is the poor quality of education, with weak infrastructure and inadequate 

pedagogic attention. What the government is not realizing right now is that education 

which is a source of human capital can create wide income inequalities. It will be 

surprising to see how income inequalities are created within the same group of educated 

people and further value deterioration continues. 
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                        Nowadays education has become a burden on the students as well as the 

parents because the current education system has lost its value and importance and is 

creating a series of problems. Education system, which leads to nowhere, has disturbed 

the peaceful lives of parents and students. It is time we concentrate seriously on the 

following problems as well as the solution. Education system today lacks value 

orientation, even the national priorities are ignored by the schools. Today, the biggest 

constitutional duty of the people is to strengthen India’s unity.  The country’s education 

should be based on a feeling of respect for every religion but the schools are dividing the 

people into sects and educating them to meet sectarian interests only. Christian schools 

are giving Catholic education, Muslim Schools are based on strong Islam and Hindu 

Schools are following the policy of ‘Hindutva’. If the main education itself is divided into 

sects, how will the feeling of nationality develop among students? This is the same thing 

like one sows the seed of thorns and expects flowers bloom. We have to include National 

Priorities in our Education System that would be possible only when the education system 

is able to produce secular citizens and these secular citizens will strengthen the country’s 

religious unity. 

                The addition of creative activities in education like gardening, art, craft, 

origami, music, writing, skits etc. are the subjects in which the interest of the child can be 

developed but they are not seen nowadays. All these activities are the great source in 

generating values among students. It is not necessary that every student makes his future 

by the means of studies. Every child has different skills. The education of various fields 

enables him to move forward in his area of interest in which he can shape his career.  

                   The moral values present a true perspective of the development of any society 

or nation. They tell us to what extent a society or nation has developed itself. Values are 

virtues, ideals and qualities on which actions and beliefs are based. Values are guiding 

principles that shape our world outlook, attitudes and conduct. Values, however, are 

either innate or acquired. Innate values are our inborn divine virtues such as love, peace, 

happiness, mercy and compassion as well as the positive moral qualities such as respect, 

humility, tolerance, responsibility, cooperation, honesty and simplicity. Acquired values 

are those external values adopted at your “place of birth” or “place of growth” and are 

influenced by the immediate environment. Examples of acquired values are one’s mode 

of dress, the way you bless, greet and receive people, cultural customs, traditions, habits 

and tendencies. 
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                     Today, we are facing so many problems like terrorism, poverty and 

exploding population pollution etc. It is necessary to inculcate values in curriculum. 

Education is an effective weapon. Education is a weapon, whose effect depends on who 

holds it in his hands, and at whom it is aimed. Due to liberalization, industrialization and 

globalization rapid changes are occurring in almost all social sciences. So called 

philosophical foundations of India are disappearing day by day with the country in a state 

of social turbulence, the goals and functions of formal education need to be reassessed 

and updated. Through education we can change the world. 

• By giving a suitable place to values in the curriculum. 

• Values can be explained through stories and illustrations. 

• Through poetry, novel and stories we can inculcate values among the students. 

• Role play of a good story in the lesson. 

• Educate students through posters, advertisements and dramatizations; those are 

already a part in the curriculum. 

• Giving course training to students to develop values in the society. 

• Values through special course like “Gandhian Studies”. 

• By educating citizen through direct contact by setting up local offices across the 

region. 

                       Students are the part of the society, they have to think critically about 

various issues in life and take decisions about them being free from bias and prejudices, 

superstitions and blind beliefs. Thus, they have to learn all these qualities of head, hand 

and heart through the process of education. The Adi Granth and the Bhagvad Gita hold 

that nothing is more purifying on earth than wisdom. These Scriptures can be experienced 

as a powerful catalyst for transformation. Teaching the Adi Granth and the Bhagvad Gita 

in schools is not the real matter. The real matter is how they are going to teach it to the 

young kids and what sort of teachers are going to do this job. Any scripture, if taught in 

the wrong way can lead to the loss of essence of that scripture. As the saying goes 'A little 

knowledge is a dangerous thing', a teacher having partial knowledge may prove to be a 

disaster. Students need to be taught the values imbibed in these Scriptures in an 

interactive way.  
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5.0.0  VALUE ORIENTED EDUCATION IN CURRICULUM                      

         Education should prepare a child to live responsibly and peacefully in a free 

society, understanding values. This is possible only if value oriented education is woven 

into the existing school curriculum effectively. It should not only be incorporated in the 

formal curriculum as a separate subject but should also be integrated into the entire 

curriculum including the hidden curriculum i.e. the culture of schooling and teacher 

training institutions and programs, and values teaching materials should be produced in 

different forms, both written and audio-visual. 

            In the present study, the investigator has tried to ascertain and analyze the 

extent of value oriented education in the existing school curriculum of P.S.E.B. in classes 

I to X  in the subjects of Languages and Social Studies. In this analysis value oriented 

education was the main concern. Various subject text-books were studied and scrutinized 

to look for the value awareness topics-in both apparent and hidden form of text. In the 

curriculum of P.S.E.B. these values were in the implicit form and the list of values is 

given on                  pp. 86,87. The investigator has personally examined and scrutinized 

all text books of the selected subjects in the PSEB schools, and analyzed the same for 

provision for value oriented education. The names of chapters from different textbooks 

prescribed by P.S.E.B are written in this study in simple Roman Script without regard to 

Phonetic key used for writing the pronunciation of the Adi Granth and the Bhagvad Gita. 

Contentment 

     After analyzing the curriculum of P.S.E.B. from class I to X  the researcher has 

found that only a few flashes of this value are available in the text books of classes III , 

IV, V  and VII. Some emphasis on this value is given in Punjabi and English text books 

for classes VIII, IX and X. Maximum reference of this value is found in Punjabi 

textbooks for classes IV, V, VI, VIII, IX and X, in the chapters entitled : ‘Guter-

Gu,Guter-Gu’, ‘Sachi Hamdardi’, ‘Vishav Mahatma’, ‘Keeri’, ‘Udam Karin Zaroor’, 

‘Baba Farid’, ‘Adhunik Kav- Dhani Ram Chatrik’, ‘Doom’, ‘Gurmat Kav- Guru Arjun 

Dev Ji &  Bhai Gurdass Ji’. 

    Contentment means temperance under all situations. This virtue puts restraint on 

individual’s passions, frustration and infatuation. Contentment is helpful for ethical, 

spiritual as well as social life. At lower level this value has not been much emphasized. 
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Even at the higher level much more emphasis is required to end the unrest and anxiety 

that prevails in today’s youth due to lack of contentment. 

Truth 

        P.S.E.B has given emphasis to this value in Hindi text books for classes IV, 

V, VI, VII, VIII, IX and X. Punjabi has also given due stress to this value in text books 

for classes IV, V, VI, VII, VIII and X in chapters entitled : ‘Tare’, ‘Mera Hindustan’, 

‘Vishav Mahatma’, ‘Savdhan, Hussiar!’, ‘Gandhi Ji Da Sarbarmati Ashram’, ‘Vadhe 

Bhen Ji’. English and Social Studies text books have also talked about this value but in 

abstract form. 

     In the Adi Granth and the Bhagvad Gita, truth is used as synonymous with 

reality (God). Truthful person is full of virtues and is united with ultimate reality. Truth 

resides inside every human being. But due to Maya or vices, he is not able to recognize 

the truth. But in P.S.E.B. curriculum Truth has not explained in terms of Ultimate Reality 

i.e. God. Truth is the basic value which unites us with God, so it should be inculcated in 

the student right from the beginning. English text books should be made richer in this 

value. 

 

 Humility 

       After analyzing the curriculum of P.S.E.B. the researcher has found that 

emphasis has been given to this value in Punjabi Text books for classes II  to X in 

chapters entitled ‘Meri Maa’, ‘Krishan Te Sudhama’, ‘Anhkaria So Mariya’, ‘Geet O 

Daso Kera’,’ Vadhe kam Di Bhal’, ‘Visav Mahatma’, ‘Baai Buddha Ji’, ‘Alok Sukhi 

Guanhd Dhukhi! Na Bhai Na!’, ‘Bharat Rattan: Dr. Bhim Rao Ambedkar’, ‘Sone Rangi 

Thupan’, ‘Pular Pari: Sunitaa William’, ‘Baba Farid’, ‘Namaskar, ‘Samay Da Arg’, 

‘Bebe’, ‘Mahatma’, ‘Murrian Ton Door’, ‘Gurmat Kav-Guru Arjan Dev ji, Bhai Gurdass 

Ji’, ‘Sufi Kav- Shah Hussain’, ‘Hiaon Nan Kehi Dhae’. More emphasis is given to this 

value in Punjabi Text Book as compared to English and Hindi. It has been noticed that 

P.S.E.B. has not given any hint of this value in Social Studies Text Books.  

     Humility is negation of egoism. Man is bound with chains in this world due to 

his egoistic impulses. No altruistic service or goodness can flow out of an egoistic person. 

So if he wants to get  rid  of  his  sufferings or miseries, he must  obliterate  these  egoistic  
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impulses and only then he can do acts of moral goodness. This virtue is considered good 

for individual as well as society because it eliminates the evil effect of pride and ego.  The 

virtue of humility should be developed from childhood. For this purpose classes at the 

Elementary level should emphasise this value in all the school subjects. Some recognition 

in the books of Social Studies should also be made to provide some pretext to the young 

learners to be familiar with this value. 

Unity 

      Researcher has found that Punjabi Text Books from class I to class X have 

given due importance to this value in chapters entitled:-‘Mera School’, ‘Bagh Di Sair’, 

‘Keeri Te Hathi’, ‘Abu Dhian Kukrian’, ‘Rail Gadddi Aaie’, ‘Sadda Nawan Ghar’, ‘Id’, 

‘Maghu Magarmach Te Panchi’, ‘Patang Chtraeeye’, ‘Guter-Gu, Guter-Gu’, ‘Mera 

Hindustan’, ‘Sachi Hamdardi’, ‘Ekta Da Geet’,’Tiranga’, ‘Apne Apne Than Sare 

Change’, ‘Keeri’, ‘Sone Rangian Dhupan’, ‘Beishakhi’, ‘Gandi Ji Da Sabarmati 

Ashram’, ‘Shinj Sarahan Di’, ‘Sri Guru Arjan Dev Ji’, ‘Rab Apne Asli Roop Vhich’, 

‘Adhunik Kav-Gurmukh Singh Musafir, Amrtia Preetam’, ‘Murrian Ton Door’, ‘Sufi 

Kav- Bulle Shah’. English and Hindi text books also give importance to this value from 

classes IV to X. In text book of Social Studies for classes VII, VIII, IX and X this value 

figures under chapter entitled ‘Madhd Kalin Bharat’, ‘Lok Tantar Te Samanta’, ‘Pendu 

Jeevan Te Samaz’, ‘1857 Isvi Da Vidroh’, ‘Istrian Ate Sudhar’, ‘Rashtree Andolan 1885-

1919 Isvi’, ‘Dharam Nirpakhta Di Mahatata Ate Adarsh Laai Kanoon’, ‘Mudle-Lo Yug 

Da Samaz’, ‘Mad Kaleen Sansar 1919 Isvi Ton Dusre Visaw Yud Da Sansar’, ‘Bharat Da 

Sutantarta Saghram’, ‘Punjab Dian Bhangolik Vishestavan Ate Ohna De Ithas Ute 

Perbav’, ‘Bharat Di Videsh Neeti Ate Sanyukat Rashtar’. 

       Unity is the act, state, or quality of forming a whole from separate parts. It is 

defined as oneness. India is a country of diverse religions, castes and creeds. Unity is the 

basic value which promotes national integrity. It develops a sense of sharing and 

tolerance. All the subjects from class I
 
should emphasize this value. At the secondary 

level this value has been presented satisfactorily. 

Peace 

       P.S.E.B. has recommended this value in Punjabi Text Books of classes IV, VI, 

VIII and X under chapter entitled ‘Guter-Gu, Guter Gu’, ‘Mata Gujri Ji’, ‘Baba Buddha 
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Ji’, ‘Sri Guru Arjan Dev Ji’, ‘Bebe’, ‘Gurmat Kav-Guru Arjan Dev Ji’, ‘Hiaon Na Kehi 

Dhae’. The emphasis given to this value in Social Studies textbooks is approximately the 

same. In English text Books this value is given in the classes VIII and X under chapters 

named ‘Saint Ravi Dass’, ‘Secret Of Happiness’,  and Hindi text books  of classes V, 

VII,VIII and IX this value is given  under chapter entitled ‘Piyara Punjab’, ‘Olympic 

Khelon Ki Katha’,  ‘Honge Kamyab’, ‘Hind Ki Chaaadar: Teg Bahadur Ji’. 

      The one constant theme in this world is change – our relationships are 

changing, the environment is changing, our possessions are changing, and our desires are 

also changing. To the extent that we develop a sense of detachment, understanding the 

Supreme to be the proprietor and us simply caretakers, to that extent we can achieve a 

sense of peace within. Interestingly, this inner peace is what will actually bring global 

peace. A community of individuals who are free from attachment, greed, envy, and 

covetousness is what this world really needs. This value has not been discussed 

adequately at elementary level. Even at the secondary level much more space and content 

is required on this value. In today’s world peace is the issue of utmost requirement of 

every society. Everybody wants communal harmony and peace, but nobody is working 

for it. So we should introduce the concept of this value among our students right from the 

beginning in an effective manner. 

Equality 

     After analyzing the curriculum of P.S.E.B.  the researcher has found that almost 

all the classes from II to X have dwell on this value. But maximum stress on this value is 

given in text books for Punjabi for classes  II, III, IV, VI, VII, IX and X under the 

chapters entitled ‘Mera Pind’, Sri Harmandir Sahib De Darshan’, ‘Mere Nishane’, ‘Sada 

Nawan Ghar’, ‘Babe Bhkhne Dhian Piarian Gallan’, ‘Ekta Da Geet’, ‘Haki Khidaran- 

Ajinder Kaur’, ‘Vishav Mahatma’, ‘Vadhe Kamn Di Bhal’, ‘Bharat Rattan: Dr. Bhim Rao 

Ambedkar’, ‘Phullan Da Suneha’, ‘Bhagat Puran Singh-Pingalwara’, ‘Gandhi Ji Da 

Savarmati Ashram’, ‘Baba Farid’, ‘Meri Ujria Guandhi’, ‘Adhunik Kav-Prof. Puran 

Singh’, ‘Naaik’, ‘Murrian Ton Door’ , ‘Gurmat Kav-Guru Nanak Dev Ji, Bhai Gurdass 

Ji’, ‘Sufi Kav-Sheikh Farid Ji’, ‘Baba Ram Singh Kuka’, ‘Piara Singh Padam’. 

Reasonable stress to this value is given in Social Studies textbooks for class VI, VII, VIII 

and X. Under chapter ‘Vedik Sabhayta’, ‘Pendu Vikas Ate Sathank Sarkar’, ‘Dhakhni 

Bharat Vich Rajnitik Pargatian(700:1200 Isvi)’, ‘Samajik Tabdili-Gati Sheel Ate Sthir 
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Bhai Chare’, ‘Dharmik Vikas’, ‘Loktantar Ate Samanta’, ‘Loktantar Sansthamaka 

Pratinidhta’, ‘Ling-Asmanta ,’Kithe, Kado Ate Kive’, Persasnik Bhanter, Bastivadi Sena 

Ate Civil Persashan Da Vikas’, Bastivad Ate Kabaleye Samaj’, ‘Sikhia Ate Angreje Raj’, 

Istrian Ate Sudhar’, ‘Jati Pertha Nu Chunothi’, ‘Dharm Nirphakta De Mahtta Ate Adarsh 

Laye Kanoon’, ‘ Mudhle Adikar Ate Manukhi Adikara Vajo Mudhle Kartav’, ‘Samajik 

Asmanta Ate samajik Nia De Perbhav Samajik Kheter Vich Sarkar De Yatan Ate Ehna De 

Perbav’, ‘Guru Nanak Dev Ji Ate Ohna Dhian Sikhavan’, ‘Guru Angad Degv Ji Ton 

Guru Teg Bahadur Ji Tak Sikh Guruan Da Yogdaan’, ‘Bharat Savidhan Dian 

Viseshtava’, ‘Bharati Loktantar Da Saroop’. At third place Hindi has given due 

importance to this value in textbooks of classes V, VII and VIII under chapters ‘Piyara 

Punjab’, ‘Lohri’, ‘Guru Ravi Dass’, ‘Phulkari’, ‘Phul Aur Kanta’, ‘Ashok Ka Shashtar- 

Tiaag’, ‘Lal Lajpat Rai’, ‘Koee Nahin Begana’, ‘Maharaja Ranjit Singh’, ‘Sahyog’, 

‘Main Bhi Parne Jaaon Gi’, ‘Yeh Hath Aur Na Thano’. 

         In developing countries equality of the status of men and women is also 

discussed. UNESCO International Commission on Education also discussed it as one of 

its pillars – Learning to live together, Learning to live with others. Since the Super soul 

resides in every living being, the advanced spiritualist is able to see every life form, be it 

plant, animal, or human, as a temple of God. In this way, utmost respect is given to every 

living being. Different bodies with different attributes are produced according to their 

past actions, yet each entity is of the same spiritual quality. Thus the spiritualist is not 

only free of racism, nationalism, ageism and sexism, but also ‘species-ism’. Equality is 

one of the most important values of all. Equality forms the basis for unity and peace. If 

equality prevails in society, it will definitely lead to unity and peace. As we observe that 

emphasis on this value is not stressed upon at lower level to the extent it is required, 

hence syllabus of  I to IV should be reviewed and charged with this value. Hindi and 

Social Studies text books of  IX class also require a revision and review in this 

connection. 

Non-Violence 

        This value attracts the maximum space and content in P.S.E.B. curriculum for 

Hindi text books of classes V, VII, VIII, IX and X. The chapters under which this value 

figures are ‘Bapu Ghandi Ke Teen Bandar’, ‘Hans Kis Ka’, ‘Ashok Ka Shashtar- Tiaag’, 

‘Urhtee Chriya Ka Nishana’, ‘Bapu Ghadhi Ke Prerark Parsang’, ‘Dhohavali’, 
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‘Ehsaash’. In Punjabi textbooks this value is noticed in the books for class III, VI, VII 

and VIII under chapters entitled ‘Sajjnna! Sajjan Ban’, ‘Vishav Mahatma’, ‘Phullan da 

Suneha’, ‘Baba Banda Singh Bhadur’, ‘Gandi Ji Da Sabarmati Ashram’. However 

English and Social Studies text books have given little attention to this value.  

       Today, we are living in a world of conflicts and in constant dread of the 

unknown. The violence of the past needs to be reconciled, and we need to take a look at 

all our relationships to ensure they are constructed without violence - without treating the 

other as an object. When violence is defined as the objectification of a person - when 

one's liberty is denied - violence can be seen in its many forms: racial, religious, sexual, 

economic, as well as emotional, psychological and physical. Nonviolence is an aspiration 

- a direction to aim for. It can be a guide for both personal action as well as social action. 

Peace cannot be built through violence. Rather we must build a peaceful world through 

the power of nonviolence. In today’s world, violence is a very serious issue. Every body 

is facing violence. This violence is now taking its toll between father and son, husband 

and wife, brother & brother, etc. There is no corner left where this violence is not taking 

place. Its magnitude may vary from situation to situation. For attaining peace we have to 

get rid of  this violence. We have to guide students to adopt non-violence. Though this 

value is discussed in some classes, more emphasises should be given to this value from 

lower to upper level. At elementary level it is discussed only in two chapters. More space 

and coverage is required to point out this value. 

 

Detachment 

 Researcher has found that very little emphasis is given to this value. This value is 

given only in three classes as per P.S.E.B. curriculum and these classes are VI, IX and X. 

This value is given in social studies text book of class VI under chapter ‘Bharat 600 Isvi 

Purav Ton 400 Isvi Poorav Tak’. In the class IX it is given in English chapter ‘God Sees 

the Truth but Waits-II’. This value can also be seen in class X Hindi text book under the 

chapter ‘Murjaeya Phool’. 

 Real detachment means inner strength, and the ability to function calmly and with 

full inner control under all circumstances. This value emphasizes the temporary nature of 

our stay in this world. We come into this world with nothing and we leave with nothing. 

Problems arise, however, when we claim proprietorship and develop attachments to 
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various objects in the interim between birth and death. The entire world is a temporary 

university specifically created to dispense practical life lessons. When one becomes 

frustrated by the pursuits of this world, they realize that happiness lies in some realm. 

There are many painstaking ways in which different spiritualists conduct their lives in 

order to attain that supreme destination, but having attained it one never returns to this 

temporary realm again. Because they remain detached from worldly attachments. But this 

value is discussed very little in PSEB curriculum. Detachment means separating yourself 

from false worldly desires. If a person detaches himself from all his desires and ill wishes, 

he can lead very peaceful and happy life because it is the detachment which satisfies one 

from every corner of life and a man becomes free from all ill wills and sufferings. This 

value is discussed sparsely in PSEB curriculum. Though it has little significance at the 

elementary level, but somewhat consideration should be given at higher level so that the 

students can learn the concept of detachment and can keep their lives simple and happy.  

Charity 

 After analyzing the curriculum of P.S.E.B.  the researcher has found that to this 

value emphasis is given in Punjabi text books from classes III, IV, V, VI, VIII and IX. 

The chapters which carry this value are ‘Sajna! Sajjan Ban’, ‘Billu Doctor’, ‘Babbe 

Bhakhne Dian Piarian Gallan’, ‘Mehnat Da Mul’, ‘Sada Paras Sada Patshah’, ‘Bharat 

Rattan: Dr. Bhim Rao Ambedkar’, ‘Bebe Raam Bhajni’. In English text books also due 

importance is given to this value in classes VI, VII, IX and X in chapters entitled: ‘The 

Golden Touch’, ‘A Story from Bapu’s Life’, ‘Sajjan, The Robber’, ‘The Kabuli Wallah’, 

‘Reaching the Stars,’ ‘Sympathy’, ‘Three Great Indians’, ‘The Happy Prince’, ‘Where is 

Science taking Us’, ‘Some glimpses of Ancient Literature’. Hindi and Social Studies 

textbooks for classes VI, VII, VIII, IX and X also contain this value in the chapters:, 

‘Gurpurab’, ‘Lala Lajpat Rai’, ‘Maharaja Ranjit Singh’, ‘Pratidhan’, ‘Deepdaan’, 

‘Murjaeya Phool’, ‘Main Aur Mera Desh’ and ‘Mouriya Ate Shoong Kal’, 

‘Harshwardhan Kal(600-650 Isvi)’, ‘Dharmik Vikas’, ‘Sikhya ate Angreji Raj’, ‘Istrian 

Ate Samaj’, ‘Madh Kaleen Sansar’, ‘Guru Nanak Dev Ji Ate Uhna Dian Sikhavan’ 

respectively. 

                    The innate quality of the soul should be to serve and thus find a charitable 

disposition within everyone to a greater or lesser extent. In order to truly benefit people 

however, charity must be performed within certain parameters. Charity should be 
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performed with respect and love. The spirit of giving should be positive. Giving is good,  

and if it comes out with a good heart, without expecting any thing in return, it becomes an 

act of reaching spiritual height and true humanity. Charity means helping the needful 

people. All religions have talked about this value in a very positive manner. If a person 

follows this practice he can give the helping hand to the needy people and this will lead to 

harmony and peace in society. More stress is required at elementary level as class I and II 

do  not contain even a single reference having this value. At the secondary level however, 

due importance to this value has been given, but the elementary level requires 

modifications.  

Sacrifice 

         Researcher has found that in P.S.E.B.  curriculum maximum emphasis on 

this value is given in Punjabi from class II to X under the chapters entitled ‘Jhansi Di 

Rani’, ‘Sada Desh’, ‘Patiala’, ‘Dhmukan Beejan Wala’, ‘Mata Gujri Ji’, ‘Shaheed 

Udham Singh’, ‘Hind Wasin Nu Antim Sandesh’, ‘Tiranga’, ‘Tin Enqulabi- Shaeed 

Bhagat Singh, Raj Guru Ate Sukhdev’, ‘Baba Banda Singh Bahadur’, ‘Karatar Singh 

Sarabha’, ‘Jai Bharat Mata’, ‘Sri Guru Arjun Dev Ji’, ‘Gulab Di Fasal’ , ‘Bevasi’, 

‘Gurmat Kav-Bhai Gurdas Ji’, After Punjabi, Hindi lays the required stress on this value 

from class VI to X under the chapters named: ‘Prarthana’, ‘Jai Jawan! Jai Kisaan’, 

‘Kumari Kali Bhai’, ‘Guru Ravi Dass’, ‘Fulkari’, ‘Merri Peeri Ke Malik’, Ashok Ka 

Shashtar- Tiyag’, ‘Jalianwala Bagh: Ek Atam Katha’, ‘Shaheed Bhagat Singh’, ‘Panch 

Marjeeve’, ‘Pratidaan’, ‘Hind Ki Chadar’, ‘Guru Teg Bahadur’, ‘Deepdaan’, ‘Vinay 

Evam Bhakti’, ‘Khooni Haqtakshar’, ‘Ungli Ka Ishara’, ‘Rakhi Ka Mulaya’ . Social 

studies and English text books somewhat lay equal stress on this value from class VI to 

X. 

       In order to acquire, understand and realize transcendental knowledge one must 

make a sacrifice. While material knowledge is dependent on caliber, spiritual knowledge 

is dependent upon character. Sacrifice helps in refining one’s character so they become 

eligible to achieve this knowledge. One of the biggest sacrifices is to relinquish pride by 

humbly submitting oneself before a guru. By faithful service and sincere inquiry within 

such a relationship, the heart becomes fertile ground for spiritual knowledge to blossom. 

There are martyrs who destroy themselves in the name of something other than 
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themselves. And there are others who convert society into a graveyard just to fulfill the 

demands of their own ego. History is an example before us. Neither can we exploit 

society for ourselves, nor is the society expected to exploit us. We are not a stooge in the 

hands of social laws, we are not a puppet or a slice of human society; nor can we regard 

society as a slave or a means to our personal glorification. The important role that society 

plays in the rule of co-operative living, and the importance we too have in the context of 

this relationship is all to be well considered. In PSEB curriculum, it is found that the 

value of sacrifice has not been made part of the curriculum at the elementary level. The 

value of sacrifice is very important in a human being’s life. One should understand its 

importance and should learn to sacrifice for parents, friends, society and nation as a 

whole. This value should be taught to the students at elementary level also so that they 

can start understanding this value from the early age which will be very helpful for the 

society, as they will grow up with this value and will be ready to sacrifice in every 

manner if required to do so. 

Self - Control 

            Emphasis is given on this value in Punjabi textbooks from classes VIII to X 

under chapters: ‘Baldan Wala Piyara Singh’, ‘Sri Guru Arjan Dev Ji’, ‘Baba Farid’, 

‘Bebe Ram Bhajni’,  ‘Ik Pair Ghat Turna’, ‘Doom’, ‘Sufi Kav -Shah Hussain’. In English 

text books for classes VIII and X chapters devoted to this value are ‘Saint Ravidas’, 

‘Secret of Happiness’. Some emphasis is laid in Hindi text books for classes VII, VIII  

and X in chapter entitled ‘Parmatma Jo Karta Hai, Achha Karta Hai’, ‘Idghah’, ‘Veer’.  

                      The control of a well-groomed life-style over the desires, greed and 

passions of worldly life is recommended in terms of self-control. Through self discipline 

and control over these vices, an individual can attain the stage of peace, calmness and 

harmony. Spiritual progress is possible with the help of self-control. Self control is again 

a very important value. If person controls his mind he can achieve anything in this world. 

Guru Nanak Dev, first Guru of Sikhs has says “Man jiteay Jag Jeet”. This means that if a 

person controls his feelings, he can conquer the whole world. But it is observed that not 

much emphasis is laid on this value. At elementary level i.e. from I to V, no chapter of 

any subject contains this value. We should teach the students about this value at early 

stage of their life so that they can develop this ability of self control within themselves. 

Even at the secondary level this value should be inculcated among students in more 
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effective manner, because this is an important stage where mind gets attracted towards 

various allurements, which ultimately creates different types of problems. 

Wisdom 

          In P.S.E.B.  maximum emphasis on this value is given in Punjabi text books 

for classes III, IV, V, VI, IX, and X under the chapters entitled ‘Pahiaye Ute Dhuniya 

Gumey’, ‘Mere Nishanay’, ‘Birbal Di Siyanap’, ‘Galan Which Aaiya Apna Aap Guvaiya’,  

‘Adhunik Kav-Bhai Veer Singh’, ‘Samay Da Arg’, ‘Gurmat Kav- Guru Nanak Dev Ji’, 

‘Sufi Kav- Sheik Farid, Shah Hussian’. In English text books this value is seen in classes 

VI, VII, VIII and X under chapter named: The Clever Brother, Birbal Hits Back, The 

Monkey and Crocodile, Say No, Saint Ravi Dass, The Nightingale, Three Great Indians, 

The Table Turned. Only a glimpse of this value is seen in text books of Social Studies and 

Hindi. 

          Wisdom is a fundamental virtue through which man realizes himself as well 

as the Supreme Self. International Commission on Education has also emphasized, “ The 

widening of the field of knowledge which enables people to understand the various 

aspects of their environment better arouses intellectual curiosity, stimulates the critical 

faculty and enables people to make sense of reality by acquiring independence of 

judgment.”
1
 Wisdom is the ability to optimally (effectively and efficiently) apply 

perceptions and knowledge and so produce the desired results.  Person should be wise 

enough to utilize the available resources, make proper use of opportunities to gain 

knowledge and make appropriate decisions at various stages of his life. So this value is of 

great importance but not much emphasis is given to this value. More stress should be 

given to wisdom as a value at all levels of the schools.  

Courage 

      After analyzing the curriculum of P.S.E.B. the researcher has observed that 

maximum emphasis to this value is shown in Hindi text books for classes V to X 
 
in 

chapters entitled  ‘Burai Nahin, Bhalai’,  ‘Shashi Deepa’, ‘Piyara Punjab’ , ‘Sathi Hath 

Badana’, ‘Jai Jawan! Jai Kisaan’, ‘Kumari Kalibhai’, ‘Bare Challo, Bare Challo’, 

‘Jalianwala Bagh: Ek Aatam Katha’, ‘Lala Lajpat Rai’, ‘Thomus Edison’, ‘Sakhsharta 

Abhiyaan’, ‘Pinjre Ka Sher’, ‘Honge Kamyab’, ‘Run Mein Jhujha Veer Spoot’, 

                                                             
1
 Jacques Delors : UNESCO’s International Commission on Education, p.  87. 



175 

 

‘Maharaja Ranjit Singh’, ‘Saheed Bhagat Singh’,‘Panch Marjeevey’, ‘Himat Aur Jindgi’, 

‘Deepdaan’, ‘Aag Hee Aag’, ‘Khooni Haqtakshar’, ‘Veer’, ‘Shaheed Udham Singh’, 

‘Khalsa Ka Nirman Sthal Sri Anand Pur Sahib’. Punjabi has given due importance to this 

value from classes III to X. English also contributes fairly on this value in textbooks for 

classes V to X.  

                     Courage is born of faith—in oneself and in God. The invincible power that 

infuses life with energy, intelligence and creativity, is always invoked consciously or 

unconsciously in any act of courage. This power alone guides all actions towards 

achievement and fulfillment. Without faith, courage will be lacking and without courage, 

we cannot accomplish anything of significance in life. This value (i.e. courage) is of great 

importance. It is rightly said that even to speak truth, you need courage. This value helps 

the person in various fields of life. Middle and secondary level books of PSEB curriculum 

emphasize on this value but some supplement is required at elementary level also. Even 

the Social Studies text books are also required to make modification in its syllabus. 

Service 

   According to researcher’s analysis maximum emphasis on this value is in Hindi 

text books from classes V to X under the chapters entitled ‘Sarwan Kumar’, ‘Prarthna’, 

Jai Jawan! Jai Kisaan, ‘Guru Ravidass’, ‘Chotta Jadugar,’  ‘Ashok Ka Shaster- Tiyag’, 

‘Lala Lajpat Rai’ ‘Raktdaan’, ‘Koe Nahi Begana’,‘Sehyog’, ‘Bapu Gandhi Ke Prerark 

Parsang’, ‘Prtidhaan’, ‘Athani Ka Chor’, ‘Deepdaan’, ‘Vinay Evam Bhakti’, ‘Akeli’, 

‘Main Aur Mera Desh’, ‘Sri Guru Nanak Dev Ji’. Even in text books of Punjabi and 

English from classes from IV to X
   
this value has been discussed

. 
text books of Social 

Studies from classes VI to X show some concern about this value but less than it is in 

Hindi, English and Punjabi. 

         From selfless and God conscious person goodness flows naturally and 

spontaneously as fragrance comes from a flower without knowing and without asking. 

We have the love of God, as the basis of service, so it automatically becomes unselfish. 

Discriminatory attitude overpowers the spirit of service, which characterizes the state of 

bondage. Service leads us towards humility, contentment, love and affection. It is said 

that service is the pre-requisite for the achievement of Charpadarath i.e. dharma, artha, 

kama and moksha. Though value of service has been given adequate emphasis from class 

IV to X, we do not find a single reference of this value from classes
 
I to III. Service is one 
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of the important values, so students must be taught this value in their early childhood. 

Service to family, service to society, service to Nation and service to mankind should be 

inculcated among our students from the very beginning.  

Purity 

  In P.S.E.B. curriculum equal emphasis on this value is given in the text books of 

Hindi and Punjabi. Hindi lays stress on this value at the secondary level and Punjabi lays 

emphasis at the elementary level. In Hindi, classes Iv, VII, VIII, IX and X contain this 

value under chapters named ‘Eneh Apnai’, ‘Jaa Kaa Paryog’, ‘Anunasik Ka Paryog’, 

‘Hamara Swasth’, ‘Dant Kuch Kahten Hain’, ‘Dohawali’, ‘Main Aur Mera Desh’, ‘ 

Mitrta’, ‘Mansik Untee’, ‘Sri Guru Nanak Dev Ji’.  In Punjabi, books for classes III, IV, 

V, VI, VII and X contain this value under chapter entitled ‘Daadi Man Diqn Battan’, 

‘Maghu Magarmuch Ate Panchi’, ‘Ekta Da Geet’, Hasu Hasu Kardi Mehak’, ‘Changa 

Bhojan’, ‘Durghtna Toh Bacho’, ‘Akhri Pende Ton Pahilan’, ‘Hiao Nan Kehi Dhae’. But 

only a glimpse of this value is seen in English and Social Studies text books. 

  Truth and Purity go together. Purity of body is related to purity of mind. So 

without purity of body and mind one can never be truthful. All the vices make man 

impure. Only those who shed the vices of body, mind and speech can become pure. The 

body does not become pure with mere bath, purity comes with the name of the True Lord. 

Although we find the references of this value in P.S.E.B. curriculum but many a time it is 

seen that it is explained only in terms of external purity. There is a need to stress and 

signify the importance of internal purity also. First of all mind and soul should be made 

pure. This purity leads towards the Ultimate Reality.  

Patience 

  According the analysis of P.S.E.B. curriculum researcher has found that some 

emphasis is made on this value but at the middle and secondary level only. At these levels 

maximum emphasis on this values is given in Punjabi text book for classes VI, VIII, IX 

and X. Out of these classes much more stress on this value is seen in classes IX and X and 

chapters which show this value are ‘Adhunik Kav-Dhani Ram Chatrik, Gurmukh Singh 

Musafhir’, ‘Samay Da Urg’, ‘Jat Da Art’, ‘Ik Per Ghat Turna’, ‘Doom’, ‘Sufi Kav-Sheikh 

Farid’, ‘Hiao Nan Kehi Dhae’. Hindi and English contributes equally but not adequately 

towards this value. English text books for classes VII, VIII and X and Hindi textbooks for 
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classes VII, VIII,IX, and X contain this value in chapters named ‘Let’s Meet Them’ ,’Our 

National Anthem, ‘This is My Prayer To Thee’, Two Memorable Speeches’, ‘Sweet are 

the  Uses of Adversity’ . 

          Patience is the level of endurance of one's character which one can display 

overtly or covertly. It is also used to refer to the trait of being steadfast. It is found that at 

elementary level nothing in the curriculum of P.S.E.B. shows this value called patience.  

The text books of almost all the subjects have explained this value in abstract form. It 

should be discussed and elaborated in concrete manner, so that it should become easy for 

students to understand. Patience plays a very important role in one’s life. If a person has 

patience he can acquire a lot of things in his life. Patience keeps violence at bay which 

leads to peace so we should teach this value to students in elementary level also so that 

they can inculcate this value in them.  

Duty 

 The researcher has found that this value has been included in the curriculum for 

classes VI, VII, VII, IX and X. Almost all the subject areas have touched and discussed 

this value. But at elementary level this value has not been carried clearly. 

 Duty is the social force that binds us to our obligations and the courses of action 

demanded by that force. Duty is very important value and student’s attention should be 

directed towards this value. A student should know in his mind his duty and role in 

various situations. A student should recognize and appreciate his duty towards his 

parents, teachers, friends, school, society and nation at large. If everybody becomes 

sincere towards their duty then ultimately it will create a disciplined and healthy society. 

Along with the secondary level this value should also be inculcated among students from 

the root level. 

Renunciation 

           After analyzing the curriculum of P.S.E.B. the researcher has found that the 

glimpses of this value are seen in the books prescribed for classes III, VI, VII and VIII, 

but at the elementary level importance given to this value is miniscule. Text Books of 

classes IX and X gave more importance to this value than the other classes. In the Hindi 

text book for classes IX and X following chapters are devoted to this value ‘Dhohawali’, 

‘Sri Guru Nanak Dev Ji’. In the Punjabi text books for classes IX and X the chapters 
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‘Adhunik Kav-Bhai Veer Singh’, ‘Samay Da Urg’, ‘Jaffar Nama’ are devoted to this 

value.  

      Renunciation is a highly spiritual value. Real renunciation does not mean mere 

abandonment of external activities. Real renunciation is to give up the mentality that one 

is the 'controller' and 'enjoyer' of all his actions. Thus, by offering the results of one’s 

daily work (money, knowledge, influence, and other such benefits) in service to God, 

knowing God to be the ultimate enjoyer and controller, one achieves a real state of 

renunciation. Students of the elementary level are not at all aware of this value. Although 

the students of the secondary level have studied about this value, but they are not aware 

of its true meaning. It significance, meaning and importance should be communicated to 

the students in an effective manner in the curriculum.  

Self-Realization 

            Researcher has found that at the Elementary level no recognition to this 

value is given. Even up to the Middle level not much stress to self-realization  has been 

made. Only its glimpses are available in textbooks for classes VI, VII, VIII and IX. But in 

the class X maximum emphasis to self realization is given in the text books of Punjabi in 

the chapters entitled ‘Gurmat Kav -Guru Arjun Dev Ji’, ‘Sufi Kav-Shah Hussain, Bulle 

Shah’. In the X class chapters related to this value in English and Hindi text-books are 

‘Secret Of Happiness’, and ‘Veer’ respectively. 

            Self- realization can be defined as a process in which one can realize his 

real self. Realization is all about knowing truly the real nature of our self. Both the Adi 

Granth and Bhagvad Gita hold self realization as the most important aim of the 

Education. But the same is not properly achieved in the present curriculum. So lesson 

should be made more oriented towards this value, because when a student is able to 

realize his own self then only he will be able to develop the feeling of compassion.  

Justice 

          After analyzing the curriculum of P.S.E.B. the researcher has found that 

PSEB has given maximum stress to justice in IX class. Glimpses of this value are also 

seen in the text books of classes III, IV, V and X. Adequate important to this value is also 

given in the syllabus of VI, VII and VIII classes.  In English and Social Studies text 

books for class IX the chapters devoted to this value are: ‘Plant also Breath and Feel’, 
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‘Three Great Indians’ and ‘Sarkar’, ‘Adhunik Kaal Da Arambh’ respectively. Punjabi 

and Hindi text books chapters devoted to this value in IX class are: ‘Pau Futale Ton 

Pahilan’, ‘Paanch Marjeeveay’, ‘Athani Ka Chor’, ‘Rani Mehto’ respectively.  

                           Justice is an important value which is connected with equality and truth. 

This value incorporates, in human beings, feeling of accepting others, socially equal by 

ignoring the inequalities of caste and creed. Justice should be incorporated in the 

elementary level by making modification in its curriculum. Even at the higher level also 

more stress should be laid. It may affect positive change not only in the individual but on 

the social relationships also. Welfare of the society will be enhanced by developing the 

value of justice among the students.  

Faith 

       The researcher has found that in the curriculum of P.S.E.B. more emphasis on 

faith has been given in classes VI, VII, IX and X. Glimpses of this value are found in 

classes III,V and VIII. We do not find any evidence in the classes I and II for this value. 

Hindi text books of classes VI, VII, IX and X emphasize  maximum in the chapter 

entitled: ‘Prarthana’, ‘Renuka Zheel’, ‘Gurpurab’, ‘Parmatma Zo Karta Hai, Accha 

Karta Hai’, ‘Guru Ravidass’, ‘Phulkari’, Thomus Edison’, ‘Pratidhan’, ‘Aag Hi Aag’, 

‘Drophadi’, ‘Mansik Unati’. 

                    Faith is the process of practical service to God in a mood of devotion, is 

described as the topmost spiritual path. In an age of rampant materialism and temptation 

coupled with individual weakness and lack of spiritual aspiration, a highly practical and 

powerful spiritual process is required. Through faith, anyone can experience an incredibly 

fulfilling spiritual connection in a very short time. If one is able to thus saturate ones 

consciousness in God, they will be sure to attain the supreme destination regardless of all 

the technicalities and intricacies that other spiritual processes may demand. In reality, 

everyone has faith – without it you wouldn’t function in this world. To have faith means 

to see opportunity, reward and value in something even though you may not be able to 

perceive it at present. Therefore, according to one’s faith one identifies objects of 

adoration and reverence and begins to worship them into different ways. In pursuance of 

this, different individuals adopt various lifestyles or character traits. Faith is the necessity 

of our life. It gives us the strength to face the difficult situation in life. Students should 

have faith in God, in themselves, in their parents and in others. For this our curriculum 
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needs to be modified strongly and develop faith of different types. At the elementary 

level, emphasis should be made on developing this value. The more we want to achieve, 

the more courage and faith are needed. This value will help in the survival of Humanity.  

Hard work 

          The researcher has found that maximum emphasis on this value has been 

given in the text books for classes VII, VIII and X. Only passing references made in 

favour of hard work are seen in the text books for classes III, IV and X. In the IX class 

Punjabi and Hindi textbooks have given more stress in the chapters entitled:  ‘Gau 

Mukha- Sher Mukha’, ‘Adhyunik Kav –Dhani Ram Chatrik, Dr. Diwan Singh Kale Paani, 

Gurmukh Singh Musafir’ and ‘Athani Ka Chor’, ‘Rani Mehto’ ,‘Himmat Aur Zindgi’ 

respectively.  

                     The phrase ‘hard work is the key to success’ is of great importance and it 

must be inculcated among students from root level. It will develop sincerity, love, 

dedication and commitment towards work. If the students imbibe the habit of hard work 

from the very beginning then they will definitely be contributing to take the nation to a 

higher level and thus more and more prosperity will be created, as they are the future 

citizens of the country. Advancement of the individual as well as society and nation 

depends upon this very important value.  

                 It is important to expose children at an early age to gain better perspective on 

the various issues which are a cause of concern to mankind. Emphasis should be laid on 

integrating peace and value oriented education as well as adolescent education 

programmes into the curriculum to expose our students at an early age to various social, 

cultural and religious issues facing the world. Curriculum is a plan for learning. It is as 

comprehensive as our Constitution. The word ‘curriculum’ means a racing chariot or 

wagon which has to run a course to reach a goal. It is the instructional and educative 

programme by following which the pupils achieve their goals, ideals and aspirations of 

life. It is through curriculum only the general aims of school education find concrete 

expression. So basic values which seek to monitor and maintain the values within the 

system as a whole must be made part of the curriculum. These may include truth, 

humility, equality, hard work, patience, non-violence, duty, unity, the value of the unique 

individual, community, family and defense of society and social justice etc. The 

curriculum must include the totality of experiences that a pupil receives through the 
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manifold activities that go on in the school, inside the classroom as well as outside, at the 

playground and in the numerous informal contacts between teachers and pupils.  

                 The necessary changes in the present content and scope of value-orientation in 

education with special reference to the need to ensure development and promotion among 

students and teachers not only of the highest values of physical, emotional, mental, 

aesthetic, moral and spiritual culture but also of those values which are uniquely Indian, 

and which would promote secularism, pride in heritage and composite culture should be 

made. In an ideal world, values which are clearly understood and shared by all, form a 

coherent thread which permeates the education system from aims through to outcomes in 

clear steps. Values are expressed in the Constitution and/or other statutes, which provide 

a framework for the expression of values through devolved educational structures. 

          The National Policy on Education (1986) highlights the urgent need for 

value oriented education in view of the growing erosion of essential values and increasing 

cynicism in society, with a well-designed system of curriculum, it is possible to make 

education a forceful tool for the cultivation of desirable ethical, moral, spiritual and social 

values. Education should foster universal and eternal values.  

 The Kothari commission has rightly observed, “The expanding knowledge 

and the growing power (science) which it places at the disposal of modern society must, 

therefore, be combined with the strengthening and deepening of the sense of social 

responsibility and a keener appreciation of moral and spiritual values.”
2
 Inculcation of 

desirable values in the pupils is considered essential for meeting out the crisis of 

character. In the situation that is rapidly developing, it is equally important for us to give 

a proper value orientation to our educational system. Four most important human values 

to be developed in students 4 d’s are Determination, Devotion, Discrimination and 

Discipline. 

National Curriculum Framework for School Education (2009) has stated that the 

textbook is a major educational tool for students. In India, textbooks occupy most of the 

educational space in schools. They are not just teaching manuals, they shape the minds of 

children in their formative years and have a profound influence on how young minds 

interpret reality. For this reason the content of textbooks or instructional material is a 

deeply contentious issue in several countries around the world. Indeed questions of 

                                                             
2
 Chand, Jagdish: Value Education, p. 123. 
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curriculum and textbooks are so contested because they are at the heart of debates over 

national identity and over who will define and control what is worth knowing. This is 

probably why in a country as diverse as ours, the issue of textbooks is a point of much 

contestation and conflicting interpretations. In one sense, the content of our textbooks is a 

crucial disseminator of fundamental values of citizenship, values that we need to pass on 

to the next generation. Thus the content of textbooks is of vital importance and has a 

significant impact on the educational development of students. 
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_________________________________________________     __  _CHAPTER VI 

                                                 PROGRAMME OF ACTION 

             The Adi Granth and the Bhagvad Gita’s educational philosophy has got 

much to contribute to the modern world. Their emphasis upon religious, spiritual, 

humanistic education can be helpful to the modern materialistic world which is fast 

heading towards industrialization and where there has come a crisis of values. The 

teachings of the Adi Granth and Bhagvad Gita engineered a great social, cultural and 

ethical change among the masses and created an ideal sect of people - used education as 

tool for this transformation. Undoubtedly their methodology was educative, and the 

process of education was not confined to the four walls of formal institutions of 

education. This education is based on higher values of life and conforms to the supreme 

ideal, i.e. merger of individual self into the Supreme self. They advocated a system of 

education based on fundamental principles of Indian religion, culture, history and ancient 

literature. The prevailing system of education in India can be put on more satisfactory and 

sounder foundations if it has its roots in India’s cultural and spiritual heritage. The 

modern student can also get inspiration to develop a sense of discipline and devotion to 

gain real education and then convert the world into a veritable heaven with his selfless 

and disinterested service. An individual with his animal instincts and desires creates 

hindrance for the Ultimate goal. He is at the upper threshold of animal life and at the 

lower threshold of spirituality. “Though he appears like Man physically but mentally he is 

like an animal; and is trying to please the world day and night but showing off.” 
1
Only 

with the help of value oriented education which is propounded in the Adi Granth and the 

Bhagvad Gita he can transcend himself and attain his goal. He can lead the life of values.  

 “We need to develop carefully structured programs on a global scale based 

unequivocally on the premise that human survival involves the growth of creative and 

compassionate global consciousness”.
2
For the global development of humanity, 

International Commission on Education gave four pillars of education and one of them is 

learning to live together, learning to live with others. These days it is a global issue. They 

                                                             
1
 kartoot pasoo kee maanas jaat lok pachaaraa karai din raat, Adi Granth, p.  267. 

2
 UNESCO-International Commission on Education, p.  226. 
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are making full efforts to fulfill this aim through education. “Is it possible to devise a 

form of equation which might make it possible to avoid conflicts or resolve them 

peacefully by developing respect for the other people, their culture and their spiritual 

values?”
3
 

 Education is regarded as a man making process. For this, all round 

development of personality is necessary. It is function of education to develop all the 

aspects i.e. physical, intellectual, emotional, social, aesthetic and moral aspect of the 

individual. The main aim of the contributors of the Adi Granth and Bhagvad Gita was 

human perfection and excellence. All mankind is one, as we are all the sons of the same 

great God. They regarded the whole mankind as one. They believe that man is the 

measure of all things. So education must give true knowledge of the inner as well as the 

outer one. All the religions in India teach moral values, a stipulated code of conduct and 

mode of behaviors. Education is for salvation of the soul and a satisfactory and successful 

life. A person is not only required to be intellectually alert but also emotionally stable. 

For development of the whole man, value oriented education is a major aim of education. 

The process of education in the Adi Granth and the Bhagvad Gita  is based upon the 

conquest of knowledge over the ignorance, defeat of evil at the hands of virtue , 

eradication of polluting elements and inculcation of those qualities , values and virtues 

which help in truthful living. The knowledge about the solutions which one can acquire 

by studying the Adi Granth and the Bhagvad Gita reveals that these have great significant 

relevance in the present times. The conditions of the society at the present time are 

different in many ways from those at the times of the Adi Granth and the Bhagvad Gita. 

But at the same time we can say with confidence that Sikh Gurus and Lord Krishna gave 

such a mature treatment to the subject that their solution seems to be relevant even today 

as it was in their time. 

   From times immemorial India has been a land of spiritual consciousness. 

The ancient Indian educationists believed that education enabled a student to realize his 

spiritual nature. “Arise, awake and stop not till that goal is reached” is the essence of 

teachings of the Upanishads. In the Adi Granth’s conception of education we find the 

same noble ideal. The challenge before our country and all sections of our country is 

                                                             
3 UNESCO-International Commission on Education, p. 92. 
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inoculation of society with ethical, social and spiritual values. The present malady  in our 

society is the absence of ethical civilization. How to give our society a worthy purpose in 

life motivated by ethics, social and spiritual values? The present situation in India, 

demands such a system of education which apart from strengthening national unity must 

strengthen social solidarity through meaningful and purposeful constructive value 

education by adopting inter-disciplinary approach. 

    At the outset, it must be stated that values can be taught as well as 

caught. With a view to learn painting, one has to learn the rules of painting and practice 

the art of painting. Likewise for learning how to swim, one has to learn the rules and then 

to take the plunge and swim. Similar is the case of learning music.  In the case of human 

value development also, value clarification and practice are needed. A synthesis of these 

two elements would result in the suggestion that in the process of education for value 

development, methods appropriate to volition and affection should be more proponent. 

Nevertheless, appropriate methods to cognition also have a significant role to play. There 

is a need to design a program based on value oriented education that takes into account 

principle factors i.e. the aims of education, the content (curriculum), methodology, role of 

teacher and discipline. 

6.0.0        AIMS OF EDUATION  

 Both texts, the Adi Granth and Bhagvad Gita advocate the highest good of 

man in spiritual perfection, in nobility of heart and mind, in love of all, in the hearty 

acceptance of duty, in earnest longing for truth and in appreciation and development of 

higher values of life. The primary concern is to evolve the good, the true and the divine in 

man so as to establish a godly life in the world at all domains- spiritual, intellectual, 

moral, social and aesthetic. 

6.0 .1       Spiritual Development 

             The Adi Granth and the Bhagvad Gita hold that the purpose of education 

is to prepare Man for salvation (Mukti), art of life, self-fulfillment or satisfaction of life 

(Tripti) and bliss or joy of life (Bhakti). Human life is precious and one should make the 

best use of it by developing it in the right direction. The aim of education is to awaken the 

Divine that slumbers in Man. Man is at the meeting point of matter and spirituality. It is 

within him either to rise and reach the highest peak of spirituality in response to the call 
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of spirit within him or to get drowned back into the lower forms of animal life, pulled 

down by his ego oriented tendencies. In the Adi Granth, human beings have been roughly 

categorized as bhakts(spiritually active) and sansaris (engrossed in worldliness). Sansari 

elements pull him downwards and he does all that is unlike God- lust, wrath, greed, and 

attachment. The Guru warns man again and again that he is not to become earth bound 

and neglect the God consciousness. 

        In the Adi Granth word ‘education’ is used in the sense of spiritual 

enlightment which can be obtained by self-realization. “Only a Guru minded person, 

among millions of people, attains self-realization and gets merged with the Lord, whose 

own self (existence ) forms part and parcel of the Lord”.  
4
 This enlightened soul, who has 

realized his self and God can be called as Gurmukh, the educated person. The Adi Granth 

enumerates the characteristics of spiritually enlightened educated man. “A Guru minded 

person is the one who has attained perfect knowledge of God by conquering  lust, wrath, 

greed and pride and has no love for worldly things. He finds joy and sorrow equally 

acceptable, and considers respect or disrespect at par and  realizes the ( true picture of the 

Lord) secrets of the world”
 
.
5
 The person, leaving aside, dishonour and honour or praise 

and vilification engages himself in the praise of the Lord, who is beyond all suffering, 

really attains the Lord. This path is very torturous and arduous and only few people have 

realized it through the Guru’s guidance. Knowledge removes ignorance and enlightens 

the mind and one is able to see the reality. The enlightened person will have ethical value 

too. According to the Adi Granth the aim of education should be the development of 

spiritual and ethical values. 

        The Bhagvad Gita also holds that the freedom from the bondage of action is 

possible only when one is spiritually conscious. A spiritually awakened person acts out of 

pure love for the supreme personality of Godhead, and therefore he has no attraction for 

the results of the action. He is not even attached to his personal maintenance, nor is he 

anxious to secure things, or to protect what already is  in his possession. Such an 

unattached person is always free from the resultant action of good and bad. “Abandoning 

all attachment to the results of his activities, ever satisfied and independent, he performs 

                                                             
4 jan naanak kotan mai kinhoo gurmukh ho-ay pachhaanaa, Adi Granth, p. 685. 
5 saaDho man kaa maan ti-aaga-o, kaam kroDh sangat durjan kee taa tay ahinis bhaaga-o, … jan 

naanak ih khayl kathan hai kinhoo
N 
gurmukh jaanaa, Ibid., p. 219. 
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no fruitive  action, although engaged in all kinds of undertaking”.
6
 God Almighty 

(Brahman) resides within all humans as Light, a fact that is supported by all Scriptures. 

We can meditate on Him within and that long search for the Creator is at last over, ending 

within ourselves. The message of the Gita is the basis of the great spiritual movement 

which has led and will lead humanity more and more to its liberation, that is to say, to its 

escape from falsehood and ignorance, towards the truth. The Bhagvad Gita develops a 

key role in spiritual development. It helps humanity to achieve perfection and spiritual 

welfare. The Bhagvad Gita’s teaching embraces all the contradictions and struggles that 

students face in life. Starting from the crucial conflict students have to face, the conflict 

of differing moral and ethical codes, the conflict of survival, and the conflict of value 

choices that are confronted with each and every day. The Bhagvad Gita finds a way to 

widen the viewpoint, awaken their aspiration, and illumine their action. It calls us to 

embrace and transform rather to simply renounce and deny the vital action of life. The 

primary purpose of the Bhagvad- Gita is to illuminate for all humanity the realization of 

the true nature of divinity for the highest spiritual conception and the greatest material 

perfection is to attain love. Its intrinsic beauty is that its knowledge applies to all human 

beings and does not postulate any sectarian ideology or secular view. In a very clear and 

wonderful way the Supreme Lord Krishna describes the science of self-realization and the 

exact process by which a human being can establish their eternal relationship with God. 

When one is free from the material conception life, he becomes peaceful and cannot be 

agitated. He attains spiritual development in himself. “Free from false ego, false strength, 

false ride, lust, anger, and acceptance of material things, free from false proprietorship, 

and peacefulness. Such a person is certainly elevated to the position of self-realization”.
7
 

                      Both, the Adi Granth and the Bhagvad Gita advocate that to attain the 

spiritual development, devotion, freedom from desires and attachments are necessary. 

There should be no malice but goodwill towards all creatures. In short, love for all and 

hatred for none and indifferent attitude towards worldly possessions are the real ways for 

spiritual development of mankind. 

 

                                                             
6 tyaktvä karma-phaläsaìgaà  nitya-tåpto niräçrayaù, karmaëy 

abhipravåtto ’pi  naiva kiïcit karoti saù, Bhagvad Gita, Chapter 

IV,  Verse 20. 
7 ahaìkäraà balaà darpaàkämaà krodhaà parigraham,  vimucya 

nirmamaù canto brahma-bhüyäya kalpate,Ibid., Chapter XVIII, Verse 53. 
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 6.0.2             Intellectual Development 

          

 The Adi Granth and the Bhagvad Gita attach great importance to the cultivation 

of the intellect which is one of the most important factors in developing integrated 

personality.  Knowledge makes man capable to fight against the evil impulses i.e. lust, 

ego, greed, pride, anger etc The constant curiosity and alertness of the mind, 

emancipation of the intellect from inertia and good habits should constitute the real 

element in the intellectual make up of an individual. It is only with the help of knowledge 

that a man is able to discriminate between good and bad, right and wrong. It is with it that 

he shuns evil and follows the virtuous path. In the words of Guru Nanak, “Of all the 

elements, the most significant is the element of knowledge.”
8
Education is considered 

essential for enlightenment of mind and soul. Avidya (ignorance and illiteracy) is the root 

of all evils, as with the appearance of sun, the moon disappears so with the attainment of 

knowledge,  ignorance is dispelled. Guru Amar Das says, “The real Pandit or learned 

person is one, who meditates on the Guru’s words and realizes the Lord through self 

realization and finally attains salvation.”
9
  

         “With the attainment of pure and perfect knowledge fear of many births, and 

all worldly desires of mind can be dispelled. By reciting the True Name of the Lord, 

greed and worldly attachment do not bother any more.” 
10
 All the doubts and misgivings 

of the ages can be dispelled as the darkness disappears when the lamp is lightened, 

similarly the acquisition of knowledge removes ignorance. Superstitions can also be 

removed from the mind with the help of knowledge. Through the cultivation of intellect, 

man enters into the Dawn of light, understands the purpose of his existence and gains all 

access to wisdom, which alone shows the true path. It is helpful in the attainment of true 

knowledge that should lead to enlightenment, awakening, virtue, wisdom, liberation and 

bliss. The lamp of wisdom burns steadily when it is fed by the oil of the essence of 

knowledge. “By singing the praises of the True Lord, one gets satiated with true name 

and then by purifying the mind with knowledge, it does not get polluted again (with filth) 

so long one inculcates the love of the Lord in the mind, one does not suffer from hurdles 

                                                             
8 sagal tat meh tat gi-aan,  sarab Dhi-aan meh ayk Dhi-aan, Adi Granth , p. 1182. 
9
 so parhi-aa so pandit beenaa gur sabad karay veechaar, andar khojai tat lahai paa-ay mokh du-
aar., Ibid., p. 650. 
10 maa-i-aa mamtaa tan tay bhaagee upji-o nirmal gi-aan. lobh moh ayh paras na saakai gahee 

bhagat     bhagvaan, Ibid., p.  1186. 
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and affliction.”
11
Therefore, education or knowledge is considered pure and precious by 

the Adi Granth. 

                     Bhagvad Gita provides tool for awakening devotion, developing the mental 

understanding and guiding live  action. It provides an access point for students regardless 

of their individual strengths or inclinations. “Intellect absorbed in “That”, Self being 

established in “That”, “That” being the supreme goal, they go whence there is no return, 

their sins dispelled by knowledge.” 
12
 One whose mind, intelligence, faith and refuge are 

in the Almighty, has undoubtedly washed all misgivings and is perfect in everything 

concerning transcendence. As the Sun can never see darkness wherever it may go, 

similarly the child having intellectual wisdom can discriminate between right and wrong, 

virtue and vice. Intellect is the God’s gift and privilege to mankind. It is important that 

students learn the art of making proper use of this special gift. Intellectual development 

expands reasoning capacity that can be either good or bad. If it is bad it is due to the 

ego/ahamkara. If it is good, it relates to the Atman within in all its reasoning tasks. It will 

then take the individual towards the upward path in spiritual progress. Students should 

continue to discharge their duties to repay the debt to the society and at the same time be 

humble servants of the Divine Master. The search light from the mind focused externally 

through the sense organs should be directed towards the Atman’ within and, the mind at 

the same time must remember that it should be under the control of the intellect. 

Intellectual wisdom takes Man to the true understanding of his place in the world as his 

role and responsibilities as the crown of creation.  In this way the path of intellect does 

not mean gathering knowledge information for its own sake. It consists of making 

knowledge instrumental to the realization of wisdom. 

 

6.0.3         Social Development 

                    Man is considered as social animal so he cannot live in isolation or 

abstraction even though he may have reached the highest spiritual heights. Man acquires 

socialization through contact with its family, his relations, his neighbors’ and friends He 

                                                             
11
saachaa naam salaahee-ai saachay tay taripat ho-ay, gi-aan ratan man maajee-ai bahurh na 

mailaa ho-ay, jab lag saahib man vasai tab lag bighan na ho-ay, Ibid., p. 992. 
12
tadbuddhayas tadatma tannishta tatparayanaha   gachyantya 

punaravrttim jnana nirdhoosha kalmashah, Bhagvad Gita, Chapter V, Verse 

17.  
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learns the ways of moving in society, of talking to people, of mutual behaviour through 

these contact. Moreover, through these contacts with others he satisfies his own physical 

and psychological needs. He cannot hope to exist outside the society. Education should 

enable the pupil to be a useful member of the society. Thus education is a social 

necessity. Both the Adi Granth and Bhagvad Gita believed in the service of mankind and 

that education should promote in pupils a spirit of service, social sensitiveness, sacrifice, 

unity, humility, charity, peace, equality, non-violence, patience etc. While living in the 

society we come into contact with other men and women. Service of Man is considered to 

be equivalent to the service of God. Only a society which recognizes the brotherhood, 

equality and dignity of mankind and ensures liberty and freedom and hopes to provide 

opportunity for social and spiritual progress of man individually and collectively. A really 

educated man is the one who is not an egoist and individualistic. He sees God in all and 

works for their upliftment. For the development of spirit, morality and ethics in the 

students, the social service with dedication, spirit, sacrifice and humbleness should be 

compulsory in the curriculum. 

    For the upliftment of the society the Gurus have recognized the idea of social 

service before their disciples. The three cardinal principles of the teachings are Kirt 

Karna(to earn one’s livelihood by the sweat of one’s brow), Vand Chhakna ( to share one’ 

s earning with the needy ) and Nam Japna ( meditation over the name of God). They not 

only emphasized upon giving away monetary contributions for the welfare of society but 

also manual labour such as cleaning the floors, preparing meals, serving water and 

fanning the congregation. Voluntary physical labour in the service of community was 

regarded as the rarest privilege. “He alone, O Nanak, knows the right way of living, who 

earns his livelihood with the sweat of his brow and then shares it with his fellow human 

beings.” 
13
 

                    The ideal man of Adi Granth in the existential situation treats the 

householder and the hermit with equal importance. The Gurus did not believe in absolute 

asceticism or renunciation from the household life. They advocated an attitude of 

renunciation but not flight from the social responsibilities. The most outstanding aspect of 

Guru Nanak’s education is his humanism. He wants an educated person, first to evolve 

his own personality and then serve society. He empathetically says, “We can get an 

                                                             
13ghaal khaa-ay kichh hathahu day-ay, naanak raahu pachhaaneh say-ay, Adi Granth, p. 1245. 
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honourable seat in the court of God, only when we practice disinterested service in the 

world and thus win glory, beauty and joy of life”.
14
 

        We all have different types of duties and responsibilities towards our family, 

our society, our spiritual life and our dharma — righteousness. We are one big family; we 

depend on each other for our existence — we cannot exist alone. Therefore, we should 

work for the good of all. We all are different, we think in different ways and we all have 

our individual needs, but if each of us goes his own way when we are together, there will 

be clashes of interest all the time. So we get together to work on ways and means 

whereby each one of us will be able to make a sacrifice for our society, for the good of 

all. Such a 'law of life' — relating to man — shows us how to live in the world. 

         The Bhagvad Gita has played very important role in building a strong and 

healthy society in terms of value system. According to Bhagvad Gita, family is the basis, 

the root of our society. What our family is, that is what our society will be. When the 

children are very small we need to teach them lessons related to human values by 

personal example, because if we do not do that when they are small, we will lose control. 

Lord Krishna said that we have multiple responsibilities, not one, but responsibilities 

towards our family, our society, our religious life and our dharma. That is selfless service 

to our family and our society. If we are like that, our life will be happy and our society 

will prosper. So the emphasis in the Bhagvad Gita is that when we follow the principles 

and ethics of value system, our life will definitely become sublime, we will experience 

peace and our society will be in order. “Whatever a great man does is emmlated by 

others, people go by the example he sets.”
15
 Being eminent with virtues like service, 

charity, co-operation, patience, equality, justice, honesty are a rare gift which comes from 

God. In one so imbued godly qualities are in evidence. Such a man is viewed as a model 

to society. The world feels inclined to walk on his footprints. So social development takes 

place in a positive way. Action of such a man affects the social prosperity of a group. 

      Every society needs to have rules and regulations. The Bhagvad Gita helps to 

incorporate these rules in our spiritual living and thus tells us to practice them from our 

free will.  By nature, voluntarily, we will do the right thing, for the betterment and 

prosperity of our society. This is what Bhagvad Gita tells us about the human values. 

                                                             
14
 vich dunee-aa sayv kamaa-ee-ai, taa dargeh baisan paa-ee-ai, kaho naanak baah ludaa-ee-ai, 

Ibid., p. 26 
15
 yad yad äcarati çreñöhas tat tad evetaro janaù sa yat pramäëaà 

kurute lokas tad   anuvartate, Bhagvad Gita, Chapter  III, Verse  21. 
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When we do the right thing we will benefit from it and, ultimately, our society will be 

benefited as well. So we must work for our family, for our society, for our dharma, and 

by engaging in these types of activities all the time, our mind will become pure. 

     The ideal man in the Bhagvad Gita is depicted as a virtuous man. He is 

incorporated with the virtues of truthfulness, contentment, temperance, wisdom, humility, 

purity, equanimity, compassion, charity, perfect tranquility of mind etc. He is a perfect 

man imbibing social values in a harmonious whole. Good action produces good results 

and evil begets nothing but evil. By performing good actions and social virtues a student 

becomes able to be good to others and society at large. Therefore, always act well and be 

rewarded. All dark clouds will vanish. Light will fill the heart and mind. It provides all 

that is needed to raise the consciousness of man to the highest possible level. In order to 

save mankind from moral and spiritual degradation resulting in the mad race of 

materialism, splitting of family ties, and destructive weapons, the Bhagvad Gita exhorts 

mankind to bring under control the evil tendencies inherent in Man, viz., lust, rage, greed, 

attachment and ego. These evils can be tamed by repetition of the name of God in holy 

congregation and with the grace of the Guru. 

   Both, the Adi Granth and Bhagvad Gita, favour to elimination of the distinction 

between the high caste and low caste, between rich and the poor and between the colour 

and creed because there is only one God and for Him all beings are equal. Respectable 

position has been given to women. The social exploitation has been condemned. The aim 

of education should be to build a special type of social order. Social relationships and 

transactions come to be characterized by the positive symptoms of warmth, mutual 

regard, sincerity, kindness, co-operation, supportiveness, benevolence and soon under 

such conditions, individual tendency for crime, cruelty, exploitation, enmity, violence and 

distraction etc., can be smothered. Social unity, fellow feeling and brotherhood are the 

necessary outcome of such a social system.  

             Education while attempting to inculcate the values of social justice through 

teaching should develop general social awareness that the problem of social 

reconstruction is a deeper and more complex than and what is required in this context is a 

systems approach i.e., realization of interconnectedness of preaching and action and the 

necessary implementation on the concrete plane what is preached.  
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6.0.4     Moral Development 

             All morality, according to one belief, is deemed to have originated from God, His 

Son, His Messenger and His Avtar.16 Revealed scriptures and great works are other 

important sources of dissemination of moral values. Morality is essential to bring beauty 

and harmony in life. Punishment is not based on whims, but it is the result of wrong 

actions only. One could enjoy life if one could ensure order in one’s activities. It is 

education for morality or character which impels man to utilize atomic energy for the 

betterment of humanity rather than for its destruction. It is the task of education to preach 

and practice morality as a faith and ideal, as morality is the greatest unifying force in life. 

The Adi Granth holds that the true education refines and strengthens our moral fiber and 

thus prevents us from being affected by the way-ward, fleeting passions and prejudices. 

Otherwise, it is far better to be an unlearned saint than to be a wicked, haughty, selfish, 

and self willed scholar. It is better to be an ignorant but virtuous man than to be a learned 

sinner. “A scholar sinner will not be spared, An unlettered saint will not be ensnared, A 

man will, by his actions and deeds, Be judged and known good and bad to be, play not the 

game of life in such a way, That in His presence you may find no place, The scholar as 

well as the unlettered soul, By their deeds will be judged in his court, The self-willed and 

braggadocio, will suffer agonizing blows.”17 

            Guru Nanak Dev wanted the people to be social and to earn honestly and 

also to help the needy. “To grab the right of others is as bad as beef to a Hindu and pork 

to Muslim”.
18
 The Adi Granth condemns all the lower, unethical, immoral and narrow 

values. It leads the masses towards the Absolute One i.e. God. The intention is that one 

should lead holy and pious life The highest object of human endeavour is the purity of 

life. This is attained by virtues like, mercy, temperance, charity, justice, honesty, 

contentment, self-control and selfless service. “If any learned educated person is engulfed 

by the love of worldly attachments, greed and egoism, he would be considered a fool.” 
19
 

         Great emphasis on the need to overcome evil impulses and vices like Kaam 

(concupiscence), Krodh ( Anger), Lobh( covetousness), Moh (attachment) and Ahankaar 

( pride) is required.  These passions are to be sublimated by virtues as the springs of 

                                                             
16 Gandhi, K.L.: Value Education, p. 7. 
17
 parhi-aa hovai gunahgaar taa omee saaDh na maaree-ai,  jayhaa ghaalay ghaalnaa tayvayho 
naa-o pachaaree-ai, … muhi chalai so agai maaree-ai, Adi Granth, p. 470. 

18 hak paraa-i-aa naankaa us soo-ar us gaa-ay, Ibid., p. 141. 
19
 parhi-aa moorakh aakhee-ai jis lab lobh aha

N
kaaraa, Ibid., p. 140. 
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action rather than torture or recourse to asceticism. Indeed, the spiritual aim involves 

realization of divine perfection, which may not be possible without being perfectly moral 

and truthful. Therefore, in this particular sense, moral aim is higher than even the spiritual 

aim as truthful living is higher than truth itself. Moral development is the very root of 

virtuous life. The real strength of moral education lies in moulding the self into moral 

conscious that spontaneously responds to all that is good and virtuous. Evolving and 

listening to the voice of true moral conscience and acting accordingly is Man’s greatest 

achievement as it leads not only to moral perfection and excellence but also to realization 

of truth. It teaches man that morality in action is more precious than mere good intention. 

         The Bhagvad Gita really believes in morals and holds that morals are 

essential for any individual and it directs the individual onto a right path. It teaches us 

moral values which enlighten our path in hard ship of life. Bhagvad Gita has divine power 

in it to effectively work on human beings to remove their weakness and generate courage, 

self confidence, devotion and patriotism to the practitioner. One can fasten the life 

journey toward the goals of a powerful nation where people enjoy peace and brotherhood 

by sharing their sorrows and joys with each other which creates a good understanding 

among them and benefits the society at large. 

       In our day to day life in this world, what we learn during our earlier days of 

education from the teachers is, "attaining complete knowledge." With the qualifications 

achieved, we become eligible to take up work to earn a living. But at this particular stage 

of earning the livelihood many of us just ignore the moral values which must be followed 

by every one of us. Life is not just attaining the knowledge the knowledge has to be used 

to gain morality and further it must be followed. It is only the light of moral vision that 

perverts thinking and if person lives his life following moral principles, there will be no 

narrow aims of pleasure of senses, anger, greed or malice etc. 

         Education should be moulded in such a way that morality should impel man 

to utilize atomic energy for the betterment of humanity rather than for its destruction. It is 

the sacred aim of education to preach and practice morality as a faith and ideal, as 

morality is a great unifying force in life. Moral development as an aim of education 

should be interpreted in its wider sense. It is considered not only as ethical maxims but a 

quality of all civilized conduct. The culture, social efficiency, discipline are moral traits. 

Moral virtues like truthfulness, sincerity, honesty, respect, and justice promote the social 

efficiency of the individual.  
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6.0.5 Emotional and Aesthetic Development 

                   For emotional and aesthetic development of the educand the Gurus emphasize 

the traditional study of music and literature. They emphasize the singing of God’s praise 

accompanied with music. Music is the soul of life and it is the soul of Sikh religion. Guru 

Nanak was a great poet and his poetry is rooted in the music. It abounds in poetical 

graces, lyrical beauties and epic sublimities. The musical recitations not only provide 

aesthetic enjoyment through literary and musical element but also hold before the 

common people the cherished ideals and traditions of the land. Guru Arjan Dev has 

written his Bani in fifteen ragas. He is the only Guru, who has used raga Jai Jai Wanti in 

his Bani. The Adi Granth has very wisely touched the emotions of human life to depict 

sorrow, sadness, love, pain, anger and rage in its repertoire, and felt the need of 

sublimation of emotions through education. Bhagvad Gita also exhorts us to have control 

over the negative emotions and emphasizes to train the mind with positive thoughts. 

Negative emotions or thoughts discourage our work and take away the courage of the 

people who want to make progress in life, Education should provide opportunities to 

generate positive emotions and aesthetic sense among the pupils and encourage them to 

express their feelings through drama art, music, creative writing and audio visual media.  

6.0.6.     Preparation for a Life of Action and Labour 

 The Adi Granth and the Bhagvad Gita call for a life of action and labour. They 

believe that Man can carve out his destiny through his own efforts. A man cannot get 

salvation, without adoption of Karm Yoga. The Karamyogi is the real enlightened person.  

A man devoid of creative action suffers all weakness of life.”
20
 Guru Nanak Dev while 

choosing his successor was not swayed by affinities of blood relationships. He discovered 

dignity of labour and hard work in Bhai Lehna and appointed him as his successor.  

   In the Adi Granth the theory of Karma has two directions. First, efforts of the 

individual are necessary for improving his own conditioned destiny. Man is responsible 

for his lot. He must not blame God for his destiny. He must think of the present and the 

future. Secondly, Karma, that is destiny can be changed by prayer and the grace of God. 

The improvement of Karma by grace is an essential principle of the Adi Granth. Guru 

Nanak Sahib says,” Karma is the cause of birth in this world, but salvation can be 
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 jah karnee tah pooree mat,  karnee baajhahu ghatay ghat, Ibid.,  p.25 
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obtained by His grace”
21
. When an individual learns to submit to His will, he ceases to 

worry about the fruit of the Karmas. He offers all his actions to Him the acts as the 

instrument of His will. According to Sikhism, all past Karmas may be erased through 

association with saints, and meditation on the “The name of God”.  The main problem for 

a man of action is how to get rid of the evil consequences of Karma as well as the 

disappointments in certain other consequencies which though ardently wished for do not 

turn out to be so. If our action is selfish it will generate vibrations of selfish reaction in 

others. The result is that the accumulated Karma of humanity as a whole will be a fund of 

stark and naked selfishness. Selfish action thus leads to disintegration. With the 

martyrdom of Guru Arjan Dev, a new value of action came to be included in the scheme 

of education. The training, brave and valiant soldiers, who, in the spirit of selfless fighters 

were able to defend their own lives and the honour of their community became the aim of 

their education. Guru Teg Bahadur himself adopted this aim. After getting this education 

he sacrificed his life against the coercive action of the Mughals. 

The Adi Granth holds that the honest labour uses the intellect, develops social 

qualities, makes individuals self dependent and takes them nearer God. The true path of 

life is known to those who earn their livelihood with hard labour and part with a tenth of 

their earnings in the service of the needy. True wisdom can be realized only through a life 

of action. “Wisdom cannot be sought through prattle, To describe its essence also is hard, 

verily those alone can gain wisdom, who through God’s grace, lead the very practiced life 

of Karam Yoga” 
22
 

             The Bhagvad Gita offers a beautiful synthesis of action and liberation or release. 

It is always better to do action rather than remain inactive. The Bhagvad Gita insists on 

the doctrine of Nishkama Karma. Nishkama is made of two Devnagri morphens. Nish 

means “Without” and Kama meaning “Benefits”.  So, Nishkama means “Without desire 

or disinterest”. The concept of duty for duty’s sake is closely related with NishKama 

Karma. The duty for duty’s sake doctrine means the performance of action without the 

hope for its fruit. We should not avoid actions but we should be detached from them The 

principle of Nishkama Karma does not teach us the renunciation of action but the 

renunciation of in action is its main theme. The continued performance of Nishkama 

                                                             
21 karmee aavai kaprhaa nadree mokh du-aar, Ibid.,  p. 2. 
22 gi-aan na galee-ee dhoodhee-ai kathnaa karrhaa saar, karam milai taa paa-ee-ai hor hikmat 

hukam khu-aar, Ibid., p. 465. 
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Krarma would naturally lead to the purification of mind. This represents a spiritual 

advance of very great significance. The fact is that this philosophy of action represents 

the dedication of the fruits of action and it is expected to lead a more exalted state which 

represents dedications of action itself. 

According to Bhagvad Gita, man’s duty is to do work without considering it in 

terms of its fruit. “Abandoning all attachments to the results of his activities, ever 

satisfied and independent, he performs no fruitive action, although engaged in all kinds of 

undertakings.
23
 “Not by merely abstaining from work can one achieve freedom from 

reaction, nor by renunciation alone can one attain perfection.”
24
. “A man who has control 

on his senses towards their subjects, this type of Karmyogi is the best in the world
25
”. 

According to Bhagvad Gita Karmas are very essential parts of human life. So man must 

do his duty and in this type of Karmas he finally gets the secret of God. “One, who sees 

inaction in action, and action in inaction, is intelligent among men, and he is in the 

transcendental position, although engaged in all sorts of activities”.
26
 Those who are 

engaged in this process are known to be without desire for personal sense gratification. 

The sense of eternal survivorship to the Lord makes one immune to all sorts of 

reactionary elements of work. 

             The man who has known himself and his potentialities and is confident of 

his ability gets above the petty consideration of mine and sees nobody on the basis of I-

thou identity and always works for the benefit of the others. The aim of education should 

be such that it should enable the child to perform his action in a right manner. 

             Aims of education should be modified in such a manner that education 

should become an instrument to encourage self- discovery, spiritual upliftment, social 

service, humility, fortitude, sincerity, equality, justice, peace, wisdom, duty towards 

parents, society and nation etc. among pupil. Such understanding should be both 

cognitive and based on experience and feelings. Value oriented education should enable 

                                                             
23

  tyaktvä karma-phaläsaìgaà  nitya-tåpto niräçrayaù  karmaëy 

abhipravåtto ’pi  naiva     kiïcit karoti saù , Bhagvad Gita, Chapter 

IV, Verse 20. 
24  na karmaëäm anärambhän naiñkarmyaà puruño ’çnute  na ca 

sannyasanäd eva  siddhià samadhigacchati, Ibid., Chapter  III, Verse  4. 
25
  yas tv indriyäëi manasä niyamyärabhate ’rjuna karmendriyaiù 

karma-yogam asaktaù sa viçiñyate, Ibid., Chapter  III, Verse  7. 
26  karmaëy akarma yaù paçyed akarmaëi ca karma yaù sa 

buddhimän manuñyeñu sa yuktaù kåtsna-karma-kåt , Ibid., Chapter  

IV, Verse  18. 
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pupils to become open and considerate in their thought and behavior and rise above 

prejudice based on religion, language, caste or sex. It should develop their creative 

faculty, refine their aesthetic responsibility, quicken their imagination and broaden their 

vision. Value oriented education should help the students to understand and appreciate 

themselves and continuously strive for their inner development and thus moving towards 

the goal of self realization.  

6.1.0    CURRICULUM 

  The curriculum for value oriented education should be formulated by 

taking into account the religious Scriptures like Adi Granth, Bhagvad Gita, Quran etc. as 

they are the store house of values.  Value inculcation like all learning needs to take place 

at three levels, cognitive, affective and conative. Value education must help in the 

cognition of the need and importance for human values in one’s life. Proper 

understanding leads to appreciation which in turn helps students reflect and act upon 

values. Values need to be understood, experienced, felt and acted upon. True absorption 

of values takes place only when they are cognized, appreciated, internalized and 

practiced. The present Indian education system especially its curriculum reflects only 

borrowed ideologies on which it is formulated. The natural values are neglected behind. 

Our curriculum should reflect value orientation. Even various commissions and 

committees recommended value oriented education at all levels. The curriculum must 

provide enough opportunity for students to acquire knowledge. The attitudes, emotions, 

feelings and motives of the pupils must be taken as important parameters to be 

considered. The most important aspect of value development consists in the building and 

strengthening of positive sentiments for the people and also for ideals. Education should 

prepare the individual for participating in and promoting values in social life. While 

planning the curriculum, values must be kept in view all the times. It must promote the 

values of democracy, egalitarianism, social justice and secularism. It must emphasise high 

performance and excellence. As a mechanism of socialization, it should prepare 

generations with new design for living. It must promote the quality of life. In return the 

students will develop reviewed confidence. There must be commitment in inculcating 

values. Education must lead to consistent growth of personality, steady development of 

character and qualitative improvement of life. A trained mind has the capacity to draw 
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spiritual nourishment from every experience. The school curriculum has to include certain 

components that communicate essential values in their totality. Every teacher has to be a 

teacher of values. Every activity, unit and interaction must be examined from the view 

point of value identification, inculcation and reinforcement and then deciding appropriate 

strategy for a balanced and judicious implementation.  The value oriented education 

should be introduced from an early stage. The study of value oriented education in 

schools should be approached in different ways according to the age and circumstances of 

the pupils and the particular situations of schools and the education systems. The 

emphasis in teaching and learning in a value oriented education system should be 

positive. The consciousness of values must permeate the whole curriculum and 

programme of activities in the campus. 

      The curriculum should target the development of heart and intellect. For 

the development of spirit, the philosophy of ‘Naam’ has been emphasized. The indirect 

implications of the type of education are that higher emphasis should be upon language, 

philosophy, sociology, and ethics. In order to emphasise spiritual education Guru Nanak 

advocated God oriented education,. Which can take place with the grace of the Almighty. 

“Without the True Guru, there is no other physician. For, he alone abideth in God, 

detached and stainless, and when one meeteth the Guru, one is rid of one’s evil, and one 

Reflecteth on the Lord’s wisdom.”
27
 The aim of human life is Union with God and this 

also can be achieved through His ‘Naam’. Morality was an important part of the 

curriculum for living a truthful and worldly life. He has given due importance to worldly 

life time and again and said, “The unstuck Music sings in one’s mind and one abideth in 

one’s self, and, Imbues with Naam , he is detached even while attached.”
28
 The Adi 

Granth holds that curriculum for the students be such that it should encourage truthful 

living, humility, peace, contentment, self-control, wisdom, courage, purity, patience, 

hardwork etc. “They who know the Truth, contemplate the True One and themselves 

become true. Nanak, they who enshrine the True Naam in the mind, they are not 

separated (from the Lord), and are never in sorrow.”
29
 

                                                             
27 satgur baajhahu vaid na ko-ee, aapay aap niranjan so-ee,  satgur mili-ai marai mandaa hovai gi-

aan beechaaree jee-o, Adi Granth, p. 1016. 
28 anhad vaajai nij ghar vaasaa, naam ratay ghar maahi udaasaa,  Ibid, p. 161. 
29 jinee sach jaataa say sachay ho-ay an-din sach Dhi-aa-in, naanak sach naam jin hirdai vasi-aa 

naa veechhurh dukh paa-in, Ibid., p. 769. 
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  Bhagvad Gita also stresses, “Humility, modesty, non-injury, forbearance, 

uprightness, service of the teacher, cleanliness, steadfastness, self-control; 
30
Dispassion 

toward the objects of the senses, and also absence of egoism; perception of evil in birth, 

death, old age, sickness and pain.
31
 Constancy in self-knowledge, perception of the end of 

the knowledge of Truth; this is declared to be knowledge, and what is opposed to it is 

ignorance.
32
 Curriculum should encourage spiritual education based on moral and social 

values. We should be tolerant and continue our progress with determination. It should 

lead to the all round development of the child’s personality. It should be full of ideas, 

knowledge and wisdom. One should work for the humanity and shun crookedness and 

perform noble deeds, develop intellect and purify mind. Education should develop an 

ideal man.  

       Curriculum should imbibe such topics and lessons which would be able to 

generate values among students. Value oriented education should be built into the whole 

curriculum i.e. both the Elementary stage and the Secondary stage. 

 6.1.1          Curriculum at Elementary Stage 

              From the child’s early years value oriented education is both practicable 

as well as necessary. The major objective at the pre-school and early elementary stage is 

to give such education to the young child as to inculcate in him all the desirable values 

and help him develop into a wholesome personality. Since there is no need for a set 

syllabus at the pre-school level, the ethical and social values can be inculcated through 

the daily activities of the pre-school. At this stage, speech becomes an important tool for 

group interactions and for sharing experiences. This is the time when concepts of right 

and wrong and new standards of morality take shape. Once these concepts are 

internalized they can be applied to a broader variety of situations. Children at the 

elementary stage enjoy all sorts of activities which become a source of joy for them and 

they look forward to performing  them. When we prepare a programme for the students of 

this age group we must take care of their developmental characteristics into account. An 

                                                             
30  tamas tv ajïäna-jaà viddhi mohanaà sarva-dehinäm pramädälasya-

nidräbhis  tan    nibadhnäti bhärata, Bhagvad Gita, Chapter XIV, Verse 8. 
31 sattvaà sukhe saïjayati rajaù karmaëi bhärata jïänam ävåtya tu 

tamaù pramäde saïjayaty uta, Ibid.,  Chapter  XIV, Verse 9. 
32
 lobhaù pravåttir ärambhaù karmaëäm açamaù spåhä rajasy etäni 

jäyante vivåddhe bharatarñabha Ibid., Chapter  XIV, Verse 12. 
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important aim of education is to develop positive attitudes and values in children while 

kids are young. The present curriculum deprives children of opportunities of learning in a 

collaborative, reflective manner that would have at least he loped them acquire basic 

social skills.  

        No doubt efforts have been made to make curriculum and books as child 

friendly as possible and to follow a child centered, activity based approach. But values 

which form the basis of a child’s personality have not been properly introduced. In the 

elementary stage, the major subject areas relevant to values are languages and 

environment education. Values should be thought through stories, parable, religion and 

sayings of great people and their lives. Right from the start, children should be taught 

about the founders of the great religions of the world. Visits to temples, gurdwaras, 

mosques and churches should be made etc.  Though value education should not form a 

subject of study or examination at elementary stage, it should be judicially integrated into 

all the subjects of study, activities and programmes so that the desired objective can be 

achieved during morning assembly, field trips, cultural functions and in public places and 

in and outside the schools and should linger long after leaving school. 

        Through the environmental education lessons which involve sciences and 

social studies values of democracy, socialism, justice, equality, sacrifice, cleanliness and 

national integration, peace, service, duty, etc. can be inculcated in the children. While 

teaching these lessons stress can be laid on developing an understanding of and 

appreciation of India’s cultural heritage, its composite nature, richness as well variety and 

diversity.  We should also emphasise that in spite of all this diversity and variety, we all 

are human having mutual understanding among us. Through this subject selflessness, 

cooperative spirit, respect for one’s own property and that of others, civic duties, spirit of 

sharing, provisions to promote dignity and justice, patriotism, international 

understanding, protection of environment, propagation of value philosophy can be done.  

        The language classes can be effectively used to develop in the children the 

ability to communicate clearly their ideas, opinions, and arguments concerning the issues 

at hand. Fairy tales and folk tales from around the world that seek to understand the 

theme of positive human behaviour such as courage, justice, kindness, unity, service, 

truth, humility, non-violence, self-realization should be introduced. The teacher can help 

children to adopt the attitude of acceptance of other children from different castes, colour 

and creeds and be patient, and tolerant of difference of opinion, belief and customs. 
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Lessons, essays and poems should use refined language and incorporate courtesy, purity 

(both external and internal), respect for elders, sacrifice, wisdom, truth, honesty, 

contentment, self-control, faith, hard work, charity, duty, patience etc. among students in 

direct or indirect manner.  

6.1.2       Curriculum at Secondary Stage 

 The organization, spirit and atmosphere of the school are essential 

components of education for value oriented education at the secondary level. The values 

should ideally be reflected in all the daily operations of school life, in the relations 

between teacher and pupils as well as amongst members of each group. In the secondary 

school curriculum, the investigator has found that almost every subject in the curriculum 

has something to contribute to the sum and substance of knowledge and experience. But 

literature, history and civics offer more help in transaction of values.  

 In language classes, the teacher can present some pre-selected poems and 

then ask the students to write poems or essays in which they depict certain vices, evils 

and virtues in society and to highlight the fact that men and women are equal and women 

have a right to get equal status in society. Lessons, poetry, essays, novels and one act 

plays should incorporate moral, spiritual, intellectual, emotional, aesthetic values and 

dignity of labour and hard work. Emphasis should be made on discriminating right and 

wrong, good and bad, study of the lives and teachings of great teacher of the world like 

Krishna, Buddha, Guru Nanak, Gandhi, Vivekananda etc. Stories from Ramayana, 

Mahabharta, Purana, Bhagvad Gita, war and peace, incidents that shaped great men, 

truthfulness, devotion to God, self-control, self-realization, renunciation, detachment, 

courage, service, duty non-violence through the teachings of Mahavira, Buddha and 

Gandhi etc. should be introduced. 

 Social studies help the students to analyze the contemporary scene in the 

light of past events and trends to anticipate to some extent, the course of development in 

international relations. In the secondary stage values can be taught in the context and 

understanding of the areas such as The United Nations, The World today, East-West 

problems, Armaments, Events and personalities in  national and international affairs. 

Studies of different countries, their families and societies, economic, political and cultural 

interdependence, family life, school, community, country and state, The history and civics 
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classes should cover the topics as the glorious past, the present situation, patriotism, 

sacrifice, unity in diversity, equality, growth of culture and civilization with reference to 

ethics, life history of saints who have experienced God like Sri Ramalinga Vallalur, 

Appar, Andal and others, discussion of moral, immoral and non- moral acts and what 

makes an act moral, concept of citizenship, what it means to be citizen of the world, basic 

human values, duties, relevance and significance of relief work during famine, floods, 

wars, earthquakes, tsunamis  and other natural or manmade disasters. 

6.2.0.    CO-CURRICULAR ACTIVITIES 

                    The curricular and co-curricular activities should be organized in schools in 

such a manner that real experience of values can be showcased to the children.  

       Co-curricular activities would comprise group and individual activities, 

teamwork, working with others etc. Field activities like National Integration Camps, The 

National Social Service, N.C.C., Games and sports, social work lead towards the attitude 

of patience, tolerance, humility, unity, equality, self-control and service to humanity. 

They can pick up some social, moral and cultural values of life. 

       Simple and interesting stories about the lives and teachings of prophets, saints 

and sacred texts of different religions could generate virtues like contentment, self 

realization, sacrifice, courage, purity, faith and renunciation. 

                    Songs, skits, dramas can be organized in the institutions on themes related to 

various values of life. By participating in such activities student can develop and adopt 

positive attitude toward them and towards society. Inspiring dialogues, poems and 

material from religious scriptures could form important part of value oriented education.  

         By organizing art and painting competitions and exhibitions students of 

different schools and age groups can be invited which would generate the feeling of 

compassion, humility, unity and tolerance etc.  

         Activities like wall newspapers, posters on current social events, displays of 

various problems of society, writing competitions can inculcate values among students.  

         We cannot ignore the powerful role sports play in molding the children of 

this nation. Most kids are involved in some kind or the other of recreational sport or after 

school activity.  
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1. Such activities create and implement a guiding sports philosophy that promotes core 

ethical value (respect, caring, compassion, cooperation, and fairplay).   

2. Balance the drive to win with the programs defined core values.  

3. Create a positive environment for kids with respect to the individuals and their 

differences.  

4. Link lessons like self-discipline and perseverance to academic success and personal 

goals.  

      Declamation contests related to social, moral, aesthetic and spiritual value of 

life should be organized in the institution.  Interactive participation by speakers from the 

audience and the main speakers can enliven the program and achieve its goals. Different 

institutions should be encouraged to participate in these contests. 

    Celebration of the birthdays of freedom fighters, saints, great persons, and 

international days like Human Rights Day, World Peace Day, and World Health Day will 

help in inculcating in noble values. Yoga and meditation would play a great role in 

achieving values like self control, self realization, self discipline, renunciation, 

detachment, patience, contentment among students. 

                 The erosion of values has led to the spread of callous selfishness, unlimited 

greed, bribery, corruption, violence, injustice, and crisis of character. Only value oriented 

education can promote individual and social welfare, love, peace, justice, equality, 

goodwill and understanding. The content of value education can be viewed from 

individual point as well as social point, to make the human being a good person, and to 

make the society a good society. The national aspirations and goals of education must 

permeate through the curriculum, co-curriculum and the school atmosphere. The 

curricula, the textbooks, the teachers, the facilities available in the institution, and the 

environment of the institution from the point of values- would determine the status in 

respect of knowledge and values of those who come out of the system. 

6.3.0              METHODOLOGY AND VALUE ORIENTED EDUCATION 

 Although the contributors of the Adi Granth and the Bhagvad Gita were 

not classroom teachers but they were great teachers of mankind nevertheless. They 
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convinced the people by giving examples and made them understand the essence behind 

things, rather to follow them blindly. The Adi Granth and the Bhagvad Gita’s methods of 

teaching were informal, traditional and indirect though its contributors were very clear 

and formal about what they wanted to impart to their followers. They defined the things 

in simple words so that common man could also understand their message. Guru Nanak 

himself refused to wear sacred thread (Janaeu), but explained the definition of true Janeau 

which he wanted to wear. “Make Mercy thy cotton, contentment thy thread, continence its 

knot, truth its twist, that would make a Janeau for the soul. If thou have it O Brahman, 

then put it upon me.”
33
 

By explaining the real meanings, Nanak gave novelty to the words and thought. 

There are three levels of teachings and learning process i.e. memory, understanding and 

reflect on. Guru Nanak gave less importance to memory level and more importance to 

understanding and reflective levels of learning. Out of these two, again he gave primary 

importance to reflective level. He said, “Not through studying, but through understanding, 

the Lord’s secret is found”.
34
 

  In the Adi Granth and the Bhagvad Gita the relationship between the teacher and 

the student is democratic. They never impose their ideas upon them, but gave suggestions 

and made them understand their point of view. Virtues are taught by giving simple 

examples and using agrarian technology. They used various methods to educate the 

masses  in only one direction viz  development of divinity in man so as to help him to 

realize the truth and follow the path of truthful living to seek divine perfection in the 

cosmos. The best way to transfer the values is through practice, action rather than 

precepts or verbal discourses. It develops the skill of critical thinking and ability to 

enquire into the benefits underlying the issues of value oriented education. In addition to 

acquiring the skills to foster critical thinking. Teachers would need to learn numerous 

methods thought to be critical in teachings of values. Numerous strategies /methods are 

discussed below. 

 

 

                                                             
33
da-i-aa kapaah santokh soot jat gandhee sat vat, ayhu janay-oo jee-a kaa ha-ee ta paaday 

ghat, Adi Granth, p. 471. 
34 parhi-ai naahee bhayd bujhi-ai paavnaa  Ibid., p. 148. 
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6.3.1  Role Reversal 

                    Students generally take pleasure in playing the role of other person. This 

technique is basically a socio-dramatic technique. It provides an ideal setting for 

highlighting values. The learner is, thereby, involved in a more realistic situation than 

simple discussion. He or she is able to get the feel of how they are behaving and why they 

behave in those ways. The situation may be contrived or it may develop informally. For 

example, for giving the learner an understanding of how a child who has some physical 

handicap or a child with limited financial resources at home feels, the teacher may evolve 

certain themes concentrating around such learners and ask them without any limitations to 

take on their roles and interact. For example acting as a blind man (after getting blindfold) 

and keeping the blindfolds for the whole day will open the eyes about the sightless people 

and generate the required attitudinal response. And kids enjoy such role playing. Learners 

will then learn values like ‘dignity of individuals’ in their own right, non-discrimination, 

equality, humility, patience and service etc. An imaginative and creative teacher can deal 

with attitudes and prejudices in a meaningful manner, involving the learners not merely at 

intellectual level but also tapping their emotional resources.  

6.3.2 Project Method 

 The project method is an effective activity method. The essence of the 

method is to carry out a useful task in a group in which all the students work co-

operatively. This method was developed and given a concrete shape by William Head 

Kilpatrick of University of Columbia. 

 Projects are the independent investigation of topics by students over an 

extended period, ending in a final product. They are useful for teaching values because 

they help students to see links between separate subjects and between their school studies 

and the outside world. While working on project students develop independent thinking 

and working habits. Project work develops fellow feeling and unity, hardworking, duties, 

tolerance, sacrifice among members of a group. Students are allowed to take control of 

their own learning with the guidance of the teachers. Teachers create opportunities for the 

students to interact with each other and with diverse people in the community outside the 

school. It gives students practice in presenting and defending their own findings and 

opinion in public which promote values. 
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6.3.3       Story Telling Method 

  Story telling is an art which enables the teacher to come very close to the 

heart of the students and thereby attract their attention. This art of story telling aims at 

presenting to the pupils, through the medium of speech, clear, vivid, interesting, ordered 

sequences of events, in such a way that their minds reconstruct these happenings and they 

live in imagination through the experiences recounted either as spectators or possibly as 

participators. Story telling helps in enhancing the interest of the students in value oriented 

education. It goes a long way in firing the imagination of the students. It can be helpful in 

developing in the student traits of character such as charity, sacrifice, renunciation, self 

control, wisdom, peace, service, courage, purity, contentment, truthfulness, justice, 

humanity, etc. Suitable stories for the age of the students should be selected. The stories 

should be short easy to understand. The teacher must know well the story that he wants to 

narrate. If he stops in the middle, it will detract from the narrative. The language 

employed in telling a story should be very simple and easy. A child is most alive to 

moving things-engines, boats, horses and wagons, animals, boys and girls in action. Since 

the young child’s own activities and experiences are the most interesting to him, the 

initial stories should be about experiences familiar to children. The story must have an 

aim besides mere enjoyment. The teacher must keep in mind the aim while narrating a 

story. Its most effective way of bringing out all the aspects i.e. cultural, social, religious 

and political. 

6.3.4          Discussion Method 

             Discussion involves the exchange of ideas between pupils. Discussion, 

whether it is formal or informal, large group or small group, can be effective teaching 

strategy which promotes the sharing of information, ideas and students involvement. A 

discussion can serve a variety of functions such as identifying the problem, sharing 

experiences, testing ideas, formulating hypotheses, solving problems and exploring 

controversial subject matter. Discussions are a good way for the teacher and students to 

discover what their attitudes are about value related issues. In order to have an open 

discussion, it is important to have an atmosphere of unity, equality and mutual respect in 

the classroom. 
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          The teacher should create such an atmosphere in the class that every student 

is encouraged to participate in the discussion and express their view points truly and 

frankly. After reading each chapter, values imbibed in it should be elicited from the 

students. It will generate more interest in them for value orientation. 

6.3.5     Debates 

           Declamation contests should be organized in the institution on themes 

related to social, moral, intellectual, aesthetic and spiritual values of life. Participation in 

the contest by way of speakers and also by way of audience will have a good impact. 

Different institutions should be encouraged to participate in theses contests.  

6.3.6   Talking Circle 

         The talking circle or ‘heart sharing’ is known as the talking stick. Students 

sit in a circle or in a number of smaller circles of 10-15 (rather than in rows) facing the 

teacher. Everyone is provided an opportunity to speak uninterrupted. An object such as 

stone or a piece of wood can be passed from student to student to signify that the person 

with the object has the floor. The main purpose of heart sharing is to provide each 

member an opportunity to say what is in his heart with the full attention of everyone in 

the group. 

         A talking circle can be used as a strategy for providing structured time for 

students to share their feelings, hopes, concerns and appreciations, to discuss a particular 

issue or problems of values. It is useful in a situation when there is no right or wrong 

answers and the major purpose of the talking circle is to provide opportunity for students 

to share their feelings. Talking circle is also used to create a safe and positive 

environment in which students can fearlessly express their point of view. 

6.3.7     Brain Storming 

       Brain storming is a strategy to generate ideas and set the ball rolling. The 

major purpose is to stimulate thinking and bring out a range of ideas. This strategy can be 

effectively used in generating possible solutions to a problem with respect to values. 

Students are encouraged to come up with creative, exciting and radical ideas without fear 

of criticism or evaluation. Teachers can motivate the students to write short stories, 
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poems, write ups, articles on various values and find out the causes for erosion of values. 

Students provide as many ideas as possible on the ways to learn the values. Brain 

storming could be a valuable strategy as an introductory activity in studying value 

oriented education. 

6.3.8     Pictures 

   Pictures provide an environment of reality. They can be extremely effective for 

showing students how we all see things differently. Students are asked to write down all 

the possible questions and their answers relevant to the pictures shown to them. Teachers 

will display all the pictures, questions and answers and make further comments where 

necessary. Pictures are of different kind such as picture post cards, pictures made on 

charts or posted on charts, text books and reference book pictures, picture diagram. 

Students by their nature are picture minded. This love of students for visuals can be 

capitalized for the teaching of values. Pictures help students to understand that values are 

concerned with life. Pictures simplify the abstractions and help to create and maintain 

interest. 

6.3.8       Drawing 

      A drawing is highly simplified as the most essential elements are shown. 

Drawings can be used to develop observation and cooperation skills, imagination, 

feelings of empathy for people in the pictures, or to get to know the other members of the 

class. Drawing is useful when teaching values because the work of the class can be 

exhibited in the school to present values in art form to other students. 

6.3.9        Cartoons 

A cartoon does not present the reality directly; it is a metaphorical presentation of 

reality. The cartoonist depends on humor, satire and mockery for the presentation of his 

ideas. A cartoon makes strong appeal to the emotions and thus enhances learning. 

Cartoons have powerful influence on young people. They can be used in the classroom in 

many different ways. Stories developed through cartoons can be used as a way to 

communicate various values. 
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6.3.10      Personal example  

 

Inculcation of human values among students takes place primarily through 

emulation of the personal examples set by the Principal and teachers of their school. 

Students do not act so much on the verbal advice tendered by them as they imitate their 

actions. If the teachers have to make a positive impact on students, they have to become 

role models.  

 

6.3.11     Verbal advice 

 

This does not mean that the Principal and teachers can afford to make loose 

statements, hoping that no one will take notice. If a teacher is truthful, honest and an 

idealist and is happy about it, he transmits his enthusiasm. If a teacher flouts all the rules 

and sheepishly admits to his class that values are bookish concepts, which do not work in 

“real” life that cynicism also percolates. 

 

6.3.12      Slogans 

 

At the entrance of the school, the school motto should be prominently displayed. 

The motto should be fully explained in the school prospectus as also in the main lobby. 

Suitable sayings and quotations should be culled out from the world religions and from 

the speeches and writings of great men and women who have made a mark in the world. 

These could focus on simple values like punctuality, courtesy, patience, perseverance, 

compassion, love, and respect for elders, patriotism, faith, truth, righteous conduct, non-

violence, peace and facing adversity with a smile.  

 

6.3.13    Morning Assembly 

             The morning assembly should be fully utilized for inculcation of values. 

This can be achieved through the following activities:  

� There should be silent sitting or meditation for a few minutes. Even two minutes 

are enough. Students should be instructed on the methodology of meditation. 

Options should be provided, so that no one carries the impression that the 
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meditational practice of a particular faith is being imposed. Students may 

concentrate in order to watch the mind or make it empty of thought or visualize a 

pleasant scenery or focus on their chosen personal example and so on.  

� Yogasana can follow; qualified yoga teachers should do these, so that they do not 

lead to problems. The benefit expected from each asana should be explained as it 

leads towards peace, self-control, self-realization etc.  

� There should be community singing of songs and bhajans. These should be chosen 

carefully. The subject matter should be edifying, patriotic, based on harmony 

among different faiths, the essential unity of all religions. 

� Moral and spiritual talks by students, teachers, outside guest teachers, including 

the clergy and laity, should be encouraged. Lecturers should be chosen carefully. 

They should speak about human values that are common to all the world faiths. 

They should not run down people belonging to other faithsand ideologies. They 

should not emphasize their differences nor dilate on their past conflicts and wars. 

They should not seek to convert the children to a faith other than their own. They 

should try to make a Muslim a better Muslim, a Christian a better Christian, a 

Buddhist a better Buddhist and a Hindu a better Hindu.  

� “A thought for today” should be chosen by a group of faculty members. It should 

be morally elevating and spiritually uplifting. A teacher and a student should 

elaborate the meaning and ramifications of the thought, so that the idea sinks into 

the subconscious mind of the students.  

� The students should be given one minute at the end for a bit of self – appraisal and 

introspection. They can quickly recapitulate mentally as to what they did or did 

not do during the previous day. Such periodic ‘self – audit’ is invaluable for 

keeping to the straight and narrow path.  

6.3.14   Classroom transactions             

Each class should start with the teacher talking about a particular value. He/she 

can make it interesting by narrating a story that illustrates that particular value. There 

should be an attempt to integrate the teaching of values with subject matter at hand.  
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6.3.15   Social Service 

 It has to be made clear to the students that this life has been given by God so that 

we are able to serve others who are not as fortunate as us. The school should implement 

the National Service Scheme in all seriousness. Meaningful projects should be taken up. 

These can be of various types: 

� The students can go to a neighboring slum area and help the residents in 

cleaning up their surroundings. They can share their knowledge about how 

to avoid littering, garbage disposal, personal hygiene, etc. 

� They can be asked to visit a nearby hospital, home for the aged, institution 

for physically and mentally challenged people, so as to share their life 

experience and lend a helping hand by giving them food packets, sweets, 

clothes or celebrating festivals in their company or writing letters for them 

or relieving their tedium by reading out stories to them. 

� They can be asked to look after the cleanliness, maintenance and upkeep of 

the school premises or residential hostel. 

� They may be encouraged to plant trees in the school or hostel area. 

� They may be entrusted with the responsibility of running institutions like 

the school canteen, first aid center, dispensary, bookshop, provision store 

etc. 

� The school should be quick to send a group of students whenever there is a 

natural calamity like drought, flood, fire or earthquake, with permission 

from some competent authority. 

�   Adult education or teaching of servants or children belonging to poor 

families is another fertile area. Students can feel enormously fulfilled if 

they are able to make even one person literate. 

6.3.15    Spiritual diary 

     Maintenance of a spiritual diary by each student should be encouraged. They 

should be instructed in the art of writing the details of their good and bad habits and 

actions, so that they are enabled to work on strengthening their good points and 

conquering their vices through strenuous effort. 
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6.3.16  Suggestion box 

    Students should be allowed to ventilate their suggestions and grievances and 

put the same in a suggestion box. Serious consideration should be accorded to their 

suggestions and proposals. 

6.3.17 Dealing with negative elements 

The attempt should be to deal with negativity of some students and their activities 

in a reformatory spirit, rather than resorting to punitive measures straightaway. 

Punishment should be the last option. Identifying the ringleaders and tackling them on a 

one-to-one basis should control rowdyism. Objectionable writing on walls and toilets 

should be erased, without showing much overt reaction. 

6.4.0        ROLE OF TEACHER 

 The teachers have always been valued in the society as major agents in 

individual and social development. In any system of education, the teacher is the pivotal 

factor. No educational edifice can be raised or maintained without the strength and help 

of the teacher. The impact of the teacher goes far deeper in effect than any educational 

programme howsoever thoughtfully designed. The teacher is the beacon light who shows 

the right path to the disciple.  

 Both, the Adi Granth and the Bhagvad Gita hold that men may read a 

thousand books and may visit holy places. He may acquire the knowledge of the whole 

world. All this, neither enlightens his mind nor makes him virtuous. The only solution to 

purify oneself lies in accepting the Guru’s guidance and support. “The self minded 

persons can never rid themselves of this filth without the Guru’s grace, in spite of 

repeating God’s name in sheer ego.”
35
 

 The Guru is the embodiment of wisdom and is the only means to ultimate 

knowledge which is identical with ultimate being. He communicates truth, purity, 

happiness, honesty, peace and ethics to pupils. According to Guru Teg Bahadur the real 

aim of the Guru is to awaken divine consciousness in the pupils. Self- realization being 

the aim of education, he is to lead the pupils from darkness to light, from humanity to 

divinity and from untruth to truth. “With the help of the true teacher one can realize that 

in this age of Kal Yug, salvation can be attained by reciting only Lord’s True name. Ego 

                                                             
35 parhi-ai mail na utrai poochhahu gi-aanee-aa jaa-ay, man mayray gur saran aavai taa nirmal ho-

ay, Adi Granth, p. 39. 
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is vanished and he sees God everywhere. The true teacher gives the treasure of the Nam 

to his disciples.” 
36
 

 He teaches them the dignity of labour and to earn their living with honest 

labour. A rightly educated person gets honour in society. He helps the pupil to inculcate 

various virtues in life which develop his personality. Teacher promotes social and civic 

virtues. “Guru’s true knowledge dispels darkness of ignorance which is root of all evils 

and vices.” 
37
 

In the Bhagvad Gita Lord Krishna as a true teacher infuses in his disciple, self 

confidence courage and fearlessness to enable him to fight the battle of life heroically. It 

is through the grace of the Guru that the spiritual wisdom ( Vedas), the divine music  

(Nadas) and divine union (Yoga) are revealed to the disciple. His function is to unite the 

human soul with the Infinite soul. The true teacher helps the disciple to overcome his 

weaknesses, vices and become morally strong. Imparting knowledge (Jnana), repeating 

the Lord’s name (Japa), concentration on God     (Dyyan) work without attachment 

(Nishkama Karma) are the duties of the teacher to impart. All good efforts lead towards 

service of the God. Even God engages in work, great men follow God and other men will 

follow great men, in short, example is better than precept. Teachers work for the welfare 

of the world, surely an ideal that should appeal to the modern mind.  

6.4.1         Pre -Service Teacher Education 

 To introduce values oriented education in the curriculum at all levels of the 

school, we will first of all have to re-educate our primary and secondary school teachers 

so that they can efficiently educate their students later on. Teacher education curriculum 

intends to inculcate values like tolerance, contentment, humility, self-realization, self-

control, equality, wisdom, purity, living together etc. The whole teacher education 

curriculum needs re-thinking. It should compulsorily train teachers to practice integrated 

value-based education approach in transacting a lesson. This may require inclusion of a 

paper on value education and the techniques of value education in various 

disciplines/methods. It is also necessary to sensitize teacher educators about the issues 

and concerns regarding the same.  

                                                             
36 kal mai mukat naam tay paavat gur yeh bhayd bataavai, kaho naanak so-ee nar garoo-aa jo 

parabh  kay gun gaavai, Ibid., p. 831. 
37
  ji-o anDhayrai deepak baalee-ai ti-o gur gi-aan agi-aan tajaa-ay, Ibid., p. 39. 
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   To make the teacher trainees aware of values and their significance in life they 

should be imparted education not only theoretically but also by organizing co-curricular 

activities. Passages and episodes from biographies and autobiographies, panel 

discussions, symposia, workshops, seminars, preparation of scrap books, slides, film 

strips provide opportunities to future teachers to embody progressively higher and noble 

values. The teacher educators should ensure that the teacher trainees gradually begin to 

become aware of their deeper self and that with this growing awareness they become able 

to harmonize and resolve their inner conflicts.  

   All governments should be encouraged to develop and implement laws and 

policies which enable values in education to be an integral component of teacher 

education, professional development and student learning experiences. Education in 

human values, peace and international understanding should be taught across the entire 

teacher education curriculum. In order to implement the above, a voluntary network of 

educators sharing the educational goal of human excellence should be established for 

educators to exchange ideas and experiences and promote value education. 

The initial training of teachers should prepare them for their future contribution of 

teaching value oriented education in their schools. Future teachers should be encouraged 

to take interest in national and world affairs. They should have the chance of studying 

value system in a foreign country or in a different environment. Abilities should be 

developed to organize co-curricular activities centering round values because such 

activities play a very important role in inculcation of values among students.  

6.4.2 In-Service Teacher Education  

 In-service education and training are important in professional updating of 

teachers due to new advances in knowledge and information technology. Teachers should 

be given the opportunity, to update their knowledge through in service training. In service 

education should include participatory activities in which teachers explore their own 

values and attitudes about value oriented education.  

  All the teachers should be oriented to inculcation of values through value 

integrated approach to education. They should be trained in communicating value 

oriented education in their day to day class room teaching. Teachers should be 

encouraged to utilize role-playing brain storming, discussion and story-telling methods of 
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teaching for the awareness of the value oriented education. There are occasions when 

children express wild impulses and passions, and often they are in revolt. Children have 

their own daily battles of loyalties and friendship, and there are moments of desperate 

depression and of violent enthusiasm. There are occasions when children get vexed, 

become sulky and go on strike. All these occasions are occasions for value-oriented 

remedial action and re-education. With patience and perservance, the teacher can utilize 

all these occasions to show the truth and light and to awaken among the children the right 

sense and the right direction of true progress. 

 Refresher courses being organized by University Grant Commission-Academic 

Staff Colleges (UGC-ASC) in the country on value oriented education can be of good 

help in spreading and dissemination of value oriented education awareness among 

teachers and teacher-educators. Like Macaulay’s downward filtration Theory this 

awareness will penetrate the grass root level. 

For the successful implementation of the value oriented education, the teachers 

should develop competencies such as identifying value related content from text-books, 

developing international brotherhood, peace and harmony, to take initiative to remove 

disparities and develop feelings of tolerance and mutual respect in both national and 

international perspectives.  

In the pursuit and promotion of values, the teacher has the most vital role to play, 

it is the teacher who is the guide, friend and philosopher and is the first to interact with 

children after the parents. Teachers with vision, dealing with curricular subjects such as 

languages, science, social science, music, art work experience and co-curricular activities 

such as NCC, Scouts and Guides, Red Cross, field trips, sports and games can develop 

suitable strategies and methods which would enable proper transmission of values. 

Teachers to be functional as vehicles of values must themselves be ‘Carriers of Values’. It 

has been remarked by a great thinker that if a teacher is devoid of values, it is better for 

him to take to shop keeping. Gandhi observed, “The secret of teaching values is to inspire 

and kindle the quest among the students by means for one’s own example of character 

and mastery of knowledge. It is by embodying values within themselves that the teachers 

can really radiate values to their students.”
38
 Value oriented education is imperative for 

the overall development of personality of the human beings in the right perspective. So, 

the value oriented education should be made part of pre-service and in-service programs 

                                                             
38
 Chand, Jagdish : Value Education, p. 110. 
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to meet the present requirements. The existing population of teachers and school 

administrators must be trained in the techniques and practice of integrated value-based 

education through such programs. 

6.5.0      DISCIPLINE  

        No intellectual, moral, social and spiritual progress is possible without 

conscious endeavor on the part of the educand. It is possible only when one leads an 

ordered and disciplined life. Discipline can be defined as maintenance of order among 

scholars. Discipline is also necessary for academic development and growth. The Adi 

Granth and the Bhagvad Gita hold that a truly educated person is one who has control 

over his passions and who leads a disciplined life. Discipline of body, mind and soul is 

the basis of entire education.  

     To follow God’s ordinance is to set up spiritual discipline in life. This can 

be attained through the contemplation of God’s name. For imposing self-discipline one 

should try to repent by concentrating upon God’s Name. “One should inculcate Lord’s 

True Name in one’s heart, which has no equal in life. With the meditation of True Name, 

one can free oneself from all his suffering and can have glimpse of the Lord. So we 

should take support of true Name alone for uniting with the Lord.”
39
 

This self-discipline can be obtained by honestly carrying out, the duties of 

a householder, rather than becoming a recluse or an ascetic. Thus the teacher should help 

the students to inculcate self-discipline. Self imposed discipline enables Man to achieve 

the aim of self-realization and then ultimately reaches the phase where one attains God 

realization. There is no place for any external force, fear and punishment in this form of 

auto-discipline.
40
 

  For discipline, morality is essential and in Guru Nanak’s view, morality is 

honest living, truthful living, doing justice to others, keeping sanjam, obedience, living 

spiritual life and earning honestly by hard work. He himself worked on his farm and 

enjoyed dignity of labour. He emphasized that man should earn honestly, but he should 

not be greedy upon worldly things i.e. Maya. Guru Nanak has given the characteristics of 

                                                             
39
  raam naam ur mai gahi-o jaa kai sam nahee ko-ay, jih simrat sankat mitai daras tuhaaro ho-ay, 
Adi Granth, p.1429. 

40  bhai kaahoo ka-o dayt neh neh bhai maanat aan. kaho naanak sun ray manaa gi-aanee taahi 

bakhaan, Ibid., p. 1427. 
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a disciplined man which can help us to form an idea of his concept of discipline.”It is the 

men of discipline, indeed, who can serve the world properly, it is the men of true 

discipline, indeed. who contemplate God, the all Truth, Reality who do not step on the 

wrong path, who practice religion through performance of noble deeds, who observe the 

path of moderation, in the matter of food and drink, who dedicate themselves to God, and 

they attain God the great, through evolution of the greatness of His name in life”
41
Self-

purification, love and devotion, concentration and meditation on God, association with 

holy people, service to mankind and good action are essential for spiritual discipline. 

               The Bhagvad Gita also ensures that the inculcations of discipline in life 

require obedience to superior authority. The ideal of surrender and devotion is the basis of 

discipline. Submission to the will of God is essential. Discipline is training of the body, 

mind and soul, to act according to rules orders and regulations. It means moderation, 

control, sublimation and balance in our thought, word, deed and desire. It is the root of all 

the virtues. Without it men become slaves of their wild desires.”There are three gates 

leading to this hell- lust, anger and greed. Every sane man should give this up by adopting 

discipline, for they lead to the degradation of the soul”. 
42
The beginning of democratic 

and disciplined life begins herein. One tries to satisfy his lust, and when he cannot, anger 

and greed arise. A sane man who does not want to glide down to the species of demoniac 

life must try to give up these three enemies by living disciplined life , which can kill self 

to such an extend that there will be no possibility of liberation from this material 

entanglement.  

                       “For one whose mind is unbridled, self – realization is difficult 

work. But he whose mind is disciplined and is in control and who strives by appropriate 

means is assured of success. That is my opinion.” 
43
The Supreme personality of Godhead 

declares that one who does not accept the proper treatment to detach the mind from 

material engagement can hardly achieve success in self-realization. Yoga practice without 

mental control and disciplined life is waste of time. Therefore, one must control the mind 

                                                             
41 sayv keetee santokhee-eeN jinHee sacho sach Dhi-aa-i-aa, … tooN bakhseesee aglaa nit dayveh 

charheh savaa-i-aa, vadi-aa-ee vadaa paa-i-aa,  Adi Granth., p.467. 
42

 etair vimuktaù kaunteya tamo-dvärais tribhir naraù äcaraty 

ätmanaù çreyas  tato yäti paräà gatim, Bhagvad Gita, Chapter  XVI, Verse 

22. 
43
 asaàyatätmanä yogo duñpräpa iti me matiù vaçyätmanä tu 

yatatä çakyo ’väptum upäyataù , Ibid., Chapter  VI , Verse 36. 
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and live a disciplined life by engaging it constantly in the transcendental loving service of 

the Lord.   

              Since the human mind is restless, it is constantly under the sway of 

emotion and intellect. The wisdom, knowledge and intellect of mind get defeated at the 

hands of evil passions, mundane desires and lustful designs. All wisdom and knowledge 

and all the perfection of human life lie in disciplining the mind. 
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_____________________________________                                CHAPTER  VII 

                            FINDINGS, CONCLUSION AND SUGGESTIONS 

7.0.0     FINDINGS: 

1. The contributors of the Adi Granth and the Bhagvad Gita were basically great 

teachers and moralists. Whatever they preached or taught is of enduring 

educative value. In the entire the Adi Granth and the Bhagvad Gita investigator 

found nothing, which does not conform to the norms of value oriented education 

or goes contrary to these.  

2.  The whole education programs in the Adi Granth and the Bhagvad Gita are based 

upon the modification of human behavior, i.e. evil to good, wrong to right, 

undesired to desired and unwanted to wanted. 

3.   The contributors of the Adi Granth and the Bhagvad Gita were men of great 

vision and intuition. Whatever ideas or concepts they enunciated centuries ago, 

hold equally good even today and will remain valid for all times. 

4.   Both, the Adi Granth and the Bhagvad Gita destined “God” as the Ultimate ideal 

and destination of humanity to merge in him and get liberation is ‘the summon 

bonum’ of human life. God is all pervading Timeless, Eternal and Ideal.  

5.   God is the Ultimate and end value. It is perfectly satisfying value which puts an 

end to hankering after attainment of any other value. All other values are 

subordinated to this ultimate value and these are instrumental in realizing God.  

6.  Both form texts emphasise on value oriented education. But all the values are not 

found in a unified form. They are in a scattered form. Both stress on values and 

advocate a life based on values. 

7.  All the values, whether these are spiritual, moral, intellectual and social, are for 

making Man a better being or an ideal being. Values are for the betterment of 

Man, for making him virtuous and free of mundane desires, attachments and 

evils.  
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8.   Value oriented education in the Adi Granth and the Bhagvad Gita inculcates in 

human beings the sense of discrimination between good and bad, right and wrong 

and makes him strive for good and avoid bad. It makes him what he should be; and 

prevents him from becoming what he should not be. It enables Man to make exercise 

his free will and make his own choice. 

9. The entire value education of the Adi Granth and the Bhagvad Gita is based on two 

things, on the one hand these scriptures are strong proponents of contentment, 

justice, truthfulness, service, self-control, self realization , non – violence, patience, 

charity, humility and purity . These virtues are helpful in our day-to-day life, On the 

other hand salvation of mankind lies in understanding that there is no difference 

between man and man, that we are the offshoots of the same Divine Essence, that the 

seeming different ‘selves’ are in reality the same and that the individual and 

collective salvation is possible by understanding this intrinsic kinship and helping 

each other collectively. 

10. The Adi Granth and the Bhagvad Gita’s value based education is for the fullest    

development of personality which culminates in the truthful conduct. . 

11. The whole value oriented education, which is discussed in the Adi Granth and the 

Bhagvad Gita, is based upon values. At present, all these values are of global 

concern. All committees and commissions lay emphasis on these values.  

12. This study reveals that value in the curriculum of Punjab School Education Board 

(P.S.E.B.) do figure but not in an organized form. Besides, most of the values are in 

an abstract form than in a concrete form. 

13. The curriculum of the P.S.E.B. is based on eradicating evil roots and branches 

which pollute human beings and the curriculum aims emphasizes to develop 

potentialities for perfection and excellence.  

14. The existing curriculum aims to drive out the evils and dogmas from the society. It 

has made a bold attempt to eradicate the evils of caste system, violence, injustice, 

discrimination against women, and so on.  
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15. The present curriculum provides awareness about value oriented education in 

the concrete form in the text books of Social Studies but in the hidden or latent 

form in the language text books.  

16.  There is a variety of values but the investigator has kept into mind the base 

values in the Adi Granth and the Bhagvad Gita which are later on found in the 

present P.S.E.B. curriculum. 

17.  The curriculum of P.S.E.B. at the elementary level is less value oriented than 

the middle and secondary level curriculum. 

18.  In the curriculum of P.S.E.B. text books of Punjabi are more value oriented 

than those of English, Hindi and Social Studies. After Punjabi, Hindi text books 

have given more importance to values than books of English and Social 

Studies, the latter having given almost equal emphasis to values. 

19.  In this study the investigator has found that in curriculum of P.S.E.B. maximum 

emphasis is given on value of equality, unity and courage. After these values, 

almost equal importance is given to value of sacrifice and service. These values 

are followed by faith, hard work, duty and charity. Then justice, humility, 

contentment and truth are discussed. After these, emphasis is given to another 

set of important values like peace, non-violence, wisdom, patience and purity. 

Least importance is given to the values like renunciation, self-realization, self-

control and detachment. 

7.1.0   CONCLUSION: 

 The Adi Granth and the Bhagvad Gita have an immense educational potential. It 

not only illumines but also motivates and directs the masses and creates an ideal sect of 

people. Slokas of the Adi Granth the Bhagvad Gita create in a person passionate devotion 

for seeking God’s will and obedience to His will. Both the texts address major questions 

such as What is men’s nature? What is the ultimate aim of man’s life? What a man really 

ought to be? It provides the answer also. The whole education in both the scriptures is 

based on higher values of life i.e. merger of individual self into supreme self. The process 

of education is based upon values and eradicating the polluting elements which create 

hindrances among these values. It is also helpful in the inculcation of those virtues and 

qualities which help in truthful living.  



223 

 

                  The Adi Granth and the Bhagvad Gita are the epitomes of higher spiritual and 

moral states. Whatever ideas have been given are for the betterment of the humanity. 

These ideas hold good even today. The entire value education of the Adi Granth and the 

Bhagvad Gita is meant for actualizing and transcending human behaviour. The 

importance of self-control and self-realization is repeatedly emphasized. It’s only true 

education which can raise man from the lower stage to a stage where he finds the true 

nature of life . This education refines and strengthens morality and prevents the mind 

from being affected by the notorious passions and prejudices. Emphasis is also laid on the 

intellectual development in the Adi Granth and Bhagvad Gita, because true knowledge 

breaks the shackles of ignorance and enlightens the mind to enable it to conceive reality. 

Through the cultivation of intellect, man enters into the dawn of light, and understands 

the true purpose of his existence. 

               The Adi Granth and the Bhagvad Gita are based on two basic principles (i) 

Elimination of evil impulses (ii) Inculcation of virtues. Stress is given to shun the vices, 

evil, instincts falsehood and ignorance and generation of life which is based on truth, 

beauty and goodness. The tragedy of the modern man is that he lives in a society which 

has made his life a struggle for bare physical existence. In such a situation frustrations 

and insecurities are maximized and the alienated person is left to sink or swim entirely 

alone. Success is measured in material terms at the expense of values. Perceiving this 

challenge, various commissions and committees made conscious and organized attempts 

for imparting education in social, moral and spiritual values with the help, of the ethical 

teachings of great religions. Undeniably, value oriented education seems to be a modern 

term but the principle which it invokes is as old as humanity.  

                   Value oriented education is looked upon as an aspect of the overall qualitative 

improvement of education as existing education has sidelined its central concern of the 

full development of a person’s consciousness. Different philosophers, thinkers and 

educators have given different concepts of education. Educationists like Bertrand Russell 

have advocated education for intellectual development. According to some philosophers, 

like Socrates, Plato and Locke, knowledge is a great virtue and ignorance is a curse and 

the cause of evil. These thinkers also favour training of intelligence and the preparation of 

the mind to gain knowledge.  

       The development of the best in man is considered one of the main aims of 

education as advocated by Comenius, Pestalozzi and M.K. Gandhi. Education is also 

considered as the creation of a sound mind in a sound body as emphasized by Aristotle, 
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Plato, and Rabinder Nath Tagore. Education is the deliberate and systematic influence 

directed towards union with the Creator i.e. salvation. Ancient Scriptures like the Adi 

Granth and Bhagvad Gita are the best repositories of this thought. Preparation of the 

individual for adjusting himself to value oriented education is to bring about change in the 

mindset of the recipients and thus eventually generate a positive and healthy attitude 

towards values. 

                      In 1996, the International Commission on Education for the 21st Century 

developed the Four Pillars of a Competency-based Education: 1) learning to do (solve 

daily problems); 2) learning to know (keep learning); 3) learning to be (ethically 

responsible) and 4) learning to live together (the ability to respect and work with others). 

These pillars were included in "Learning: the Treasure Within," a report presented to 

UNESCO, and have been referenced repeatedly in subsequent efforts to identify and 

integrate 21st Century Competencies. 
1
It brings together all the salient points and critical 

issues in education that are likely to be faced and addressed to, in the new millennium. As 

a matter of fact, education is the foundation of an individual’s progress and the overall 

progress of the nation. Learning the treasure within’, a UNESCO report on World-

Education by Delor commission reflects that the "Importance of the role of the teacher as 

an agent of change promoting understanding and tolerance, has never been more critical 

as in the 21st Century ". The Delor Commission Report also reflects on education in the 

21st century in the global context. It does not predict what education will be but what 

education should be. Education, like society, is full of contradictions and paradoxes. It is 

called upon to reconcile divergent aims and trends, to embody both continuity and 

renewal, to encourage conformity and innovation at the same time. Furthermore, like 

much human endeavour, the practice of education is always a blend between a long-range 

vision and the urgency of day-to-day practice. Education takes place throughout life in 

many forms, none of which ought to be exclusive. We must start to think about education 

in a more all-encompassing fashion. Likewise the four pillars cannot stand alone. Without 

all the four pillars education would not be the same.  

 The basic objective of 21
st
 century is to promote human dignity, fundamental 

rights and also usher new order of peace and prosperity for all mankind. The vision of the 

decade is that by the end of century, all humanity will become values literate, and 
                                                             
1
 <http://www.unesco.org/delors/commis.htm> 
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participate in the decisions that determine our lives. So values should be taught as part of 

the curriculum and woven into the fabric of existing school curriculum.  

 If education is purely based on science and technology, it may produce good and 

competent doctors, engineers, lawyers etc; but not good human beings on the whole. And 

if   we   reintroduce  ancient  Indian  Education   System,  where   attainment   of  Moksha  

( Salvation ) was the only objective, then it may go to the other extreme; that made man 

too much depressed in nature, negativistic in approach and pessimistic in attitude. The 

right course seems to be the middle path, as shown by the Gurus, which is different from 

the ancient Indian tradition and the modern materialistic approach. Sikh Scriptures 

propound a particular way of life. They lay more emphasis on life and experience rather 

than on philosophical reasoning. It is therefore better understood as a way of life rather 

than a philosophy. However there can be no practice without a doctrine. According to the 

Adi Granth and the Bhagvad Gita all values are universal and not relative. They are 

related to the essence of man which being common for all times and places gives them the 

universal character. On the basis of these scriptures, a comprehensive value based system 

of education can be devised which can certainly provide an all-effective remedy to human 

ills and errors. So value oriented education should be taught as part of the curriculum 

when woven into the fabric of existing school curriculum. School curriculum should be 

related to unity, hard work, humility, peace, equality, non-violence, duty, justice, 

sacrifice, courage, service etc. The value oriented education is reflected in the text-books 

of various subjects prescribed by P.S.E.B.  

                After in depth study of value oriented education in the text books prescribed by 

P.S.E.B., it is concluded that at the elementary level there is less provision for value 

oriented education than it is in the secondary level. Even there are various instances 

where different values are given in abstract form than the concrete one. Spiritual values 

are less emphasized in the curriculum. 

               The prosperity of humanity lies neither in scientific or technological 

advancement, nor in acquisition of material comforts. It lies in eradication of evil and 

inculcation and dissemination of virtues and values. The conquest over dreadful diseases, 

taming the wild forces of nature in favour of mankind, understanding the complexities of 

the universe and tapping the natural resources for homosapiens will be of little avail if we 

fail to produce an “Ideal Men” and “Ideal Society” based on value system. 
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 7.2.0    SUGGESTIONS FOR FURTHER RESEARCH WORK 

 It is felt that studies on similar lines can be carried out to evolve a comprehensive 

system of education based on value oriented education. Some topics are suggested here 

for further research:- 

1 A Comparative Programme of Action for Value Oriented Education in the Senior 

Secondary School Curriculum Based on Sikh Scriptures  

2 A Critical Study of the Concept of Human Nature as Propounded in the Bhagvad 

Gita 

3 The Ethics of the Adi Granth, Bhagvad Gita and the Quran 

4 An Evaluative  Study of the Ideal Man as Depicted in the Adi Granth 

5 A Comparative Study of Value Oriented Education and Awareness amongst High 

School Students of ICSE, CBSE and PSEB in Punjab  

6 An Evaluative Study of Value Education Awareness in Teacher Education 

Programme in Punjab 

7 An Evaluative Study of Value Oriented Education in the University Curriculum 

8 A Value Education Awareness among High School Students of Punjab and 

Haryana 
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                                                                            CHAPTER    VIII                 

 

SUMMARY 

   

8.0.0   INTRODUCTION  

                      Axiology is the science and theory of values. It is a branch dealing with 

values i.e. ethics, aesthetics and religion. It is derived from the Greek word axia, which 

means "value or worth" and logia which means “the philosophical study of value”. The 

term was first used in the early 20th century by Paul Lapie, in 1902, and E. Von 

Hartmann, in 1908. It investigates the concepts of right and good in individual and social 

conduct i.e. it is the study of values in human conduct. Even philosophers from the time 

of Plato had discussed a variety of questions under such headings as the good, the end, the 

right, obligation, virtue, moral judgment, aesthetic judgment, truth, and validity etc. It is 

based on mankind’s increasing demand in a life in which the inherent dignity and work of 

each human being will receive respect and protection. The concept of value is dynamic 

one, which finds expanded expression and constantly cover new areas as human society 

continues to evolve. Values indicate the regard for a thing, situation or attitude which for 

some reason is esteemed or prized by the value holders. Values are like vehicles, modes 

of our being and forms of behaviour which makes us supremely human, not just an 

ordinary human. It is supreme essence of civilized society, which distinguish men from 

animals. Man and values are inseparable. Man lives in two worlds in the present physical 

world of sense perception and in an emerging world of ideas and values.  

The literature is the index of the mind of a nation. India has presented in 

her literature highly evolved civilization dating back to a glorious golden age. Literature 

on the subject of values is enormous. It is expressed in religious books, in philosophical 

treatises, in dramas, in novels, in essays and in editorials etc. In India the most valuable 

discourses on values can be found in such sacred traditional books as the Bhagvad Gita, 

the Adi Granth, the Quran etc. These books are still the source of moral guidance in 

people’s lives. According to the Ancient Indian Scriptures, there are seven seminal 

concepts of values. These are rta (cosmic order), verna (class), asrama dharma (duties for 

different stages of life), law of karma ( moral causation ), samsara (transmigration), 
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ahinsa (harmlessness), and moksha  (liberation).  In ancient India the main goal of 

education was spiritual development which was to  be  achieved  through  leading a pious  

and virtuous life. For such a life, the inculcation of values was considered essential. The 

concept of values was presented in the concept of four-fold aims of human life which 

consists of Economic values (Artha), Hedonistic values (Kama), Moral values (Dharma) 

and Religious values (Moksha). Dharma is related to Ethics, Artha is wealth, Kama is 

pleasure and Moksha is liberation. The traditional triumvirate of values referred to the 

three-fold aim of human life consisting of Dharma, Artha and Kama which were 

considered to be mundane and empirical, it presupposed Moksha as the fourth and 

transcendental aim of human life. 

  The Hindus have left their civilization not in stones, monoliths or crumbling 

edifices, but in architecture of ornamental writing sculpted in the euphonious language-

Sanskrit. The  very composition of the  Bhagvad Gita- its rhetoric, alliteration, diction 

style and a harmony shows that India had long since passed through states of  material 

and intellectual growth and had arrived at a lofty peak of spirituality. The Bhagvad Gita is 

one of the three legs, the Prastanatraya, on which the lofty edifice of the Vedanta 

Philosophy stands, the other two being the Upanishads and Brahma Sutras. According to 

Indian tradition, the Bhagvad Gita is said to be five thousand years old, but in its essence 

it is even today as fresh as ever. 

        It speaks of diverse ways of salvation- i.e., escaping from the self and knowing 

God by love, by word and by learning. The Bhagvad Gita stands as a guiding manual for 

the daily conduct of life, spiritual upliftment and self-realization. Our ego, pride, greed, 

hypocrisy, lust, jealousy, likes and dislikes are our living enemies. The secret of the 

tremendous appeal of the Bhagvad Gita is in the fact that it deals with a practical problem 

of everyday life, namely, ‘how can a person do his duties in this society with 

righteousness?’ The society in itself so filled with flaws that each of us wonder whether 

what we do is right or wrong. The Bhagvad Gita helps us to solve this riddle and teaches 

us the right way to lead life. In the Bhagvad Gita education is regarded as a source of 

illumination which brings to light hidden potentialities and helps in the harmonious 

development of personality. It makes man capable of self-realization. The Bhagvad Gita 

recognizes that the Ultimate Reality has to be approached from within a wide range and 

mix of capabilities and limitations built into the mental, intellectual, emotional and 

spiritual composition of each individual’s personality. 
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   Sikhism,  the youngest of the major world religions,   strictly   monotheistic   in   

its  fundamental  belief,  was  born  in  the  Punjab  in  the revelations of                     

Guru Nanak  (1469-1539 A.D.). The Adi Granth is a voluminous anthology of the sacred 

verse by six of the ten Guru’s (whose compositions it carries) and some of the 

contemporary saints and men of devotion. The Adi Granth was compiled by Guru Arjan 

Dev, the 5
th
 Nanak in 1604 A.D. and has 1430 pages containing 5894 hymns in all, in 31 

ragas. This is the only Holy Scripture in the world which was written by the founders of 

the religion during their lifetime.  

      In the Adi Granth education is a man making process. It is for living and not for 

making a living. It is a debt from the present to future generations. Education is a silent 

transmission of civilization. The entire system which is propounded in the Adi Granth is 

based upon ethical principles and values. Education transforms biological man into 

human being and human being into super human being. This process of education is 

based upon conquest of knowledge over ignorance and that of virtue over evil. The 

process works through the eradication of polluting elements and inculcation of the values, 

virtues and qualities which help in truthful living. The Adi Granth has a deep impact on 

world life and thought. Its teachings have been a source of light and inspiration to 

millions of people to attain a virtuous life. The composers of the Adi Granth tried to 

transform the suffering humanity into spiritually, morally and socially sturdy people. 

They choose education as a vehicle of social change and transformation. In the Adi 

Granth, views on various aspects of education viz. the meaning of education, role of 

education in human life,  content of education,  role of teacher, methodology of 

education, education and society, education and morality, discipline and value system of 

education have been expressed.  

The present situation in India demands such a system of education which apart 

from strengthening national unity must strengthen social solidarity through meaningful 

and purposeful constructive value oriented education by adopting the inter-disciplinary 

approach. Axiological scope has a restraining power to the overall scheme of planning 

and determining value education by adopting the pedagogical approach. By using this 

approach to value the object is to provide a means by which students can more readily 

create themselves in an image we would all respect, and in effect sustain and broaden the 

personal, social, and intellectual conditions in which one can flourish for its own sake and 

to aesthetically human ends. 
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     The word pedagogy comes from the Greek word paidaggogeo in which  paidos 

 means "child" and ago  means "lead", so it literally means "to lead the child". The term 

generally refers to strategies of instruction, or a style of instruction. Pedagogy is the art 

and science of how something is taught and how students learn it. It includes the approach 

to teaching and learning, the way the content is delivered and what the students learn as a 

result of the process. So it means the art and science of educating children and is often 

used as a synonym for teaching. More accurately pedagogy embodies teacher-focused 

education. In the pedagogic model, teachers assume the responsibility for making 

decisions about what will be learned, how it will be learned and when it will be learned. It 

is assisting students through interaction and activity in the ongoing academic and social 

events of the classroom. Pedagogy involves study of teaching methods, 

aims of education, and the ways by which these can be achieved.                 

          Education is a part of life and our questions about values and education are almost 

inseparable. This means values are embodied in educational practice. Thus, education 

develops a sense of discrimination between good and bad. This discrimination is based on 

values and these values are tested in schools. Values influence all aspects of educational 

process, techniques and procedures. Education without value is equal to praying deity 

without Bakthi. Man, values and education is a sacred triangle, where education is a vital 

medium to foster and perpetuate values in man. Value oriented education is a process of 

direct and indirect inculcation of proper habits, the development of proper attitudes, 

sensibilities and character of the learners. It does not apply only moral education, it has 

wider connotations and includes all the objects and all the teachers who can correlate 

teaching to values in their respective fields. It encounters with the total personality of the 

individual student keeping in view all aspects of human personality- intellectual, 

emotional, moral, spiritual, religious and social. Value oriented education fosters 

universal and eternal values. Values as enshrined in Indian Constitution and given by 

eminent thinkers, scholars and different committees should be imparted. The basic 

approach to value oriented education in schools is to integrate it into various subjects and 

not treat it as separate area of study. It requires multi-disciplinary approach. 

 

8.1.0    NEED AND IMPORTANCE OF THE STUDY 

         The need for value oriented education has been deeply felt in the broader context 

of commercialization of education which has led to creation of a distressing divide 
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between schooling and education. Education is a value and school is an instrument to 

realize it. We are living in the globalized, liberalized, privatized, modernized world. 

Freedom in India dawned with great hopes, promises and aspirations. But the picture is 

dismal and distressing. India, reputed in the ancient time as the custodian of the ‘Soul’ is 

now becoming a nation without soul. Materialism has so engulfed us that everyone by 

and large, have become a worshipper of mammon, which rules the roost. In the tension 

ridden world  of today, where there are conflicts among countries, nations, races, regions, 

classes, castes, communities, groups, individuals and also ‘within’ the man himself, the 

only hope for resuscitation lies in the proper understanding and implementation of value 

oriented education. This is necessary for the realization of our national objective of 

building a democratic society based on equality, social change, justice, fraternity and 

freedom.  

       Education, instead of helping the students to develop meaning and purpose of life, 

has placed them in an environment where they are disoriented. The Universities and 

colleges are driven by petty factionalism. Selfishness, exploitation and hypocrisy are 

common phenomenon. We are in the grip of narrow sectarianism, regionalism and 

factionalism. Man may have conquered the man but has failed in the conquest of mind. 

There is abnormal ignorance about the values expounded in our scriptures. Education is 

losing its meaning. It would be no exaggeration to say that the entire eco-system is badly 

and broadly endangered and very survival of our society and the world depends upon a 

widespread renewal of individual commitment to an active value based life. There is an 

urgent need to integrate values in education. The challenge of science and technology 

necessitates a dynamic educational policy not merely to develop skills but the collect a 

value system that would be intrinsic and laying strong foundation for its people. The 

investigator believes that it is possible if value oriented education is introduced in our 

schools and colleges. 

 

8.2.0     JUSTIFICATION OF THE STUDY 

  The present study, PEDAGOGICAL IMPLICATIONS OF AXIOLOGY 

PROPOUNDED IN THE ADI GRANTH AND THE BHAGVAD GITA FOR VALUE 

ORIENTED EDUCATION is justified   because value oriented education is a global 

concern today. Value oriented education has attracted the attention of National Policy 

makers, educationists and education planners but its roots can be traced in the various 



232 

 

religious scriptures. For this purpose the Adi Granth and the Bhagvad Gita are the best to 

study and look for values. 

The present system of education is on the verge of collapse. It has miserably failed in 

realizing almost all of its vital functions of turning out good citizens, locating and 

promoting talent, providing gainful employment to all and bringing about a progressive 

social change. One of the chief paradoxes of modern age is lack of the adjustment of the 

human spirit to the startling development of science and technology. In order to revamp 

Indian education we should draw freely upon our traditions and seek guidance from the 

teachings of our great religious scriptures like Adi Granth, Bhagvad Gita, Quran etc.  

Under the prevailing circumstances we should have a system of education, which must be 

imbibed with humanistic values. Our system is losing the moral touch. We should revive 

a system which has moral and spiritual values. Our educational system should eliminate 

the prevailing drawbacks. It is essential that the students require an understanding and a 

lively feeling for values.  

      The Adi Granth has a comprehensive system of life long education, based on 

values. There is no room for discrimination based on race, colour, sex, language, religion, 

political and other considerations. The Bhagvad Gita brings forward various values and 

the law of Karma that applies to human affairs in much the same way as Newton’s Third 

law, that every action has an equal and opposite reaction. This doctrine has also been 

discussed in the Adi Granth. The Adi Granth lay emphasis on desired behavior which is 

based on higher values and sheds the undesired behavior. The whole education of the Adi 

Granth is based on values i.e. faith, truthfulness, service, contentment, humility, justice, 

equality, purity etc. The Bhagvad Gita has a deep impact on Indian life and thought. Its 

teachings have been a source of light and inspiration to attain a virtuous life to millions of 

people. The Bhagvad Gita speaks of outstanding qualities of women of fame due to 

excellence and character, wealth and beauty, the power of words backed by wisdom, and 

past memories to guide one’s future, intellect, forbearance and forgiveness. So although 

the Adi Granth and the Bhagvad Gita belong to different religions yet we need to uncover 

the ideas and values that have been propounded therein. Evolution of value educational 

practice calls for a new kind of philosophy of education. With axiology being the 

theoretical tool, this topic aims at investigating problems of values existing in education, 

seeking the basic rule and activity mechanism which enhances value educational effect 

and establishing a kind of value educational philosophy. Axiology being the master line 
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provides foundational theoretical support to optimize value educational programme. 

Research on this topic bears great theoretical and practical significance to enrich and 

develop educational philosophy (particularly value educational philosophy), to improve 

and optimize value educational practice in schools. 

        In order to preserve our cultural heritage, there is an urgency of a core of stable 

values providing a direction and coherence to the culture. Education must provide 

cultured or cultivated persons. To keep the body and mind calm and peaceful we should 

be well versed with value oriented education. Value oriented education is not a personal 

matter but it is a matter of global level. Resurgence of a country could come, not only 

through the narrow gates of politics and not even through the channels of science and 

technology but only through the flood gates of value oriented education. For the healthy 

development of the nation both the material and spiritual values are important. Glorious 

destiny of mankind is assured by the two gems of systems we have studied and their 

literature is a literature of luminous ideas, radiating purity, strength, love and service. The 

Adi Granth and the Bhagvad Gita are not only the holy books but are the general 

scriptures of mankind and keeping in view the need and importance of the value oriented 

education the investigator has undertaken the present research work. 

 

8.3.0     STATEMENT OF THE PROBLEM 

PEDAGOGICAL IMPLICATIONS OF AXIOLOGY PROPOUNDED IN THE ADI 

GRANTH AND THE BHAGVAD GITA FOR VALUE ORIENTED EDUCATION 

  

8.4.0 DELIMITATION OF THE PROBLEM 

 The investigator has focused mainly on the authentic primary sources such as the 

Adi Granth and the Bhagvad Gita and confined the present study to value oriented 

education and its educational implications. The present study will also be confined to 

analyze the curriculum of Punjab School Education Board from Class I
 
to X, prescribed 

for the academic session 2011-2012 in the subjects of languages and Social Studies i.e. 

History and Civics only. Programme of action will also be developed focusing on the 

requirements of Punjab School Education Board.  
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8.5.0 DEFINITION OF THE TERMS 

8.5.1    Pedagogical Implications 

 It is the study of methods and activities of teaching including the aims of 

education and the ways in which such goals may be achieved. It can be defined as art, 

science, theory, technique, act, process or profession of teaching and to communicate 

them from which an inference can be drawn. Ideas are indicated by suggestions rather 

than by explicit reference. 

8.5.2    Axiology  

            Axiology deals with the nature and classification of values as well as the standard 

or criteria for conduct and value judgment.  It is the systematic investigation of the 

concept of value. Value means whatever is actually liked, prized, esteemed, desired, 

approved or enjoyed by any one at any time.  Values are the desirable ends, goals or 

modes of action which makes human behaviour selective. They guide our behaviour and 

conduct, set goals and determine actions towards different situations, events and objects.  

 

8.5.3   Propounded 

 Propounded can be defined as an idea to put forward for consideration, discussion, 

suggestion and acceptance. It means to advocate a document or theory. It is to exhibit, 

propose, offer, and setout something. 

 

 8.5.4     The Adi Granth 

  It is the religious scripture of the Sikhs. It was complied by Guru Arjun Dev Ji, 

the fifth Sikh Guru in 1604 A.D. It is a virtual encyclopedia of medieval Indian poetry 

and thought. The hymns are based on Indian Ragas, to be sung in the praise of the Lord. It 

believes in Supreme being a personal God who is all pervading, formless, timeless, 

merciful and kind. Guru Gobind Singh, the tenth Sikh Guru proclaimed in 1708 the Adi 

Granth as the Eternal Guru of Sikhs after him. 

   

8.5.5    The Bhagvad Gita 

 The Bhagvad Gita is a partly philosophic and partly devotional inspired utterances 

of  Shri Krishna and Arjuna  during the  battle of Kurukshetra  where Arjuna protests that 

he has no will to slay his friends and kinsmen . The Bhagvad Gita is set in the middle of 

Mahabharata, which shares a unique place amongst the great scriptures of the world. It 
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embodies the essence of all Hindu scriptures. The Bhagvad Gita is set of framework of 

universal and eternal relevance and does not rule out any viewpoint that is rooted in any 

particular religion or philosophy. In 100,000 couplets this hoary epic is the longest poem 

in the world literature. 

 8.5.6  Value Oriented Education  

      Value oriented education is education for “becoming”. It is an encounter with 

the total personality of the individual-intellectual, physical, social, moral, aesthetic, 

spiritual and emotional. It involves developing sensibility and awareness  of what is right, 

what is good, what is beautiful, ability to choose the righteous  values in accordance with 

one’s conception of the highest ideals and internalizing and realizing the thought and 

action. It develops the ability in the learner to think freely, critically and act responsibly. 

 

8.6.0 OBJECTIVES  

1. To identify the values as propounded in the Adi Granth. 

2. To study the values enshrined in the Bhagvad Gita. 

3. To study the role played by the Adi Granth in inculcating value oriented education. 

4. To study the role played by the Bhagvad Gita in inculcating value oriented education. 

5. To propose changes in the existing system of education for evolving comprehensive 

value based system of education. 

6. To formulate a programme of action for inclusion of value oriented education in the 

Secondary School Curriculum. 

 

8.7.0 REVIEW OF RELATED LITERATURE 

  Sufficient research in this field work has already done at Ph.D, M.Phil and M.Ed 

level. This work consists of 79 studies, out of which 38 studies are related to the Adi 

Granth and its different aspects, 14 studies related to the Bhagvad Gita, 27 studies related 

to values or value oriented education. An analytical study of this research work shows 

that value oriented education is the need of the day in the world for the development of 

integrated and balanced personalities. The present educational system has proved to be a 

failure for the development of high moral values among its citizens and for the proper 

functioning of the democracy. The Adi Granth and the Bhagvad Gita help people to 

understand the importance of values and providing them with the knowledge, attitudes 
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and skills necessary to promote and protect these values. The investigator believes that it 

is possible if value oriented education is introduced in our schools and colleges. 

 

8.8.0   METHODOLOGY 

    Research methods are of utmost importance in a research process. The decision 

about the method to be employed depends upon the nature of the problem selected. So far 

as the present study is concerned, the historical and descriptive methods are most 

appropriate. 

 

8.9.0     DATA COLLECTION 

                   While undertaking research work, the researcher has collected data from both 

primary and secondary sources of information. 

8.9.1   Primary Sources   

           The main and principle primary sources for the present study are the Adi Granth 

and the Bhagvad Gita, Punjab School Education Board Textbooks from class
 
I to X

 

followed in Punjab.  

8.9.2  Secondary Sources  

Secondary sources for Adi Granth are :- Gurmat Prakash,  Gurmat Marthand, 

Shabdarth, Tuk-Tatkara, Critical Analysis  of Guru Granth Sahib by various authors, 

English version and Punjabi Translations of  Guru Granth Sahib etc. 

  Secondary sources for Bhagvad Gita are:- Gita Sadhak Sanjivani, Gita- Tattva- 

Vivechani, Essays on Bhagvad Gita, Bhagavad-Gita As It Is by Swami Prabhupada, The 

Bhagavad Gita - For Daily Living ( Set Of Three Books) by Eknath Easwaran, Shrimad 

Bhagvad Gita Rahasya by B.G.Tilak,   Hindi and English Translations of Bhagvad Gita 

etc.  

8.10.0  TREATMENT OF THE SUBJECT MATTER 

The investigator has focused mainly on authentic primary sources such as the Adi 

Granth, the Bhagvad Gita and textbooks prescribed by Punjab School Education Board 

for students of classes I to X in Punjab.  

For the purpose of our present research work, the descriptive as well as historical 

techniques are most appropriate. Historical research describes, discovers and interprets, 
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what existed in the past. Descriptive studies involve events that have already taken place 

and are related to present conditions. 

  After an in-depth study of values and value oriented education in the Adi Granth 

and the Bhagvad Gita, the investigator prepared the blue print of her research work. She 

carried out and made the concentrated reading of the hymns of the Adi Granth and the 

verses of the Bhagvad Gita and collected the information which was in line with the 

problem. In this process Shabdarth of the Adi Granth, Tuk-Tatkarra, Gita Sadak 

Sanjivani, Gita Tatva Vivachni, English translations of the Adi Granth and the Bhagvad 

Gita were taken into consideration for the proper understanding of the Adi Granth and the 

Bhagvad Gita. In this way the investigator would be able to collect the desired 

information and material which was necessary to various aspects of the problem. It was 

very difficult for the investigator to collect all the relevant material from the Adi Granth 

and the Bhagvad Gita, because values in the Adi Granth and the Bhagvad Gita are 

available but in the scattered form. Then the investigator made the concentrated reading 

of the various text books of English, Punjabi, Hindi and Social Studies published by 

Secretary, Punjab School Education Board for collecting relevant material pertaining to 

various aspects of the problem. Even in the text books the idea of values is in scattered 

form. 

             In the present study, the investigator has tried to analyze the values enshrined in 

the Adi Granth and the Bhagvad Gita and then ascertained its inclusion in the existing 

school curriculum of PSEB from classes I to X of Languages and Social Studies. 

   

8.11.0         ANALYSIS OF THE DATA  

   After a thorough study of the Adi Granth and the Bhagvad Gita a list of values 

was prepared which is presented as below: 

Contentment, Truth, Humility, Unity, Peace, Equality, Non-violence, Detachment, 

Charity, Sacrifice, Self control, Wisdom, Courage, Service, Purity, Patience, Duty, 

Renunciation, Self-realization, Justice, Faith, Hard work. 

         The investigator has studiously examined the Adi Granth and the Bhagvad Gita 

and analyzed the hymns and verses in them which are directly or indirectly related to 

values and can be implemented in value oriented education. Then these values were 

looked for and located in the content of the text books of the classes I to X of Punjab 

School Education Board. 
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8.12.0 PROGRAMME OF ACTION 

      The teachings of the Adi Granth and Bhagvad Gita engineered a great social, 

cultural and ethical change among the masses and created an ideal sect of people - used 

education as tool for this transformation. Undoubtedly their methodology was educative 

and the process of education was not confined to the four walls of formal institutions of 

education. This education is based on higher values of life and conforms to the supreme 

ideal, i.e. merger of individual self into the Supreme self. They advocated a system of 

education based on fundamental principles of Indian religion, culture, history and ancient 

literature. The present situation in India, demands such a system of education which apart 

from strengthening national unity must strengthen social solidarity through meaningful 

and purposeful constructive value education by adopting inter-disciplinary approach. 

Teaching of values is meant to arouse awareness; impart education and ultimately 

achieve the liberty of human mind and spirit. It is a continuing process. The teaching of 

values is therefore an essential means for bringing about change in human behaviour. 

Value oriented education is all about helping people to develop to the point where they 

understand the importance of values in human life and where they feel that value system 

is must in society and should be respected and defended.  

There is need to design the course on Value Oriented Education that takes into 

account principle factors i.e. aims of education, content (Curriculum), methodology, role 

of teacher and discipline.  

An aim is pre-ascertained target which inspires the willful activities of an 

individual, organization or society. If the aim is clear and definite, the process of 

activities goes on till the aim is achieved.  

In the field of education, there remains always a gulf between the needs of the 

new child and the developing or already developed society. To bridge this gulf education 

is the only means which tries to develop an individual according to his instincts, keeping 

into consideration the aim, the changing needs and ideals of society, in such a way that 

both the individual and society are developed to the fullest extent. 

Aims of education should be modified in such a manner that education should 

become an instrument to encourage self-discovery, spiritual upliftment, social service, 

humility, fortitude, sincerity, equality, justice, peace, wisdom, duty towards parents, 

society and nation etc. among pupils. Such understanding should be both cognitive and 

based on experience and feelings. Value oriented education should enable pupils to 
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become open and considerate in their thought and behavior and rise above prejudice 

based on religion, language, caste or sex. It should develop their creative faculty, refine 

their aesthetic responsibility, quicken their imagination and broaden their vision. Value 

oriented education should help the students to understand and appreciate themselves and 

continuously strive for their inner development and thus moving towards the goal of self 

realization. 

          The curriculum for value oriented education should be formulated by taking into 

account the religious scriptures like Adi Granth, Bhagvad Gita, Quran etc. as they are the 

store house of values. The study of values in schools should be approached in different 

ways according to the age and circumstances of the pupil and the particular situations of 

schools and education systems. Value oriented education in schools should lead to an 

understanding for the concepts of justice, equality, humility, peace, duty, service, self 

control and democracy etc. Such understating should be both cognitive and based on 

experience and feelings. Curriculum should imbibe such topics and lessons which would 

be able to generate values among students. Value oriented education should be built into 

the whole curriculum i.e. both the Elementary stage and the Secondary stage. At 

elementary stage, speech becomes an important tool for group interactions and for 

sharing experiences. This is the time when concepts of right and wrong and new 

standards of morality take shape. Once these concepts are internalized and they can be 

applied to a broader variety of situations. The organization, spirit and atmosphere of the 

school are essential components of education for value oriented education at the 

secondary level. The values should ideally be reflected in all the daily operations of 

school life, in the relations between teacher and pupils as well as amongst members of 

each group. 

   The curricular and the co-curricular activities should be organized in schools in 

such a manner that real experience in democratic living can be showcased to the child. 

Co-curricular activities would comprise group and individual activities, team work, 

working with others etc. Activities of international clubs, art, music and drama clubs, 

songs, skits have immense potential for the promotion of international understanding and 

values. Activities like wall newspaper, posters on current events, displays writing essay, 

poems, celebration of special days like Birthdays of freedom fighters, Saints, Literacy 

Day, World Health Day as part of curricular activities inculcate and generate the right 

values. 
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          Through participation in ‘activities’ programs students learn self-discipline acquire 

time management skills, develop self-confidence and acquire a solid understanding of 

importance of cooperation and team work in attaining goals. To promote value culture, 

value oriented education should permeate not only all schools subjects but also each and 

every aspect of school life. Appropriate methodology and materials for the teaching of 

values should be developed in conformity with principles and standards of values. Value 

culture should be built into the whole school curriculum. The best way to transmit the 

values is through practice, action rather than precepts and verbal interactions. It develops 

the skill of critical thinking and ability to enquire into the values underlying the issues of 

value oriented education. In addition to acquire the skills to foster critical thinking, 

teachers would need to learn numerous methods for teaching values. Some of the 

methods of teaching that can be used in the teaching of values are role reversal, project 

method, story telling, discussion, debates, drawing, talking circle, brain storming, 

morning assembly and creative activities. 

 Teachers are the pivots around which all education revolves, introduction of value 

oriented education in educational institutions will not be successful unless teachers 

themselves are well prepared, motivated and sensitized on values issues. It is expected 

that teachers themselves must demonstrate appreciation and understanding of values in 

their interactions with the students. So, teachers should be equipped with knowledge, 

skills and understanding of value oriented education through continuous in-service 

programmes as well as through pre-service teacher education courses. 

No intellectual, moral, social and spiritual progress is possible without conscious 

endeavor on the part of the educand. It is possible only when one leads an ordered and 

disciplined life. Discipline can be defined as maintenance of order among scholars. 

Discipline is also necessary for academic development and growth. Since the human 

mind is restless, it is constantly under the sway of emotion and intellect. The wisdom, 

knowledge and intellect of mind get defeated at the hands of evil passions, mundane 

desires and lustful designs. All wisdom, knowledge and all the perfection of human life 

lie in disciplining the mind. The Adi Granth and the Bhagvad Gita hold that a truly 

educated person is one who has control over his passions and who leads a disciplined life. 

Discipline of body, mind and soul is the basis of entire education and can be obtained by 

the value oriented education. 
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          Thus human fortune lies neither in scientific and technological advancement nor in 

acquisition of material comforts. Rather it lies in eradication of evil and inculcation of 

virtues and values. Our medium advancement and sophistication will be of little avail if 

our educational system fails to produce ideal men and women, full of faith in practical 

life. 

      

8.13.0       FINDINGS, CONCLUSION AND SUGGESTIONS 

 8.13.1        Findings 

1. The contributors of the Adi Granth and the Bhagvad Gita were basically great 

teachers and moralists. Whatever they preached or taught is of enduring educative 

value. In the Adi Granth and the Bhagvad Gita, investigator found nothing, which 

does not conform to the norms of value oriented education or goes contrary to 

these.  

2. The whole education programs in the Adi Granth and the Bhagvad Gita are based 

upon the modification of human behavior, i.e. evil to good, wrong to right, 

undesired to desired and unwanted to wanted. 

3. The contributors of the Adi Granth and the Bhagvad Gita were men of great 

vision and intuition. Whatever ideas or concepts they enunciated centuries ago, 

hold equally good even today and will remain valid for all times. 

4. Both, the Adi Granth and the Bhagvad Gita destined “God” as the Ultimate ideal 

and destination of humanity to merge in him and get liberation is ‘the summon 

bonum’ of human life. God is all pervading Timeless, Eternal and Ideal.  

5. God is the Ultimate and end value. It is perfectly satisfying value which puts an 

end to hankering after attainment of any other value. All other values are 

subordinated to this ultimate value and these are instrumental in realizing God.  

6. Both forms of texts emphasise on value oriented education. But all the values are 

not found in a unified form. They are in a scattered form. Both stress on values 

and advocate a life based on values. 

7. All the values, whether these are spiritual, moral, intellectual and social, are for 

making Man a better being or an ideal being. Values are for the betterment of 

Man, for making him virtuous and free of mundane desires, attachments and evils.  

8. Value oriented education in the Adi Granth and the Bhagvad Gita inculcates in 

human beings the sense of discrimination between good and bad, right and wrong 



242 

 

and makes him strive for good and avoid bad. It makes him what he should be; 

and prevents him from becoming what he should not be. It enables Man to make 

exercise his free will and make his own choice. 

9. The entire value oriented education of the Adi Granth and the Bhagvad Gita is 

based on two things. On the one hand, these scriptures are strong proponents of 

contentment, justice, truthfulness, service, self-control, self realization, non – 

violence, patience, charity, humility and purity. These virtues are helpful in our 

day-to-day life, On the other hand salvation of mankind lies in understanding that 

there is no difference between man and man, that we are the offshoots of the same 

Divine Essence, that the seeming different ‘selves’ are in reality the same and that 

the individual and collective salvation is possible by understanding this intrinsic 

kinship and helping each other collectively. 

10. The Adi Granth and the Bhagvad Gita’s value based education is for the fullest 

development of personality which culminates in the truthful conduct. . 

11. The whole value oriented education, which is discussed in the Adi Granth and the 

Bhagvad Gita, is based upon values. At present, all these values are of global 

concern. All committees and commissions lay emphasis on these values.  

12. This study reveals that value in the curriculum of Punjab School Education Board 

(P.S.E.B.) do figure but not in an organized form. Besides, most of the values are 

in an abstract form than in a concrete form. 

13. The curriculum of the P.S.E.B. is based on eradicating evil roots and branches 

which pollute human beings and the curriculum aims emphasizes to develop 

potentialities for perfection and excellence.  

14. The existing curriculum aims to drive out the evils and dogmas from the society. 

It has made a bold attempt to eradicate the evils of caste system, violence, 

injustice, discrimination against women, and so on.  

15. The present curriculum provides awareness about value oriented education in the 

concrete form in the text books of Social Studies but in the hidden or latent form 

in the language text books.  

16. There is a variety of values but the investigator has kept into mind the base values 

in the Adi Granth and the Bhagvad Gita which are later on found in the present 

P.S.E.B. curriculum. 
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17. The curriculum of P.S.E.B. at the elementary level is less value oriented than the 

middle and secondary level curriculum. 

18. In the curriculum of P.S.E.B., text books of Punjabi are more value oriented than 

those of English, Hindi and Social Studies. After Punjabi, Hindi text books have 

given more importance to values than books of English and Social Studies, the 

latter having given almost equal emphasis to values. 

19. In this study the investigator has found that in curriculum of P.S.E.B maximum 

emphasis is given on value of equality, unity and courage. After these values, 

almost equal importance is given to value of sacrifice and service. These values 

are followed by faith, hard work, duty and charity. Then justice, humility, 

contentment and truth are discussed. After these, emphasis is given to another set 

of important values like peace, non-violence, wisdom, patience and purity. Least 

importance is given to the values like renunciation, self-realization, self-control 

and detachment. 

 

8.13.2 Conclusion 

The Adi Granth and the Bhagvad Gita have an immense educational potential. It 

not only illumines but also motivates and directs the masses and creates an ideal sect of 

people. The whole education in both the scriptures is based on higher values of life i.e. 

merger of individual self into supreme self. The process of education is based upon 

values and eradicating the polluting elements which create hindrances among these 

values. It is also helpful in the inculcation of those virtues and qualities which help in 

truthful living. School curriculum should be related to unity, hard work, humility, peace, 

equality, non-violence, duty, justice, sacrifice, courage, service etc. The value oriented 

education is reflected in the text-books of various subjects prescribed by Punjab School 

Education Board.  

            After in depth study of value oriented education in the text books prescribed by 

Punjab School Education Board, it is concluded that at the elementary level there is less 

provision for value oriented education than it is in the secondary level. Even there are 

various instances where different values are given in abstract form than the concrete one. 

Spiritual values are less emphasized in the curriculum. The conquest over dreadful 

diseases, taming the wild forces of nature in favour of mankind, understanding the 

complexities of the universe and tapping the natural resources for homo sapiens will be of 
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little avail if we fail to produce an “Ideal Men” and “Ideal Society” based on value 

system. 

8.13.3 Suggestions for Further Research Work 

 It is felt that studies on similar lines can be carried out to evolve a comprehensive 

system of education based on values. Some topics are suggested here for further 

research:- 

1 A Comparative Programme of Action for Value Oriented Education in the Senior 

Secondary School Curriculum Based on Sikh Scriptures 

2 A Critical Study of the Concept of Human Nature as Propounded in the Bhagvad 

Gita  

3 The Ethics of the Adi Granth, Bhagvad Gita and the Quran 

4 An Evaluative  Study of the Ideal Man as Depicted in the Adi Granth 

5 A Comparative Study of Value Oriented Education and Awareness amongst High 

School Students of ICSE, CBSE and PSEB in Punjab  

6 An Evaluative Study of Value Education Awareness in Teacher Education 

Programme in Punjab 

7 An Evaluative Study of Value Oriented Education in the University Curriculum 

8 A Value Education Awareness among High School Students of Punjab and 

Haryana                              

 In the end of the thesis, detailed Bibliography is given including the manuscripts 

used for the present research work. Required Appendices are also attached at the end to 

make the present work more authentic and reliable. 
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iller HfJ 81 f30 Ht 'Ht!T~ iller ~ dI'~ fJ II
<J -

cm-~~~~H ~H9fu5~ II-- - - - -
-;rfu crtE~~ HitOTOHfu ~~51c::g II- - --
f;:rfo ~ l..f5T3T~ -&cJTHit Here "RCf ~ II- - -

27. 114 f;#J fuf1:rw H"aT"8t31=ftffiB" ~ ~ II 1427
~ ()TOci(HO ~ }f()Tmocr ~ 910T II~.? II- -- -
f;#J HWw }-f}f3T31=ftH9 ~ ~ ~ II

~ ()TOci(BQ ~ }f()TmUffc ~ fa ~ 18 II

iii
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28. 116 H3dJ<;i ~7)Hro€"~7)"801~ II 34
f1!Holg tTQ ~ ~ ~ 91ft;~ II
illa" ~ })fTlR;'t fs!vr ~ 3T wcIT OT}-f~ II

28. 116 ~ 11qJ~ Hor CJTa9tTQ ~ CJT)-fOT}-fHfu ~ 7) ~ II 973

29. 117 }}1QH ra illa" t=r8"~ G1-fC~ ~ )-f";=f()f1!H0 19 II 49
CfH7)T~ dJ~~ dl ~ 7) l/tl tTQ II

30. 118 ~3Q~~fa@UQ~~qIffi~d~loi II 1213

31. 119 lH qrfu H-a- J1"ill1TQ3 1 rarrr II

f3BOJG~~~f8J'dl 'H""e''H""e'~~ IIqll ~ 111218
OJGqr 0Ttf ~ fuQ cr3t OJG~ traO Hfo urfarrrr II

OJGeft Wa" ~ ~ l-ff:rQ f'q8 ~ tf ~ Q31 rarrr II

32. 119 tW ~ ifH BBc qr ~ II ~ ufo 3ffi crrffiHat ~ II 1412
fu3" lflCffcrr Ua ~ II- -

33. 122 tH fuR BM3" H fGra8 tG" ~ 3d Hft: II 298
}-f(')" ~ ~ 01 0~ 1 ~ uao fucn..r ~ II- -

34. 122 fi.rdrHto ~ 18aT ~ Eq ~ ~ 01 H II 486
lfu ~ }){HTQ" W Hfu 3T eft ~)ffTH IIq II

}-{Tit ~ m ctto II ~ -eRr HCfu) IIq II ~ II

~ ,:tfo ~ H9? tjo uru ~ II

)-fT(')tfT~ ~ fa"tit Hcnfa"i:@" II=< II- -
tft>rf tB f8T f8T EdT qa}f ~ ~ 1=f1fu II

iv
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~G'R~~qs7)BB~ II~II- -

d~ e IH t!IH ~ 3tf ~ 3VO 311 0]Cffur>rro II

9aT3"t1O~~~~ foelo II

35. 122

36. 124 ::r ~ tT7)T -atorH )..f5ffi em lr8 ffiJT II 25- - --
1=KJ1=KJ~ ~ ~ ::r ~ 3"S ~ fo0/ >=fl Gfc HCfTII

= - =

37. 125 "()T()""O/" dTaHfu ~ ~ ifct }-fi"fu m-rtdt II 1412

38. 125 ~~7)~~ dl~lel;}rwfu II 1245
~ ~ H?tr>f ~ ~}-fl7) II- -
~ufu-a-~~ottB ~ II

<J - -
"()T()""O/" ~ ~ ~ "Jfo crnt fr3-ro II- - - -

39. 125 dTCfHTl:ft~;:paft 11::fT~ l-ffa"~ II 599
dTCfHTl:ftqr ~ II ::fTft-rfcw l1dl'"c:5}}inq:/1:/11 d I II- -

40. 125 1{~~ Fa "()T()""O/" ~ fu::r ~ II };fll:f ~ ~ Bft; II 25

41. 128 'FfdTB ll~BI61;}r 11~ tfto ~ ~ II 1105
- -
l.fdtiT l.fdtiT em- l-0 ~ 7) ~ 18 II- - --

41. 129 tW ~ 1{HBB-c qr ~ II ft:rQ ufo 3ffi arffi Heft ~ II 1412
fud Wdfur Ucr ~II ft:rcr ~ qrfu 7) ~ II- - -

42. 130 ~ qr 'OIfcr B?Cf ~ 81 ~ I ~ ufu"Hftr W'2t II 749
- - =-

v
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43. 130 i83fo~~ II HCf~H? ~II- --
H9~~~ II~II fufu~H?~ II- -
3T t:!ddkJ m:rc ~ II ~ ~ ~ 8i31t!l>li 118 25- - -

44. 131 wfu 1R'cftf ~ "&}-flCjr II FjTQ"t:r?)Teft FRr ~ II

~ "&~ ~ ft-rzr? II ~ ~ 0T1i ~ "R"t or? II

~"&~H9r~ II H10HThJ~~~ II- -
~ "&t10H ~ ~ ~ II FjTQ"t:r?)Teft l1CJit~ II 265

45. 131 ~ Hfa dJ<1~ );fT1.fCTft!c<Hfoft!c< fuf3 ~ II 26
HfadJ<1 H?) qT}f()T ~ ~ f;n:r 7> ~ ~Sl~ II
H?) ftff0rr ~ 1.fT?CTt1 ~ it GH1.fTfu" II- -

~ ~ ~ J.faMf m ffiJft1 J1HTfu II

46. 133 9Cl'Nf~Ucr3?)~ II uritiG Q3dH ~ II 4- - - - -
}8 ~ cn.s ~ II ~ ~ ~ w Ufu II= - =- -

9Cl'Nf H8 lfTUT ~ HThTII W uu or? ~ cfflrr II

47. 133 ~ rn()~ ~ f;:r flfur Ufu II 472
HBHit (')I(')0/ I ft:ro Hfo~ Hfu II

48. 134 ~AA~'JdJ~1I 919- -
~IJdJ ~~3"AAfao'tt1OH~~ II- - - -
EJ" fa H(')I ~ "ffirr ECJTT~ ~ ~ Hfa>rfT II- --

49. 136 us ft.ffi Gfous em- fl1Gd1 fl1Gfa J1HTfu II 18- - --
HlE dJ818 dlJ~dl 'HtJTcfaT~ II
- - - --

ffi3" ft.ffi Ff3cft>w ~ t1fu ~ ~ II

50. 136 ;n:ro~~~;n:roqr~ II 1383
;n:roW ~ ~ C:f3T() q-at IIq q llll- -
;n:roriefa ~ 3?) ~ t"j18PoII- <J

-Jfo (')tfl ~ l:ftTfu ~ ~ () fuR ~ II
- -

51. 137 liMB ~ fu""5 "JtfU ~ II ~ CJTJ""ll Ii; Ic;l'J Hfu" II 1245- - -
vi
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52. 138 ~ ~ tfttt -t ~ HCf"iftJ II- - - - - --
~"il@fi-f§oroq~m 119.11 522

53. 138 ()T}-fT ~ fa 8 tj (')I }-fCf 3" CP1f ffifrfH II 1375- - <J~ ~ ma- qT}f Fl'9 tft3" Po It"l (') ~ II- - -

54. 138 ftrtt 7)T){ ftr>tfrfuw aTEHRCrt3"uMB II 8
oroq 3"}-fCf ~ ~ 5it ~ II- - -

55. 141 fun ~ fuwfcrr ~ em ~ II 1140- - -
fun -mB lfu ~ }-f7)ifct II- -

56. 141 ~~~~~~~II 1018

57. 143 ~ q Id ~ 3fc 3tcn:r t=rtit II CJ30 ~ we tit HTtit II 152
ufu ufu tifu3 ~ ~ II i!13 fa "Jtft ~ () ~ II- - -

58. 144 »rru Jl tjld H fcrrrrrit m II 152- -

59. 144 m m}-f7) -t ql~t:!1 ~ ~ ~ 3"a" ~II 440

60. 147 ~ tJffi ~ oft ~ RB ftrrro II 1240- - -

61. 147 "Jq ~ (')1(')q I {:ffi" FPrfd" {:ffi" ~ II- -- - --
crrcrlftcr ~ 3T 98" ;:rr l-fCI't!TCf () 1::fTfuII 141-- - - -

62. 147 31:f"8 CJTt"lTH~ ft1 31:8 81 fu q ~ II 1088
ftrtt RB~RB~W II- -

63. 149 ~ 'R3 H3cf fcnrrrro II ~ ~ err ~H (') I (') II 3
- - - - - -
~ ufu ufu l.fT?fu I-JlQ II ~ war ffiTft1ftrrrQ II

oroq 9CJT3T ~ ~dlIH II ~ tcf unr err()TH II- - -

vii
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71.

72.
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149 -;:rr ~ ~ ~>"l'81{9 ~ II
3"? furwQ facr Hfo lid ICI~ r;fT II

149

149

152

152"

153

285

677

951

~ cl8Fer;fT ~ t~ Btf ~ II 522
~t~~~~fB3"11

()T}-{T l-fTWrr ~ c8 Fa8i3?) l-fB II

~ ~ 51~8 Cf'}f 0 ~ tfto II- - -
()T}-{T c8 Fa8i3?) I }fCf 3"Cf'}f ffifrfu II 1375, 1376

- - <.J

~ ~ qfcr qr}{ R9 tfto Foa\"I?) orfu II- - - -

Chapter VI

267

190 tic) ~ <ko H fu"oJ CJld1-I"fu -Jft: lf5l7)T II- - - 685

190 wit J..fO qr )(TO ~ II- -
CfT1i Vg H'drf3 ~ a 1"1?) oft 3T 3" })1 fJ FofR ~ IIq II
~ II Hertcf illHH qfcr ~ ~)(TO ~ II- -- -- -- -
~ itaT3" ~ ~ fafo t=rfaT 3d lf5l7)T IIq II
GH3Fa i7ftr ~ ~ ~ lR" FoaElI?)1 II- - -
tic) ~ ~ BH Cf(5() ~ fucxf CJld1-I"fu t"Il7)T II

- = - -

219
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74. 192 H~Hlffiw arcn:raRcN41B1d 1\ 650- - -
~ ~ 33" ~ ~ Her t>IfTa 1\- - - -

75. 193 ~ }-f}f3T 30 3" 9ldft ~ foaI-r8 faTwo II 1186- -
fu H0 fu ucrft:1 7) l=fT(} a8t9cITf3" 9 d I ~ I (S 1\

76. 193 "FfTWOTBH8IJl~wB3"~~ II
fcwrro CJ3fo l-f7) w;:ft>}f ~ 7) Hw ~ II- -
~ mT wftra" Hfo ~ ~ mT fB:uR) 7)~ II- - --

992

77. 1245

78. 195 Rfu~~~1\
3TeddIJ~ ~I\
qu ~ ~ 8i3lel~ 1\- -

26

80. 198 ~ ~ (S I(Sq I €ffi FPrfCf €ffi arfu 1\- -- - --
dTd" 1..fIa ~ 3T ~ tiT }-f"dtTd" 7) ~ II-- - - -

141

79. 198 ~ r;8 fuftnfr 4lBId ~ 4lBlcfl~ 1\
HfuBBH ~~I\
- -

470

83. 200 qcn.ft rrr? q1.ST ~ Her t>IfTa II- - - 2

81. 140

82. 200 t1J" ~ ~ ucft H8 1\
~~uR"liffc II

25

ix
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84. 201 fdr>.fTO0 dl81el ~ ~ ~ Ff1CJ II 465- - -
qof}..rft..r53T ~ -Ja fJcn-rt3"~ ~ II

85. 204 Hfadld ~ ~ 0 -&-Et 1Il)fli:f)}fTfu PoIf"l () W II 1016- - - -
Hfadld ~ ~ Her ~ fdr>.fTOBltl1cfi tm? II- -

86. 204 ~ ~ fot:r Uffu?TW II 161
orfl-f cB" Ufd J-fTfuQ t:! IHI II

87. 204 f;:ro't ~ tfT3T it JiB ~ }}1()FeQ ~ ~ II 769
~~OT1ifuo~~()T <il~~ ~urfuf0 II

88. 210 ~~~~~aMH9?? II 471
~~ ~qrW3"~llf? II

89. 210 ~ortit~~~11 148

90. 219 ~HC2o ~~~~II9.11 39
HO }fcf dlCfFlCffu" ~ 3T fooI.m "Jftr II

- -

91 219 em H }fqfu 7)T}f~ lfT?d arcr tlU ~ ~ II 831
- ---

~~w~~,:tl[9~CI]7) arr? II

92. 220 fW~ ~~~dJd"fdrrrrfo~3f"l'fc II 39

93 223 CfTH7)T}fVcr H ~ fiT ~ m-rotit ~ II 1429
ft:RJ ft:rHcB Ffuc M~ ~"Jftr II

94. 223 ~ ~ em ~ ofu ofu ~ }-fT7)3"Wc) II 1427
~ ~ Hfo ~ }fOT farrro't 3lfJ m:rfo II- -

x
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95.
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224
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~ cft3t ~ fuo't HB FItJ ~ II
<J -

~ ~ UQ 0 C3i1:ffiqfu ~ Udl:f ~ II
€?"tt ~~~>rfotm~~11

<J - -

-tmfFfh:ft ~ fo3" ~ ~ H~ I f1:!~ II

~~~II

467

xi



APPEND IX-II
ORIGINAL VERSES FROM THE BHAGVAD GITA

S.No. Reference Verse Bhagvad Gita Verse
Page No. Chapter No. No.

CHAPTER-IV

1. 93 3$cT~ tpr:~~~ I XII 13-14
f.lt::P:IT R ,(gCflI'(: ~:~: &TIfT m ~ II
~: wrrt <frJiT ~ EGR~"'ltl: I
l{U:{3tfT:k1 Ll"'11~m{ <:iT~: ~:f1t fT;r:r: m'6' II

2. 95 ~ ~ 11fCIT ;n"11fCIT ~~: I II 16
~3lfqres~ ~~(114'-lGruTf4: m~1I

3. 96 lffi: 11«R~ ~ 3lfB ~ I VII 7
tW:rwft{~11R=t ~LlfUIJlolI ~ 111911

4. 99 q~lfcHtlfiq21 ~ J"ffct ~ I V 18
~$r~~ ~:~LlGruTOi: II~CII

5 99 3tLlIR«:ll{ ~ 3lWffi ~ ~ I XIII 7
311"'lI4Tql~::j~ ~ 311(tJfclR.J~:11\911

6 102 ~~~~I VI 29
~ tllJlgCfrlI?"l1 ~ ~LlG~R: Ilx~1I

7 102 {iaPI"1I4Glfll+~ I VI 9
~ 3lfq~ ~ ~Ll~m{ fclRiIt>LlrlII~II

8 102 <:iTtIT~~ ~~tW:r~ I VI 30
~;r 90I~tlITti ~~.q-;r yOI~tli?lII~OIl

9. 105 3t1,{4LllOlL(3t"'l6Ni?losd~ Jllq: yfcl~IRI ~ I II 70
<1Wf CfiT1{T<:f y fcl~IRI ~
~~~;rCflI4CflllfII1\9011

10. 105 ~ ~ 31gCfrlf£l ;r "'llgCfrlf£I 11JCRTI II 66
;r~: ~ 31~lh1f£1~: ~ II~~II

• I 106 nL(~ ~ lltr;9 ~ -qm I XVIII 62'I I,

(1('<;A~IGI(:cq(t~ ~ YICf£lR'l~1I~q(1L(lI~xll

12. 108 ~s~ ~~ ;r.q- ~sful ;r fT;r:r: I IX 29
<t ~ Q tIT~ t@.r rl" rl"s" ~ ~ IIx~ II

xii



S.No. Reference Verse Bhagvad Gita Verse
Page No. Chapter No. No.

13. 109 11t~ 1:W-f ~ <lsftl~: qlq£lHtl: 1 IX 32
~~~~ asftr~tffi~IIHII

14. 111 mrnr WR1T~ nql- GR ~s<rn: 1 X 5
~'IWIT~ lfif~~: 11"\11

15. 111 3ltiIR~L(~ mrnr~~1 XIII 8
31I'€IItITqIfl;::j~ ~ 3l1('iWR"Jt:: 11\911

16. 112 mrnr~~~:~~1 XVI 2
G~P~ 3lc;llctl{<:i~ -m. 3l'€llqi1L(II~II

17. 114 ~~~~~~I XIII 8
::J1::tj~i"9::J1{la'll~-S":@~I"Iljq~T=-tL(lit II

18. 115 {IJI~"IWg~~ ~ ~R~~'€I{1: 1 II 64
3l1C4iCl~~{~ 11mGL(~ 1I~'l{1I

19. 115 fcm<:r ~ <:1':wk-r. 9ti i~'€I{lfl frr:~ 1 II 71
R'tftiTR{gCfiI{: ~~~ 1I\9~1I

20. 117 ~~~GR ~SjqCfiIf{JII XVII 20
~~~qrt~ ~GRflIRilcj:; ~ II~OIl

21. 117 <:fQg Yi"9qCfiI{14 q:iMt[3~~ eng;f: 1 XVII 21
~~qf{Fcfi1~ ~GR~~ IR~II

22. 117 3l~~ICfiIA~ GRl{ ~ ~ 1 XVII 2
3lflCi'rlL( ~ mr.m1f~l{3qlactL( II~~II

23. 120 ~~dltitlI1~ ~:G"tiq 1 IV 33
~ CfitiT®i"i qr~ ~ qf{flti ICQrlII~~II

24. 120 ' , ~ IV 28~dltl$1l« rlq Itl$11 lOlIJltl$1l« 1
~ Itl$1Htl$1I~'€1<:fcl<:f:fi~lrliJrll: lI~t II

25. 123 f.H1~n{tlrlRh"lIC4i1«QCf("lflcfqf{%:1 IV 21
~ ~ q;tf ~ ~ fcI:;~"IL( II~~II .,

26. 123 3lfitlrllC4i=-t1m- ~ ~ -q-11'fa:1 VI 36
CI~tllC4i"i1g<:f'i"l"rlT~s~~: II~~II

xiii
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Page No. ChapterNoo No.

27. 126 Y:i1gIR ~ ~ ~ ~ 11'11Jlrl10{I II 55
3lI?"l;:QC{~~: ~ rlcnTLI2111'i'iII

28. 127 .s:~ 3lj~J"111"1I: ~ fclJlrl~g: I II 56
~: ~~~II'i~11

29. 129 ~~~GWt ~~31qMI'"FP{1 XVIII 43
G;R1{ ~ &m' Cfitf ~~ 11'6~II

30. 132 tfl TIH1y..3Tfil ~ 111J121::11P(1 '!1?"I"11 I VI 47
~mmtIT ~1)-gCftirl41lf(f: 11'6\911

31. 134 3l111~(ily"~ ~ ~ ~ I XIII 8
3l1'illtifqlfl:::j ~ ~ 3l1i4"lfcl~:lJg:11\911

32. 134 ~tFT:~ 4rlRI'21R4M4: I VI 12
3qfcl::i4Ifl~ gS('J=tll1 tlIJI11I?"lfcl~W~II~~II

33 136 111'>tI¥t::ilf«Q~ ::i~iflmltj<'<:{1:~: I II 14
3l1l111lqll1:Hls~ 'rli« ~"lmrf 1I~'611

34. 139 Cf>1c{°4cn"llqgrlfCjqfq: ~(iI'f 'tl4fil{aitrll: I II 7
~:~~~(q1)-
~ as~ ~ tIT(iI'f ~ 11\911

35. 139 ~~ m:mq;tfurr I XVIII 60cna~~~ Cf>R~~~sfqrut II~OII

36. 140 ~ ~ Cfitf jmtl'IJl11 ~ I II 49
~ mull{ ~ w:rrrr: CflM~rlq: 1I'6~II

37. 141 3lflCftijm: ~ P\rll?"ll fclJlrl~g: I XVIII 49
~t>Cflt4fflru tRl1f ~ 1I'6~II

38. 142 ~ ~ fiN'il" ftfcrtt CfitfuT:1:fiMl{ I XVIII 12
~31(4ITIHi~ ;:rQfi::ttlffl"1i~ m~1I

39. 145 ~ (ilI?"I'!R{ ~ ~ 3l1i4"lQ'<1::i'illl'RCf:I III 17
3l1?"l;:Qq 'il"~ ~ Cf>T'£f ;:r fcmrl" m \911

xiv
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Page No. Chapter No. No.

40. 146 ~fcI~G41~ ~?OlI~I;:j~~ I XVIII 51-53
~1<G1(~H:fcI"I4i«~ ~~~ 1I'1~11
~~:~ ~~ 11'1~11

41. 150 ~ fi~141~1 fcFI~4\a I IV 40
;w:t~s~;rw ;r~fi~141~""I: I1'!10II

42. 150 ~~~ <'Im:fi4rlR4: I IV 39
~~tffi~ ~ II~~II

43. 154 ~ JFf>It <:f:~ ~ ~ Cfi1f <:f: I IV 18
~ ~ ~ ~~: q;C=FFflrfQ;1mt II

CHAPTER VI

44. 191 ~ CflrfCfli1If1Ri Pl?OlQy'i ~~: I IV 20
~~sfq :rcr~~~: IROII

45. 192 ~~w:f CfiTlt~~1 XVIII 53
~~:~~~II'1~11

46. 193 <11!'IG4«<1GI~HfI, (1H60I« (1(tHI4UII: I V 17
JI;:r;§0fI131S""l~I<'iR:i~: ml9l1

47. 196 <:q <:q ~ ~ rl<'frrG. ~:JR: I III 21
~ <:f(f lIlfTUt ¢ ~ rrG. ~ IR ~II

48. 202 ~ CflrfCfli1IfiRi Pl?OlQY)1~~: I IV 20
~~sfq :rcr~~~: IROII

49. 202 ;r CflrfUII,!JRRtllF( ~ ~s~ I ~ III 4
;r~fi""4fHlct~ ~~ 11'!111

50. 202 <:r« ~ ~R41fii'l1Ffffi Pl4R:l1~~S~ I III 7
CflifRlI: CflrftllJI,{ JlW.ffi: ~ fclffl16t1rl111911

51. 202 ~ JFf>It <:f:~ ~ ~ Cfi1f <:f: I IV 18
~ ~ ~ ~~: Q;C"RCflrfQ;1II~t II

52. 205 ~~~fcrm" mwf&m""lI,{1 XIV 8
Yli IGIi1~ Pl~1f1m. Wi ~ tffi'('f lit II

xv
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Page No. Chapter No. No.

50. 205 ~ ~ ~ "{"'l tlk'l ~: q;tftUr lffi(f I XIV 9
~ ~ IT({1l: m~5{-Jttl(=1{3(1" II~II

51. 295 MTq: ~ 3ffiIll: Cfi1furrtt~: ~ I XIV 12
~~~ ~~II~xll

52. 224 ~~:~ (1'i)Ii;\I~«~~: I XVI 22
3lffi?l JffitR: ~ ~ ~ w l@t[ I!XxII

53. 224 ~fitl(1I(iHI m- ~~.qtWr: I VI 36
q~tll(4i"11IT'tI(f(1l ~s~~: II~~II

xvi



APPENDIX- III

SUBJECT WISE REPRESENTATION OF VARIOUS VALUES AS OBSERVED IN CHAPTERS OF
VARIOUS TEXTBOOKS OF PUNJAB SCHOOL EDUCATION BOARD

CLASS-I P.S.E.B.

-
Value q

Contentment Truth Humility Unity Peace Equality Non-

Subject .0. violence

English

LNo_ 5, p. 21,

Punjabi LNo. 26, p. 35

L.No. --- Lesson Number

p. --- Page Number
xvii



Value Q
Detachment Charity Sacrifice Self-control Wisdom Courage Service

Subject .[J,

English

Punjabi

L.No. --- Lesson Number

p. --- Page Number

xviii



ValueQ
Purity Patience Duty Renunciation Self- Justice Faith Hard

Subject .0. realization work

English

L.No.6,

Punjabi p. 12

L.No. -- Lesson Number

p. -- Page Number

xix



CLASS - I P.S.E.B.

Unity

1. ~ o:c;) fi.R;) ~ ~ 001 (Punjabi, L.No. 15, fiRt, p.21)

2. ~ o:c;) fi.R;) ~ ~ u+ 1(Punjabi, L.No. 26, }:W ~, p. 35)

Purity

1. Fe8(')1(') <XO1 (Punjabi, L.No. 6, FAu Ia') , p. 12)

xx



l~

CLASS - II P.S.E.B.

Value q
Contentment Truth Humility Unity Peace Equality Non-

Subject!]. violence

L.No. 5, p. 63 L.No. 12, p. 37

English

Poem No.1, p.2 L.No. 6, p. 17,

Punjabi Poem No.7, p. 20,
L.No. 15, p. 51

xxi



Value q
Detachment Charity Sacrifice Self-control Wisdom Courage Service

Subject .0.

English

L.No. 14, p. 46 L.No. 14, p. 47

Punjabi L.No.14,
pp.47,48

xxii



Value Q Purity Patience Duty Renuncia tion Self- Justice Faith Hard work
Subject D. realization

English

Poem No.4, p. 11,

Punjabi L.No. 9, p. 26,
L.No. 12, p. 37

xxiii



CLASS-II P.S.E.B.

Humility

1. Please open your books, Please clean the blackboard, Please open the door,

Please close the door. (English, L.No. 5, Fun with Sounds, p. 63 )

2. ~ ~}f ~ W, ~ Rh=r"FJtT)-fT lfGrl (Punjabi, Poem No.1, HoT)-fT,

p. 1 )

Unity

1. Bftmr" 7) ~ & ~ 1:f1LIT1 (Punjabi, L.No. 6, ~ tT Fro, p. 17)

2. ~ 7) ~ & crit ~ 1 (Punjabi, Poem No.7, oft;ft 3" <JTtft, p. 20 )

3. »fur 7)~ i re-a ~ M:r ur ft!3T 1 W B-arr ?t ~ c;)dT l.fitnft H7) 1 ~
::::..... .... -- .....

7) ~ ?t ~- ~ tiBr 1 (Punjabi, L. No.l5, ~ tT ~, p.51)

Equality

I. ~ ~ 3" 1.% fifu<5 ~ 001(Punjabi, L.No. 12, ~ flfu-, p.37)

Sacrifice

I. m ~ tr7) ~ ?t ~ & ~ ~, }f ~ m tT wit mrr
fun.rtaitl (Punjabi, L.No. 14, m tTwit, p.46)

2. mtTwit~tr7)~~~1 ~~~HtroM:rtit~~~

f@" 1(Punjabi, L.No.l4, m tTwit, pp.47,48)
Courage

1. m tTwit "8V3" 8<Jit!C1 ~ m 1(Punjabi, L.No. 14, m tTwit, p.46)
2. ~~ 7) ~ @ -6 ~ i1.fo ftg "ffiJ iWwl liB ~ ~ ~ &,

~ ljClslC1i ~ ~ 1(Punjabi, L.No. 14, m tTwit, p.47)
Purity

1. ~ ~ qcJtT ut 3" (,)<:J1{1t!i ut 1 fuQ ~ M:r oMt qcJtT (Jf 1(Punjabi, L.No.

3, BdTr tlv, p. 7)
2. Bftmr" 7) ~, C:fT & ~ ~8t!'(') M:r BZ 1 (Punjabi, L.No. 6, ~ tT Fro, p.

17)

Hardwork

1. ft:REr ~ 3cx ?t 7)T ~, ~ 7)T »R ~ ~ m1 em~, 7)T ~ ~,

t=rr<fr! ;:rror! ~ FWor 1 (Punjabi, Poem No.4, t=rr<fr, p. 11)
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2. wEt ~ J1lW fun ~ ~ I (Punjabi, L.No. 9, wEt ~, p.

26)

3. ~ ~ ~ ~ ~ ~ 001 ~ ~-~

001 (Punjabi, L.No. 12, HOT~, p.37)
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CLASS - III P.S.E.B.

Value q
Contentment Truth Humility Unity Peace Equality Non-

Subject violence,[J.

English

L.No. 7, p. 19 Poem No.6, p. 16, L.No. 20, p. 65 L.No.4,

Punjabi L.No. 13, p. 68, p. 10
L.No. 13, p. 69,
L.No. 14, p. 77

L.No. 13, p. 71 L.No.14, L.No. 16,

Environmental pp.73,74 p.84

Education
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Value Q Detachment Charity Sacrifice Self- Wisdom Courage Service

Subject .[J, control

English

L.No. 4, p.l 0, Poem No.1, L.No. 23, p. 75 Poem No. 12,

Punjabi Poem No. 15, p.l p. 37
p. 50

L.No. 5, p. 30, L.No. 5, p. 30, L.No. 13, p. 68,

Environmental L.No. 5, p. 31, L.No. 14, p. 74 L.No. 19, p. 105

Education
L.No. 13, p. 68
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Value q
Purity Patience Duty Renunciation Self- Justice Faith Hard

Subject n realization work

English

L.No. 11, L.No. 19, L.No.22, L.No. 16, p.
p.32, p.61, p.72 53

Punjabi
L.No. 11, L.No. 19,
p. 33 p.63,

L.No.22,
p.72

L.No.3, L.No. 15, L.No.16, L.No. 5, p. 30 L.No. 5, p. 31, L.No. 5, p. 29

Environmental p.16, p.80 p. 88 L.No. 14, p.77
L.No. 15,

Education p. 80
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CLASS - III P.S.E.B.

Contentment

1. ~ m- HI6 ft:Roit M:r ~ ~ ~ ftB ~ feO(H Ia 3 i ?)T(? ~ ~ f3n.rra-

~ (]7) I (Environmental Education, L.No. 13, ~ n8 ~ ~, p.

71)

Truth--
1. ft:Roit tlW cxrl HtJi 8 rn+ n8 M3cxr ~ ~ ~ f<rrnfT7l~ ~ I fuR ~

~ '8fB;w ~ ~ tft M1fead\jl 3' ~ tlW ~ f0(31ai ~ & ~
tJiJltlrn+ (]7) I (Environmental Education, L.No. 14, ~ n8 l.jfQ~IOo(

~, pp. 73,74)

Humility

1. %Bo ill ~ J]tT}fT tT ~ »RO ofBr I %Bo ill ~ J]tT}fT -e- ~

isn8 ~ tT ~-~ ~I (Punjabi, L.No. 7,%Bo ~ J]tT}fT, p. 19)

Unity

1. ~ >m=it ~ ~ ~ -e-~ ~ m CX3'1O 'R'cft rn ~ #cJr I (Punjabi, Poem

No. 6, ~ rn~, p. 16)

2. @ B:it ;:rr JmT M:r ft;o(% -J & afB ~ (]7) I (Environmental Education,

L.No. 13, ~ n8 ~ ~, p. 68)

3. ~ RTfunfr tlW ~ ~ ~ l:!dlcl{i'e (]7)1 fu(J ~ ~ M:r

rnM~o3(,), §$i8tl1d n8 l?-fTl.mT funf10 ~ql{i'e (]7) I(Environmental Education,

L.No. 13, ~ n8 ~ ~, p. 69)

4. ~ fH:c;) & # ~ ~ofBr ;:ri'tT ~ I (Environmental Education, L.No. 14,

~ n8 l.jfQ~IOo( ~, p. 77)

Peace

1. URJ ~ fe (')H I(') i ~ ~ ~Iftm 'Ffl"i tfWcx> -e-<JO t'ft:N ~ FfCf EST »8
= = -

l?flOT}f ~ ~ I (Environmental Education, L.No. 16, mtft ~ »8 ~-

~ tft ~, p. 84)
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Equality

1. J.ft ~ Hfu-a" ~ t3'"Gt~~'fl, ~ ftF.j1~i <fu ~ 00 I fuR tT ~ ~ fu"

reu RCfTO FTfurrrt ~ ~ I (Punjabi, L.No. 20, J.ft ~ Hfu-a" ~ toF.f?), p.

65)

Non violence
~ ~ ". "v v ftSr ~ ~ " . " v ftSr vI. _ ~ Q ~ ~ I _ ~ Q }fT07)T ~ 1 "FfR('!

3ar RB BB" ~ tT ~ ~ farn.rr I (Punjabi, L.No. 4, ~! ~ ~, p.

10)

Charity

1. ~ ~ ~ ~ cn-rrit ~ ~ qQ -R3t I ~ ~ l?fT1.f<!T FfTW "Q?)

0Rfh:rT "M:r "& ftSr I (Punjabi, L.No. 4, ~! ~ ~, p. 10)

2. m:r ~ & te ~ ~ DiO(HB~ um 0Rfh:rT ~ trH rat:? fSM<3M ~

~I (Punjabi, Poem No. 15, rat:? ~IO(C~, p. 50)

Sacrifice

1. fur ~ 3i" ;:rr?) ~I~ W 3' ~ ~I~ ~ ~ tfcrr 3'

~ I ~ F@ ~ H'Q i1..rnfrw I (Punjabi, Poem No. 1, ~ ~, p. 1)

2. ~ ~ ~ aaT3"ft::fuf, ~ ~ ft::fuf, 0(~ 31 ~ ft::fuf ~, WW wtRB wfu

»fTft l.[;:rraT ~ ~ 81~ 1 tlr>ft ~ ~ 00, ft:ru?;t ~ l?fT1.f<!T ¥ fffi:r & ~ iJ
~ ft~18 I (Enviromental Education, L.No. 5, ~ ~, p.30)

3. ~ ~ ~ J-R" ~ ~ ~H(')lO( ~ ~, fi..roo3T ~ ~ tT ~ ~
~ tr;r & <3~tfl(')lrnt~ ~ 00 I (Environmental Education, L.No. 5, ~

~,p. 31)

4. ~ fuB ~ ~ W "8Bl.R) fuB }fT3T fu3T, ~ ~ »B at!~dli 3'

fur>.rrcr DiM~~3('), ~ ~ »B <3~a'(')l»ffu ~ ~ fRc:RT ~ I (Environmental

Education, L.No. 13, ~ »B ~ ~, p. 68)

Wisdom

1. ~ tT fuG ~ ~IB:M-rn ~ ~~, ~ W fuG }")j'~'t"j18 N,
~ ~ ~ ~ Zlf-Zlf ~ ~-~I}fzQ-wot ~ ~ ER+ ;::ft"tft ~

= ' ,

~ I(Punjabi , Poem No. 23, ~ ~ ~ ~, p. 75)
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Courage

1. }f ~, }f t=fTOTtT, ~ ~ 7)T Uf8""aT, }f fJl-B O\G ~ »fTfunfr, ;:rc;) ~ ~

~ I (Punjabi, Poem No. 12, "ffi;:( ~-~, p.37)

2. ft::n:f ~ -e- ~ ~ ~ ~ ~ HIQ goffi, ffiror, 8Mlt:!'('), li!ClalCl31,

}f0:f 3" Bffi-f ~ tft fi:fftfn.rr ~ ~ I(Environmental Education, L.No. 5,

RW ift:rra", p. 30)

3. R~ ~ ~ ~ tTtT-trtT ;:rt 7)T7)T-M ~ ~ ~ n8 8u1t:!dl ~

~ -~ WJTit ~ I I(Environmental Education, L.No.14, ~ 3"

l.jfa~lfaO( ~, p.74)

Service

1. ~ Mr ~ ~ W "8tRf(')" Mr )-fT3TfLBr, ~-~ n8 81jCldli ~

~, fu(v)~Cl3(,) ~ ~ l?fTfu- -e- ~ ft:n::rtT ~ I (Environmental

Education, L.No.13, ~ n8 ~ ~, p.68)

2. afutt ~ ~ ~ ~ ~ ~13'~Cl(,) Mr c;fcjt ~ ~ tft ~ n8 ~

em I '-1' (')~ Cli ~ -funrcr em 1 fuR W 'O("CJ"(')'3"~ }-(7)~ 9'ffi fHMtft
~1(Environmental Education, L.No. 19, ts i:fftrn.rr n8 ~ fl'(,)~Cli tft

~, p.l05)

Purity

1. trtT W ~ ~ l.fHt 001 ~ Mr ~ oO-r'O("CJ"(')'~ l.ffuw ~ ~ IRI

~ 'J1"TiB3" O(ClI§'~ for ~ ~ ~ l.ffuw ~ ~ 00 I~ ~ ~ n.g tru
.....:::: ..... -

»fTlJ ~ ~ ~I ~ ~ ~ '3" nmr ~ ~ 3" '§"'Cl'B ~1(Punjabi,

L.No.l1, trtT W ~ ast, p.32)

2. "Hot ~ tire! lfTij- ~ ~ tm iW ~ ~ ~ 00 1~ ~ 37) 3" }-(7)

~ fts ~ oolreH W }f =2U1Q UCf ~ fe8(')1(') 'O("CJ"(')'W ~
<JTI"(Punjabi, L.No.ll, trtT W ~ ast, p.33)

3. ~ tft 3t:!gH31 W HI6 ~ 'H""afu -e- »forT ~ J1lG ~ tJ'Jlt:!1 ~ I(Punjabi,

L.No.3, ~ -e- »forT tft~, p. 16)

4. l.fCfTt ~ ~ ar>'>ft ~ tTaitW ~ ~ ;:rt QTl::f '?)'l(') }ffi ~ ~ IW i tWo
v =

~ n8 OS i ~ ~l.ffuw '8CfF.f ~ J1lG em I(')u I§('± 37; ar>'>ft ~ i J1lG
:::: - ..... ::::
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on.s- ~ ~ I (Environmental Education, L.No. 15, fJ:RB n8 Baftn.rt »fTt3T, p.

80)

Patience

1. ttt? ~ 0f310 RB ~ "J ~ ffiRl' ~ l?f11.f<it ~ tT fe-3B Id ~, ~ iJ
~ 7)T ~ I (Environmental Education, L.No.IS, fJ:RB n8 Baftn.rt »f1t3T, p.

80)

Duty
I. ~ iRur H<:JTdTi1 d ~til3 iRur t!t C:fTFf OO;IT nffi ~ funft ~ m I€?u- -u -

~ W-r a;IT BaTt 3Gj ~ ml~ ~ ~ ~ ljH R?l1(Punjabi ,

L.No.19, l-i<Jldlt"j1 ljH ~, p. 61)

2. ,,~3'€f ~ '8U3' CfF.r(]f I ~ ~ W-r '8U3' BaTtW oft3'r ~ I3'€f ~ ~~ Ie Id.... ........:::: .... (,,}

ft:Rr<ITtit Ff1'i ~ 00 I "frFr t7) ~ trnft H<:JTdTi1 J1fua t frFr i rn~
:::: .... .... .... :::

~ c:5CJTTftSr I (Punjabi , L.No.I9, l-i<Jldlt"j1 ljH ~, p. 63)

3. " (]f oTcx: ~, ~ ~ ~ mil' ~lfuH tT ~ ~ ~ ~ tT ~

~ I "(Punjab , L.No.22, ~ ~ mil', p. 72)
4. fuu HEll (')0( HdO(Id i ~ - ~ ~ ~, 'F.lfJaT tlW 'FSO(T, 0Tffinft

nB fuHro3i t!t ~ ~ fuu7>i tT ljtf ~ ~ I»fFfr wa- ~ ~ ~ iJ
~ ~ ~ ~ fuw c} HdO(ldi ~ W-r RB H<J

'
fe31 ~ (]f, @ (')'dlfcj6(

~ oS ~ fuu nffin-r ~ ~ I (Environmental Education, L.No.I6, M ~
nB ~-~ t!t ~, p. 88)

Renunciation

I. ft:fcf ~ t!t ~ ~ ~ ~ ~ ~ H'Q ~, ~, 8Mle'('),
Ji!dald31, ~ 3' 1ifffi-f ~ t!t ft:ffi:rnfr ft.-rffift ~ I (Environmental Education,

L.No.S, ~ ifRra", p.30)

Faith

1. ~ Bfu-o' RB ~ ~ ~ F.ft ~ J1fua 00 Irea ROB ~- ,,"

~ ~ })fT c} FftH ftl~'~\!lnr- 00 I (Environmental Education, L.No.S, Rrcr"

~, p.3l)

2. ~ ~ ~ ~ "@f lJHSW ~ ft!3tnft ~ ~ Jjo(dl~ N

oft3" ~ 00 I~131~d(') ft:ffi:rnfrI (Environmental Education, L.No. 14, ~

n8 l.lfcj~lfcjO( ~,p. 77)
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Hardwork

1. ~ ~ »fTlfit Mt.:rF.r ~ ~ I , fER croc} ~ ~ -~ Mt.:rF.r ~

ocit Fftil>?8 iJ ~ ~ ~ 3q ~ areTl(Punjabi, L.No. 16,~ tT

M-s, p.53)

2. ~ ~ ~ l.fQtlT iJ fi:dt m:rq fRO(' ft! n-rT fu" Jj3" -Jj3" ~ CXcJ7) ~ ~

fi..rffift ~ I (Punjabi, L.No. 16, ~ tT M-s, p.53)
n -=+.... .......:+ 'A ...:+ +: ....-.-.--:+ ~3. l.fiiT8" t c;)o\ ~~ 3'0(3~Cl, 8<J'tCl rn:j IH0():j1 <,It CJOI (Environmental

Education, L.No.5, ~ tf,::rcr, p.29)
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CLASS - IV P.S.E.B.

Value q
Contentment Truth Humility Unity Peace Equality Non-

Subject .a violence

English

Poem No. 10, p. Poem No.7, L.No 2 3, p. 88 L.No. 2, p. 4, L.No. 10, p.34, L.No. 2, p. 4

Punjabi 34 p. 23, ~ L.No.3, p. 8, L.No. 12, p. 42 L.No. 17, p. 62,
Poem No. 1O, L.No. 24, p. 91, ,

c@ lfm. p.34,, , L.No. 15, p. 54,
c. ,p. 52 Poem No. 18,

p. 64
L.No. 7, p. cW.rm- ~,
57

p. 8,
Hindi ~ c@ lfm., ,

c. ,p. 57,
PcrwfCf)T
~ '(310"° ,.p.
60,

L.No. 12, p. 66, L.No. 12, p. 69

Environmental L.No.12,
p. 69, L.No. 13,

Education p.74
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Value q
Detachment Charity Sacrifice Self- Wisdom Courage Service

Subject .0. control

English

L.No. 17, p. 60, L.No. 6, p. 18, Poem No. 24, L.No.12, L.No. 12, p. 40

Punjabi L.No. 17, p. 61, L.No. 6, p. 20, p.90 pp. 41,42
L.No. 29, p. 80 L.No. 12, p. 42

L.No. 19, p. 68

Hindi

Environmental L.No. 19, p. 115 L.No. 12, pp. 69,70, L.No.12, L.No. 13, p. 78,

Education L.No. 19, p. 112 p. 71 L.No. 19, p. 113
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Value q
Purity Patience Duty Renuncia Self- Justice Faith Hard work

Subject .0. tion realization

English

Punjabi L.No. 15, p. 32 Poem No. 20, L.No.19, L.No. 14, p. 49,
p.75, p. 71 L.No. 20, p. 74,
Poem No. 24, L.No. 21, p. 80
p. 91

Hindi %~,p.2., 5f~<tr '~' c5t l{I;ff,
(lq)f ~ 1lBIT,p. ".' p. 53

p.l ?, \3"Ij'"1l BlCh 57

q)f~, '''' ,,
p.59

Environm- L.No. 20, p. 118, L.No. 19, p. 1l3, L.No.14, L.No.12,

ental L.No. 20, p. 121 L.No. 19, p. 114, p. 80 p. 69

Education
L.No. 20, p. 117
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Class - IV P.S.E.B.

Contentment

1. erw ~ ~ tT ~ -& ~ HiT ft:r8", }-f() ~ c& ~ I(Punjabi , Poem

No.lO, q]CO-q!, q]CO-q!, p. 34)

Truth

1. ~ 3i- ~ mr ~ -Mr aTC1i fuu Htft tIT (Punjabi, Poem No.7, ~, p.23)

2. ~ ~ ~ w> lffi ~ I (Hindi, ;[ C@"I1f;ff. p.52)

Humility

1. Haf8 fcmo3r ~ ~, ~ mIT I ~ ~ ~ ~ »fftrur ~

mIT ~ I(Punjabi, L.No.23, ~ H J-fTfunfr,p. 88)

2. M <:fIT~g<Sf1" cJ I (Hindi, ~ cnr ~ '01g', p. 60)

M~rprr lffi cntr I ~m w> lffi ~ I (Hindi,;[ c@ "I1f;ff. ',-', p. 57)

3. ~ W; <:fIT~ WI"~ > ~ ~TI~T~ '% I(Hindi, Poem, ~, p. 8)

Unity

1. UfO ~ cV-r ~ ~ fi.rc;)~ I(Punjabi, L.No.2, FJ'c3T ~ UfO, p. 4)

2. Fg fucx ~ ~ ~ fi..Wi I(Punjabi, L. No.3, itt, p. 8)
., . ~ ~ ~ ,".," " ""3. erw ~ ~ tT ~ 0( OI<.J~' Ht:l }-f() t:r CN ~ Q q]CO-W,

qJza"-q! I(Punjabi, Poem No. 10, q]CO-q!- q]CO-q!, p. 34)

4. ~ ~ ~ Dc ~ ~ l:fTOT n8 ~ ~ ~ it! ~ ~ ~ ore I(Punjabi,
L. No.15, Hg ~ 3" L7rit, p.54)

5. nMI IDffiI ~ ti~ 18e, ~ fi.rc;) -& m=s ~ I »fTl.rt fi.rc;)-~ ~ aMW

fuB Htro t80r ti~'8~' I(Punjabi, Poem No.1 8, ~ ti~'8e, p. 64)

6. fuu F38u'a n8 a'F.lcCll~ ~ ~ reor5 ~ -& ~ (J7)1fu:r -Mr ~
~ ~ F38u'a ~-~ 1:101-fT n8 ;:JI3f t ~ M:r §:p8ti18 n8 ~ tft

~ t"ldll€r~ (J7)1(Environmental Education, L.No.12, ~ F38u'a n8

a'F.lcCll~, p.66)

7. fuu ~ F38u'a ~ fuB fLrnfra", §Sl8ti'8, ~131~a(')ft::ffi:::rnfr, fHM~a3(,) n8

Ec8r l'>fft ~ §l1~(')I~iW ~ CJ7)I(Environmental Education, L.No.12,

~ F38u'a n8 alF.lcCll~, p. 69)
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001 (Environmental Education, L.No.l3, HEjI(,)o( }f()~, p.74)

Peace

1. }f ~ oft3- »f}f(') tT ~ ~ F@N tT 1(Punjabi, Poem No. 10, ~-~ -

~-~, p. 34)

2. ~ ~ f3»fraT, F.!St, ~ n8 i3Q81(')1~ fu7>t ~ nffi ~ f>::ffcfrw lfl8

~ <JT 1 (Punjabi, L.No. 12, )-fT3T ~ tft, p. 42)

Equality

1. Fi'3 ~ HHt W1 ~ 1.j1l.fT ~ ~ ~ 1(Punjabi, L.No. 2, ~ cwt UfQ, p.

4)

2. Rim ~"M:r war tft 3"mBnfr ~ ~.1jF.ft ~1(Punjabi, L. No.l7, wa ~

t1W ~ oTw, p. 62)
3. ~,)JRfffif, ft:ftf, 8H'~1, ~ ~ oJf ~I ~ ~ ~~,

<JO recx ~ w tT ~1(Punjabi, Poem No. 24, ~~, p. 91)

4. recx go ~ ffiR)i ~, ~ t F@ RSf- tfST, ~ ~ t ~ 3cx c} ~ 7>lB

3", ig3i-ig3i 1(Punjabi, L.No.24, ~ fcxil:ri), p. 91)
5. ~"M:r &lG ~Q3IFel?fT ~ ~1fu0 &lG F@ 3W ~ ~ f}.ffic} #

00 1(Environmental Education, L. No.12, ~ F3{1(J'Q n8 QIF.lcal ~, p.

69)

Charity

1. war Hu?l ffiUf t fu R ~ ~ ~ ~ 0Kfur mBnft ~ ~ n8 ¥ ~
ft§ 1fuR 3W ~ it- })fT}ft(') ~, ~ ~ mBnfr ~ CfOtT ~ fEr
RitT 1(Punjabi, L.No.17, wa ~ tTl?fT ~ aT.w, p. 60)

2. fu0}fs" ~ ~ ~ ~ ~1(Punjabi, L.No.l7, wa ~ ~ ~ aTW,

p.61)
+:-,.-... -,.., ~ n 'A ~ ~ -.. v -... ~ -.. n f. .g ~ • ~ A3. IC<J gLlCIC ~ 'n'Lle: ~ 01::f 1 t1t o(CI ~e(')HI(') IHe') 3T ~Htl H(J1~31

~ 1(Punjabi, L.No.29, ~ tT ~, p. 80)

4. ~ HHEli~i ~ ffi-fTt1 ~ HHElI~i ~ fuur ~ ~ 1~ HHElI~i ~

t3MI{1~ ~ ~ Lf0, ffl ~ em: fuctc5r ofBr ~ ~I~!~ ~ ~;ta-
CfOtT futT ~ ~ W c} ~ ~ 1»ffi:1<Jr ~ ~ ~ ffi-fTt1 ~ fuHro 3"~
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~ ~ ~ tT }Rt ()Tc;) * t1Rn tit H6(<.'!dll(Environmental Education,

L.No. 19, ~, fID..rrW nB ~ tT~, p. 115)

Sacrifice

1. 6(Cl3 1Cl fflUf FRJ'lW ~ ~ tT ~ ~ "JH c} GTFft' tT ~ ~ ~

ml(Punjabi, L.No. 6, ~ ~~, p. 18)

2. ~ fflUf ~ m-~ ~ tT fu1cr Mr ~ t=r7) ~ tT ~ ~ ~ w
<J -

R3T 1 (Punjabi, L.No. 6, ~ ~ ~, p. 20)

3. ~ ~ B»ror, ESt, ~ nB i3ClS 1(')1~ ~ ~ nffi ~ »mT fl:ffi:pw lfl8

~ ~ 1 (Punjabi, L.No. 12, }-fT3T ~ tit, p.42)

4. ~ ~ ~ tRJW~ ofB tv QJ ~ ~ ~ ~ ffifteT lfl8 of8t
m 1 (Punjabi, L. No.19, l.ffcnfrw, p. 68)

5. ~ fum ~ tT »ft.TTtT ~ ffifteT lfl8 ~ ~ ~ tT wt ft!'i!'8t!i

~I fErH fu7> ~ tT ~ ~ ~ ~ iJ F.lClqit=lMl ~ of8t
t=rftT~I~ ()Tc;) tit ~ ~F.l'i!IH1 ~ ~ tT ~ iJ wihf ~ ~ ~

~ 00 1(Environmental Education, L.No.12, m f38u'Cl nB Cll8cdl ~,

pp.69,70)

6. ~ ~ Mr ~ ~ tTtT, trtT fiT?>W, orN ~ ~ 001 fu"J ~
~ 00, ft:rJot ~ ~ }-fT3T - fu3r ~ ~ i3Clsl(')l of8t ~

~ 1 (Environmental Education, L.No.] 9, ~, fID..rrW nB ~ tT~, p.

112)

Wisdom

1. ¥ ~ C}, forn.r7> ~ C}, H' Barr f~t!'i!I(') ~ I (Punjabi,

Ha-~, p.90)

Poem No. 24,

Courage

1. ~ ~ H f0Sf.l1 ft! rrrr i t:ffi}-f tT ~ ~ ~ "QO}f ~ fuq ~ tT ftffi:fnfr- ::::: - -
R3T1 (Punjabi, L.No.12, }-fT3T ~;:ft, pp.41,42)

2. ~ tit ~-~ i80t Mr Su'~dl ~ ~ ~ ~ @ tT srar ~

00 I(Environmental Education, L.No. ]2, m f38u'Cl nB ClIF.lcdl fum, p.71)

Service

1. ~ 3crr Su It! Cl ;:ft ~ fuif ~ ~ c;5JI-3f }-fT3T ~ ;:ft ~ tT iW Mr
tfz H& 1(Punjabi, L. No.12, }-fT3T ~ ;:ft, p.40)
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2. n.:m- ktr t1t3,Fe3i »8 ~ ktr 7)(J]O ~ ~ HEN)O( ~ ~ ~

~, faJ::rrc> Hitrrrt l?fTfu- ~ ~ ~ ~ ~ 00 1(Environmental

Education, L.No.l3, HEl'(,)O( ~, p.78)

3. »ffm:p- CN?> ('il'(? ~ }((') lJffi'> ~ »8 ~ ~ ~ 1~ lW CN?> ~ ~
..., ~ fl ~ ....,. ~ ~ fl ~ 'A- ~ljH U 0{ »IF.(Ij<;:!'t"! Itt 001 St!ljdl' ~ 111C') »18 Ij<;:!'t"! "'~IjC') ~t

00 1(Environmental Education, L.No.l9, ~, fin..rGt »8 '8ftmfr it ~,

p. 113)

Purity

I. ~ 'JHw WG ~ ~ & ~ ~I t ~~ ~ n.g 'lju WG cffiJnfr

0("01 (Punjabi, L.No.l5, }fg ~ 3- ileft, p.32)

2. ~IIm{Cb 3fifr c@ trr=f) cnBT <5fRT I ~ ~ ~ 0lR ~ If ~ ~ tlRr I \3ltRT

\3ffill:fRf trr=f) ~ I (Hindi, ~ ~, p. 2)

3. <:f ~ ~ ~ CRCIT®, cm"IIClFl c@ qfca- ~® 1 (Hindi, <:f cnr lJ1ITrr, p. 17)

4. m~ ~ ~ <5fRT (5fl® I BR ~ ~ cfuf trr=f) Cf>fr I (Hindi, 0ij'ilfflCb cnr lJ1ITrr, '
~,

,p.59)

Duty

1. um Monft ~ ~, Ctt urn- ~ m=r, ~ ill afc;) ~, <To (J Ij 0(('),¥ 1Wr ffift cbf

(Jcl'T}f ~, ~ ~ ~ 1(Punjabi, Poem No. 20, »MI 3- ~, p.75)

2. Hlf ~ R cbf ~, ~ }fT'3T itrr ~ c}1~ }W LRJ}f~, 3;r tJWW 37)

}{(')W & 1 (Punjabi, Poem No. 24, ~ fi'lJ.rr7>, p. 91)

3. fuu ~ W ~ }fT'3T flBr ~ ~ ~ ~ ~ 'fr ~ 001fuu7it ~ oW
tft;ft~~ it Hu,Fe3' it k ~ ~I~ MJfuuoT it lW ~ ~

~ ~ 1(Environmental Education, L.No. 19, ~, fin..rGt »8 afunr' it

~, p.l13)

4. ~ t:l1:fJ-ft ftn-rro W l?fl..ITUi1 ~ W ~ it lW »8 Hu ,8 3' ~ m
Fe(,)H'(,) ~ CfCf}f LRJ}f ~I~ ~ it Htt ~ ('il'(? ~ @ W ~ ~ ~

0901 ~ ('il'(? tIT ~ 001 (Environmental Education, L.No.19, ~, fin..rGt

»8 ~ it~, p. 114)
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ft:rr:r ',~ ,......:+! ,~~,....!+..~.+~ . ~ n --.-.-:+. ~ .
5. 3"W rMil rn'~c:l'n' 1()t11 ~ tl ~ o(Ot UT I ICH 3"W

~ tlrw t=fh;rt tT ~ C«J7)T tit ~ ~ ~ I (Environmental Education,

L.No. 20, ~ J1i"8Tmst, p. 117)

Justice

1. 1.1\:J1 ft!3i ffixt t! ~ ~ (,),ft16€11ifTU7) I 1]t"j1 ft!3i i H'd6(''dM t!t ~ t!
:::

~ ~ CJR:Jiz ft!tft ~ I (Environmental Education, L.No. 14, ¥-~ tT

~ ~ HEl'(')6( HHEl,~i, p.80)

Faith

1. ~ Ffc;) ~ ~ tT falaT -M:r ~}fur ~ ~ U7)1 ~ tT f~F.l~'H ~

fu ~ WB ft!F.l(,)'(')~ ~ ~ ~ ~ ~ ;:oR- U7) I (Punjabi, L. No. 19,

l.ffcn.rw, p. 71)

2. lJlTCJR c€r ~ ~ WI" ~ ~ I (Hindi,;r~ c€r lll3IT, p. 57)

3. ~ ~ uW -M:r fcrJ:IDm tT iB" 8 c;' ~.~ U7) I ~ ~ fuR" ~ ~ cS ~ <9:
rl ~ U7) I as m:r faTa"w uW M3" l.RJTEl7)T ~ oIT3t1?fT ~

U7) I (Environmental Education, L.No. 12, ~ f3~u''d ~ 'd'F.lcal~, p.

69)

Hardwork

1. f~uM3 Hcftnft ~ mft W ~ ~ I ~ Hcftnft "MOT7) ~ em ~
U7) I I (Punjabi, L.No. 14, F.1fut ,p.49)

2. N qTjf ~, ~ 3tw wit I RT() 3"3" <9:But 0, C«ft ~ ~ I ~ ~

wit tT, ~ fdTnfr ~I B ~ or ~, UfO lofT~I (Punjabi,

L.No. 20, »rtt ~ t=Mr, p. 74)
3. fucr~, fucr ~ 3cft »fT1.fit ~ tT tffi" ~ I (Punjabi, L.No. 21, ~

tT tffi", p. 80)

4. -Q Fcb{"lc&1 ~ ~ "CfWf I -Q ~ ~ ~ "CfWf I (Hindi, '1J;' c€r llliIT, ,"\ , p.

53)
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CLASS - V P.S.E.B.

Value Q
Contentment Truth Humility Unity Peace Equality Non-

Subject .0. violence

L.No. 2, p. 8, L.No. 10, p. 64 L.No.8,

English L.No.5, p. 26, p. 46

L.No.8, p. 28 Poem No.1, p. 2 Poem No.7, Poem No.1, Poem No.

Punjabi p. 26 p.2, 10, p. 38
L.No.8, p. 29,
Poem No.10, p.
39

Poem No.1, p. 1, L.No. 1, p. 1, L.No. 14, p. 59, Poem No. 17, L.No. 15, L.No. 14, p. 58,

Hindi L.No. 6, p. 21 L.No. 4, p. 14, L.No. 15, p. 64 p. 73 pp.63,64, L.No. 14, p. 59,
L.No. 7, p. 25, Poem No. 17, Poem No. L.No. 20, p. 86
L.No. 20, p. 85 p.73, 17, p.72

L.No. 18, p. 76,
L.No. 18, p. 77,

L.No. 7, p. 69, L.No.9,

Environmental L.No.10, p. 69, p. 66

Education
L.No.10, p. 70

xlii



Value Q
Detachment Charity Sacrifice Self- Wisdom Courage Service

Subject D. control

L.No. 11, p. 70 L.No. 3, p. 13,

English L.No. 8, p. 46,
L.No. 10, p. 64,
L.No. 11, p. 69

L.No.25, p. 118 L.No. 9, p. 36, L.No. 8, p. 28 L.No. 17, p. 72 L.No. 3, p. 10, L.No. 22, p. 101,

Punjabi L.No.23, p. 104 L.No. 23, p. 104 L.No. 25, p. 120

L.No.10, p. 37 L.No. 4, p. 14, L.No. 16, p. 67 L.No. 7, p.25, L.No. 16, p. 68

Hindi L.No.20, p.85, L.No. ll,p. 44,
Poem No.17,p. 73,
L.No.18, p. 77

L.No. 9, p. 66,

Environmental L.No. 7, p. 49

Education
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Value q
Purity Patience Duty Renuncia Self-. Justice Faith Hard

Subject n tion realization work

L.No. 6, p. 31 L.No .8, p. 48,

English L.No. 13, p. 82

Poem No. 10, L.No.20, L.No. 6, p. 22, L.No. 8, p. 28,

Punjabi p.38, p. 86 L.No.12, p. 48, L.No.14, p. 56
L.No. 14, p. 55, L.No.18, p. 75,
L.No. 15, p. 63 L.No.25, p.120,

L.No.14, L.No.2, p. 5,

Hindi p. 59 L.No.8, p. 29,
L.No.13, pp.
54,55

L.No.7, L.No.7, L.No.7,

Environmental pp. 50, 51 pp.50,51 p.48

Education

xliv



CLASS - V P.S.E.B.

Contentment

1. ~ tl3h~Idl tT om...... ~ -Jhr ~ tT 7)T}f ~ m I 'Ffl'tT~, UfO tft

1.fut ~ fuo3 ~ ~H6 Batt~ m I fuR fut:n.r ~ em »rftr ~

~ ~ ~ ~ m I (Punjabi, L.No. 8, ffi:ft ~, p. 28)

Truth--
I. I will never, never copy again. (English, L.No. 2, Manpreet's Pet, p. 8)

2. They thought he was again telling a lie. Nobody came to help him and he lost nall

his sheep. (English, L. No.5, Wolf! Wolf, p. 26)

3. tJq, RB tft qoo~, ~ ¥ tT ~1(Punjabi, Poem No.1, 'Hw FJ~H31('),

p. 2)

4. ~~, ~ uq-uq ~, ~ ;r ~ ~-~ ~ I (Hindi, Poem No.1 , ~

~, p.l)

5. ~ ~ ~ {JiI'i~ln g~Tm m m tiR:r =t I g+1~ ~ {JiI'i~I{ tr;@
~ m m I (Hindi, L.No. 6, {JiI'i~I(~; p.21)

Humility

1. .. .. .. .. .. .... He decided that we would take the pup home and nurse it back to

health. (English, L.No. 10, A Birthday Present, p. 64)

2. ~ ~ ~-~ CJ'T't1f ~, ~ ~ ~ ~ ~, MJ 1JO-~

Jj(')I~'~ ~ I (Punjabi, Poem No.7, CJft3' ~ ~ ~,p. 26)

3. ~~, ~ ~ q){ ~ , cmfi" il firofr-m tfRrITl ( Hindi, Poem No.1; ~

~, p.l)

4. ~~, ~ ~ q){ ~, 'ffrq (iJi~Cf){~ q){ ~ I (Hindi, Poem No.1.

~~, p.l)

5. ~ ~ ~ 'Cf~ ~ ~ ~-~ ~ ~ l ill Cfm Cfm \3nqq)f Ji~IUJt'Cf~

~ ~ B'i1T ~ I (Hindi, L.No. 4, ~ 'CfWf, p. 14)

6. ~ ~ c5 m~~ ;@ , ~ Gf)Tdlq~l{ Cf)'{1'l ~ I • ~~TT ~ Cf5U

, ~ ~ I (Hindi, L.No. 7. ~ m~, p. 25)
xlv



7. ~ ~ %~ ~-~ l1\f ~, ~ l1\f ~, ~ l1\f ~ I ( Hindi, L.No. 20,

~m cfi ffi;f~, p. 85)

Unity

1. ftfu" aror M:r »fFif u+ ~ , ¥ oret 3QT ~ I tfO »J11.fFf M:r ~- f}.ffi" u+, ~

~ t=rai ~ I (Punjabi, Poem No.1, Hw fJ-sH31(,), p. 2)

2. ~ ~ ~ ~ f1-R;) c} ~ I ~ ~ (')jf CXQ()T I (Punjabi, L.No. 8, ffift

~, p.29)

3. ~, fficf ~ FeH'8 , ~ ~-~ ~ 3t FcBr tft ?cit
7)T fuR ~ ~ R¢ ~ }m ~ -q I (Punjabi, Poem.No. 10, FcBr, p. 39)

4. ~! <:Jtt ~ ~ ~~ %T ~ ~ ¥'tl q.:rr I ~ ~ "ffi:rR q?'r

~ .........•.. ~ Cf)TqJO ~ I (Hindi, L.No. 14. ~ Fcb~Cf)I, p.59)

5. ~ cfi ~ ~ ~ ~ (itCf)f%~'i cfi ~ q?'r 0WT wrffi ~ I (Hindi, L.No. 15,

~, p.64)

6. ~ WI ~ 'ql~=c::ml, ~ amI ~ ~ (Hindi, Poem No. 17. QITU~,

p.73)

7. ~ ~ ~ fiWr~ ~ ;n~"ffiMI (Hindi, L.No. 18, mm m~~, p.76)

8. m~~~¥~~~~~ I mT:r:r~~~~~~1

(Hindi, L.No. 18, mm m~~, p. 77)

9. ~ fnwfT tft ~ mJit »B ~ ~ HF()Cial CXQ()T fficf tR' (J() IfuR 3W
~ i3ltlt:J'a tr ftfu" ~ n1crr '8e ~ 00 I I (Environmental Education, L.No.

7, i318t:J'Cj6( ~, p. 69)

10. ~ ~ M:r ~ ~ ~ ~ 00 ~ ~ ~ ii fuor @ ~ ~ ~ :g.... = = ....

~ 00 I (Environmental Education, L.No. 10, HEjI(')6( }l?;Jt"i('), p. 70)

11. ~ tTaT ~ ~ fu ~N:!Ft3ICj', HF()Cial, FcBr, fmrtn:sr ~ F~6(FR3 ~

001 (Environmental Education, L.No. 10, HE1I(')6(}l?;Jt"i('), p. 70)

Peace

1. ~ ~ cln: ~, tFf cfi '{~ i3llR cfi utT I (Hindi, Poem No. 17, amI ~,

p.73)
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Equality

1. He believed that all people are equal (English, L.No. 8, Celebrating Festivals, p.

46)

2. Langars are organized all over the state. All the people visit the Gurudwaras, sit

together and share a common meal. (English, L.No. 8, Celebrating Festivals, p.

46)

3. ;=rs-l.fS tT fuu qra , ~-~ ~ ~, ~-C'>ltr tT fuBro, ~ ~

fHzr ~ I (Punjabi, Poem No.1 0, ~ tT ofB, p. 38)

4. ~ cfi ~ ~ ~ ~ MCf)~~l c=rm ~ ~ Cl?r ~~ I

(Hindi, L.No. 15.~, pp.63,64)

5. ~ ::!(C\$clll: , ~ , ~ ~~ ~ qucr{ I ~ ~ m~~ ~~CR cfi CIT,

~ m qjcf, ~ m ~ I (Hindi, L.No. 17. u:rm ~ , p. 72)

6. ~ ffi-fTt1 Mr FeH3 dlnfT tT RCfT7) ~ ~ ffi117) ~ ~ ~ ~ U7)

nB <JCf ~ Mr nB ~ ~ ffi-fTt1 Mr ~ ~ oft3t ~ I I (Environmental

Education, L.No. 9, l?fHT ~ ut, p. 66 )

Non -Violence

(Hindi, L.No. 14, ~ ~, p. 58)

2. ~! ~ ~ ~~ ~ ~ 'ffirr{ Cl?r ~ , g-q , C:<:!It!~I, CflWJlT ,

~ , c:m, q{lqCf)l{ i3l'R ~ q)f 'CfT6 ~ I (Hindi, L. No. 14. ~ ~,

p.59)

3. Tfim cRT ~ ~ i3l'R ~ q)f lWf \3l'41Tm i3l'R ~ ~~T Cl?r ~ fr ~

Cf){ClI<:!I I (Hindi, L.No. 20. ~ TfTtTI cfi cfR~, p. 86)

Charity

1. ~Mr~qQ~fu F@:oronrqycrit~.g~ ~~~~I

(Punjabi, L. No. 25, ~ l.fT'aR ~ ~IH3F.l1<J, p. 118)
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2. ~ ~ 0RT~ 0IT-wf ~ ~ C@ ~ m ill~ '%" I (Hindi, L.No. 10,

~~, p.37)

Sacrifice

1. }f }-1I8 Ow) (; i;3~ iFe a ~ }-{l"(f -& ~ ~ tT CfT3"\j" ~ FC'l§j iFe >?fT ~ I fuR ~ }f

GiRt ~ ~ ~ tit Bor- ~ I (Punjabi, L.No. 9, F.RiR" ~ fRuf, p. 36)
2. CfT3"\j" ~ tT ~ ~ B¥' :GiJ:ft fuffi ~ tT ~ t=raTT~ I (Punjabi,

Poem No. 23, fJt ~ ~ rM3H FR1;r, p. 104)

Self Control

1. ~ tl31si;:il tT Wf JWo-mr -&f tT c;i ~ m Ff!"tT -~, UfO

tT t'(oft -acT fuo3 ~ ~ ~ tfoft ~ m I fcirR ful:n-r ~ ?ill nrft ~

~ ~ ¥ oft:Ttr m I (Punjabi, L.No. 8, Rt:ft~, p. 28)

2. ~ ~ ~ q-~ ~ ~ ~-~ ~ ~ ,%", ill cp:rrCFTI ~ ~61{1\J1

q-~ ~ ~ B'\J1T am I (Hindi, L.No. 4, ~~, p.14)

3. ~ ~ %W '%" -~ 11(1 00, ~ lKf~, ~ 1Kf ~ I (Hindi, L.No. 20, ~

<rim cfi <fR~, p. 85)

Wisdom

1. maSM tT ~ ~ ljH 'fr -& ~ Sit8i~ t W1 ~ ~ RTW fuorH

R3r1 (Punjabi, L.No. 17, maSM tT~, p.72)

2. ~ ~ wm q){ ~ M{c€\Cl ~6f)lctll '3~ ~ q5T ~ ~ ~ IHindi,

L.No. 16, ~~, p. 67)

Courage

1. She saw a truck coming at a high speed from the other side. She run and picked up

the girl. (English, L. No. 11, The Brave Girl, p. 70)

2. ~ tT Jj6(iSMi 0('00 c:ret J11fcrrw ~ f3nfro ~ ~ m I (Punjabi, L.No. 3,

~, p.l0)

3. CfT3"\j" ~ tT ~ ~ B¥' GiRt, ~ ~ -& 0df crnw ~ I (Punjabi, Poem

No. 23, fSt ~ ~ nfBH JRR, p.l04)

4. 1llR ~ ~ 1'tfmft I(Hindi, L.No. 7, ~ 1'tf,~, p. 25)
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5. i3ffi ~ 1"~ \3ltt ~ ~ ~ ~ i3il ~ tIT #r ~ I (Hindi,

L.No. II, ~~, p.44)

6. ~ c€r ~ ~ ~ cfl ~ 26 ~ c€r cfm:rrgn~l{ ~ 11m I (Hindi,

L.No. 11, ~~, p.44)

7. ~ ~ em: ~ ~ W e:~T~ (Hindi, L.No. 17, uml ~, p. 73)

8. ~ ~ 1l ~ rriT I ~ ~ ~ mr I ~ ~ ~MGf){ vfR ww:rr I (Hindi,

L.No. 18, mm ~~~, p. 77)

Service

1. The mouse felt very happy and said, " Oh king of the jungle: Ijust returned your

kidness of service . (English, L. No.3, The Lion and the Mouse, p. 13)

2. We must always keep & save other human beings (English, L. No.8,

Celebrating Festivals, p. 46)

3. Navjot felt deep sympathy for the pup. He decided that he would take pup home

and nurse it back to heal. (English, L.No. 10, A Birthday Present, p. 64)

4. Simran helped her mother at home in the morning (English, L.No. 11, The Brave

Girl, p. 69)

5. im ~ it C:jTq-~ ftrt:r ura M3' tit ~ I R ~ reEf ~ ~ ~
~-l.Pit ~ it iftR;s oRfI (Punjabi, L.No. 22, ~ "GfT3""ClT: ~~, p.

101)

6. fuu 3f Hw ~ ~ -E- fu }f ~ l.fQi1T it ~ qQi IPunjabi, L. No. 25,
~ l.fTCJR~ l.PH381(J, p. 120)

7. &~ iWR 1fTffi fqm c€t -?rcrr 1l ~ err I (Hindi, L.No. 16, .I31cfUT~, p. 68)

8. ~ ~ .I31cfUT~ ~ ~ qqn ~ iWR 1fTffi fCRm Gf)T trrR err I ~ ~ ffi iWR

1fTffi fqm cfl ~ \3ltt lffi ffi ~ iWR 1fTffi fqm cfl ~ I (Hindi, L.N o. 16, ~

~, p.68)

9. l-iei32aHI ?) J110T~ oraT8i rrB ~ }Rf it ~ oft3TI (Environmental

Education, L.No 9, »rRr ~ ui, p. 66 )
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1 0. fEq ~10(<::Cl n8 (')CJ11 J-fClT;:rT tt ~ <XOO ~ iitjt ~ U7) 1 fuu fffi:B ~ ~

-2 ~tt~~~ t~18nfT~ U7)1 ~~ ~~ ~fifWE

~ U7) n8 creTW 3' 8tJ'~(! ~ m ~ ~ U7)1 1(Environmental

Education, L.No 7, §j18tJ IClO( ~, p.49)

Purity

1. He is going to the bathroom to brush his teeth and wash his face. (English, L. No.

6,What's the time, p. 31)

2. J-f7)i" M3" cR; ~ l.lf1"(J w:r iloc:r" tT ¢ ~ ~~ .q 1 (Punjabi,

Poem No. 10, ~ tT m, p.38)
3. €t Ff1"G ~, ('H:)I~(!IFf1"G 0<"lB ~ 1(Punjabi, L.No 14, ~-~ ~

~ ,p.55)

4. olqr ~ l.ffuw ~ (iT j1:r .q ~ n8 €t J11:G ~ n8 ~ 1fuo ~

Jj(!I~ldli 1 (Punjabi, L.No 15, Barr ~,p. 63)

5. 88 c} ~ ~ OTWR , ~ ~ ~, ~ ~ ~, crffi S3W n8

llM1til(') ~;:$Itl(') Rtf ~ ~ U7) 1(Environmental Education, L.No 7,

iB'8tJ'ClO(~, p.50,51)

Patience

1. "qrCJ":sf HoTa;ft 3t:r ~ IlKf fuu ~ ~ ~ mrr ~ titon ~ ~ 1

(Punjabi, L.No. 20, Rtft ~, p. 86)

Duty

1. ~ ~ >?fft::r<ft efT ~ .... fuu fEq t1c')3T tT HEP7>~ 1 fuR ~ ~ GOt.1

~ ~ fu fuR tt ~ ~ 1 ~ tJlJltl ~ fu ~ Ff1"G IJEfW

~ 1 (Punjabi, L.No 7, iBI8tJ1ClO( ~, pp. 50, 5])

Justice

1. ~,wR~~~rmm~ ~~m~~~~~ IlfTBClWr~~

ClWrCf)T ~ ~ ~ ~ I (Hindi, L.No. 14, iB" RfiBChI, p.59)

2. ~ tt tltJ1Fe3 ~ Mr ~ ~ ~ tt ~ ~ ~ n8 ~ ttnfT

~~~~n8~H~ ~~~ Wit_ tT I .



fu"J()f }{ao it B<! cxotft 00 Ifu"J()f }{ao futr fucx ~ ~ ;:rreT

~ I(Environmental Education, L.No. 7, §N!lt3I'd6(~, p. 48 )

Faith

1. Everyone is thankful to God for a good harvest.(English, L.No. 8, Celebrating

Festivals, p.48)

2. "Oh yes, faith is, Iknow him well, he is not a thief. (English, L.No. 13, The Theif

Found Out, p. 82)

3. ~tT r~F.l~IH ~fu ft:m~~~~HTrliJ~, ~uT~

~ iJ ~ ~ ~ I(Punjabi, L.No 6, ~ HTrl,p. 22)
4. ffirr3r-gl-r. -(J}fT a: ~ 00 3" ~-~ ~ ~ ~

0<"0& I I(Punjabi, L.No. 12, ~ t=rfJ8-, p.48)

5. ~ & it ~ ~ F.l'dql~ F.lCfLfT~ ~, srs, ~ n8 ~ tT

l.f'd"F.flt t3~18\~ 00 I I(Punjabi, L.No. 18, tidl'dI~1 it ~, p. 75)

6. ~ ~ i CfTtT tfRr fuif ~ I ~ RB tfT3BTV ~ ~ it S'g3' fHuo
~ I(Punjabi, L.No. 25,~ l.ffuH ~ tfT3BTV, p. 120)

Hard Work

1. ~ ~ w-ITo ~ Fit l..fO ~ fHvo3t S'g3' Fit I I(Punjabi, L.No. 8,Htft ~, p.

28)

2. wQ Hi fi-RJo3 ~ ~ '8<J3" 1:fF.f~ 00 IHi nfTlf ~ funfrn ~ ~ CfF.it
:: ..... ..........:::::: .....

~ ~ I I(Punjabi, L.No. 14, tTiJ-tTiJ cxotftHfu'ciI, p. 56)

3. ''1f CJtT ~ ~ ~ lJ;q) ~ ~ m I \3'00 ~ 1:fWlT ctr ~ WTRT 1:fWlT ctr
~ ~ I (Hindi, L.No.2. lJ;q)~, p. 5)

4. ~ ~ W Cf)) ~ ctr lJ;q) ~ q)ffi\ ~ ~ ~ J1R:lll ~ ~

u M cfi ~ ~ Cf)) ~Cf)G61 ~ m- ~ I (Hindi, L.No.8. ~, p. 29)

5. q)llf tr ~ , q)llf ~ ~ ~ l{;r Cf)T, TfR qf{ I ~ ~ m..CJtT ~ rnzr q)llf Cf)T~,

~ ~ I q)llf tr ~ Cf)T~ I q)llf tr ~ wsr Cf)T\3Wffi I (Hindi,

Poem No. 13; q)llf tt~, pp. 54,55)
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CLASS - VI P.S.E.B

Value Q
Contentment Truth Humility Unity Peace Equality Non-violence

Subject .[J,
L.No. 8, p. 33, Poem No. III, Poem No. I, p. 12

English L.No. 9, p. 37 p.46

L.No. 3, p. 8, L.No.3, L.No. 3, p. 8, Poem No. I, p. 2, L.No.6, L.No. 3, p. 7, L.No. 3, p. 7,

Punjabi Poem No.IO, p.7, L.No. 6, p. 18, L.No. 2, p. 5, p. 17 L.No. 12, p. 40, L.No. 3, p. 8,
p. 32 L.No.3 L.No.14, p. 45, Poem No. 10, L.No. 23, p. 81, Poem No. 26,

,p.8 L.No. 24, p. 88, pp.31,32 L.No. 24, p. 87, p. 97
L.No. 25, p. 92 L.No. 25, p. 94,

Poem .No. 26, p.
97

Hindi L.No.5, L.No. 3, p. 21 Poem No.1, p. 12 Poem .No.1, p 13
p. 33

L.No.12, L.No. 13, p. 112, L.No.13, L.No.11, p. 97, L.No. 12, p. 105,

Social p.105, L.No. 13, p. 114, p. 112, L.No. 20, p. 162 L.No. 12, p. 107,
L.No.12, L.No. 19, p. 153, L.No.21, L.No. 13, p. 113

Studies p.107 L.No. 19, p. 159 p. 179

Iii



Value Q Detachment Charity Sacrifice Self- Wisdom Courage Service
control

Subject U
L.No. 1, p. 2, L.No. 14, p. 63 L.No. 9, p. 37 L.No. 2, p. 6 L.No. 18, p. 85

English L.No. 4, p. 13,
L.No. 7, p. 30,
L.No. 11, p. 51
L.No. 25, p. 93 L.No. 1, p. 1, L.No.8, p. 24 Poem No. 10, L.No. 3, p. 9,

Punjabi L.No. 15, p. 50 p.31, L.No. 24, p. 88,
L.No. 12, p. 39 L.No. 24, pp. 86,87

L.No. 15, p. 89 Poem No.1, L.No. 3, p. 21,

Hindi p. 13, L.No. 14, p. 82
L.No.3, p. 21,
L.No. 14, p. 82

Social L.No. 12, pp. L.No. 13, p. 113, L.No. 19, p. 153, L.No.13,

Studies 104,105 L.No. 16, p. 139 L.No. 19, p. 158 pp. 112,113,
L.No. 20, p. 169
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Value q
Purity Patience Duty Renunciation Self- Justice Faith Hard work

Subject .0. realization

Poem L.No. 2, p. 6, L.No. 7, p. 30 L.No. 16, p. 74

English No.4, p. L.No.14,
70 p.62,

L.No. Poem No.10, L.No. 15, L.No. 6, p. 18, Poem No. 10,

Punjabi 18, p. 63 p. 31 p.49 L.No. 12, p. 34 p.31,
L.No. 12, p. 39,
L.No. 25, p.93

L.No.3, p. L.No.8, Poem No.1, p. L.No. 2, p. 12,
22, Poem No. p.49, 12, L.No. 5, p. 33,

Hindi
16,p.93 L.No.9, L.No. 12, p. 74, Poem No. 16,

p.28 L.No. 15, p. 88 p. 93

L.No.12, L.No.19, L.No.12, L.No. l3, L.No. 10, p. 91,

Social P.105 p. 158, pp. 104,105, p. 1l3, L.No. 12, p. 105
L.No. 19, p. L.No. 12, p. 107 L.No.21,

Studies 159.L.No. p.l77
22, p. 186

liv



CLASS- VI P.S.E.B.

Contentment

1. ~ ~ ~ fuR ~ ~ BF<'>, ~ ;:r-~ ~ ~ <'i"tif "5-e I (Punjabi,

L.No. 3, ~l-fUT3}fT, p.8)

2. ~ ~ & ofuft ~ i~, ~ fu»fTQ cg~18 t!, fl::rto< ~ HOT ~ ~ tfcrr

SjClHl3 a~'~lt! I (Punjabi, Poem No. 10, p. 32)

Truth

1. W 7; ~ ~ »rfJw tT waar ~ rr8 ~ ~ fuFr tit 0F8 ~ ~

~ I (Punjabi, L.No. 3, ~}f<JT3}/T, p. 7)

2. . ..... ~ ortcft ill ~ i{oo-Jf3" ail- I fuFr ~ tT ~ ~ 7; ffitait ~
~ ~ I ~ tT r~F.l~IHFit for Rtf tit ~ ~ I (Punjabi, L.No. 3,~ }f<JT3}/T,

p.8)

3. 00 ~ ~ ml CW1TIm W5;@ ~ ml Tffq qffi ~ ~ um qffir

~ I (Hindi, L.No. 6, ~~I'1~I{!?~ p.53)

4. fEu fJ:rqS 07>:- RtT Rtf ~ I(Social Studies, L.No. 12 "§ITCI3600 ~. ~ 3'

400~. ~ ~,p. 105)

5 . ~ 7;BTO HUT(') H\:J18>?iT rl tffi:ll?fT I ~ 07>:-

1. HwCJ- ~ tT UKf ~ I

2. ~ tT qroo re51~i 07> I

3. re51~i ~ ~ ~ 7)T(li N3' §c6('CI' ft..rc? FfO(tT ~ I

4. resr tT tI-fO, nrnz-waar ~ -J FfO(tT ~ I (Social studies, L.No.12 ,

"§ITCI3 600 ~. ~ 3' 400 ~. ~ ~ ,p. 107)

Humility

1. ortcft ill 7; ~ ~ f37> attw ~ ~ lffiJw atto fuR

~ ~ (iT ~ tT ~ ~ (iT ~ tT 3tw

atto ~ (iT BF<'>tT FRE Rtr ~ I I(Punjabi, L.No. 3, ~ }f<JT3}/T,p. 8)

2. »fTlf~~~~H7)1 ,"RfuR~>mfu1~fNT~

3f foJ..KBr 7)T(li ;:r- & ~ HofRT ~ I II I(Punjabi, L.No. 6, WET Yw
ill, p.18)
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3. ~ t'tft ;:IT~ HTit ~ fcwr , 1't'tft;:IT! r~6(a IM ~ l.ffuw t!Fr M;r 3i"

~J'6 -e?) W 36(0'>1<;:; (iT ~I "(Punjabi, L.No. 14, ~ J]1:ft ~ ~! (iT

wBt (iT!, p. 45)

4. ~ ~ 7;N ~ fur ~ fnHo3r ()TM ~ R3r, "RB l.fT31lTU H'ftn:r ftn:r
i m l.fTit ~ ~ ~ M3- Hi W m ~ fucrrl mW R3r
:::: ' .... :::: ....

1 (Punjabi, L.No. 24, ~ ern tT~, p. 88)

5. ~ ~ UFnj1f ~ 00 -w 001 ful:r ~ ~ ~ ~ ~ ~

R?ll (Punjabi, L.No. 25, ~ G30: ~. ~ ~ n18 t!6(Cl , p. 92)

6. ~ ~ tT fcr.:rJ ~, wID, ~, m ~ cn#r ~ I (Hindi, L. No. 3, ~

~ !~~, p.21)

Unity

1. But that ... and make you think of the whole world as a whole and of other peoples in

it as our brothers & sisters. (English, L.No. 8, Letters from a Father to His Daughter, p.

33)

2. The two brothers shook hands and became friends again. They shared the built, the

fruits and everything in the house equally. (English, L.No. 9, The Clever Brother, p. 37)

3. f37; "#cTI' cf<5 fr ~ ~ ~ ~ M ~ ~ ~ ~ ~ ~ 1 (Punjabi,

Poem No.1, Boorr, p. 2)

4. wfur;r" 7; "8B7) R3r fu ~ fifu" ~ ~ ~ FJTEft ~ ~ ~ 00(" ~

Clruc:cfli (Punjabi, L.No. 2 , ~ ~ W ~ tfcIT, p. 5)

5. fifu" fifu" ~ tM ~ ~ ,............... l?fT1..fH ffu <IT fifu" ~ tT, ~ -ge
J1(JTCl"1Rt ~ ~ , ~ f}.{c;) ~ <IT ~ 1~ ~ (iT tM ofl;ft- '€", ~

crT-crT ~I (Punjabi, Poem No. 10, ofl;ft-, pp. 31,32)

6. ~ ~ ~ ~ 00 ~, ~ ~ cf;~ ~ ~ I ~ 'm'IT itf~TT~ I fiR:r wfl ~gfun:fr

c.fiT \3lT%" I (Hindi, Poem No. 1, 9T~, p. 12)

7. m qr..s ~ ~ ~ ~ fifu" JI3G ffu ~ ~ 1.Jfuw ~ ml(Social
Studies, L.No. 13, ~ n8 Ijal ~, p.1l2)

8. ~-~ LRn-fT '€" ~ ~ ~ R?l n8 fifu" ~ tT »fTtCl" ~ R?ll (Social Studies,
L.No. 13, H-CJTn.rrn8 Bcrr~, p.1l4)
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9. ~ -Mr tRf BBr ~ , ~, i3CJ81(')1 , Hf36(ICJ , §l1~lt3ICJI l?fTfu ~ ~
fl::futr ~ I (Social Studies, L.No. 19, ~ nB ~~, p. 153)

10. ~ ~ ~ fi(,)31~1 Mr ~ ~ ~ fu<:r- t=ri"tT ~ , fu<:r ~ §l1~(')I~1 nB
l?1f(JHIHI it ~I tRf"§lTCJ"3t~ ~ ~ it ~ 3- ~ ~1(Social Studies, L.No. 19,

~nB~~, p.159)

Peace

1. ~ ~ cn.r qai ft:rn" ~ )-f7)F.P3 oJ I ~ ~ ~ ftFt -J, ~ ~ l?fTl.rit "F.lQ7)

Mr ~ ~ I (Punjabi, L.No. 6 , ara-r '§W tIT, p. 17)
2. »r8oI it ~ FfFrrCJ- ~ J1g 3' H<JT7)~ Mr cft3t trtft ~ I ~ ~ BT3t nB
)--fT(W3T~ ~ .~ l{fi:fu ~ I I(Social Studies, L.No. 13, H-cit>w nB ¥or ~, p. 112)

3. fuw ~ tT J1g 3' ~ ~ cn.r ~ Mr ~ ~ it H~'fe31

~ l?f}R') ri 6(1fet"!1 qoor ~ I (Social Studies, L.No. 21, Bfucft ~ nB HElI(')6(

HCJ6('CJ, p. 179)

Equality

1. God loves that Poor Does old beggar man, As much as he loves me.

(English, Poem No. III, The Blind Beggar, p. 46)

2. ~ ~ ~ ~ mfT7) ~ R7l1 ~ ~ )-f7)Mr fuR LRJ1-f ~ fuR RS rlw
~ ~ n<:ff m I I (Punjabi, L.No. 3 , ~ }8T'3}fT,p. 7)

3. ~ cmto tIT 3i RS l.fT3'~ Cffi-f O("CJ' ~ R7l1 ... .. .... RS l.fT3'(iT ~ ~ I tRf a-
~ R tRf O(T -JfE I (Punjabi, L.No. 12 , ~ cmto tIT,p. 40)
4. m=r ~ ~ Mr ~ ~ ~ tT ~ n n<:ff m ~ it uroIT- :::: l]B"Q' .
tT ~ ~ W1 ~ ofGrl (Punjabi, L.No. 23, uroIT~, p. 81)

5. f8'7)i fuR f~36(d 3' ~ ~ ~ ~ &~ ~ I (Punjabi, L.No. 24 , ~ em
it~, p. 87)

6 ~ H3cft ~ farnfr I ~ ~ mBnfr ~ 3- tfu3' ffifTt1 tT t=fWn

ifqo ~ ~ ~ ~ ~ ofB I(Punjabi, L.No. 25, '§lTCJ'3' 037): ~.IDH or€'

n18t"!6(CJ ,p. 94)

7. fuif ~ -J ~ ~ ~ ~ ~ funfrCJ"r n<:ff ~ ~ ~ ~, ~ ~ J1g

fe6(HICJ I I(Punjabi, Poem No. 26, ~ tT~, p. 97)
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8. ~ ~ Wtr feH3JlnfT ~ Ri-f1t1 Wtr ~ Hf36(lo n8 ~ lJl1.8 m, ~
~ futftw ~ R7) n8 »fT1.rit res-r ~ , ~ ~ ~ n8 ~

cm+ Wtr 8w ~ R7)' (Social Studies, L.No. 11, ~ ~, p. 97)

9. l?fTt1Tt W03" Wtr ~ ~ ~ ~ H06( I0 cfi1j fe H3 Jl kfu1?fT ~ ~ ~ ~

fuF.tB HQM31 ftStn.rr W ~ 00' (Social Studies, L.No. 20, ~ fuor'R n8 HElI(')6(

Ho6('o, p. 162) .•

Non- Violence

1. ~ * ~ n8 »ffiJJ:rr tT ~ ~ ~ ~ go fuR <it ~ ~ ~
ofr, (Punjabi, L.No. 3, ~ }-RJT3}-fT, p.7)

2. ortcft t=ft* ~ ~»fTt1Tt 6(0~1(1(! ~ n-rRJw tT ~ ~, (Punjabi, L.No. 3,

~}-RJT3}-fT, p. 8)

3. 7)T cfa;ft ~ fuR tT, 7)T&l€' ~ ~ , oc:5 ~ fu€ ~ J]tfur, ouT ore cWcIT
Herr, (Punjabi, Poem No. 26, ~ tT ~ ,p. 197)

4. ~ fcnm -ij ~ ~, cit fcnm c6T ~ ~ I (Hindi, Poem No. 1, g-r~, p. 13)

5. ~ fFmt3' 00 :- 1. »ffiJJ:rr : n-rRJw ~ fuR ;:tk tT ill3I?fT 7)T C«J7iT' (Social

Studies, L.No. 12, W03" 600 it. ~ 3' 400 it. ~~, p. 105)

6. B1:TLm1 * ~ Wtr '8<J3" ~ M3q aR¥ tT ft:ffifnfr B ft:W for fcm i 7)T- - :::

}fT\j"(')T (n-rRJw), ... ~ J1lffi ~ m:ra- 7)T ~ Y>f1'fu, '(Social Studies, L.No. 12,

W03" 600 it. ~ 3' 400 it. ~~, p. 107)

7. wm F@' i »ffiJJ:rr tT ~ n8 ;:tk-~ 7)TM furwo n8 ~ tT ~ ~

tT ~ ~, (Social Studies, L.No. 13, ~ n8 Jffar ~,p. 113)

Detachment

1. HtJl& JWt-ft ~ ~ '§lclT (')tl~oq(') 3' fetl
'
tl3 F5 & ~ n8 ~ J3tr J1T'07)T

tT 8nfTOT ~ Hw-r ~ ~ ~ trM tre, (Social Studies, L.No. 12, W03" 600 it:

~ 3' 400it. ~ ~,pp. 104,105)

Charity

1. King Midas promised the old man that he would never be greedy again and would

use his wealth to help other. (English, L.No. 1, The Golden Touch, p. 2)

2. The boy's heart was filled with pity Bapu's life for Bapu. "My mother stitches

well," he said, "She makes all . I' 11ask her to stich a Kurta for you. (English,

L.No. 4, A Story from Bapu's Life, p. 13)
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3. Give away you wealth to the poor. Live like a good man. Help everyone He

gave away his wealth to the poor. (English, L.No. 7, Sajjan the Robber, p. 30)

4. Mini's father took out some money sand gave it to Rehman He could not

afford the military band or so the electric lights but he was happy that this money

had helped a long lost father meet his only child once again. (English, L.No. 11,

The Kabuliwala, p. 51)

5. ft:Fr ~ ~ oraTa ~ it 1.S'rl W ~,~ 3" ~ iffi ore I m-r-;:r
~ ~ ~ ~ l.1.fCf-l.1.fCfl.IQ\318~ w ~ ore I (Punjabi, L.No. 25,

~ ~: ~. ~ or€ n18t6(o, p.93)

6. ~ ~ U ;pT{ ~ :pIT @ m ~ mtt -2 ~ l:R ~~&r ~ \3lTlf ~

cfi fWr~-qRr , ~ , ~ ~ cfi WIT wntr ~ I ~ ~ cfi ~&r ~

m f?!Wf)( ~ urn \3lRJ, ~ qffi i3ffi WIT q ~ 1JmC{ fc1~R~M rrm I

(Hindi, L.No. 15, ~, p.89)

7. ~ ~ ~ tT7) ~ nB F@ LTOI-fT tT »fTtO 'O(G7)W ~I (Social Studies,

L.No. 13, ~ nB Bar ~,p. 113)

8. uo8~oq(') !; ~ 200 ~ it l?fl1-ft(')' ft:Fr r<i'!8~r<i'!rti}fT'W ~ tT7) ot8t
m I I (Social Studies, L.No. 16, uo8~oq(') ~ (600 3' 650 it.),p. 139)

Sacrifice

1. Udai Singh always loved & respected Panna. He knew that it was only because of

her great scientific that he would become the king. (English, L.No. 14, Panna The

Faithful Nurse, p. 63)

2. reor-reor 3TG 3-cit RTlf Jju ~ tffi' ~ ~ HtT ~ (')T(7) ~ I(Punjabi,

Poem No.1, f3-acrrr, p. 1)

3. fucJ & HCJ(7) >;;joalom "re(')6(M'S rtitlSlt, Ff11-fCfTt1}jOtISlt" ~ ~

~ -Je ljF.l1ljF.l1 Gil=IT ~ ~ ~ ~ & F.fUTtT lfl8 O{G ore I (Punjabi, L.No.

15,& re(')6(MI8l F.Rflt ~ fflur, olt"lc!!~ 3" ~, p. 50)

4. 'qffif ~~T ctt ~Wf ~ I ~ lfR ;r ~ 1:lTiT , ~ 9lUf ~ tT ~ I (Hindi ,

Poem No. 1, 1JT~, p. 13)

5. R\if ~ q)l q~~1'i q){ ~~T ~ cfi ~ ~~TT ~ ~ ~Tffift ~ cfi ~ q)l Q;Cf)

lff;f ~~7:f @ I (Hindi, L.No. 3, ~ \JfClR!~ ~, p.21)
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6. ~ ~ ~ 01IRcmll ~ ctT ~ ~ qf0~H ctT R~TRT~ I 13 BWf ctT
~ ~ ctT ~ If ~ qtf ~ \311R lJlUTr ctT ~ ~ I (Hindi, L.No. 14.

~ Cf)IJlql~p. 82)

7. ~ 'M:r uo -aBr, fLrr>fro,~, <3CJ81(')1, HF36('CJ, !?JleltJlCJI >?fTfu ~

~ ~ I (Social Studies, L.No. 19,~ n8 ~~, p. 153)

8. fuR 3'CJf ~ tft -afcrnr' ~ uo w tft <3CJ81(')1 ~ ~ ~ ~ ~ tJlJltl

~ I (Social Studies, L.No. 19, ~ n8 ~~, p. 158)

Wisdom

1. "I am just doing my share of the work. 1wet the quilt during the day time when it

belonged to me" Harpreet was ashamed of his behaviour. He promised

never to be clever and selfish. (English, L.No. 9 , The Clever Brother, p.37)

2. fu1:r7> »fT1W fHcr ~ & B'fu fcrrrw Barr ~ R H'~ t!1I?fT alw Mr 7)T nMItr,
,_~ ~ ~ ~ ~ '-, • V'-, v Herr . n
TI1'Lle: 1t::t1'dl t::1 ~ C«ft!T ............• ,31" urc urc (j6(F.JI(,) 31" 7)T ~ I

(Punjabi, L.No. 8, aTw 'M:r l?fl"fun.rr ~ l?fTl.J~, p. 24)

Courage

1. 1cannot wait for my father 1must do something to save the lives of the passenger.

He picked up the lamp from the cabin and ran back . He stood on the track and

held the lamp, signalling the driver to stop the train. (English, L.No. 2 , Brave

Sunderlal, p. 6)

2. ~ J1TUH, C?OTOtR~, , ~ - ~ }f7) R ~, ~ 3<W-
~I (Punjabi, Poem. No. 10, ofuft, p.31)

3. l?fTl.J ~ Bat ~ 3' ~......... ~ IJOW ~ I 0TdT(')' tHT}fT wft::T€' l.ffu€r
~ urB'1-t8 11~ ROW 11m ~ ~ ~IRCfT IT l.1FutJ1(')1>?i' R ~ tftH &..... :::: ::::: ..... :::: •....

~ I ycr;:rr ycr;:rr cITe ~ ~ 7)T rl ~ I (Punjabi, L.No.12, ~ ~ ;:ft, p.

39)

4. ~ ~ ~ ~ ~lfcfficfi ~ ~ TjTrr ~ c€r l:fT{ ~ TfQ; ~ qrc: ~ 0TIm

1furr ~ m I (Hindi, L.No. 3. \If<:l"\JfCfR! \If<:l"~, p.21)

5. WIT mt ctT ~ ~ ~ Cf)IJlql~~ ~ ~ m+R en ~ ~ ~ II~ cJ
~ ~ c€r ~ ~ ~ ~ %1:, 1Il{R, ~ { ~
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+ITMr" 1 ••••••••• T:!;f ~ ~ UBm Cf?TZ ~ I (Hindi, L.No. 14, ~ ~ , p.

82)

Service

1. Sharvan was, indeed, an obedient Son. He lived and died in the service of his old

parents. (English, L.No. 18, Shravan Kumar, p. 85)

2. ~ 7i ~ ~ fu"W1 ~ 0't1 ci8r, ~ ~ tT ~ ~ d'flcd fu3r ~ tT

)-fT(! lflB ofusr I I (Punjabi, L.No.3, ~ )-8T3l-/T, p. 9)

3. ~ ~ tIT 7i ~ ~ ~ ffil:frtT recx: t=fuT8nfTG ci8r I ~ ~

va- }f7) ~ tn:fI-ftn.rt nB ~ it ~ qoo #crr l.fE I (Punjabi, L.No.24, ~

em tT 9l(7), p. 88)

4. ~ M=r HQcIT ~ tT ~ ~-2 a: ~ iJit ml t1H 7i 9J2 ~ ~ M=r

~ tT ~ tT em ~ fu>?fT1 ~ tit t1H iJ ~ ~ I~ ~ I fu

tT »fTtd" fi.ffww mi... ... ~ tn:fI-ftn.rt iJ ~ - ~ tr<it ~ #crr

RPw I I (Punjabi, L.No.24, ~ em tT 9l(7), pp. 86,87)

5. ~~T~ 1:f{ ~ ~ ~ , cfi;r ~8<frcit 00 ~I (Hindi, L.No. 1, gr~, p.13)

6. ~~TBen cfi ~ ~ mcm: q)f iSl~~H 0 cn#r ~ ffiWr ~~T '11cfn~ I (Hindi,

PoemNo.3,~~! ~~I p.22)

7. l?1Bcx7i l?fT1W Wcift ~ lfOiiT nB ~ tT ~ ~ <JE a3B" CN R3r I

. . . . .. t"J' (')~ di nB ~ iJ }-fTd7) ~ ~ c;)QlT ft!3t I ~ lJl'3 a1YifT ~ ~

nB ~ ae~'8 YifT , ~ ~ , HQI:fT »8 ~ ~ "JFfl.8T(?

ae~'e I I (Social Studies, L.No. 13, ~ nB Ijal c;rc;5, pp.112,113)

8. HEl'(')O(HHEl'~i iJ ~ H~M3' ~ fu ~ tT ~ ~ ~ tT ~ ,
~ ~ tr<it tT ~, ~ qoo ~ ti7> ~ ~I ~ trw nmT
Zcmt ~ ¥ M=r ~ ut, ~ ~ ~ ¥ M=r m ~ ~ »fT tOJftr ~ I(Social

Studies, L.No. 20, ~ fuO(TR nB HEl'(,)30( HdO('d, p. 169)

Purity

1. Keep our face clean and bright with hands ever ready to do what is right.

(English, Poem No. IV , The Clock, p.70)
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2. "fuR ~ ~ R ~ ~ ~ ~ W oR1W tit 7)T cIT31rw ~ »8-

»11~1t=l18 ~ zc;5 ~ 001 (Punjabi, L.No.18, ~ 3-
~,p.63)

Patience

l.reu fJ:rq-S 00:- ~ : Hwf ~ ~ a3tr ~I (Social Studies,

L.No. 12,"§flO3"600 it. ~ 3' 1400 it. ~~, p. 105)

Duty

1. I cannot wait for my father . I must do something to same the lives of the

passenger. (English, L.No. 2 , Brave Sunderlal, p.6)

2. She called panna asked her to take our can of her son the future king of Chittor.

She' asked her to look after Udai Singh like her own child She thought it her

duty to keep the child safe. (English, L.No. 14, Panna-The Faithful Nurse, p.62)

3. W ~ ~ ~ ~ , BR »fat 3' »fat ~ ~ ~ ~,l:S7)f HOO

~ 1 (Punjabi, Poem No.1 0, oft;IT, p. 31)

4. ~ W cfi'r GI~Q)I~S ~ q)T ~~T fiWrr I .........• ~ ffil:f) ~ q)T ~ +ffif ~

~ @ m ~ ~ ffil:f) ~ l1Tffi <hl ~ <hl ~ I ~~ q"{ ~

~TTffi vfr ~ 'l:ft lR' ~ ~ ~ ~ ~ Gf){ ~ Rr ~ ~ <hl ~an cfdw~~ <hl

ffil:f) ~ q% I I (Hindi, L.No. 3, ~ ~ ! ~~, p. 22)

5. ma ~ ~ ~ I ®R -3P1 if ~ ~ I I ~ m-3P1 ~ ~ I fTmfr

~ ~ ~ ~I I (Hindi, Poem No. 16, ma, p.93)

6. m? ~ ~ ~, ffi-Iltl W :rf ~ m ~ ~ fu' »rnt ~ m-rr;:r

l[3T ~ ~·f&,'8~ I~ ~ ~ fu' »rnt ~ ffi-Iltl l[3T ~j;5~ICI ~

»8- "fuR ~ M'Dcg~ (')'dlfa6( Eire 1(Social Studies, L.No. 19, ~ »8- HQcft
•... .
~, p.l58).

7. ~ ~ ~ fu' Bat WCI'3T ~ rn tT ~ »8- CjF.kJ'Ml ~ ~ 3- ~ fuw
~ 1 ~ m-rf;::rcx »8- <3~Cl31 ~131~1:j(') ~ ~ ~ 3- at318~ 1 (Social

Studies, L.No. 19, ~ »8- HQtit ~, p.l59).
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8. l.fO cftr ~ M3cx ~ ~ ~ 00 I~ ~ it HoSHie1 mBt it ~ CfOi)T

~ M3cx ~ ~ I (Social Studies, L.No.22, HoSt"l(')6(mBt it ~, p.l86)

Renunciation

1. ~ ~ ~ ~ -gaT (')el~oq(') if fet"lIt"l3 ~ ~ ~ n8 ~ J31:r

J1Tq("')i tT funfraT ~ tfun-r ~}fT"O(lT ~ ~ CJTE I (Social Studies, L.No. 12,

~ 600 rl. ~ if 1400 rl. ~ 3<x, pp. 104,105)
2. ft:H" He1t3lo ~ }fT"O(lT -g ~ ~ ~ if §c6(lol ~ n8 f<')O~Ic:lf1-B of8r ;:rr

FJCXtT ~I ~ ft:H" W ~ n8 }B ~ ~ if §c6(lol ~ ;:rr~

~ I (Social Studies, L.No. 12 ~ 600 rl. ~ if 1400 rl ~ 3<x, p. 107)

Self realization

1. The Guru said, "..... you kill them. You are cheating people. You cannot cheat

God. He knows you deeds. Money will not so with you. But you sins will

certainly so with you. (English, L.No. 7, Sajjan, The Robber, p. 30)

Justice

1. ~tTHCmtfffiJG¥tT~¥<IT~mT ~~~
»fTl.fit ~ ~ ~ ~ n8 (')l"c:5 <IT .fJ~H31(') ~ ;X;t"l~I(')~ ~

~ ~ ~ Hf<Jc:cfl-g ()T <IT~ Jj3" of<Jc:cflll(Punjabi, L.No.l5, En

fe(')6(Mlm F.RJ1t ~ fflur, olt"l<!!~-g ~, p. 49)

2. ~~ if ~ ~ 1ft ~ mt ~ ~ ~ ~ WT ~I jfurm ~ ~,

"wr fuffi" 1" C5?r g+%" ~ ~ fiWrn I" ~Tmill~ ~ ~ ~ ~

~mt~~m~1 jfurm~Cf)T~~~~~~~

fuRrT TmT I (Hindi, L.No. 8, ~'qCf, p. 49)

3. lfRCT;;nfu cf5 Cf)~ 101 &R i3ffiq {m cf5 ~ ¥ \31fCf~?:JGf) ~ I ~ ~ ~ ~ c€t

~ Cf)) ~Cf)I{ M I (Hindi, L.No. 9, ~ qru cf5~, p.28)

4. ~ ~ J=f}f Jtx;-r it »1dl~18 n8 fonft ~ m I ~ ~ ~ ~ eM it
f<')dlol(')l~ n8 qa MdP8·el m I (Social Studies, L.No. 13, ~ n8 Bar
~, p. 113)

5. 7)drofnon-r fnGrHt it ~ 0("00 ~ if ~ ~ f3:«5r ~ ~ I (Social

Studies, L.No. 21, RfuaT ~ n8 Htll(')6(Ho6(lo, p. 177)
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Faith

1. He thought of this images as his Guru own. He started practising archery in the

presence of the image . He thougth that he was being taught by

Dronoacharya he practiced archery and soon become a great archer.

(English, L.No. 16, Eklavya, p.74)

2. .. ~ ~ ftrrwo ~ ~ fun- ~ I fuR W J-f17) ~ ~ ~ ¥ ~
~ 00 I (Punjabi, L.No.6, WW ~ tIT, p. 18)

3. »ru ~ u}rw tit ~ ~ ~ ~ M:r ~ ~ tT ~ fEr I (Punjabi,

L.No.12, ~ ~ tIT, p. 34)

4. %' t~CR , %' 'qlTqR ~ m lfRfT - ftRrr ~, mt ~ mm ~ I (Hindi,

Poem No.1, gT~, p.12)

5. ~ cpsf~ lltR if ~ iWrr I ~ ~ if ~ ~ if
~~~~~~I ~~~ifmrr~~\3IT{~ifTRl~

~~I (Hindi, L.No.12, ~~, p.74)

6. ~ ~ if m ~ ~ cf; m~ ~ C:~Rcf; ~ j{C\~ql~ llTm ~ \1lTffi '{ I ~

~ ~ \3lR q ~'@ffiWrffi ~ I (Hindi, L.No.15, ~, p. 88)

7. ft:PJ urit RfunGr ~ ~ ~ ~ )-[l3T m tT yw ~ 00 I Wr m:r
m:s tT ~ yw of8t ;:rttTm I Wr m:r ~ tT ~ yw of8t ;:rttTm I ~ ~

~ iJ ~ Hf7>rw trtT ml I(Social Studies, L.No. 10, ~~, p.

91)

8. R7i LTWf ~ RR M:r ~ tT ~ iJ H<il 0( I\j <XQtT ~ I ...•.••••••••. Rtft F.RJW

(Right Faith) Ffu'r ~ (Right Knowledge) ~ Ffu'r ~ (Right Conduct) tT
yw ~ f(')\j~I<1 lfl8 ofBr w R"O('"tT~ I I (Social Studies, L.No. 12, ~

600 it. ~ 3' 400 it. ~~, p.105)

Hardwork

]. ~ ~ tit forR W-r M:r , ~ ~ ()T qfJtT I (Punjabi, Poem No.10,

ofuft, p. 37)
2. mmr ill >?fT1.I war ~ ~ -Jcit fu-a3 ~ ~ ... »RfEIT3' jat trw ~ fu-a3

~ tj,Jlel ~ I (Punjabi, L.No.l2, ~ mmr ill,p. 39)
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3. ~;:ft t fufunfr~: ~ ~ qfu qr)j ~ ~ ~ ~1(Punjabi, L.No.12,

~ ~ ;:ft,p. 39)

4. ~ t HC:B ~ ~ ~ lQ(')l~afR<::l ~ nn-r.E. ~ lit. »tB.m tT fuorijt

~ qo ~I (Punjabi, L.No.25, ~~: ~ IDH ~ n18t:!O(a, p. 93)

5. 'o/fCfR ~ ~ Q;Cf)-Q;Cf) \3iTT ~ ~ q)l ~ ~ '%" I ~ ~TfR m ~ ~ tR

'%" I ~ ~ q?{ i3lR Cf)Si1Cf){ <SIT I ~ m w%" ~ -em ~ filWrr I (Hindi,

L.No.2 , ~ ~ tR I p. 12)

6. ~m~ ~Ch'lTI m \Jlr ;n ~ m I ~ ~ ~ \RfCf)f ~ m I CW;.I3FT

~ m iR Cf)lfRT ~ m I (Hindi, L.No.5, {SiH~I{ ~m,p.33)
7. ~ ~ q)l ~.I3FT m GWf~ '%" I (Hindi, Poem No.16 ,~, p.93)
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CLASS - VII P.S.E.B.

Value q
Subject D. Contentment Truth Humility Unity Peace Equality Non-

Violence
Poem No.4, p. Poem No. VI, p. L.No 12, p. 84, L.No. 4, p. 22, L.No.

English 97, L.No. 8, 38 Poem No.4, 7, p. 47, L.No.l 2, p.
p.55, p.98 84, L.No. 4, p. 24

L.No. 19, p. Poem No.1, Poem No.1, L.No. 16, p. 67, L.No. 12,
Punjabi 80, L.No. 27, p. 1, p.2, L.No. 27, p. 119, p.47,

p. 117 L.No. 26, p. 113 L.No.15, p. 60, L.No.27, L.No.27,
L.No. 27, p. 117 pp.120,121 p. 117

L.No. 2, p. 3, L.No.4, L.No. 4, p. 10, Poem No.1, L.No. 15, L.No. 4, p. 9, L.No. 14,
L.No. 4, p. 10, p.1O L.No. 7, p. 20, p. 1, p.54 L.No. 5, p.14, p.50,

Hindi L.No. 17, p. 62 L.No.14, p. 50, L.No. 15, p. 52, Poem No.6, p. 16, L.No.25,
Poem No. 16, L.No. 18, p. 67 L.No. 14, p. 50, p.98
p. 57, L.No. 26, L.No. 19, p. 71,
p.100, Poem No. 21, p. 77,

Poem No. 21, o. 78
L.No.I8, L.No.1O, p. 107, L.No.22, L.No. 12, p. 123,
p.179, L.No. 21, p. 220 p.228 L.No. 17, p. 171,
L.No.18, L.No. 17, p. 174,
p.186, L.No.18, p. 178,
L.No.24, L.No. 18, p. 179,

Social p.251 L.No. 18, p. 180,
Studies L.No. 18, p. 181,

L.No. 18, p. 185,
L.No. 18, p. 187,
L.No. 18, p. 189, L.No.
21, p. 217, L.No.22, p.
227, L.No.25, p. 255,
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Value q
Detachment Charity Sacrifice Self Wisdom Courage Service

Subject D. control

L.No. 4, p. 24 L.No. 10, p. 68, L.No.5, L.No. 4, p. 24, L.No. 6, p. 37,

English L.No. II, p. 77 pp.30,31 L.No. II, p. 77 L.No.7,
pp.46,47,
L.No.7, p. 48,
L.No.ll, p, 76

L.No.16, p. 65, L.No.12, p. 46, L.No.6, L.No. 12, p. 47, L.No.6, p. 22,

Punjabi L.No.16, p. 67, L.No .20, p. 85 p.21 L.No. 15, p. 61 L.No.16, p. 60,
L.No. 23, p. 98 L.No.16, p. 65,

L.No. 16, p. 66
L.No.19, p. 70 L.No. 4, p. 1O, L.No.2, L.No.ll, p. 36, L.No.4, p. 1O,

L.No.5, p. 13, p.3 L.No. 18, p.66, L.No. 7, p. 19,

Hindi L.No. 9, p. 27, L.No.19, p. 69, L.No. 14, p. 50,
L.No.14, pp. 48, 49, L.No. 28, p.108, L.No.19, p.70,
L.No.18, p. 67 L.No. 30, p.115 L.No.20, p. 74,

L.No. 21, p. 76,
L.No. 21, p. 78

L.No.14, p. 142, L.No.14, p.152, L.No.21, L.No. 14, p. 152 L.No. 18, p. 178,

Social L.No.18, p. 178 L.No. 18, p.188 p.219 L.No. 24, p. 246

Studies
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Value q
Purity Patience Duty Renunciation Self- Justice Faith Hard work

Subject D. realizatio
n

L.No. 7, p. 48 L.No. 1, L.No.2, Poem L.No. 7, p.44,

English pp.2,3, p.lO No.4, Poem No. II,
L.No.7, p.98 p.93
p.47,
L.No.ll,
p.77,
L.No.ll,
p. 78

L.No. 10, L.No. 12, L.No.16, L.No.4, p. L.No. 12, p. L.No.ll, Poem No. 13,
Punjabi p.39 p.49 p.67, 14 48 p.42 p.52,

L.No.27, L.No.15,
p. 118 p.62

L.No. 8, p. L.No. 9, p. 28, L.No. 4, p. 9 L.No.9, L.No. 2, p L.No.4,
24 L.No. 28, p.l08 p. 28, L.No.19, .3, L.No. p. 10,

p.69 2, p. 4, L.No.5,
L.No. 4, p. p.14,

Hindi 9, L.No.5, Poem No. II, p.
p.13, 35,
L.No.28, L.No. 28, p.109,
p.108 L.No.30,

p. 115
L.No. 12, L.No.24, L.No. 12, p. 123, L.No.18, p. L.No.12,

Social p.123, p.249 L.No. 17, p. 177, 189,L.No.12, p. 123,

Studies L.No.18, L.No. 18, p. 178 p. 122, L.No. L.No.18,
p. 183 14, p. 145 p. 180
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CLASS - VII P.S.E.B.

Contentment

m I (Hindi, L.No. 2, QPll(4"l1 ~ Gf)"{ill'% , ~ Gf)"{illl p. 3)

2. ~ I ~ ?f ~ Cf)l+f cnB Clfffi cz@ffitt ~ ?f BtfWf ~ '% I(Hindi, L.No. 4,

~ (fclC::I~,p. 10)

3. ~, -crR-~ itm \1ffifT '% I ~ ~ ~ fiWrill '% I q{ ~, ~ I ~ 3ffi ~

~ fiWrill '% I 3ffi 'ff ~ ~ ~ t I (Hindi, L.No. 17, fi1o& Clfffi, p. 62)

Truth

1. Why those who sin keep burning within, why the truth shall always finally wine.

(English, Poem No.4, The Master Plan, p. 97)

2. Idecided at least to write out the confession it to my father ... Iwrote it on a slip

of paper and handed it to him myself Ialso pledged myself never to steal in

further. (English, L.No. 8, A Clean Confession, p. 55)

3. »fft:rur ~ R »rffi HB nG- SO RB ~ ~ ~ I l?fFl'ffi~, ~-oTcx
»rfu ~ »f3o ~ ~ »rffi ~ "fr ~ I (Punjabi, L.No. 19, ~, ~!,

p.80)

4. ~ ~ HB, l?ffJw, ~ nG- r(')\j~31 tT lflO ~......... l;[BTO

oft3r I I (Punjabi, L.No. 27, ortm ill tT ~ l?fT"ffiJ}-f, p. 117).

5. #f ~Tan ~ w'% f<t ~ ~ \iPT 3ffi ~cml4 fr tt ~;@ CRill ~ ~

lWf q{ ~ ~ RB=r: ~?f ~ m q{ ~ CRill '% I (Hindi, L.No. 4, ~

(fclc::m,p. 10)

6. mt ~ ~ \j ~ I\j ~ ft7> F.rl-f i rea- RW ~ ;:rftft fu:r tT Wtro FIT- :::: - -
fu HB ~ fuR crt 3- ~ lfl8 oft3r W J1cttT~ I (Social Studies, L.No. 18, ~

fuorR, p. 179).
7. F.jt ~ ~ ~ ill, Ht'~'\j ~ ~ ftST 3-HB ~ I (Social Studies,

L.No. 18, ~ fuorR, p. 186).
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8. ~~Mr~~~~tfttlT~~~»B

ofh-s "81if ffiit t"J1<:t6(ldl W ~ ~ I I(Social Studies, L.No. 24, ~ ~
,_,..:::. '"' n

rn:j (\l)6(331d, p. 251).

Humility

1. Little deeds of Kindenss , Little words of Love, Make the mighty ocean, And the

skies above. (English, Poem No. VI, Kidness Always Repays, p.38)

2. fu-J€' '§1f 7; alW ~ , I 'cE- ~ fH% ~' , ~ nffi:r3" ftrdt wit I '~

nfcfo 7; ipf~' #, Fj"g 3l7)T~ 3lD1 (Punjabi, Poem No.1, R7i ~ ljLr', p. 1).

3. ~ ~ tit J37)Br ~ ~ ~ FITI ~ »fTlfitnfr ~ "81if ~ ?itif FIT

~I .... ~ tT tit aar ~ fcrrrw ~ ~ Mr ih:r ~ J17)1 ~ ih:r~-

~ 8~cH Mr GHC ~ FITI (Punjabi, L. No. 26, ~ l.fIdT : J37)Br~,

p. 113)

4. ~ Cf)T ~ , ~ G5 m~ G:m,~ ~~ \3lR ~ Cf)T CLlCl(;1{ ~

~Tan&r Cf)T ~ ml (Hindi, L.No. 4, ~ d~~IB, p.l0)

5. ~ ~ ctT cnuTI if ~ ~ ctT-Ur fiR;m m... OO;@ ~ ~1(Hindi, L.No.

7,mc:r~, p. 20)

6. =tf ~ Pf ~ \3lR iffi ~ Cf)T00 ~ Jnq wrc8 f?iWn I (Hindi, L.No. 14,

\31~Trc:t> Cf)T ~w.;r~, p. 50)

7. Q:m qAT ~ 1fl Cf)T 0WIT ~ I ~ c€r mmrr cR:, ~ mmrr ~ I (Hindi,

Poem No. 16, cil(;IClJl, p. 57)

8. ~ S\31T ill Cfm S\31T, ~ ~ ~' qm c€r rnm ;:@, 'QWf ~ \3lfu ~ I I

(Hindi, Poem No. 16, ctl~IClW p.57)

9. ~ lJ:! ~ ~ ~, ~ ctT ~ ~ I (Hindi, Poem No. 26, qwr ~,

p.lOO) ....••.
Unity

1. The Olympic symbol represents to the contiments of the world joined in

Friendship. (English, L.No.l2, The Olympic Games, p.84)

2. Why there is love, why there is help, why people are bound, when there's no rope.

(English, Poem No. IV, The Master Plan, p. 28)
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3. ~ ~ fiB (iT ~~, ~ ~I i{I-r , ~ tit ')joHl3' ~ Jj1:ft tft

1::fT7)I (Punjabi, Poem No.1, H* ~ ~,p. 2).

4. ~ ~ 3- F:3~()'o tT ~ ~I ~ Ft~'Ml , ~8FJo', ~ , ~ 3-
fuJ:rcIT l?fTft F:3~ (),0 i ~ ~ - ft..rc;) ~ gH - Lf'1-f '(')lc:5 ~ '()?) I ~ F:3~ ()' 0

i3'~lB'o6( J1f'5" ~ ~q,~'~ ,()?)I (Punjabi, L.No. 15, fuJ:rcIT, p. 60).
5. ~ ~ ~ ~ ~ ~ '()?) I »fT}f ~ tft J1f'5" O('TOO aR

'()?) I (Punjabi, L.No. 27, orttit tIT tT ~ l?fT'ffim ,p. 117).

6. 'q'f"@ cfi c€R c€R ~ ~ Wf ~ ~ '% , ~ ~ - ®~TTi3TICf)f ~ W;~T~ '% I

(Hindi, Poem No.1, 'Bml cfi c€R- c€R~, p. 1)

7. tmn ~ ~ mrm ~ ~ ~ ¥. ~ ,%, ~ tt ~M m ~~T, ~ m \IfTfu

cfi ~ I (Hindi, L.No. 15, &l~fPqCf) -&-ffi c€t com, p.52)
8. ~ cfi ~ ~ mrsrri3TI-~, ~, ~ \3ffi ¥ if fWsrr'%, '~~ c€t mG:

if 13 ~, 1991' I (Hindi, L.No. 18, \J1~4Iqlijll (SJl1T ~~, p.67)

9. fuFrm~~~~~, i1-ff>:a3~tT~~1 fuFr

m~ ~ 3- ~ tT »fTl.fffi ~ ~ tIT I (Social Studies, L.No.

10, }jq6('Ml(')~, p. 107).

10. ~ »8 ~ H3i ~ FS'g ~ »8 FeHM'}f ~ ~ J;f5 FRq'3i ~ BaitiN
~ ofGtl (Social Studies, L.No. 10, }jq6('Ml(')~, p.l07).

11. 83303' , ffi-fT7)3T »8 i3'~lB'o' M6(33l:il Ho6('o ~ tfu' ~ fH"q-g

'()?) I (Social Studies, L.No. 21, M6(330 »8 ffi-fT7)3T, p.228).

1. ~ 1if ~ Pcr~qcfi ful ijll$l ~ WlR \3ITm{q-{ f?\ijlCf)( -&-ffi if 'qfll #r ill ~
~~Trcfi q-{ffi ri m ~ ~ ~ '% I ~ ~ Pcr~q'lR if ~Tiffi~ if m B~14Cf)~

~ '% I (Hindi, L.No. 15, &l~fPqCf) -&-ffi c€t co~, p.54)

2. f&B+ '(')lc:5 ~ ~ mfu qrfuH 0("00 qa7)T »8 HSHit ~ '(')lc:5 ~ ~

qa7)T I I (Social Studies, L.No. 22, M6(330 HH3'tl'3~ 1131F(')Q3', p.228).
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Eguality

1. She was the first woman to study Aeronautical Engineering. (English, L.No. 4,

Reaching for the Stars, p. 22)

2. She herself played a big role in helping the girl child. (English, L.No. 4, Reaching

for the Stars, p. 24)

3. Anyone can, regardless of caste, creed , religion or region men and women from

all over the country representing India all its diversity, stand shoulder to shoulder

in its rank. (English, L.No. 7, Let's Meet Them, p. 47)

4. The young men and women who come from all over the world to compete in the

various sports, live in an Olympic village at the site of the game. (English, L.No.

12, The Olympic Games, p.84)

5. ~ ill 7i fu0t fuR t1S -urs, 1NH,mar l?fTfu ~ F~30{d ~ ~ tft jWr 0<8t
~ I ~ ~ fuuot ~ ~ ~-~ HHEli~i 7i ~ i ~ ~ R7)}-fT()..... ..... :::::

ftS 00 I (Punjabi, L.No. 16, ~ goo fflur f11dIM~i~i, p. 67).

6. <Wtit ill 7i ffi{Ti=f JJO'cf ~ funf17l ftSr I ~ ¥ 5S ~ ni3 ~ ft;? R7) I fuR
~ ~ fuR ~ "§ <Wtit ~ ~ l?f1l:R- 00 I I (Punjabi, L.No. 27, <Wtit ill
tT ~ ~,p. 119).

7. ~ ~ »i<!dIF<'!3 ~ ~ ~ ~ 00 I lJli3Jll?fT 'M3" tS-fuil ~
~ 00 l18 }ff7)l.S ~ I ~ 'M3" »n-fto ~ ~ 00 l18 oroTa- ~ .,. ~ ~.... u..... .... ....

M3- ~ ~ 00 l18 ~ M3- ~ I (Punjabi, L.No. 27, <Wtit ill tT ~

~,pp. 120,121).

8. :F' ~ ~~ ~ -3fu: ~ Cf5t ~ q)l ~ ~ ~ ~ f?!(iI'1(i1 q){ WI"

q)l ~~T ~ I (Hindi, L.No. 4, :F' d~C:Ifl,p.9)
9. ~ - ~ ~ crrffi fBn:fr c€r qR ~ ~ I ~ ~ wr:r % \Rq)T mur {q~f m

~ ~ I 'fn: ~ wr:r +il(ilf(b'i -3fu: ~ rr ~ ~ ~ mrr I (Hindi, L.No.
-.;)

5, ~(ilCf)ID, p. 14)

10. U(1 rr \R tR ~+iCf)d I qic!: m I lJ;CFlm m ~ ~ SWlill I I % \R tR ~ lJ;CFl

"ill, lJ;CFl-m I \R tR ~ ~ I (Hindi, Poem No. 6, ~ -3fu: C5TiT, p. 16)

11. ~ t.1lIT c€rWfR ~ ~ ~I (Hindi, L.No 14, 01~l'rc:n q)l ~TBf-~, p. 50)
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12. ~ ~ ~ ~R~cm1l ~ cfi ~tTIT cfi ~ ~ ~ (iUjM'i M I a:~T~ ~~

fiRR cfi ~ ~ tR ~Ch2:61M ~ ~ m ~ ~ ~ ~ ~ I

(Hindi, L.No. 19, ~ MI\i1q<::HI~,p.71)

Cf)l111 (Hindi, Poem No. 21, ~ ~~, p.77)

14. \3lCCffi \3ffifIT ~ em ~ ~ cfi ~ ~ ~ \JfTT ~ ~ \3W Cf)T Cf5R" lWIT Cf5R"

~ I (Hindi, Poem No. 21, ~ ~ ~,p.78)

15. ~ t1l"3t nB ~ ~ ~ "R7}1 ~ ~ tTnft ~ 3' ~ ~
~1(Social Studies, L.No. 12, ~"WG3" Wtr o't"l(')lF36( ~ (700:1200

El".), p. 123).

16. ffi-fTt1 Wtr FeH3 a1tW tT t83" HF36(I0 of8r tVtr Fit I ~ i fl::ffi:fn.rr ~ R3t- - ~

"R7}I ~ ~ ~ lEft tT ~ "0("00tT ~ lf1-8 Fit I (Social Studies, L.No.

17, FfI-fTft:rq 38€lMl dl3181M nB t=rfucr §N!lti'8 , p.171).

17. ~ ~ ~ F8r ~ Wi ~ ~ ffi-fTt1 M} l:8)-f qoo ~ ~ ~ CWf

~I * ~?i'7iO\ ~;:IT ~ ~ ~ l{W ~ ofBt, ftm Wtr ~ ~ ~
~ fuot forFt ~ ~ ~ fJw ~ "R7}I (Social Studies, L.No. 17, m-rf,::rcx
38€lMl dl3181M nB t=rfucr '3lelti'8, p.174).

18. ~ }-f3" ~ l?10l1l'el ~ ~ l?fW Wtr F~8~IH ~ "R7}I ~ ~

~ tT ~ HF36(lo ~ "R7}I ~ t=fT3"l.fS ~ ~ "R7}I (Social Studies, L.No.

18, ~ fucrn, p. 178).

19. ~ ~ ~-~ ~ ~ tram, ~ , fJ~nB elH'el ~ ~ ~ ffift Fe8'e31:fT7;

~ eo~lfl iffi ft§ "R7}I(Social Studies, L.No. 18, ~ fucrn, p. 179).

20. ~ ~ ~ tT ~ HF36(lo ~"R7}1 ~ t1l"3t l{W Wtr f~8~IH otif ~
"R7}I(Social Studies, L.No. 18, ~ fucrn, p. 180).

21. ~ tT ~ "WG3" Wtr ~ ~ t=fT3"-l.fS tT ~ of8r I(Social

Studies, L.No. 18, ~ fucrn, p.181).

22. "('iT ~ fJ~, ('iT~ Jjm5H1?i"(Social Studies, L.No. 18, ~ fucrn, p. 185).
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23. t=raT3- l'>8 t1aB H'HElI~i tT f'i!H31\j oft3r, (Social Studies, L.No. 18, ~

fuwFr, p. 187).

24. ~ ~ RS"-l.[T3" l'>8 ~ o1B M3" f'i!F.1~IH ?KiT ~'(Social Studies, L.No.

18,~ fuwFr, p. 189).

25. M6(33 dl FrJ-f1t1 M3" fui:t ~ ~ 3" fuR C)T(7)fuft f'i! 36(13I ?KiT oft3r tRr ,

~ tT m:ro M3" nn-mr, 0RfhI, ~ , ~ Fg 8131813 0?)' t=1S

l.fS tV ;:rm~ ~ 3" fuR ~ fu H~('53i lflB ?KiT ~'(Social

Studies, L.No. 21, (\56(3313 l'>8 ffi-fT7)3T, p. 217).

26. 'QQ}f ~ ~ 3" fuft f'i! 36(13I (iT ~ l'>8 Fg ocrnt tT 8131813 Ff?il-fT7) oft3r

~, '(Social Studies, L.No. 22, M6(33\j H'HElI3}fO(T l'>8 l131(,)q31, p.227)

27. fRqi36( 30 3" ~ l'>8 ~ H'f'i!q'(') ~ ft§ ore n1fq6('\ji l'>8 6(\j3~i

~ ~ 3" ~ m-f17) 0?)' . . .. .. H'f'i!q I(') ~ ~ fuoi ~ m-f17) »fftra:rI3'

Ri:r ore 0?)' '(Social Studies, L.No. 25,mcrr-~, p.255) "
.., n n =--.p......,..... -P-¥-r'" n"" -P-¥-r "',~28 (Y)6(33C1 G't1 rn 1t11i I'i:'=! l?fI3'3' Q B'(!T I'i:'=! 8131813 5Z Ll'~C: tT, }{T3T

ilBr tT fJifeele M3" 8131813fJFrr ~ tT ~ ~ ~~, tTt1 ij ~
~ 8~'€i~' ~ ~ tT ffi-fT7)3T 3" tit Bo Rtr ~'(Social Studies, L.No. 25,

mcrr-~, p.259).

Non Violence

1. ~ ~ * '&c ft:fu' ¥tT 3tG ~ , fum ~ ~ & HO aret,
C)T(7)tit ~ ~ ~ ~ 4z M3" ~ @ fmm'~ ~ ~ ~ nftrt ~ ~

3;r ore , ~ * 3tG cmr7) ?leT M3" ~ IN' ~ * ~ oft3r fu' ~ n8I

~ fuR -;:fk ij Ww ?KiT ~'(Punjabi, L.No. 12,arw W fflur 8(J'e\j, p. 47).

2. ~ Rtr l'>8 nffiJw ~ "8t1l'>8 ~ ~ BT# H?l' (Punjabi, L.No. 27, ortm
tIT tT ~ l?fTffin-f, p. 117).

3. \Ifq W-f) if{ ~'TfRif gJUT WTT ... ~ m i:m 'all ~, (Hindi, L.No 14, \3r~l'rcn Cf)T

~rer-~, p.50)

4. ffiTT ~ ~'1ql'i~ GhT ~ ~ ~ ~ ~ ~ ~ Cf)f ~ ~ ~ ~ ~

~ m m ill ~ tt ~ qPil~1 cf; ~ ~ ~ ~ I i3'1Cf)f ~ Cf)f ~ ~

ffi;:r ~ #R1 ~ I (Hindi,L.No.25,.~ Rl~~1 Cf)f R~TAT,p. 98)

lxxiv



Charity
1. Two girl students, from her school in Kamal were sponsored by her every year as

part of the NASA Space School Foundation Programe. (English, L.No. 4,

Reaching the Stars, p. 24)

2. }-fT3T tIT ~ "d1:ftR1-fTi1-~ ~ W-r ~ ~ ~ 1J3G ~ ~ (')10) wET ~
FITI ~~~~~, ORITaf~m~, ~~lV<it~
......... tft ~ RtT afatft FITI(Punjabi, L.No. 16, ~ 1JG7> fflur fl1dIM~'~',

p.65)

3. fl1dIM~'8i tiM'§2! ~ J1l"QT lTc') fl1dl~~,8 ~ ~ ~ ~ t! Ol.f WB- HoT &
::::: ..... .....:::::

~ of8r t=rftr ~ I (Punjabi, L.No. 16, ~ 1JG7> fflur fl1dIM~'~',p. 67)

4. ~ tT ~ ffi FIT ~ 33l.fQ ~ Fl?) I WW tIT ~ fu<:J?;T q](!T ~

tit:-ffix ~ ~ 'tftrra" ~' ~ Fl?) I I (Punjabi, L.No. 23, WW wtllB ~,

p.98)

5. ~ ~ -Ben cfi ~ tf1 ~Ch<61fc))m i3fu: ~ m ~ fum I \311l~ ~ i3fu:

ClIRilChI® cfi ~ \311lmw:.T ~ I (Hindi, L.No. 19, ~ MiG1qij m, p. 70)
6. ffir F.JTJ ~ t ~ ~~ l.fFft ~ ~ Mdl~'~ are I ~ mft

~ l.t.fO ~ are I ~ t 0RITaf,~ fi::ffi::rnfr HHEl'~' »8 f~t~'(')' ~ ~

R3r1 I(Social Studies, L.No. 14,WW wtllB~, p.142).

7. ~ JjRMI-fT7) ?J »f11.fit ~ m-rrEt ~ ~ (~) W ti' Jlt' ~I I(Social

Studies, L.No. 18, 1jCJR? FfTI-fCfTt1, p. 178).

Sacrifice
1. He starved himself for the baby boy's shake. (English, L.No. 10, The Child's

Return-II, p. 68)

2. "Everyone dies, but very few get a chance to die for the country."(English, L.No.

11, A Letter From a Son to His Mother, p.77)

3. ClTa" atftk fflur tIT t! ~ ~ H' f()8t"! ' ft! ¥}if war B~l' ~ a fflur »8 war ~ fflur i..... :::::: ::::::

HafSt iW" ihJf WB- ~ & ~ qo ft!3r fdpw FITI (Punjabi, L.No. 12, war

W fflur 8u'ta, p. 46)

4. 6(a3'a fflur t 13 ~ ~ ~ tft JttlT ~ & tft:rt tT a(')~'t of8r ~ ~, "

~ fuQ w -a- & ~ fS~H3'(,) tft ~ mft ~" I(Punjabi, L.No. 20, 6(a3'a

fflur ~, p. 85)
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5. lJ;Gfl cpsf q)l ~ ~ lR ~ 'qTfCfR ~ ~ cfi ~~T~ ~ ?f Al(,Fh{ \3Wr

ill ~ q-~ CfffifCl ?f qtT ~ zrr 1 ~ \Jlr cfi ~ srm ?f ~ ~

~ ~ 1 (Hindi, L.No. 4, ~ dClc;lfl, p. 10)

6. ~ ~ cfi ~ GfIT ~ cfi ~ fl~~c;I{ cj\J1~~1 ~ \3W ~ ~ ~ ~ ~ I

(Hindi, L.No. 5, ~MChID, p. 13)

7. \J1R ~~ lR ~ \31lR ~ lR ~ ~ 1 lfRCT- vnfu c5T ~m cfi ~ ~

\31lR ~ q)l ~R1c;1'i ChBT ~ I (Hindi, L.No. 9, -qynqru cfi ~ , p. 27)

8. ~ ~ ~ ~ ftffiT,~, W ~~I 3lN1 ~ ~ ~ ~ Wrr~1

glf gur qffi fcl? ~ \Jfril-~ GfIT ~ ;r ~ ~ ~ ~ glf 00 cfi ~ ®Rt

fi ~~Cf)"{~ I· (Hindi, L.No. 14, \31~TrCh q)l ~TBf- ~ , pp.48,49)

9. 1'f \31lR ~~ICllffP"'l)1?f ~ c5T 'Iil"CAl \JfTTlill ~ \3ffi ~ \31lR ~-~~ cfi ~R1c;1'i

'c5T ~ m ~ tl (Hindi, L.No. 18, \J1R1~IClIMI ~g lJ;Gfl~m, p. 67)

1O. ~ tft ~ ~ ~ fcnnfr rr8 ~ ~ mft fu<:rr I ~ tft * nffi:RJr ~

3' oi<J~ ft!3t I fuR ~ qJg tft ~ -:rRtfr f@ are rr8 11 ~ 1675 Bl":

~ ft!c;5t t! WenT gq fui1 F.Rftt ~ ftSr fcrr»fT I (Social Studies, L.No. 14, ~

~,p. 152).

11. J.jt~ 30r ~wl\:a tft * ~ ~LTWr tft ~ mft 11 ~, 1675 ~: ~

R3t frtB" ~ 8M1\:1(') ftSrl (Social Studies, L.No. 18, ~ ~, p.

188)

Self Control

1. ~ tr }t fR"qr - J1ltT furwJ ~ ~ J% t! furwJ ~ »fTljT ~ ~ oT I . . . . . . . .. t8t
Y}f# ~ ~ tR;St;:r+tT r>fl }t ~ ~ ~ -~ ~ ~ & ~ oT ~
I (Punjabi, L.No. 6, "8(?tT ~ fun.rra"r fRur, p. 21)

2. ~ m ~ tJUIT ~ SIClliH;@ Cf)"{BCh"ffi ml(Hindi, L.No. 2, q{~I~1 \J1T qmrr

~ .~~.J+ ~ 3)C>, VlI.QI (.>1 Ch\ffi c>, p.
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Wisdom

1. Birbal was quick to understand the plot...... Birbal secretly constructed an

understand tunnel in the compound of his house. He got a big heap of fire wood

put at the mouth of the tunnel . He entered the heap in the presence of Akbar and

other ministers ..... After six months he corne to the court with long hair and a

beard ..... The minister and the barber were at once asked and send to jail. (English,

L.No.5, Birbal Hits Back, pp.30,31)

2. fuR ~ War- t:T 1j8~'(') ~ ~ ~ ~I fuR t:T ~ ~ ~ ~ ~ ndt
HaT 0't"1(')1f36( 3a ~ ~ ~ ~ 1 »ff,:W ~ tit ~ 1j8~'(') lJ31 fc')tilrnt tT
~ ~. ~ tT ~ ~ ~ ~ ~ BW nB lJ31fc')q tT 6('0~'8 ~
~ ~ ~ 001 (Social Studies, L.No. 21, M6(330 nB ffi-fT7)3T, p. 219)

Courage

1. Here was one brave girl who really had crossed the shores and skies to fulfill her

motto, "Follow your dream". (English, L.No 4, Reaching for the stars, p. 24)

2. You remember how grand uncle fought the raiders in 1947-48. His unit was one

of the first to land at Srinagar and figth the Pakistan infiltrators . ..... he was

severly wounded in the battle but never left his post till the enemy was soundly

defeated. (English, L.No 11, A Letter From a Son to His Mother, p.77)

3. He killed three enemy soldiers single handed and saved the life of uncle Joginder

Singh who was lying wounded in the minefield. (English, L.No. 11, A Letter

From a Son to His Mother, p. 77)

4. ~ ¥ ~ ~I fu<J J1T& ~ & ~ t:T ~ f1TaT funfrl Wr 7) ~
;:IT ~ fu-0r fu ~ ~ t:T tit w ~1 fuR ~ ~, ~ ~ ;:IT tT »fTfaTnfr

~ <:Rf '3os'(')l ~ ~ ~ ~ ~I (Punjabi, L.No. 12, 81W W
ft::fur Su'tO, p. 47)

5. fuR ~ 6(M1qo 7), ~ ffi1:ft ~ ~c;"'l'a 1 fffir 3"ffinft' ~ tKJ" & ~,

~-¥,tit"r-~ 1(Punjabi, L.No. 15, fuRn:ft, p. 61)

6. 131m {Cffi ~ ~ I ~ct;:;jctl Gf)T ~~, r.ntT wrr cfiT~~, sU~, W c@, ~

qffi, ~ qffi I (Hindi, L.No. 11, ~ qffi, ~ qffi, p. 36)
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7. ~ gq)R ~ ~ '41(\1rhn <fi ~ 9TC<1 ~ <fi ~ ~ ?f ~TtTeJ

C;f)T ~ fTT ~ ~ '4'T('ff ~ m Tf(:lT 1 (Hindi, L.No.18,\i1Rrl<:jlqlcr1I~Plg~

~,p. 66)

8. ~;;TI ~ ~~'['qCffi, ~ ~ <fi I &r?f ~ ~ ~M~-¥ ~ cq{

~I (Hindi, L.No.19, ~ (fl1\i1Q(j(I<:j,p. 69)

9. ~ ~ trr <tT QGR~l <fi ~ ~ @ '%" 1~ i3lR U ~ ~ ~ U en ®

ml ~~~<fim~~~~1 ~~~~lWrrl ~a1UT<tT~

.•••••.•••••.••••• ~ \ilffiT 1 (Hindi, L.No. 28 , mlfB' QSlfH, p. 108)

1O. ~ -qTT ~-~ ~, •••.•••••.••.•••••.•..•••.••••.•• ~ ~ Pcr~'Cl"ffi\iP IICfj( ~

~ 1:JT ~ '%" I (Hindi, L.No. 30 ,mamrr~, p. 115)

11. ~ tIT ~ ~ ~ fornfr n8 ~ ~ we ~ fcwr I ~ tIT ~ l?ffmJr

~ 3'm <Xa' ft!3t I I (Social Studies, L.No. 14, ~ FfTJ-fCJTt1, p. 152).

Service

1. He saw the lion lying on the ground and crying with pain. The lion saw Androcles

and held out his paw Androcles saw a big thorn sluck in its paw. He at once pulled

out the thorn. The lion was relived (English, L.No. 6, Kindness Always Repays,

p.37)

2. Also it's a great feeling to be able to do something for the land where you are

born. I feel very pround and privileged In no way could I have served

mycountry in a better way. (English, L.No. 7, Let's Meet Them, pp.46,47)

3. I want to open a clinic in our village, as there is no hospital there. The villagers

have to go very far for proper medical treatment. (English, L.No. 7, Let's Meet

Them, p.48)

4. At such times it is not fear that feels my mind but a sense of pride, that I am here

to protect my country. (English, L.No. 11, Let's Meet them, p.76)

5. m ~ ~ l')fn:RT "t:ro3T 3f J=ITit )iT ~, ftThT t'W crnt , ~ tit ~ fWt

f)fT" I (Punjabi, L.No. 6, ~ ~ ~ rnur ,p. 22)

6. 26 ~ tT ~ M:r ~ tIT ~ ffin.rr fu ~ ~ ~ www crfu a:
~ 3' 8H~iai ~ tT ~ cfchrrri (Punjabi, L.No 16, ~ mdIM~i~i, p.

60)
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7. HQcf »fftW ~ ~ <J7) ~ ~ J31f ~ tT ~ or ~ 'fre ~ ~
~ <J7) I ~ * »fTl.fit J1'Tal- ~ it -J1<JTaT ~ tT J1<JTaT ~ ~

~ tT ~ ~ oroo ~ w ftSt I I (Punjabi, L.No. 16, ~ fi1dl(J),€'~', p.

65)
~ A--,.-,..T n -¥+: M~ ~ n ~ -=+-.-.- 8 a . n n ~ •.••8. ICtl ~0()' tT q}f ~ Iqrl1' Q Gel t~' ,H<J' »f1..fT<JtlT Q H§l'(J)(')' 0 ~ 3"

~ tT ~ qa{?<!' 'JtT FIT I ~ ~ ~ ~ ~ AA ~ iW 3- ~ i.... =

(,)<J'~'~ ~ R7) I(Punjabi, L.No. 16, ~ ft::luf- fi1dl(J),€'~', p. 66)

91 ~-~ lfcr ~- Bffi Gf5T Ucrr l:f ~ Pcr~ ~ ~ m I ~ ~ Cf)f ~

Pcr~Cffi1m ~ t~CR Gf5T ~ ~ 'ql11l l:f ~ m-ffi 't I (Hindi , L.No. 4, ~

(Rl~I("1, p. 10)

1O. ~ erR' ~ (Rl~ 1("1~ Gf5T Ucrr mcRT q?r ~ 'qT[CfR ~ ~ ~ ~~T l:f &rctt

P l:f trtITt I ~ ~ ~ ~ Cf)f ~ ~ ~ M I ~ ~ ~ Ucrr 'l11Cfl:f

lRR ~ ~ ~ ~ q-~ ~ MI (Hindi, L.No. 4, ~ (Rl~I("1, p.l0)

11. ~ l:f \jfq ~ ~ ~-~~n ~ m l ffi 1f CRTI ;r ~ CR 1=fT Gf5T c:crr~ I

(Hindi, L.No. 7, rnc:r ~ , p.19)
12.11fuw iWRt 1FiITGf5T ~ ~ I ~ glfOl~l q?r ~ ~ ~lifu~

Cf)f ~ ~ I (Hindi, L.No. 14 , 31~'frq)Cf)f ~1Br-~, p. 50)

13. ~ ®:AT ~-m ~ Ucrr~ l:f RlMII'i1 ~ CR ~ ~ qUqGfjI{ ~ ~

~ ~ I ~~T ~ ~-~ m-rIT l:f ~ erR' ~ ~ I ffi'ffi ~ i31cf)Rtf

~ Gf5T '{an ~ ~ ~ ~ W I (Hindi, L.No. 19, ~ <1I'JNM Wf, p. 70)

14. ~ ~ Wf, 1f1~ t:Ff ~ Gf5T Ucrr l:f ~ CR ~I (Hindi, L.No. 19 ,

~ <1l'ilqM Wf, p.70)

JiHClMI Gf5T Ucrr Gf?T'iT 't I (Hindi, L.No. 20, ~~, p.74)
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16. ~ Cf)T ~ ~cllc\IC. Wm cfit Ben Gf){ffi ~ ~ err 1m Cf)T -;:wr , j{CicllU~

Cf)T ~ ~ Gf){ffi \J1'1~cllCf)T cnr:r I (Hindi , Poem No. 21, ~ ;@~, p.

76)

17. ~ m~ vfr ~ ftR ~ m~ tit I (Hindi, L.No. 21, ~ ~~, p.

78)

18. l.fO}-fT3}-fT tft R? qoo ~ "Qoor »8 F.lQtT tT ~ ~ ~ ~ I (Social

Studies, L.No. 18, ~ ~, p. 78)

19. t:r7)3T tft m ~ »8 ful-j1(')t1al ~ R? ~ I (Social Studies, L.No. 24, i1i'>3a:

~ »8 M6(33Cl, p.246)

Purity

1. ~ ~ ~ JjOTll ~ 7; nftft Htz ~I ~ ~ ~ tft

~ nfClTHt ~ Mr fuft:pw ~ ~ FIT I ~ ~ ~ ~ tft »fT3J-fT

iJ it ~ FIT I fu<J qjCl81e:l tft F.TCX3t FIT I (Punjabi, L.No. 10, »fTCfCft W-
~ trfuw ,p. 39)

2. ~,grc:r g Cfmif~ \3Ol , ~ m CIfmll ... I mtn ~ ~ ~ I f:l~f?I(1

w:r ~ ~rtR cfi um \WIT cfit '{an ~ ~ ~ I m~ ~ ~ ~ ~ ;;wr
Cf)T ~ GfW1T ~ I (Hindi, L.No. 8 , ~~, p. 24)

3. ~ 7; Mcxt iJ ft:ffi:fnfr W3t fu }jO("3T lflB 0("00 tT ~ ~ W07l , 8 8~ Cl iJ
~ ftc;) ~, J1'7)J orG7)T ~ I I(Social Studies, L.No. 12, ~ ~ M:r

Cl1t"!?>lF:36( ~ (700-1200 ~:), p. 123)

4. ffi Cl~l t IH ..... ~ 7; mf tT i1'l-f 0("00 »8 }f7) tft Jjtit' 3' B-a- ftSr I ~

7; 3Tacr W3CJT, ljClit 1ftP', ~ ~ »8 t=r3'-lJT3' tT ~ oft3r I (Social

Studies, L.No. 18, ~~, p. 183).

Patience

1. You need to be very patient and nice with your patients. Never let them feel you

have no time for them. You need to be very prompt in responding to calls from

patients. (English, L.No. 7, Let's Meet Them, p.48)
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2. m ~ ~ ft!ffi ~ urw-rt cffI> W 801tO ~ ~ f@ ore , ~ ~ ~
~ m:rcr ~ ~ ~ fu<:r Bffi-f J1"furw I ~ ~ ~, ~ mrr I >is

J1i:f 3<x W1 ~ ~ ~ ~ »B ri ml(Punjabi, L.No. 12, WW W fflur

801tO ,p.49)

3. ~ ~Rlnfcl~ \JlT ~ ~ cmfr G5T ~ &fR ;r ~ ~Tffi - 'mCT ~ ~ ~ &f I

~ ~ 0lWTI '% I •••••• ~ ~ I (Hindi, L.No. 9, lftfT ~ cfi~, p. 28)

4. ~ cn#r ~ Bli~Gf){ ~ ~ wm ~ ~ "@ '% , ~ Cf)llf ~ \3lWT ~ ~ it I

~WT~~~~~;@~ I ~~qmWlm'ftm~~m~

-?r TIm , ~ ~ 0llR ~ ~ ~ ;@ G5T I(Hindi, L.No. 28> mlRl~,

p. 108)

Duty·

1. They said, " is it right for someone to be idle 7" "Certainly not! " said the Jinn ....

I want you to work for man, you shouldn't sit idle". (English, L.No. 1, How the

Camel got its hump, pp.2,3)

2. An announcement was made for any doctor on the train to attend to the sick

passenger ..... doctor gave the patient some medicine and the patient was feeling

better ..... Ijust did my duty. (English, L.No. 7, Lets Meet Them, p.47)

3. He was severely wounded in the battle but never left his post till the enemy was

soundly defeated. (English, L.No. 11, A Letter From a Son to His Mother, p.

77)

4. "The safety, honour and welfare of your country comes first, always and every

time. The honour, welfare and comfort of the men you command comes next.

Your own ease, comfort and safety comes last, always and every time". (English,

L.No. 11, A Letter From a Son to His Mother, p.78)

5. fu1:r f(,)86('J{ ~ ~ ~ H~8~1 ~ ~ ~ fuftf»fr ~, "fu<:r em- fodj'f6(

~ >w3l-fT ~ l{R7l 0(GtT m, H }f fcS -~ fu<:r ~ fM31 'l"t I four
<Ji" I(Punjabi, L.No. 16, eJdB ~ fflur-fUdIM~'~', p.67)

6. ~ ~ J1i:f ~ ~ ~ ~ ~ mrr t=re R3r I »fT1-fit l{fifu Atil ~(')1 '}fT(ft

~ -M: $' ~ ~-a:t -MJ tit futIT I (Punjabi, L.No. 27, cnttit ill
tT ~ »fTF.Rf}f, p. 118)
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7. ~ ~ Y)fT}f 3G 3" ~ W Hd6('al HHEI'Ci!i ~ ~ ~

f<')§ll~c: »r3' J1}fTt=f iRr fu3 ott3 ;:R- 00 I(Social Studies, L.No. 24, t17)3'"O(' HBrcr

»r3' M6(33d, p.249).

Renunciation

I. ~ ~ ~ ?f m ~ ~ cf> ~ I \31Cf)T~~T ~ ~~CR cqfcffi -3ffi mg -
"ffi:fr ?f ClRfu:r mm m I (Hindi, L.No. 4. ~ (fcl~l(i, p. 9)

2. ~ ~ ffixt ~ f>::rfurw ftST fu' )jCtit lfl8 q"d?) tT ~ - fEq FfTlrc'), 8 8Ci! d ~

J1T"G fu'<;) ~ ~ ~ ~1(Social Studies, L.No. 12, ~ ~ Rtf d1t"l(')lF36(

~ (700-1200 ET':), p. 123).

3. B6(d 1B 1 al nfT ~ ~ ~ ~ ~ ft!3T fu' trcBtit lflffi ~ faTr>r7i

}-fTOcITrea: Bar' FfTlrc') ~ I ~ ~ '~' fi;;('51 H <il tT ~ ftSr, f,:rn- tT >?fOE!"

~ fu' 1.JW3W »r3' ~ it ~ rea: ~ I(Social Studies, L.No. 17, ~

38t:!lMl dl31Bl('5 »r3' "HfEro §l'8B
'
d, p. 123)

4. ~ ~ ~ Rtf ~ it ~ tT ~ tT f~8Ci!IH m fu' faTr>r7i
, qQ}f »r3' ~ F.l'<'X3t lfl8 q"d?) ~ fu FfTlrc') 00 I (Social Studies, L.No 18,

~ fucxrH, p. 178).

Self Relization

1. The Gaint's heart was filled with pity. "How selfish I have been !" He

decided knock down the wall so that the children could once again come

and play in his garden. (English, L.No. 2, Selfish Gaint, p. 10)

2. lj6(d
'
3 tT f~8Ci!IH m fu' ~ ~ ~ nfto m- fftr ~, f,:rn- ~ am-ss will
81(JdM »fT & ~ W J10RT ~ I (Punjabi, L.No. 4, }-R)"T7) ftBor: lj6(d

'
3 tft

~ ,p.14)

Justice

1. ~ ~ fe (,)H1G lffit »r3' aTdTaT~ UJ-ftdt ~ qroo ~ Y)fT}f ~ ~

nfTFf it fu"a7; ~ faTnr- m I .. .. .. .. .. .. HI q Id(') ffixt ~ fu'<;) ftr:r

~ I (Punjabi, L.No. 12, war w ft::lw 8(J'td, pA8)
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2. 1=fRCT~ cfi Cf)~lol 0fn: 0ml -ren cfi ~ -g;& \3ITCT~~ m I ~ ~ ~

~ cfit ~ Cf?'r ~1"\1Cf)1{~ I (Hindi, L.No. 9 , ~ qrn cfi Ii II81Cf), p.

28)

3. ~ ~ ~ ~~~ , ~ ~ cfi ~ , ~(lQqlc?1 , cffif ~m~ cfi

em- Pcrnm ml (Hindi, L.No. 19 , ~ MI\i1q(i Wr , p.69)
4. BM1d't"1 BV3" 86(JlF.JlMl ~ mi ~ fu;) BV3" ~

~ ~ H01 ~ crt1 ~ tft fc'ldld'(l)l ~, mnrr

~ I (Social Studies, L.No. 12, ~ ~ RB d1t"1(1)lf36(

~ (700-1200 Bt.), p.122)

5. ~ feHM'Hr ~ ~ mnrr ~ GTR ~ J1MfJ ~ ml (Social

Studies, L.No. 14, JjdTM J=lT}fcrt1, p. 145)

6. <riJoI CfTMW 8183 d LfTQ(! ~ n8 LlW{ tffq MEt uHBr Bnfro

~ I (Social Studies, L.No. 18, ~ ~,p. 189)

Faith

1. I can't deny either, so I think it might be That science made me from a monkey

and God is keeping me. (English, L.No. 4, The Master Plan, p.98)

2. tf1iT - trO J1}f uS -e- l.fTit i ~ cB tT t1c;) orf<R-uo I 8 d q 1M fuR ~ tTM i
::::: = - = =

~ ~ ~ ~ uo 3- fu<J ~ nf;::r ~ ~ ~ I I (Punjabi, L.No. 11, uS tT

l.fTit, p.42)

3. . ~ l{;fi Cf)f q{IiI~1 ~ ~ fcT~CffiT err I c{1i1~1 ~ Cf)\illl ~ tT Cf)"{(1l

~ ~ Q;m lfffifT .qr zrr 0fn: ~ ~ \3l11M".qr Cf)\ill m I (Hindi, L.No. 2, q{IiI~1 ~

Cf)"{(1l~ ~ tT Cf)\illl p. 3)

4. ~ m cfi Cf)f{UT \3{lq ill ~ \i1'ffi" ~ ~ ~~ ~ Cf)f 4tf U ~cCf)I{1

qr.n ~ ~ Wffi I ~~81~m=n ~ ~ ~ ~ ~ ~ q{IiI~1 ~ ~ cfi ~ tT
~ ~ I (Hindi, L.No. 2, q{IiI~1 ~ Cf)"{(1le. ~ tT Cf)\ill~, p.3)

5. \RC6f ~~T ~ ~~CR ~ 0fn: ~-Uffi cfi mWT if ~ Wffi m I ~ .

l1RT\fT m ~ ~~CR~ ~ 0fn: ~ Cf?'r ~ ~ ~ lfffir ~ I (Hindi, L.No. 4,~

{fCl<;I~, p.9)
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6. .~ ~ ~ vrn: ~ mlT ~ ~ GAT ~ % I ~ m ~ it cncpT S~ ~

~ ~ i"B«llctl % ~ ~ ~~ ~ ~ ~ m 'l1'TCl"R q)f 1lll ~ ~I

(Hindi, L.No. 5, ~MChID, p. 13)

7. l{f 'fIT ~ &Z eN ~)P~ctl ~ ~ Pcr~crrn tIT I ~ ~~I~ctl ~ I $

%ffi" m ~ lJ;Cf) ~ \3lCl~?:fm lfrn ~$11f:lCh~ I ~ 1lll mm: ~ 'qffi 0lIT

~ ~ I (Hindi, L.No. 28, m1=ffi ~, p. 108)

8. ~ ~ 8 8~ G tft 9OT3t qoo ~ iN ft!3TI W>t ~ ~ ~ fi:lftn?fTf§t fcx
}j"CX31lflB qoo tT ~ - ~ J1TL(7) , 88~ G ~ ~ ftc;5~ ~ ~ ~ I

(Social Studies, L.No.l2, ~ ~ M3- Giti?)lF3q l[<JT31rw (700-1200-er:), p.

123)

9. ~ fEq nfc;)r ~ ~ J1c') I ~ >?fQWG»fW ~ ~ ~ »8 ~ (Rf tiOJl"

-H1jt ~ Infc;)r ~ lflB qoo ~ ~ 4H ~ ~ BG ft£ 00 I(Social Studies,

L.No. 18, ~ ~,p. 180).

10. ~ ffibo fEq ~ M3- F~8~iH ~ I ~ ~ F~8~iH ~I

)?fT3}f~ CXG7)T(SocialStudies, L.No. 18, ~ ~,p. 180)

Hardwork

1. Nothing is difficult if you try hard. (English, L.No. 7, Let's Meet Them, p.44)

2. We seem to want the peach, That always dangles just beyond our reach. Yet, like

the fox, we must not be upset,When sometime things are just two hard to get.

(English, Poem No. II, The Fox and The Grapes, p. 93)

W-r qrcr Mr ~ ~ fuuw iW tR? t;q GaS" -& 1)fT1:fO f115r ~ i3. _ . ..... .... , :::

»fTC:f §i;\iFenfTl if;:r ~ '~' ~, W-r <tc:5 forw?> MdI'FenfTl(Punjabi, Poem

No. 13, fuuw, p. 52 )

4. fuRrcft tT F3€1uiG ~ fuu ~ iJ:oor Rtr ~ fcx ~ ~ tT ~ t1¥ ~

~I ~ ~ ¥ tRr ~ I fuR ~ fuu F3€1uiG ~ ~ ~ qoo tft
iJ:oor ~ ~ F3€1uiG ~I ~ tft ~ ~ tit (Rf ~ ~ M3- ~
3W ~ ~ GOT}-fTRT»8 ~ lflB ~ ~ I(Punjabi, L.No. 15, fuRrcft, p.

62 )
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5. ~ ~ \JPl ~ OQcHlIl:l~ tT ~ ~ ~ ~ ~ ~ em ?f

~ ~ ~ ~ ~~ I (Hindi, L.No. 4. ~ {R1~I~ , p.l0)

6. ~ ~ ~ ~ ~~ I q)llf ~ m, rn-a - ~ ~ ~1(Hindi, L.No. 5,

4i(i1Cf)ID , p. 14)

7. ~ ~~ ~ ~TBfm,~ ~~ ~ '*fm, ~~, sir CJtf, ~ ~,~

~ I (Hindi, L.No. II,~ ~ ,~ ~, p. 35)

8. ~g)~1 ~ tT qft~ ~ I ~ \3ffillf ill ~ tT ~ ~ ~ I ~

'tlT% m fffi ~ g+f ~ (fq? ~ ~ ill ~ ~~ ~ ~ \IfTirrr I ~ fe:;r-Thl ?f

~-~ uuZ q)llf qffir ~ I ~ Bit qft-wf cfl qmur tT ~ ~Cfi(f1dl flRtIT I (Hindi,

L.No. 28, m+m~, p. 109)

9. m~ ~ q)11 ~, ~ ffi"ffi ~ tA" +{R -wf ~ ~ wf ~, ~

~ tlciI{I[j~ I (Hindi, L.No. 30, Wa-rtffi~, p.115)
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CLASS - VIII P.S.E.B.

Value Q
Contentment Truth Humility Unity Peace Equality Non

Subject D. Violence

Poem No. III , p. 44, L.No. 6, p. 38, L.No. 12, p. 90, L.No. 6, p. 37, L.No.12, L.No. 12, p. 90,

English L.No. 12, p.91, L.No. 6, p. 39, Poem No. IV, L.No. 6, p. 40, p.90 L.No. 12, p. 91,
Poem No. VI, p. III L.No. 10, p. 76 p. III L.No. 12, p. 91 L.No. 14, p. 103

Poem No.5, p. 18, L.No. 28, p. 135 L.No. 8, p. 31 L.No.3, L.No. 4, p. L.No. 8, p. 31

Punjabi L.No. 8, p. 30 pp.l0,11, 15
L.No.4, p. 14

L.No. 3, p. 7, L.No. 3, p.7, Poem No. I, Poem No.1 L.No. 4, p. 14, L.No.7,
L.No. 10, p. 43, L.No. 4, p. 12, p. 1, p. 1 L.No. 8, p. 35, p.43

Hindi L.No. 10, p. 44 L.No. 17, p. 76 L.No. 8, p.33, Poem No. 16,
Poem No. 21, p.71,
p.94, Poem No. 21,
L.No. 24, p. 106 p.94

L.No.12, p. 140, L.No.22, L.No.9, L.No.22,
L.No. 15, p. 152, p.206, pp.119,120, p.206

Social Studies L.No. 17, p. 173, L.No.23, L.No.ll, p. 136,
L.No. 21, p. 196, p.218 L.No.13, p. 144,
L.No. 25, p. 231, L.No.16, p.162,
L.No. 25, p.232
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Non-
Contentment Truth Humility Unity Peace Equality Violence

L.No.17, p. 170,
L.No. 17, p.I72,
L.No.17, p. 173,

Social Studies L.No. 18, p.180,
L.No. 25, p.232,
L.No. 26, p.236,
L.No. 29, p.251,
L.No. 30, p. 256
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Value Q
Detachment Charity Sacrifice Self Wisdom Courage Service

Subject D. control

L.No. 2, p. 8, L.No. 12, L.No. 1, p. 2, L.No. 2, p. 8, L.No. 5, p. 33,

English L.No. 6, p. 38 p.91 L.No. 3, p. 16, L.No. 8, p. 55, Poem No. III,
L.No. 12, p. 91 L.No. 9, p. 61, p.44

L.No. 9, p. 62,
L. No.4, p. 14 Poem No.1, L.No. 4, p. Poem No.1, p. 1, L.No. 8, p. 32,

Punjabi p. 1, 15, L.No. 4, p. 15, L.No. 18, p. 79
L.No. 4, p. 15, L.No.8, p. L.No. 6, pp. 21,22,
Poem No.l7, 30 Poem No. 17,
p.75 p. 75

L.No. 4, p. 13 L.No. 19, L.No.28, PoemNo.l,p.l, L.No. 8, p. 34,

Hindi p.88 p. 131 L.No. 2, p. 4, L.No. 10,
L.No .4, p. 12, pp.43,44
L.No.15, p. 68,
L.No.19,P.88

L.No. 16, p. 165, L.No.15, L.No. 15, p. 157, L.No. 23,p. 219

Social L.No. 17, p. 171 p.152 L.No. 22, p. 209

Studies
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Value Q
Purity Patience Duty Renunciation Self- Justice Faith Hard work

Subject .0. realization

L.No.6, L.No.6, L.No.2, Poem No. III, L.No. 12,p. 91 L.No.5, p. 33, L.No. 9, p. 61,
p.38 p.9, p.8, p.44, L.No. 11, p. 82 L.No. 11, p. 82

English Poem No. L.No.12, L.No. 12, p. 90 L.No. 13, p.96,
III, p.90 L.No. 14,
p.44, pp. 104,105
L.No. 11,
p. 83

L.No.8, L.No.6, L.No.3, Poem No.5, p. 17
Punjabi p.30 p.23 p.9

L.No.22, L.No.29, L.No.2, L.No. 4, p. 13, L.No. 12, p. 51,

Hindi P.96 p.136, p.5, Poem No. 16, Poem No. 26,
Poem No. L.No.29, p.71 p. 119,
31, p. 143 p.136 L.No. 29, p. 135

Social L.No.26, L.No.24,p.228,

Studies p.236 L.No.25,p.231,
L.No.28,p. 245
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CLASS - VIII P.S.E.B.

Contentment

1. Strike, strike at the root of penury in my heart Give me the strength to raise

my mind high above daily trifles. (English, Poem No. III, This is My Prayer to

Thee, p.44)

2. He had become a Sthitaprajna , a soul untouched by the storms and stress of the

external world. His end came peacefully. The spirit passed into the external spirit

the light blended into the light of immorality. (English, L.No. 12, Saint Ravidas,

p.91)

3. I am content with what I have, Little be it or much. And, Lord, contentment still I

crave, Because. Thou savest such. (English, Poem No. VI, He That is Down

Needs Fear No Fall, p. 111)

4. ~,~ ~ 3CB c@T,~ ~-~ I ~, FJTaTa" ~ ~ ~ or, 30T

"R"fut1- ~ I (Punjabi, Poem No. 5, ~ ~ B¥, p. 18 )

5. »fT1.f * ~ ft.Roft 3l-f - f3nfror ~ mfQ -H3cr 7)l(? ~ »8 JW ~ iJ i{H

~ tT ~ ~ I (Punjabi, L.No. 8, arw ~ ,p. 30 )

Truth--
1. The middle stripe is white and has a navy blue wheel with twenty four spokes at

the centre. This stands for purity truth and modesty. (English, L.No. 6, Our

National Symbols, p.38)

2. The words 'SATYAMEVA JAYATE' Truth alone triumphs) are inscribed below

on the base of the emblem. (English, L.No. 6, Our National Symbols, p.39)

3. Why should not all be truthful like Harish Chandra? ..... To follow truth and to go

through all the ordeals Harishchandra went through was the one ideal it inspired

in me. (English, L.No. 10, Childhood, p. 76)

4. Hi : ut hT , j:j ~ ~ ~ ~ ill ~ »8 ~ iJ Bait fFfftr}ffT ftnfTOTT

, Bit or ~, ¥ or ~, ()BT or ~ ..... I (Punjabi, L.No. 28, ~ ~ ill , p.
135 )

5. OOR if ~ m ~~ ~l ~ ~,wf ~ ~ ~ qIT lTEfficm- cfi

~ ~ =n- ~ ~ Tfiq Tfiq ~ \@ ~ I (Hindi, L.No. 3, 0i2RT1SiIM,

p.7)
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6. ~ TTftft ~ \3fR ~ cfi ¥ITft ~ 1 ~ ~ CfIT ~~CR fi ~,vfr ~ if -wnm

S\3lTII (Hindi, L.No. 10. ~ TTTm cfi ~ ljwr, p. 43)

7. ~TTTm 0i1\i1Rl'i ~cfi~ ~~ ~~I~if ~~ ~~'~

~' I (Hindi, L.No. 10. ~ TTTm cfi ~ ljwr, p. 44)

Humility

1. Ravidas was a humble person. Unlike most the scholars and the priest of his time,

he did not boast of his knowledge. (English, L.No. 12, Saint Ravidas, p.90)

2. He that is low, no pride, He that is humble ever shall have God to be his guide.

(English, Poem No. IV, He that is Own Needs Fear No Fall, p. 111)

3. ~ ~ ft:ffi:fnfr ftSt m fur 'j=@" ~ i{H - funfrG ~ ~ 'j=@" tT -gw ~ I R

fuft '§GT ~ ~ 3i' ~ ~ ~ fuurcr ~ Wr tT fuc;s ~ tT ~ CXOc')T

'&it ~ I ~ ~ tT ~ qfu q:rRT Hf7> () ~ I (Punjabi, L.No. 8, arar

~ ,p.31)

4. ~ ~ 2r \WRT ~TRf ~ \3tf ~ sffiT 1 \31C€T ~ if ST cfi ~ ~ lZIT{ \3fR

~ m I (Hindi, L.No. 3. 0ij~lil(i1, p.7)

5. \31l\l ~ c1R tt ;@ ~ \3CJ{ ~ \3fR ~ ~ cfi m ~ 1 \31l\l ~ gvrr ~

~ lZIT{ ~ ~I cfR ~ cfi cfi ~ m ~ ~ if ~ ~ mcRT ml

(Hindi, L.No. 4 > li~I{I\J1 (OIJflii fW, p. 12)

6. ~ gfufu q)f ~ ~ ~ ~ \3lW ~ S\3lT 1 ifn ~ ~ \3fR ;pjill

~ ~ ~ if ~ ~ mtmUf ~~~ if ~ I (Hindi, L.No. 17. ifn

~,p. 76)

Unity

1. It reminds that the whole country is one single unit and makes us reccell the

unlimited sacrifies made by millions of Indians to get freedom. (English, L.No. 6,

Our National Anthem, p.39)

2. Our National Symbols They encourage and inspire to remain united, and to

uphold the glorious traditions and values that the great Indian culture stands for.

(English, L.No. 6, Our National Anthem, p.40).
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3. Thus he inaugurated a great movement to reform and unit the people of the

nations. He forcefully said that untouchability was a sin against humanity.

(English, L.No. 12, Saint Ravidas, p. 91).

4. ft:rEt fi;(J j:{w ~ fuF.rf3nfr "Mr f?fur ~q1~\!1 ~ : ~ ~ tT ~, wn

~ it ~, ~-fl.w.i ~,'j:{w f&s- ~ tT'l (Punjabi, L.No. 3, f&s-

~ tT, pp. 10,11).

5. fi;(J ~ ~ LTaH-ofcr ~ ~ ~ FTQtf-FMft ~ tT ~ ~ 18lW ~

(~), ~ ~ 0T}fT it (lQ.tit) , W (fuuro), ~, F~Mt3('), (WU
'
O
'
8CO

'
)

............ ~ tB- -ga-s ~ -~ FeMI ro(lW ~ fu ~ a 1~ijt J1l"fun.ft tT ~

~ ~ tTUT ~ I (Punjabi, L.No. 4, Bt ~ ~ ~ ill, p. 14).

6. ~ ~ mmn~ :sRTr ~m i:r ~~ m m lR i:r~ Pcr~CfRf ~ ~ Pcr~CfRf ~ ~

lJ;Cf)~ I (Hindi, L.No. 1, iiTl6f)P"l<O:lICl,p. 1).

7. ~ ~ ~ ~ ~ ~lGf?lft ~ \JlRTT i:r qffi Tf'Q; ••••••••• 6f)4'It1ClJ1~:;pflCl 2t ~

~ ~ I ~ ~ U~6f)c61 f?iM6f){ ~ ~ ~ I ~ q(ffi ~ M I ~

\JlRTT ~ ~ 6f){ #r Tf'Q; ~ ~ f.1c.mrr Tf'Q; I (Hindi, L.No. 8, B~(Oi'lll, p. 33).

8. ~,~, fW.ffir, ~, qm ;r tMT ~ mt mt, \J1ril ~ ~ ~ q5T~ I CRiT ;r

~ cn3f U fiWr m~ fcffiR"illD? (Hindi, Poem No. 21, ~ ~ ~;r om, p.
94).

9. ~ ~ tMT ~ f?icl6f){ ~ m ~ ~ Iwn ~ ~ Cf)T~ ClIt1ICl{OI

~ ~ I (Hindi, L.No. 24, ~ Cf)T~, p. 106).

10. l?ffmJr l.ffuw r~t 8U ~ QTi1 tT J1EfTl.I7)i 3' fig ;:rMit uT ~ "Mr
~1W1 ~"Mr FcxH'(,)i,~ 118 GOftai- 7i ~ ~ funfrl~

7i ~ ~ ~ 118 ~ Rfnq ~ ~ a-g3' ~ cfur I (Social

Studies, L.No. 12, ~ ~ 118 FfHTt1 ,p. 140).

11. W1 r~t8u ~ "~ )j33031 tT ~" fcfJr ~ rc<~Tc<W1 "Mr ~ ~
~-~ ~, 'GCJl--fT 118 ~ ~ ~ 7i ~ QTi1 ~ ig;CO{IOI ~ ~

ft..rc;)c}HuRm cfur I (Social Studies, L.No. 15, 1857 rl. tT r~t 8u , p. 152).
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12. 1898 -8-. Wtr 8(')IGH fu1f ~ fJ~ Ci(Tffi1 J1CiTl.8 oft3r fcrrn.r-,ffi% ~ LKf}f tT
f>:ffi:frrrr ~ ~ -~ ~ LTGW tT ~ f>:ffi:frrrr R3t t=rftft m I (Social Studies,

L.No. 17, ~H3alnr- »B JJLRJ, p.. 173).

13. ~ ~ ~ fl'31~'t!, ~ »B ~ @t!!3I~ ~ 1:f3}f ~ G1F.lcal Ec8r

tT ~ W qoo I (Social Studies, L.No. 21, G1F.lcal ~, 1885-1919 Et-:,
p. 196)
~ nR ~ nR ~ n n14. ~'Cl:j' H ~ql(') ,..:t::t H ~ql(') t ~- FP;;fOO ~ J11.R>, J1}fT(')'3T,

!318~'G', G1F.lCGtT ~ »B ~, dlctGlfl n-rfu ~ oIT3' ore 07) I (Social

Studies, L.No. 25, LTWf ~ tT Htr3'3r »B »fTt!CfH ~ ~,p. 231)

15. ~ Hf~ql(') Wtr (')ldlfGO(I 'M:r !3lel~18 tT ~ ~O(H3 qoo ~ €13F.l'fu3

oft3r fcrrn.r-~ I f6(€1T6( ~ 'M:r ~-~ LTGW »B ~ ~ ~ ~

07)1 (Social Studies, L.No. 25, LKf}f ~ tT ~ »B ~ ~ ~,

p.232).

Peace

1. It is the sacred duty of a human to bring peace to the troubled hearts rather than

cause pain and death Even the insect in grass is no less than the human

child. (English, L.No. 12, Saint Ravidas, p. 90)

2. ~ ~ ~ t=IT <tJG81~13' J:li3t ~ 1Jtr 'H?) I (Punjabi, L.No. 4, tit ~
~ ~ t=IT, p. 15)

3. ~ ~liR1~ 0ffi ~ ~liR1~ 0ffi ... m m lfl 1:f '%' fu~crm~ '%' fu~crm~
~liR1~ 0ffi ~ ~1(Hindi, Poem No.1, mrr Cf)lli~I~, p. 1)

4. }-f(J'T3}-fT artcft t=IT 7) ~ HGO(IG tT ~ ~ ~ F.Jf3t »B nffiJFr' tT nEt

~I (Social Studies, L.No. 22, ~ >j::33G31 ~~: 1919-1947, p.

206)

5. ~ fuR Wtr ~ f~F.l~'H ~ ~ fu ~ rii30 G1F.lcal ~ tT ~

J:li3J.reT ~ ~ oft3r W Ha:tT ~ I (Social Studies, L.No. 23, >j::33G31 ~ ~

tT ~,p. 218)

,.

Eguality

1. We are the children of the same loving father. The love that is there in the human

breast is the same that fills the use with fragrance, the rainbow with beauty,
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·. . . . . .. love every creature that walks on earth because all forms are sacred.

(English, L.No. 12, Saint Ravidas, p.90)

2. He told people that the distinctions of caste, Colour and creed were man-made.

All were equal in the eyes of God. He explored the weaker section of the society

not to bow down to the wishes of the high caste people. (English, L.No. 12, Saint

Ravidas, p. 91)

3. In democratic countries, all are equal before the law and have a voice in deciding

how and by whom they shall be governed. (English, L. No. 14, Our Civilization -

II, p. 103)

4. @u fLrrwa tT }-fCf3" FrO ~ <Rf ffit ~ -Ii 8 d '8 d fLrrwa HF36(Id- ::: ::: - ::::

~ I (Punjabi, L.No. 8, war GCftt:, p.31).

6. ~ \J1IRgi, <t Nrr -?AT if ~ ~ I (Hindi, L.No. 4, 1i~1(1\J11 ~ m, p.14).
7. \3m ~ wITc€r ~ c@ ~ U00 ~ I \3m ~ M ~ llTcT U~ ~

~ l:fCIT if 'qTlT #rfr ~ I (Hindi, L.No. 4, 1i~1(1\J11 ~ m, p. 14).
8. ~ ~ fl~ql61 WlR, ~ i3#i ~ %T rnzr ~ I (Hindi, L.No. 8, fl~<Ol)PI,p. 35).

9. \3lT1l ~ cn#r ~ iT, 'fr ~ ~ w trl\WIT I ~ ~ J1q WlR~, ~ If!(SICfj(q.ffi

~ ~ I (Hindi, L.No. 16, IIm~ \J11j)1~, p.71).

10.~CRlT~ ~~? ~~, CRlT~~? lf6fcrw~~mt? ~

~ ~ ~ ~ c€r q~ill'{] I m ~ m ~ \3lTl=ffi if ? (Hindi, Poem No.

21, ~ ~ ~ ~ OAT, p. 94).
11. ~ tit Wd3 ~ ~ ~ tf6Ht ~, FeF3ulH n8 tGF.l7) F.l'F.l3d ~

fI'c:6(
ldl lflB oIT3t3i" ~ Mr ~, 8dl8dl n8 §3lelB

'
a tft tT ~ ntr

WI (Social Studies, L.No. 9, ~ , ~ n8 W ,pp. 119, 120)

12.m J1TI-fCfTR Mr ~ tT WF.l?) ~ ~ R3r furrw, f,:rn- ~ m ~ ~
~ fu?ii LjQ}f W t1St ~ ~ ~ ~ ~ tT (')tfd" 3' 8d '8 d ~ f!1'('!

~ I (Social Studies, L.No. II, l:{F.l'HF()6("S<BO, 8H31~1t1 HN n8 ~ l.fBTB?l

tT ~,p. 136)
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13. ~ "iBt -e- cn-rr Rtf ~ ~ tT Hu I Fe31 ~ Uc'l ~ fu t=rHt7> 1.fum

~, ~ ~, ~ ~, ~ ~ l?fTft: Uc'll (Social Studies, L.No.

13, SH31~lt »8 O(SIFeMl J1)-fTt1 ,p. 144)

14. FeH3alrrrr tT fJ:ffq;w tT fuID:r ~ ofBr ~ tilJ1tl ~ I (Social Studies, L.No.

16, fJ:ffq;w »8 ~ 0't1, p. 162)

15. ~ ?) J1)-fTt1 Rtf FeH3 cil rrr- tT J]Q1""O Rfu3t 8q Ia (') ffift fu<:rr fu J1)-fTt1 ~ 3cJ:

~ m:ft' C«f JiciftT ;:R- 3cJ: FeH3 alrrrr ~ ~ -e- Sa ISa ~ mrr ft§
~ I(Social Studies, L.No. 17, FeH3cilrrr- »8 J]Ol"a ,p. 170)

16. ffiuJ ~ ~ l1tiIa 0( i ?) J1)-fTt1 Rtf ~ tv3t l{EP" , ~ 5S »8 ihr m-rrftrcx
~ tT tiatla ~ M3" ~ ofBrl fuH ~ ?) FeH3cilrrr- ~ ~ ~

saltja n1FqO(la ~ ffift tiatla ~ ofBr I(Social Studies, L.No. 17, FeH3alY>fT

»8 J]Ol"a, p. 172)

17. ~ ?) FeH3 al fJ:ffq;w tT ~ ofBr »8 mft ~ »8 MIFe~ al rrr- "FfElTflB

~ I ~ FeH3 al rrr- ~ J1)-fTt1 M3" s a ISa tT tat=fT ft§ ~ -e- tfcf M3" FJ7) I

(Social Studies, L.No. 17, FeH3alrrr- »8 J]Q1""O, p. 173)

18. ~ ?) ~ FfElT(')i tT ~ ofBr ~ fu<:rr fu ~, ~ »8 l.ffifuor 1fT

}Jf53T ffift ~ ft§ ~ »8 m ~ i salsa ~ tilJ1tl ~1(Social
::: - :::

Studies, L.No. 18, tv3t lJW ~ ~,p. 180)

19. ~ HF~q'(') -e- ~-~ ~ QTjt LlQ)-f, RS, mar, ~ l?fTft: ~ ~ ~ ~

1::f3l-f ofBr fcrr»fr ~ I (Social Studies, L.No. 25, LlQ)-f ~ tT ~ »8

~ ffift ~ ,p. 232)

20. ~ GQt1 ~ ~ ;:R- ~ ~ ~ s a ISa H-otr ~ 3i »fFft fuR "(')"T"0)F~30(a I (iT

~ I fuR"(')"T"0) ~3"5S (iT ~ I fuR (')IdIFa0( "(')"T"0)€or, ~, RS »8 mar ~
~ ~ F~30(a' (iT ~ I (Social Studies, L.No. 26, ~ n1FqO(la »8 ~

n1FqO('ai ~ ~ ~, p.236)

21. ~ M3" ti 131~ It ~ 1::f3l-f aoo ~ ~ WtB tpfq ciS ore Uc'll tv3t ~
n1lql Fa3 F~30(alrrr- »8 ~ ~ tT ~ ~ I ~ ~ salsa Hl-ffun.rr fcrrn.rr ~ I

~ HF~ql(') -e- ~ 14 3' 18 3cJ: ffi1T7i3T tT n1FqO('a ftSr foT»fT ~ I (Social

Studies, L.No. 29, ~ ~ n8 ~ fcxir>f+~ ~ ,p. 251)

xcv



22 a:r¥ tT»r- ~ M:r ~ -cmr, »n-fta -0RJTa-, €oT, ~, tl'3", ;:rm, LTQ)f

~ ~ 3-~ ~ ~ <'i<if <1RCW I ~ -~ it HJ-fTl.f3T <N R3t ~ I ~

~ ffi1T ~ -e- a:r¥ ~ ft§ Uc'll (Social Studies, L.No. 30, m-rft1cx ~ M:r
HCl0(1Cl -e- "lJf3(') n8 "fu<Jf tT ~, p. 256)

Non Violence

1. ~Tffm~~~cfi~~ ~~Gf?rWlH~~1 ~~~

am- ~ ~ I ~ ~ ~ cnT ~ Cf)1~F11 m I (Hindi, L.No. 7, ~ TTTm

cfi~ gWr, p. 43)

2. }-f(JT3)-fT<WtittIT ~ ~ HCl0(' Cl tT fuc;) ~ ~ ri n8 »rffiw it it3t

~I (Social Studies, L.No. 22, ~ Jj33Cl3' ~ Hura-H: 1919-1947, p.

206)

Charity

1. ~ ~ ~ -e- <To ~ ~ ~ W-r oIT3-l ..... ~ M:r ~ 8c:~'8

3Cl(,)3'Cl(,) M:r ~ 3- ~ ~ ~ ~I ~ it 1.£tff ~ ~

of8t I (Punjabi, L.No. 4, Jfr ~ »fCfi1c') ~ tIT, p. 14)

2. ~~I{I\if {OI\J1"lctm ctT ~~It!ctl ~ GR~furrmcfi CfffiUT ~ ~ ~ ~

~ I ~ ~ \3lTCf ~ lR ~ ~ ctT ~ ~ ~ ~ W ~ I ~ ~

~ ~~I{I\if cnT ~ ~ ~ \jOT I ~ ~ rclt Gf?r~~T ~ f<t ~ ~

Gf?r~ cfi~ m ctT ~ -&T ~ I (Hindi, L.No. 4, ~~I{I\J1 (OI~lct m,p. 13)
3. fuR fHt.:!7>~ ffi-ITt1 tT ~ qoo ~ ~~, ~, M'Fea8cflnr-, ~

»8 li8TH e::rt FfCf11.B oIT3-l (Social Studies, L.No. 16, ft::ffi::fn.rr n8 ~ ~,

p. 165)

4. el fl ~Cl Bt fufunp- FfTdTO reor <To ffi-ITt1 >j q ,Cl0( Fit I ~ ~ FeH3 cfl nr- it ~
~ RCS ~ of8t n8 ~ ~ §S~'~c: ~ ~ CRTB 3- ~ M:r

Mdl§Sdl 25 ~ FfCf11.B oIT3-l (Social Studies, L.No. 17, FeH3cflnr- n8 ffi-ITt1, p.

171)
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Sacrifice

1. This brave soldier died for his county. He was awarded the Param Vir Chakra

posthumously. (English, L.No. 2, Abdul Hamid, p.8)

2. The stripe on the top is saffron in colour and stands for sacrifice and gallantry.

(Eng. L.No. 6, Our National symbols, p. 38)

3. '~ffluf' ft:rV"l./3G ~ 'mn-r ffluf' '~' ~ Cf0 tT ~ ~ t ~.... ':::: ' ,......... ....

funfr ~ ~ I 'wtll-8' ft:rV"~ are ~, wtr- is ~ crn) I 'i1w' »8

'lJ311-f' ~ t, fuif F.Ttitt!t J1T& I (Punjabi, Poem No.1, R ~ J-fT3T, p. 1)

4. ~ ~ ~ ill ~ ~, llQ)f ffift <308(')1 ~ 3- ~ mrr
~ I (Punjabi, L.No. 4, J.jt ~ »fCJt1() ~ ill, p. 15)

5. E11 fi-'fcT~ ~ ~ Hu wij, ~ ~ ~ E11 ~ ~ ~I lfo ~ tT ~ ~
~ ~ I (Punjabi, Poem No. 17, ~ tT ~, p.75)

6. CbIRlCf)lfl 'qlffi m c6T ~m~'m@ if Cb1Rr (fIT <ft m I 'iCl9)Clq)'1 ~ ~ ~ a:~T

G5 fuQ; 1JIUT ~1t§ICl < q){ ~ I ...•.•.•• ~ 'qffif G5 'iCl9)ClCf) tT ~ ~ \3ffi

q~~H -?rmurr ~ ~ilqur \3ffi ~ Cf)l \3Rf q){ ~ ~ I (Hindi, L.No. 19,

~lfu:'qlffi m. p.88)

7. ~ 3T3Tnft ZLt tT ~ ~ dl~'C'51Y>fO~ ~ ~ ~ oro funfr Il.ld'g ~

80'edl ~ ~ W ~ ~ F.l"0TeT lfl8 oro oritl (Punjabi, L.No. 15,1857

it.tT F~e80, p. 152)

Self control

1. He had become a sthitaprajra a soul untouched by the storms and stresses of the

external world. His end came peacefully. (English, L.No. ·12, Saint Ravidas, p.

91)

2. })fll..f ~ TIt m' ~86' FenfT far1W ~ FftR ~ dT01-f - dT01-f ~ l.fTit orit ItrO }ffTl.f

~-~ ~ ~ "O"fu & ~ ~ I (Punjabi, L.No. 4, J.jt ~ ~ ~ tIT, p.

15)

3. Bl:f GCftt ~ ~ ~ Gcifto" RO ~ })fll..f tT ~ ~ ill ~

FfTtT IcfuT ~, ~ tT m, ~ ~ ~ ~ H'Q'o(') ~ ~ tT
J1l""OT ~ FIT I(Punjabi, L.No. 8, arw GCftt, p.30)
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4. ~ i:r fcmFrr ~, fcmFrr ~ ~ ~ ~~? ~ en) ~ ~ ~

~~~~lR I~~~S0lT~1 C1mm~p

00 c€r ~ ~ ~ I (Hindi, L.No. 28, ~ p. l31)

Wisdom

Hiding his fear, the monkey in a calm voice, " why didn't you tell me earlier? I

have place my heart in the hollow of the tree. Let's rush to the tree to bring the

heart. I can do any thing to save my friends wife. (English, L.No. 1, The Monkey

and The Crocodile, p. 2)

2 "0 King, you are great but without your ministers and courtiers you would not be

able to manage your kingdom. I would request you to give them a special reward

of five hundred coins each The king looked at Gopal and said, " No!"

(English, L.No. 3, Say No, p. 16)

3 People listened spellbound to his voice which uttered words of wisdom in a

simple and clear language. (English, L.No. 12, Saint Ravidas, p.91)

Courage

1. The brave hero falldown. He is badly wounded. He orders his soldiers," Move

forward; fight on!.(English, L.No. 2, Abdul Hamid, p.8)

2. Chanura, one of his wrestlers, challenged Krishna to a fight. .... The two brothers

could never turn down a challenge ..... In the arera Krishna and Balram were

tussling with wrestlers who were many time more powerful then they were .....

Both the wrestles fell down and died. (English, L.No. 8, Krishna's Childhod, p.

55)

3. "The Punjabi's are very and will never shoe their back in battle," he

added. They have boldly faced the successive invasions by the foreigners in the

past. (English, L.No. 9, The Punjab- A Glimpse, p. 61)

4. They had assembled there to protest against Rowlatt Act which curved the

personal freedom of the Indian people. (English L.No. 9, The Punjab-A Glimpse,

p.62)

5. ~ ~ ~ ~ R'tr~, ~ srm ~I~~, ~ ~ J-fT3T1(Punjabi,Poem

No. 1, ~ ~ J-fT3T,p. 1)
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3" Ffh:r ~ ill 7) ft!HMIH LTOHt:rG7) 0f07) 3- ft!?l6(lij ~ R3r1 (Punjabi,

L.No. 4, F.fr q]9 ~ ~ ill, p.15)
'n .;'\. .p.......~ "Arl ~ ~? .... ~ ~~ . ~

7. o.MT t.l Idl'n', I::SC, o(CI ~ ti'c:t. ~ o(CI I<.JH::5I W ~ Q<.JI

mi 8Mt"l13 7) '&c sm Mr ~ }f'cf R3T1 ~ ~ ~. @ ~

~ cn.ffi:r 3- ~ ~ trit ~~ ~"Mrll (Punjabi, L.No. 6,~, pp. 21,22)

8. ZZ ft:rara" ~ ~ 0f07) ZZ, ~ icN m l.j~I~\nl?fT 7)1 ~ Jjc ~ ~

~' 3" -§w ~ ~ ?>tit Uj8ij'~\nrW 7) I(Punjabi, Poem No. 17, ~ tT
~,p. 75)

9. 1'tf ~ MCf)T ~ ••••••••••••••• 1'tf 'q"Q MCf)T ~ m m ~ ?f ~ Pcr~COO1fT ~

Pcr~COO,1'tf ~ M Cf)T ~ cf;~ I (Hindi, Poem No.1, iM Cf)1~4Icil,p. 1)

10.~~?f ~lIcfi~ cf;~ ~ W ~ 1Wcf;~ q-{ ~ WT ~ ~ ~
~ ~ \3IT{ ~~ cf;~ ~ ~ I (Hindi, L.No. 2, "{UT ?f ~ em: ~, p. 4)

11. fCfill cf; ~ cf; \3q{I'ft ~ {OIIJil~ 1W ~ ~ 1'tf ~ I ~ tf'rrRrr ~ cfmrr U

~ ~ iT fum ~I (Hindi, L.No. 4, ~I(;I{IOII {olvi1~ 1W, p. 12)

12. \m fct~ffi cf;~ q(l ~ ~ ~~ Cf)T ~ g'qTq ~ S~ I~ 00 ~ ~-~

STT 'q@ S~ ~ cf; qro- 11m I (Hindi, L.No. 15, ~ Cf)T m, p. 68)
13. ~ ~TttCJ Cf)T ~IG{fq) {1ci{l4~1 \3IT{ cilRrl~H Cf)T gffiq) ~ 11m ~ I ~ ~ ~1r ~~T

cqfcffi, ~, PlS{~I,~ \3IT{ cilRrl~H em '1flCRT ~ "® ~ I (Hindi, L.No. 19,

~Tt1c:'IN\f 1W, p. 88)
14. ~ tT orit ~ ~ rn 801eGl ~ ~13Stnfr ZQ 7) ~ tT H01ft!31

of8tl (Social Studies, L.No. 15,1857 it: tT f~e80, p. 157)

15. ~ 7) m qro tT ~ cft3r ft:m ~ Hij6(lij 7) ~ ~ ~ ~
fWw 7) ~ ~ wet R3r nI Hij6('ij _ trm:r tT ~ I ~

~ 7) fill-B (iT uraT I riB Hij6(lij 7) 17 1;ilij~Gl 1922 it. ~ ~ ~
tJTa1n.rt m..r R3tnft1(Social Studies, L.No. 22, ~ >333ij31 ~ ~:1919-

1947, p.209)

xcix



Service

1. When reached the King, He fainted and fell to the ground. They King and the

hermit removed the man's clothing and found a large wound in his

stomach The king washed and covered it with his handkerchief. The king

re-dressed the wound until at last the bleeding stopped. (English, L. No.5. Three

Questions, p. 33)

2. Strike, strike at the root of penury in my heart, Give me the strength to

make my love fruitful in service. (English, Poem No. III, This is My Prayer to

Thee, p.44)

3. R ~ ~URf ~ are I ~ ~ ~ ~ ~ ~ r861~1n{T, »faT "8"'(7j& l.fTit

0RJ}f cfup- 3" "Jcr-~ gnfT & FRftT -~ ~ ~ I »fOT}f

m ~ ~ fu5r f@ I (Punjabi, L.No. 8, "8'W ~, p.32)

4. "-crre!)-fT1) 3i ~-~ tT ~ ~ J? it ~ ~ URf ~ )-fT1)~, 806 m-crr

~ it" eft fur ~ (Punjabi, L.No. 18, ~ RBtT, p.79)

5. *rr-mcr U ~ ~ ~ ?f B~14t11 ~ ~ I ~ ~ -~® Cf5T~

tIfR ~ I (Hindi, L.No. 8, B~(;i'PI,p. 34)

6. lfRIT-fCmT ••••.•.••....•...•.•• i3lW Cf5T l:fRTR ~,~ ucrr ~ ~ ~ ~ IW Cf5T

;mf l ~ u ~ cmrrr I ~ ~ ~ ?f lfRIT-fCmT q5t W.rr ~ m ~ ~ W
CfMIT ~ ~ I (Hindi, L.No. 10, ~ rTftfr cfi men 1jw-r,pp. 43, 44)

7. ~ 1Q.~.~ ~ mro w M3" recx ~ mro ~1fuJ:r tTrW ~

~ Mr 1Q.~.~ ~ ut3t ~ ~ ~ fJ..rB7> Mr ~
otBt Iwa3t ~ ~ 1Q.~.€r tTrW ~ ~ HH~I~i »8 nfaTt it" ~ ~ otBt
~ I (Social Studies, L.No. 23, 833a31 3' ~ tT ~, p.219)

Purity

1. The middle strips is white and has a navy blue wheel with twenty- four spokes at

the center. This stands for purity, truth and modesty. (English, L.No. 6, Our

National Symbols, p. 36)

2. ~ ~ f.i4J?it1 w:r U ~ ~ I ~ ~~T 'R ~~ WTT q){ qffi <:IT~~

~ I c:rg;r U m ~ ~ q5t \1fT ~ ~ I •••••••••••• ~ ~ cfi ~ 0ffi"ffif

GB1 ~ u ~ ~ ~ I (Hindi, L.No. 22, ~ ~ ~~, p. 96)

c



Patience

1. The National Anthem is sung immediately after the hoisting of the

Tricolor, .It is instrumental in spreading the message of patience,

tolerance and national and national unity. (English, L.No. 6, Our National

Symbols, p. 39)

2. Strike, strike at the root of penury in my heart. Give me the strength lightly to bear

my joys and sorrows. (English, Poem No. III, This is My Prayer to Thee, p. 44)

3. "Brother and sisters of America, we believe not only in universal toleration, but

we accept all religions as true (English, L.No. 11, Two Memorable

Speeches, p. 83)

4. iter ~ ~ ~ ~ ~ RO ~ »fTl.f tT ~ asr tit FRffi, RT"tT, "Ff8"O-

H3cf ~ <ffiftm ?W m 1(Punjabi, L.No. 8, arw~, p. 30)

5. qft~, Cf)Jcglq(I~OI("lI., M ~ ~ TIT q)f ~ ~ \3lN tT ~ ~ \iffi1T ~

vfr Ji~I'1<:11c6t \3ffi #r \Ifffi ~ 1 (Hindi, L.No. 29, Ji~I'1<:11c6t \3ffi, p. 136)

61 ~ mt ~ l ~~~ I Bl1Q-lWl ~ l:f?#r, ~ ~ ;fro I (Hindi,

Poem No. 31, cil~ICl~, p. 143)

Duty

1. It has caught fire and flames are rising to the sky He is badly wounded. But

he doesn't lose heart. He orders his soldier, "Move forward, fight on!" (English,

L.No. 2, Abdul Hamid, p. 8)

2. It is the sacred duty of human being to bring peace to the troubled hearts rather

than cause pain and death. Love all things, great and small. Even the insect in

grass is no less than the human child. (English, L.No. 12, Saint Ravidas, p. 90)

3. "~~ t=J17) it ~ (iT ~ "fre iN CW) ij "8"BT funfr 1 ~ 30r ~ ~

mIT~ " "W ~ ~ ~ »flit ffi fu<J?>t trfWtrt- 1 ....••....••.•. _. c;;rQ _ 1

ij ~ ~ it ~ 1fuu 3i" Hw ~ m 1 " 1(Punjabi, L.No. 6, ~, p. 23)

4. ~ ~ ct ~Tfu: q)f ~ m \3l1T it<:n 1" ~ ~ (1q) fct ~ ~ ~ m 1" BCfKfT

~, ~ ~ ~ fct \RR '~' Cf)BT ~ I Cf)JcP:lq(I~OI<:1.1c6t ~ \3~I~(OI ~

~ ~ I (Hindi, L.No. 2, ~ if ~ clR ~, p. 5)
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5. qft~, Cf)JCl4q{I~%11. ~, ~ ~ ~ C5T~ ~ 0lr:r m ~ m \IfRlT

~ vfr ~~l'1dl ctt i3ffi #r ~ ~ I (Hindi, L.No. 29, ~~l'1dl ctt i3ffi, p. i36)
6. ~ ~ ~ fur nrnT fuit ~ ~ tT Hoeft ~ or ~ Im.r ~ 3(')l:fT"J

m.r ~ UfZ, ~ ~ n8 LRf}f ~ tll"3t l?fTfu tT ~ ~ fC@30(ljl or ~ I

(Social Studies, L.No. 26, ~ l?1ftO(IIj n8 HQcftl?1foO(IIj ~ ~ ~, p.

236)

Renunciation

1. Strike, strike at the root of penury in my heart And give me the strength

to surrender my strength to They will with love. (English, Poem No. III, This is

My Prayer to Thee, p. 44)

2. He had desire to have more and more of spiritual knowledge and longed to

beautify his soul.(English, L.No. 12, Saint Ravidas, p. 90)

Self realization

1. He got the divine Knowledge direct from with in and as his spiritual

knowledge grew, he got the halo of a saint. He started drawing religious

enthusiasts more and more around him. (English, L.No. 12, Saint Ravidas, p. 91)

2. He told them that they should feel the strength of the spirit within them and get rid

of all weak thoughts from their minds. (English, L.No. 12, Saint Ravidas, p. 91)

Justice

1. He not only forgave him but said he would send his servants and his own doctor to

look after him, and he promised to give back He man his property. (English, L.No.

5, Three Questions, p. 33)

2. The future beckons to us justice and fullness of life to every man and

women. (English, L.No. 11, The Memorable Speeches, p. 82 )

3. If today I have a quarrel with another man, I do not get beaten merely because I

am physically weaker and he can knock me down I go to, and the law will decide

as fairly as it can between the two of us Moreover, the law protects me from

robbery and violence.(English, L. No. 13, Our Civilization-I, p. 96)

4. There is nothing particularly civilized in getting into a train living rightly

and maintaining justice equally between man and man. (English, L.No. 14, Our

Civilization-II, pp. 104, 105 )
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5. 1i1~1{1\J11(OI~I<:'1 1$ ~ ~~wr 9"~m:rc:f) ~m ~ Rm {NlT ~ I (Hindi, L.No. 4,

1i~1{1\J11(OI\J1"I<:'11$, p. 13)

6. ~ q~i~l<:'1 9"t:rR~, lffq ~ q5T ~ ~TRl 'il 'lfr ~ ~ ~, ~ B'4T c€r

R{flqlJ;l~ I (Hindi, Poem No. 16, 'il 'lfr qqftr \J11J;l~, p.71)

7. cxr& tft ~ ~ ~ tT CfR5?) oft3T fomr" ~ I ~ i »fTBTt~ ~

»8 ~ Sc:' r~»iT fomr" ~ I ~ ~ RJ:mt Hr~ q' (') ~ cbf ntif crotft 3i"

'1H6 ~ Hr~q'(') UffF.B oft3T t=rftT ~ I (Social Studie, L.No. 24, Hr~q'(') n8

~, p.228)

8. ~ Hr~q'(') futr Hr~q'(') ~ »Rw.f- ~ ~ Htr7>, LTCfH ~ J@" iJ
SCJ'SCJforw, s.:!33CJ3' wf)..rc;) oIT3"ore (J(')" I (Social Studies, L.No. 25, tTCJ}f

fmRtt8r tft J-RJ3"3r»8 »Rw.f ~ W¥' p. 231)

9. ~ Hr~q,(') ~ ~ (')'dldl6(i iJ r~(,)H'~ ~ tft r~'i!HEl' cf8t rn
~ I fu-Ft W=rM:r ~ fu-J ~ fu r~(,)H'~ olo\ ntif ~ 3f ~ (,)idlra6( ~

~ tT eCJ'i!'t,1'~ ~ ~ I (Punjabi, L.No. 28, ~ tft ~ W
»8 fuF.tH" rrtrQ6('CJ,p.245)

Faith

1. war ~ CJ1.f ;::ft I t=fT(')" -)-fTc;) tft Her-Hit ~ Ho3r Hore1nfT (J(')" »8 Hcrc:t
= - -

('I)'Qi2ln-rt (J(')"I~ ~- orft:rnft ~ Fa83e'CJ' m:s ~ ~
(J(')" I (Punjabi, L.No. 3, ~ 5CJ1(Jf tft, p. 9)

Hard Work

1. The Punjabi are very hardworking. They will never stretch their hands before

anybody for alms (English, L.No. 9, The Punjab - A Glimpse, p. 61)

2. To bring freedom and opportunity to the common man, to the peasants and

workers of India, to fight and end poverty........ and to create social, economic

and political institutions which will ensure justice and fullness of life to every and

woman. (English, L.No. 11, Two Memorable Speeches, p. 82)

3. "We have hard work ahead. There is no resting for anyone of us till we redeem

our pledge in full, We are citizens of a great country, '" and we have

to live up to that high standard" (English, L.No. 11, Two Memorable Speech, p.

82)
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4. R cftr ffif H0 M:r~, ~ C«lT ~1fu7> ~"d1f ~ ~, ~ cff
~ I (Punjabi, Poem No. 5, ~ C«lT~, p. 17)

s. ~ ~ gffim, ~ &n:- W lid I( W-wf U- 'qffif Cf)T ~ ~ i30Tm '%- I

(Hindi, L.No.12, ~ ~,p. 51)

6. ~ cgq ~ Cf)T ~ ~ \JfT I c@r \JlT ~ crRf ~ ~ ~ Cf5T lfd" ~

~ ~ ~ ~ c5T tm ~ \JfT1 (Hindi, Poem No. 26,

rffi1 <l TTf, p. 119)

7. ~ cTi ~ 1ft ~-~ Cf)Tl1 ~ '%-, ~ wr ~ W-wn ~ cTi m~ U- ~.

'%- I ....•..•..•.......... trr, (1R, ~-~ 'licR, ~-~ 1j~ \JlT ~ ~

0lR qcf.l Cf5T ~ '%-, iT wr W-wn ~ c5T ~ '%- I (Hindi, L.No. 29, ~~l'idl c5T

&n:-, p. 135)
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CLASS - IX P.S.E.B

Value q
Contentment Truth Humility Unity Peace Equality Non-

Subject D. violence

English Poem No. Y, p. 125; Poem No. L.No. 6, p. 51

Main L.No. 12, II,p.49

Course pp. 128,129, L.No.

Book
12, p. 131

English L.No. 1 p. 1, L.No. 5, p. 29

Literature LNo.6,
pp.37,38

~-L.No.5, ~-L.No.l, ~-

Punjabi p. 156 p. 13, L No.4, L.No.4,

(Vangi) p.149 p.146

~qrfu ~ I~B0( ~ J11-f(if ~qrfu ~~ ~-
Punjabi ~OTH~, tT »RJUf,p. 149, qJQ}jCf~~, ire, p. 184 qrfu-V·
(Sahit- p.81 ire, p. 185 p.l08, ~- ~~,
Mala) lj8H,p.131 p.86
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Value q
Contentment Truth Humility Unity Peace Equality Non

Subject .[J. violence

L.No. 7, p. L.No. I,p. 1

Punjabi (Noval) 53

%RT- mw-l,p.2 mw-3,p.9, ~-L.No.4, mw-I,p.3, mw-I,
L.No. 3, p. 54, mw -No.3, p. 115 mw-3,p.IO p. 1

Hindi L.No. 3, p.55 , p. 10
~-
L.No. 1, p. 87

L.No. 2, pp. History- History- History- History-
35,36 L.No. 2, p. 31, L.No. 2, p. 32, L.No. 1, p. 5, L.No.2,

L.No. 3, p. 67, L.No. 2, p. 39, L.No. 1, p. 11, p.35,
L.No. 6, p. 128, L.No. 2, p. 53, L.No. 3,p. 67,

Social Studies
L.No.9,p.I7I, L.No. 5, p. 79, L.No. 8, p.I6I,
L.No. 9, p. 195, L.No. 9, p.195,
L.No. 3, p. 54, Civics-

L.No. 2, p. 219 Civics-
Civics- L.No. 5, L.No. 3, p.
p.246 227, L.No. 3,

p.228
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Value Q
Detachment Charity Sacrifice Self- Wisdom Courage Service

Subject n control
L.No. 9, p. 87 Poem No. III, L.No.12, L.No. 1, p. 1,

English p.77, p. 129 L.No. 5, p. 39,

(Main L.No. 12, Poem No. IV,
p.128 p.95,Course L.No. 12, p.128,

Book) L.No. 12, p.l29,
L.No. 13, p. 139

English L.No. 1, p.2, L.No. 5, p. 29
(Literatur L.No. 6, p. 37

e)

r~O(idA r~O(idA ~
Punjabi L.No. 1, p. 8, L.No.l, L..No. 9, p. 162
(Vanai) L.No. 1, p. 9 p.l0

)ljIg roO( )'}j9 roO( 0(Tfu , )'}ji9 f?) 0(
0(Tfu-~ if. ~ ft:fur, 0(Tfu- lj-.

Punjabi & ft:fur p.86 ~ ft:fur,,
(Sahit- p.73, p.91
Mala) ~ia30(

~-ffi-fG1

tT l?fQ11f,

p.148
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./'
Value Q Detachment Charity Sacrifice Self- Wisdom Courage Service

Subject .0. control

L.No. 7, p. 53, L.No.3, p.2 4, L.No. 2, p. 8 L.No. 4, p. 33,
Punjabi L.No. 4, p. 35, L.No. 4, p. 34,

(Nova I) L.No. 6, p. 46 L.No. 6, p. 46,
L.No. 6, p. 48

~-6,p.23, ~-5,p.18, ~- 1, ~-5,p.I9, ~-6,p.24,
Hindi ~GbIct1- ~-5,p.19, p.3, ~-L.No. 1, ~-L.No.2,

L.No. 1, p. 166 ~-6,
~L.No.l, p.86, p.46,

p.23, p.31 Q)Gbict1-L.No.1, Q)Gbict1-

~- p.142, L.No. I, p. 148

L.No.4, Q)Gbict1-L.No.1,
p. Ill, p.I66,
Q)Gbict1- Q)Gbict1-
L.No. 1, p. 142, L.No. 2, p. 178
L.No. 1, p. 157

History- History- History- History- L.No. 2, History-
L.No. 3, p. 63 L.No. 2, p. 35, L.No. 1, p. 5, p.45 L.No.8,

L.No. 2, p. 45, L.No. 3, p. 66 p. 157,

Social L.No. 8, p. 161,
Civics-

Studies Civics- L.No. I, p. 212,
L.No.l,p.2I5 L.No.l,p.2I6
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Value Q Purity Patience Duty Renunciation Self Justice Faith Hard work
Subject .0. realization

L.No.4, p.32, L.No.l,p.l, L.No.2, L.No. 1, p. 1, Poem No. I,
English Poem No. VI L.No. 7, p.67 p.9, L.No. 1, p. 2, p.28

(Main p.148, L.No.12, Poem No. I,
Poem No.VI, p.128 p.28,Course Book) p.150 L.No.8, p. 82,

L.No. 12, p.128
L.No. 1, L.No. 10, p.

English p.4 68, L.No. 10,

(Literature) p.69

FeO(ian L.No. FeO(ian -
1, p. 5 L.No. 9, p. 90

Punjabi
(Vangi)
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r:
Value q Self- Justice Faith Hard work

Purity Patience Duty Renunciation realization

Subject .0.
Punjabi }}119 roO( ~ld30( }}119 roO( qrfu- ~ld30( ~, }f119roO(

(Sa hit-Mala) ~- ~- ~&fRuf RHtif tT qrfu--,
-qil- QT}{ RHtif tT p.74, Y}fQUf, "Oil" QT}{

~I r=iO(, Y}fQUf, ~ld30( ~, p.149 ~{:~O(, p.
pp.81,82, p.150, RHtif tT Y}fQUf, 81,~.
~ W,p. 186 p.149 tfl~ I () fRuf
fflur ~,p.
)jH,rGd, 97,
p.107, ~fRuf
~ )jH{Gd,
fflur p.107
)jH,rGd,
p.108,

~ld30(-

~-
Ff}1lJf tT
>?iCJUf,
p.148,
tfctT
~,
p. 160

ex



Value Q
Purity Patience Duty Renunciation Self- Justice Faith Hard work

Subject D. realization

Punjabi L.No.6, L.No. 3, p. 26 L.No.4,

(Novel) p.45 p.34

~-1, ~-4, ~- ~-I,p.l ~- ~-5 ~-4,p.25, ~-,
p.l, p. 13 L.No. 1, p. 37, L.No. 1, p. 84 p. 19, ~- L.No. 2, p. 46,

~- ~- L.No. 2, p. 177 L.No. 3, p. 56,

Hindi 1, p. 3 ~- L.No.2, L.No. 3, p. 60,
L.No. 5, p. 79 p.41,

L.No.2, ~-
p.51, L.No. 1, p. 83L.No.3,
p.56

History- History- History- History-
L.No. 2, p. 32, L.No.4, L.No. 1, p. 12, L.No. 1, p. 5,

p.77, L.No. 1, p. 19,

Social Civics- L.No. 2, p. 36, Civic-
L.No. 1, Civics- L.No. 2, p. 46, L.No. 1, p.216

Studies p.215, L.No.2, L.No. 3, p. 63,
L.No. 2, p. p.221 L.No. 8, p. 161
222
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CLASS - IX P.S.E.B.

Contentment

1. In Sicily there once lived a boy who was always happy although he was very

poor ..... He laughed merrily at everything and all through his trousers he was

cheerful and happy. (English, Literature, L.No. 1, The Magic Violin, p. 1)

2. . While the Postmaster, experiencing the contentment or a man who has

performed a good deed, looked on from the doorway of his office. (English,

Literature, L.No .6, A Letter to God, pp.37,38)

3. fuR tT ~ ~ fucr3t ~, F8cf futr ~ ~I (Punjabi, J11fJ3--

lfTW, }wgF<"lO( 0("1"fu, LTit ~~, J]OcJft~, p. 81)

4. ~ ctT ~ ~ Cf)m l:R ~ ~ %AT it qft~ ctT ~ cnT

~ ~ ctT ~ m ~ Cfffi1cT it #r JiH~Cf) ~

9B"i~1 ~ ~- 1JCR ~ =t I (Hindi, L.No. 3, %AT, ~~, p. 54)

5. 3ft &r vTIcR cfi ~ ~ ~ l:R 'l1iT~ ~ it m ~ ~ 0lT~ ill

~ cfi 0Rf00 it fuq ~ ~1fCR1Cf)~ cnT ~ ~ ~ I (Hindi, L.No. 3,

%AT, ~~, p. 54)

6. ~;r ~ ~ cnm 00 ~ cnT ~ cnB Cf)f Bqwl~I~4Cf) ~~T ~ =t I
(Hindi, L.No.3, %AT, ~ ~, p. 55)

7. 3ft m vTIcR cfi ~ I ~ ~ l:R GrtT ~ 0lT~ ill ~ cfi 0Rf00 it fuq
~ ~fCR1Cf) cffiq cnT ~ ~ ~ I (Hindi, L.No. 1, ~.-tl, ~ ~ ~,

p.87)

Truth

1. <:@ l:R ~ ~ ctT &f Blful ~ Cf)fU% fcR:rr =t I ~ #r ~ cfi lWf l:R ~ cfi

~ ~ vTIcR ~ cnT q~'ClI"1~ ctT ~ ~ =t I (Hindi, Poem No.1, c?1~ICl~1. p.

2)

2. }f(JT3T}fT tfq ~ BTG Ffu" nB l?ffiZ }-fTQ(lT * ~ i ~ QR3T ~ I (Social
- =

Studies, FeF3cJiH, L.No. 2, ~ ffir ifcrr tT ffif1t1 (1200 'Et. ~ 3' 600 'Et.

~), p.35,36)
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3. Rn L@}-f ~ ~ HW ~ ~ (599-529 Et. ~) 7i Ffu'" foTnfro, Ffu'"
f~8~IH 3- Htr l?fTBOO ~ ~ En 03?)T tT fcnr>frn ft!3"r I (Social Studies,

fef3<J1H, L.No. 2, ~ ffiJ iTaT tT ffifTt1 (1200 Et. ~ ~ 600 Et. 3q), p.

36)

Humility

1. 1..lQ ~ Wt:r reor '}lfMdIC(')' of tT ~ l?&RO ~ FIT ft:rR"tT ~ ~

~ ~ fmn..r3r, ~, f?fur 3- ~ ~ FIT I (Punjabi,~, O(<J'<'±lrnt, L.No.

5,~, p. 156)

2. ~ fi..for fu;), ~ »8 m ()T(ry ~ tT I (Punjabi, FJTfu3'-}-fT(¥,

~lo30( ~, 'H1-fIJftT l?RfUf, p. 149)

3. ~ ~ mrr ~ I Jju tT fl-fcm ()T(ry tit li1f ffi-fT ~

~ I ~ reor fu'<J' ~ ()T(ry fi..for ~ tT t13?i' 'O("O'tT

~ I (Punjabi, t=f1'fu3'-l-fTW, ~lo30( ~, ~, p. 185)

4. fuR ~ ~ ~ fuu?;i ~ ()T(ry mer- <XOO tT ~ ~ m~
()T(ry fuu?;i ~ nfat ~ tT MBH ~ ~ ~ ~, }1T'OT ~ ~ ~

~I (Punjabi, ~, L.No. 1, p. 4)

5. "~itW ()l'(')O!T ~ ~~" I (Punjabi,~, L.No. 7, p. 53)

Unity

1. For the world to be happy and prosperous, one must learn to co-exist with others

in a spirit of mutual respect and understanding, (English, Main Course Book,

Poem No.V, The Nightangle and The Glow-Worm, p. 125)

2. You would abhor to do me wrong, Taught you to sing, and me to shine, that' you

with music, I with light, Might beautify and cheer the night. (English, Main

Course Book, Poem No.V,The Nightangle and The Glow-Worm, p. 125)

3. The followers of Sri Satguru Ram Singh Ji continue to spread the

message of universal brotherhood, national unity, secularism. (English, Main

Course Book, L.No.12, Three Great Indians, pp. 128,129)

4. Udam Singh was all for the unity and solidarity of the country. (English, Main

Course Book, L.No.12, Three Great Indians, p. 131)

5. fuif ill Jft WI{ fu 3- ~ m ~ HJ:fB ~ t o~ Ifl nfat l.f<fuT I ~ ~
~ tT recx ~ }1T'OT ~ ~ ~ HJ:fB tT i3" ~ l?fTfurw 3- WI{, ~
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~ ~ ~ <ll"WMr tr f<rrnfr I fuH ~ -aR * & fFraT ~ nfTl1 Mr ~

ftSr I (Punjabi,~, O(CJi<!l»fi",L.No. 1,~ ~ ~ ¥ Mr, p. 13)

6. ~ tR ~ ~ tR ~ ~ 3'i' l.ffuo ~ I fe0(61)>fi"3trW ap'i<!l»fi",

tITuit ~I ~ ~ ~ ~ ~ ~Mf<J8 ~ ~ U7) R?)1(Punjabi,

~,O(CJi<!l»fi", L.No.4, ~ ~ ~, p. 149)

7. # 'Jtr l?fTibIfT ~ ~, ~ * ~ fm;) ~ ~, w ¥ w ~ ~,
ft..r<¢ ~ J8a\~11 (Punjabi, ~-}--fTW, ~-qrfu, qJOIj1:f ffluI }jHifGid,

cfuft, p. 108)

8. ~ ~ ~ fH.c;), ~ fH.c;) ~ fH.c;) , ~ tT ~, fu:c;5 fH.c;) fu:c;5
fH.c;)I (Punjabi, ~-}--fTW, ~-qrfu, »ff}.f3r-ljt3t-r, nrn+ ~, p. 131)

9. ~?f tT ~ m~ t~CR ct ~~R q)@~ ~ ~~ fct ~ ~?f t~CR~ <:IT

~ ~ tT t~CIT~ <:IT ~ ~ tT t~CITct ~ ~ I (Hindi, Poem No.3, ~, p. 9)

10. '{CR5IT qn:q{ iWr lfl U rns q){ 0iPcl~Cf)(11 lfl q)l fiWR tT fiWR ~ m-ffi i3"illU~ I

(Hindi, Poem No.3,~, p.10)

~I (Hindi, Poem No. 3, ~, p. 10)

12. feid~i(')l, ~, ~, ~ n8 F.fCXRS ~ ~ Wid'3' ~ Ff}{Tt1 Mr fm;)

~ ~ ~ ~ I (Social Studiess, fef3CJiH, L.No. 2, ~ ~- ~ tT Ff}{Tt1

(1200 it. ~ ~ 600 it. 3ix), p. 53)
13. ~ * ~ ~ tT ~ ofBT ~-~ ~ Y>fTlffiT ~ 1:8)f ~

W ~ FR' ~ ~ tT MHH 0<T3T1(Social Studies, fef3CJiH, L.No. 3,

v ~ n}jqO(iM (') ffillQ, p. 67)

14. ~ n8 »1~dlO(i ~ Mr 833id3i ~ ~ ~ ~ ~ ml (Social

Studiess, fef3CJiH, L.No. 6, 1919 ~ ~ ~ qq tT FfH"ra', p. 128)

15. O(ialidH tT JjCf ~ RS, lfij'}-f n8 ~ ~-~ ~ l::f3}{ ~ ~ tT ~

trtT ~ n8 ~ Mr }fc;)-~ ~qi'i<!i m I (Social Studiess, fe f3CJiH, L.No.9,

Wid'3' tT H33id3i ~, p. 171)
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16. orftit ill tT fuBro m fu ~ - 5S ~ Cf3}f oft3' ft:rc5t H~ 0 't=l1fl8 m:if oft3r W

J=TCXtT fO(~TO( o'F.lea1 ~ ~ ffift o'F.lea1 83303' »rB ~ ~ I (Social

Studiess, fef:3d'H, L.No. 9, W03' it H3303' ~, p. 195)
-+.-,. ~ " ) IT) r::::Tt- •...•• v..... v A-, ~ • ...;. ~ n17. tl;1 tl 83303' '-;t' y::) , ~ tf11">ft W03' HoO('o ~-~ ~LlCl'I(")rl1' Cl'ul o'F.lea

~, i3'8t:J'o';~ }-fT3T¢ "i3'dT3t ~ ~ ~ lif3?) ~ ~ I (Social

Studiess, (')'dlFdO(F.l'H30, L.No. S, W03' ft:fu- o'F.leo, p. 246)

Peace

1. ~ ~ ~ ~ ~ UffuB- tr<it iFf I (Punjabi, HfJ3--J-fTW, ~'030(-"§!TOT, aa
, p. 184)

2. ~ ~ it 'llt ~ ~ ~TRf fua W ~ \3fCRT IOlHfuCf) {"l~(tF1 ~ ~ I

(Hindi, L.No. 4, ~, w.c: cfit ~g ~ ~ vn-, p.IIS)
3. # ~~ ffift >j8e' 0 rr8 ~ R7) I or;:r M:r F.Ji3T RCfTflB 0(Q7)T rr8

Fl1-f't1 ~ w;?t ~ tfcf ~ R7) I (Social Studiess, FeF:3d'H, L.No. 2, ~

ffir-~ tT Fl1-f't1 (1200 Bt. ~ 3' 600 Bt. 30('), p. 32)
4. M'~H1 t foTn.rrn it lflffi rr8 ~ 'F.J'T3T ~ Bo ft!3r I (Social Studiess,

FeF:3d'H, L.No. 2, ~ ffir-~ tT Fl1-f't1 (1200 Bt. ~ 3' 600 Bt. 30('), p.

39)

5. MlQql FeI?fR t )?fT7) it Wa )?fTG fflaTH M:r ~ ~ fu m 3TO("3i' tT f~F.l~'H
»fS)-fT it F.Ji3T M:r 20('~C ~ I ~ ~fci303' rr8 'F.J'T3T tT ~ m I (Social

Studiess, feF:3d'H, L.No. 2, ~ ffir-~ tT Fl1-f't1 (1200 Bt. ~ 3' 600 Bt.
30('), p. 53)

6. fumfracx ft:fu- -~ F.Ji3T tT ~ ~ foTnfr rr8 ~

Rtf ~ ft:fu- Htit f~~HEj' ~ ~ nffir o'F.lcdl ~

~ ~ CJ7) I (Social Studiess, feF:3d'H, L.No. 5, lffiJW ~ ~, p.79)

7. ~ Rtf l?i1f?) rr8 F.Ji3T it f~~HEj' ~ ~ ffift ~ ~ ~ tT

~ 0(Q7)T W ~I (Social Studiess, (')'dlFdO( F.l'H30, L.No. 2, HoO('o, p.

219)
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Equality

1. Remember, no men are strange, no countries foreign, Beneath all uniforms, single

body breathes we all shall lie. (English, Main Course Book, Poem No. II,

p.49)
,,~ ,~ v ~ ~ "( • • ~ ~.2. ec HIJ' LKJ}f l?1t1 o(CI ()01 I Punjabi, = oou, 0{()1i! iW, L.No. 4,

}Rrr ~~, p. 146)

3. ~ 7)T ~ 7)T ~, ~ RTW tfftr ~ ~ m-r' ~ I (Punjabi, Ff1"fu3--

l-fTC¥, )?jI 9 f<'lo{ O(l"fu,iI· l,fl?l ft::lur, ~ ~ ~, p. 86)

4. }{T(')Ff oft t1S tW ~ tI f0t3 1(')8I Ba: tit H¥ tW ~ "iB" ~ I (Punjabi, ~,

L.No.l,p.l)

5. ~ ~ Wf ~, jftWil'i ~ I ~ ~ "ill ~, ~ ~ c;g ";f ~ I (Hindi,

Poem No.1, eJE>IClJl, p.3)

Poem No.1, c?1E>ICl~I"\I,p.3)

Poem No. 3, ~, p. 10)

8. ffi;;fJ fuB- feH3~1 »B ~ tT tai=fT a~j1ao tT Fit I (Social Studies, ~

fef3()'H, L.No. 1, ~ fef3()'H (~ ~) »B 0(iFt ~ t1nft ~ tT

fuO<'rF:r,p. 5)

9. ~ m:r t1W ~ ti(')ti1311?fT ~ ~ 3' fuu lf3T ootT ~ fu ~ m:r ~
~ tT Rl-f1f1::rqtai=fT fuq a 0 1a 0 Fit I >'IfTlffi fuB- Rl-f1f1::rqffi7>3r ?>tit' Fit I (Social

Studies, fef3()'H, L.No. 1, ~ fef3()'H(~ ~) »B 0(iFt ~ t1W

~ tT fuO<'rF:r,p. 11)

10. ~ ~ ~ ffif ~ 3i- LTQ}f HQ1oO{i ?) t1S-lfS tT l.IOTN ~.....:::: ..... ::::: v

oft3r I (Social Studies, fef3()'H, L.No. 3, HQO{'Ml(') ~, p. 67)

11. F.fr H f:3 qj ~ CfT}-f ft::lur tiT ?) ~ fuB- H~ 0 1ti J1EfTil.8 0(CJ7) LTQ}f l{FPO Rl-f1f1::rq

0{ cfl311?fT ~ ~ qan »B >wOfuor ffi-fT(')3T c:reT fe (')0{(\51 a1 ~ ~

oft3rl(SociaIStudies, fef3()'H, L.No.8, ~~, p. 161)
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12. dlBeal ~ J1i:f ~ t=fT3T~ ~ ~ ~ tT dlBeal ~ tT ~ ~

-JE- fi-rc;) & ~ Hd6( Id tT ~ cfuT I ~ ~ »fTl..f<ft d IBe Jl ~ ~ FR
~ ;:rr3t ~- ~ ~ ~ & ~ fuB Ww funirl (Social Studies, fef:3(J'H,

L.No. 9, ~ tT )j33d31 ~, p. 195)

13. Hf~ql(') ~ ~ ~ (')ldlfCl6(i ~ fuQt fui=t ~, ~ ~ ~ SdlSd ~ ~

»1fq6(ld ft:S ~ "J(')" I (Social Studies, fef:3(J'H, L.No.9, ~ )j33d31 ffirrorH,

p. 195)

14. Fm" ~ ~ t1nft m;W Mr SdlSd ~ "J(')" I fu7;i fui=t ~ ~ 3' ~ (,)ldlfCl6(
= -

~ fucxrR "O(""\j()3' ffi-fT7) H& ft:S ~ "J(')" I (Social Studies, (')IdIFCl6( BIH3d, L.No.

3, Hd6(ld t1nft fum-rt, p. 227)

15. ~ RI-fT(')"3T3' ~ ~ Wi1 fui=t ~ (')Idl FCI6( ~ fu7;i fui=t tlS -urs LlOH fffirr

HtP7) -e- ~-~ 3' ffi-fT7) f~~(J'd ~ I ~ ~ ~ tT ~ fuB SdlSd ~

~ I (Social Studies, (')'dIFCl6( B'H3d, L.No.3, Hd6(ld t1nft fum-rt, p. 228)

Non Violence

1. Love and Kindness can change a man better than violence can . (English, Main

Course Book, L.No. 6, The Bishop's Candel sticks -I, p. 51)

2. 1 realized my mistake and rowed I would never aim a gun at animals and birds

again. And by doing so, I would be able to make up for all the harm I had done to

them to them. (English, Literature, L.No.5, I Become a Great Friend of Animals

and Birds, p. 29)

3. ~&r cfi ~ ill~ ~, ~-~.... ................................... vITq ~ ~

Gf)T ~ ~ Gf){ ~ M I (Hindi, Poem No.1, <n(;lq~t"\I,p.l)

4. ~ -e- nffiJw ~ }fT"ij(ff ~ Wt=fT >?f8cx ~ ft!dr fuR 3' "QQ1-f- W;Br ~
ftSr I (Social Studies, FeF:3(J'H, L.No.2, ~ ffiJ- ~ tT ffi-f't1 (1200 it. ~
3' 600 it. ~), p. 35)

Detachment

1. He no longer had any desire to leave the prison, but only hoped for his last hour to

come. (English, Main Course Book, L.No. 9, God Sees the Truth but Waits-II, p.

87)

2. "»fT1..f dl~'8n:r 31" ~ ~ ~ fu:ft ti~d'8" I (Punjabi,~, L.No. 7, p.

53)
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Charity

1. Charity he says, should be seasoned with human feelings and divine qualities of

love, sympathy and brotherhood. (English, Main Course Book, Poem No. III,

Sympathy, p. 77)

2. My sorrow passed- I paid him back Then stood erect and spoke my

thanks And blessed his charity. (English, Main Course Book, Poem No. III,

Sympathy, p. 77)

3. . to help the poor and the needy (English, Main Course Book,

L.No. 12, Three Great Indians, p. 128)

4. I was so hungry that I could not have slept even if Can you spare me a

copper coin or two? The boy put his hand into his pocket and took out the three

copper coins that were his wages for three years. (English, Literature , L.No.I,

The Magic Violin, p. 2)

5. But he stuck to his resulation: he asked for money from his, employees, he himself

gave a part of his salary, and several friends of his were onliged to give something

for an act of charity. (English, Literature, L.No. 6, A Letter to God, p. 37)

6. \\~}-f('),~, Hu, '~~, tT7) 1J?> exa-, 3hrEr 3" W}f -e- tRf<'>T ~" I (Punjabi,

~, r~c<idn, L.No. I, aa W}f~, p.8)

7. fu;ft tFr ~ ~ rn, mft or ~ mI tT7) ~ "Q?) or uR, cffi:r ore ~
~ I (Punjabi, ~, r~c<idn, L.No. I, aa W}f ~, p. 9)

8. ~a1 ~ ~ BRr (1q) m ~ cnT ~ -;:rr~ ~ q) 91mf m~I (Hindi,

Poem No.6, g~~I'1, p. 23)

9. ~ g '~TUIT cfi ~ ~' ~ ~ lit +wf Gf)T ~ ~ lit ;rn if Tam ~
cflq~1'1M~I ~ m ~ i:rn e:lq~1'1 ~ I (Hindi, L.No. 1,

~, &Iq~l'1,p. 166)

10. arets ~ 1J?> ~ ~ ~ W t3'(Jl€l ~ I (Social Studies, r~r::kJ'H, L.No.3,

v ~ n}jQc<'M (') RWO, p. 63)

Sacrifice

1. Rani Laxmi Bai died fighting bravely for the sake of her country. (English, Main

Course Book, L.No. 12, Three Great Indians, p. 129)
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2. "~¥ ~ ~!ftRr ~ UH ~ ;:r7) R funfror, ~ ~ ftRr mft ~-~

¥~~ I (Punjabi, ~, L.No.3, p.24)

3. "~~ ~ ~ ~ 1I1'f.l
Ie'lE IDf l.fO ~ ~! ~ ~

~ ~ ~ I (Punjabi,~, L.No. 4 I p. 35)

4. ~ R ¥J J1TQ' il1G1-r oft HhJ cxrfc qa- aTfu I I ~ ~ ~ em R fuw ~
3' ~ I (Punjabi, ~, L.No. 6 I p. 46)

5. &1~lIJJ~ <fi ~ U ~ ~&r ?f ~ ~ ~ <fi ~ ~ ~ ~ ~

~ ?f ffi7Tr U \3ffiil ~Rr1c;11 eN lliTT ~ ~ ~ I(jl(i I q-~ eN ;ftq

~ (Hindi, Poem No. 5, ~~, p. 18)

6. ~ ~ ~ a:~TeN l1{Ollfl"i ~ ?f Cf){ a: 'iCl{Cffl ~I (Hindi, Poem No.

5,~~, p.19)

7. ~ ~ ~ ~ Cf)T ~~R ~ ~g@ c@ &R ~g@ ~?f ~ ~

Gf){ill ~ ~ ~ U ~ ~mU murr #AT ~ Jffi ~ ~meN m~ mcRT c@

;J=fllRT ~ I (Hindi, Poem No.6, gR!C;I1, p.23)

8. ~~ ~ ~ ~ ~Rr1C\11~ m ~ fI1IR 0fI{lIJt~ <fi ~ &n: ~ ~
Cfi CLlCl~I{ ~ ~ ~ <fi ~ WfN1 ?f ~an &R ~ Cf)T ClI<:"1ICl{OI~ \<SIT ar I

(Hindi, L.No.4, ~, ~ eN ~g ~ ~ ~~, p. 111)

9. ~ %l\ ~ eN ~I{qrh<:"11<:1"m ~ - mcRT Cf)T ~ ~ ~ Q:m \3C;IQ{OIm
'fl11al ~ fc5m ~ I (Hindi, L.No.1, ~, cfr:r"C\Ff, p. 142)

10.1:F1l g WIT ~ ~ c@ I ~ c@ WIT ~ vfr ?rtT ~ Cf)T am l ~

...... I~ c@ WIT ~ ~ I (~flfChl11) ~ c@ WIT ~ ~ ~ ~ ~ c@

~ eN mrfCffi <fi ~ '{<S!'~ I (Hindi, L.No.l, Q)Cf)icbl, ~qC;I1, p.157)

11. 30 ~ tT IDfG fuB fAq 1a El ?) UN f3nfror ~ § a ~M' fuB lihr 31.f oIT3'r »8
v - -

fl.n..rc;) ~ ~ cffi" fcrrr>r?llfl8 of8r 3- ~ ~ I(Social Studies, fef30lH, L.No.

2, ~ ~-rffaT tT ffi-fTt1 (1200 rl. ~ 3' 600 rl. ~), p. 35)

12. 'F.l1.f1OZc')T ~ ~ ~ S0'ea R7) I ~ ~ ~ ~ sMle'(') ~ J1tT ~

~ R7) I€0 l8w tT &3'r €B ~ ~ R7) I(Social Studies,- - -
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Fe F:3u
'
H, L.No. 2, ~ ~-l:ffar tT ffi-fTt1 (1200 "it ~ ~ 600 "it. 3'0;), p.

45)

13. J1TtT ~ tftB, F.Rf'"a nB (1)m FMrnT ~ tT f3»rcrr eN I (Social Studies,

FeF:3u'H, L.No. 8, ~ f1'Fcl131, p. 161)

14. f3»rcrr tT ~ ~ W ~ ~ m? fl:I1:ftr ~ nB ~ (')Tc;) i{H tT

F~~UICl ~ ~ I (Social Studies, (1)'dIFaO( 8183Cl, L.No. 1, ~ recx ~
lfit, p. 212)

15. ffi-fTt1 M:r ~ ~ ~ ~ })fT3}f- Rt=n-r nB })fT3}f f3»rcrr ~ ~ tT ~

~ ~ ~ I fu<J7ii~ ~ tit recx (1)1 dl Fa0( ~ m;:rr ftBt ~ ffi-fTt1 ~

fu i3Cl81(1) "O("CJ" ~ ~ I (Social Studies, (1)'dIFaO( 81H3Cl, L.No. 1, ~ recx
~ lfit, p. 215)

Self Control

1. ~ H?)T, R ~ ~ ~ reo ~ tfPw tfu:rt (')Tc;) eft~? '~ 0T}fT ! ~

0T}fT ! J-f7) futr ~ i:f I (Punjabi,~, FeO(idA, L.No. C mt G'}f ~, p. 10)

Wisdom

~I" (Punjabi, wID-WW, ~- cxrfu, ~ & fflur, ~M~MI, p.

73)

2. UQ fuR 7i 1If'11 ~ 1:fT3T ~ ~ ~, ~ M:r ~ »fT1dt ~ ~ ~

~ tT "Ff}fGf fut:rt;r t=rftr ~ I (Punj abi, wID -WW, ~1Cl3 0( ~, "Ff}fGf t:T

»fOUf, p. 148)

3. it fRUf 7i ~ ~ "~ ~ 3TJ:w rn ~I~ fut>+~- ,

}@:f ~ ~ I "(Punjabi, ~, L.No. 2, p. 8)

4. ~ ~ ~ zrr ~~cfimfu 0Wr~ ~fit;m, ~ ~~I I (Hindi,

Poem No.1, cn~ICj~I, p.3)

5. l@l ~Jf1~1'i qrn q)\ WIT ~ ~ ~ ~ ~ ~ ~ q)f fuqm:r vn ~ ~
~ ~ ~I (Hindi, L.No.l,~, ~ ~~, p.31)

6. aqlq'dl Rk w aqlq1al ~ ~ ~ ~ ~ FeF:3uIH fu1 ~ ~ (')Tc;) ~ I- - - = --
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118 ~-~ if;:p- oitftn.rr I (SociaIStudies,Fef3(J'H, L.No.1, ~ fef3(JIH

(tn ~) 118 q+H $T itw ~, p. 5)
7. ~ ~ ~ ~ ~ HHf~f30( ~ ~ ~ 118 Bor- ;::fRn ai8 qoo tft

~ tft ~ fu;5t-fu;5t ~ ~ ;:fRo Wt:r ftft:r ~ m I (Social Studies,

fef3(J'H, L.No.l, ~ fef3(JIH (tn~) 118 q+H $T itw~, p.

5)

8. ~ qJWI-f fm;)l.r OR¥ Wt:r ~ ~ ~ f~O(fH3 cxoo Wt:r ~ ~ ~ I ~

~ ~ ~ ~ ~ ~ ~ ~ em otBl(SociaIStudies, fef3(J'H,
v ~ nL.No.3, }iqO(I("I)(')~, p.66)

Courage

1. Teach him to close his ears to a howling mob and to stand and fight ifhe thinks he

is right. (English, Main Course Book, L.No.l, Grooming of a Boy, p.1)

2. He takes his critically ill younger brother, accross his young and raw shoulders to

the nearest hospital, succeeds in the mission and earns the title of

'Bahadur' the Brave. (English, Main Course Book, L.No.5, Journey By Night,

p.39)

3. One should go on lighting one's way to one's goal without being tempted, afraid

or discouraged. (English, Main Course Book, Poem No. IV, Excelsior, p. 95)

4. His brow was sad, ..... And Like a silver clarion rung The accents of that unknown

tongue, Excelsior. (English, Main Course Book, Poem No. IV, Excelsior, p. 95)

5. The lovers ofliberty refused to be cowed down by this repression but continued to

fight with great enthusiasm. (English, Main Course Book, L.No.12, Three Great

Indians, p. 128)

6. Rani Laxmi Bai died fighting bravely for the sake of her country. (English, Main

Course Book, L.No.12, Three Great Indians, p.129)

7. Surrounded from all side by such eminent warriors as Drona,

Kama, Abhimanyu, without the least sign of nervousness, fought with

incredible courage and skill. (English, Main Course Book, L.No. 13, The Death of

Abhimanyu, p. 139)

8. fuu ~ tfRra ~, }B i ~ cxoo, J--f07) err out

~!. ;:r?) ~ ~ ~ f@, ~ tn ~ iN'3

..
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(1Mlae I (Punjabi, Ff1f<B-}fTW, ~-~, iI. lJOO ffiur, ~ ~ ~, p.

86)

9. "U1-f fu?> a t"t ~ 18' -& "8"3f W tJT<:B ~ fa: »ra t1c')3T t=tTaT ~ ~ I ~ it fu7lJ'

* ~ ~ cftrw ~I~ ;:m W W1 ~ it
~ ~ ~ ~ I(Punjabi, ~, L.No. 4 , p. 33)

10. }t ~ "8"3T W B'cJ3T <J fa: ffift ~ it tfdlT tTnft ~ .. Ifa:Rt it Bm
:::: "'-

Fr ~ it taT>?f nuT ~ I (Punjabi,~, L.No.4, p. 34)

11. ffi1 ~ ip-r ~ tT ~ II fFrg llfu 3Ml FdlMl ~ ~ II (Punjabi,~,

L.No.6, p. 46)

12. ~ ffiurT * nfat f7>wo Ff1itra ~ ~ tIT, ~ ~ ~ ~ F.ltlTt! ~

-& fu6w ffiur f7>wo ~ Ffurc? ~ I ~ - ~ ffiur F.ltlTt! ~

~ Fl7) ~-~ ~ ~ ~ ~ ~ ?LT fuur tIT I (Punjabi, ~, L.No.

6, p.48)

13. ~ ~-"QlT ~ ~ q)l ~ ~ #r ~~ 0lTm Cf){@- \1frTr crrn \!WIT ~

m ~ l vITcR -ij 11\f miIT! (Hindi, Poem No. 5, ~ ~, p. 19)

14. ~ ctt fJ1;c:~~~ ~ fJ1;c:~~ Rl~M ~ ~ M ~I

(Hindi, L.No.l, ~..t:r, ~ i3fR fJ1;c:~~,p. 86)

15. ~ ctt fuTm ctt ~1(Sm11 cfi ~ cfi ~ I tWllfT ~ ;r

~ ~ illMIc€l -ij UJPi~M -ij ~ ~~wr PlCbMClI~ ~ ~ ~ ~ cfi ~

wctt ~ ~~ I (Hindi, L.No.1,~, cfIq~l'1, p.142)

16. q;;rr g '~ -ij) ~ ~ ~ "?rn '[\ ~, ~ #r irtT CfKJ{ q)l gmc:: #r I

'\3lfcfAUT ~~) ~ ~ ~ ctt cmrr ~ ~ ~ ~ I (Hindi, L.No.1,

~Cblc€l,<£\q~l'1,p. 166)

17. ~g \3ffi ?;~Tctt ~ ~ I ~ ~ "?rn I ~ -ij ~ S-31T m ~ ~(9:m

~ ~ ;n I ~ m-m I3?m lfn f%~«11'1 i3fR ~ rfrtT ilJiT$<:jl q)l ~~TR (lq) ~

fi1"Wrr I (Hindi, L.No.2, ~, em m ®rr, p. 178)

18. ~ ~ ~ ~ 8()lea Fl7)1 ~ ~ 1]30 eT sMlel(') ~ J=ItT ~

~ Fl7)1 ~ ~ ~ eT ~ ~ ~ ~
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H?) I (SociaIStudies,F~f3(J'H, L.No. 2, ~ fur-~ tT m-rt:r (l200rl. ~ 3'
600 rl. ~), p. 45)

Service

1. .looked at the grouse lying there, tied up and hardly breathing. I took

them out, untied them, bathed their wounds , got some brown bread out of my

knapsack and fed the birds. (English, Literature, L.No. 5, I Become a Great Friend

of Animals and Birds, p. 29)

2. "~ IO(cJl o9"<x ~ I l.fO reqr cffc;) ~ ~ I F.lfJo ~ a: fu"J ~ Mr RT ~
~ I . . . . . . . . . "H' ~ ID1 ~ rewa: M:r <ft fu-atft cJf fu<Ji tT }f tit

cJf I "(Punjabi, ~, L.No. 9 ,~, (')}-fFf"O(l"Q, p. 162)

3 fu"J }{aT @ tT jW M:r U" §. ~. ~ ~ ~ WW ~-BG M'::t' WO

m -&: 90T om- ~ ~ ~ 8M'Qt' H¥t om HoRr I(Punjabi, FfTfJ3"-

}-f1W, )?1'9 fc')O( ~, if. 1JOO fRur, ~ tT J-ffu7>3t CfMt, p. 91)

4. ~ m m ~ ~~ ~ tT l 00 ucfuJ, ~ ~ Chl \3ffiffi ill ~ lfRCT c6r

\3lT.l3ltT I (Hindi, Poem No. 6,~, g~e;H, p.24)

5. ~ ~ ~ {I ~ ~ l:fR-~ \iW (fcf) ;;fun ~ ~ <tT

\IfR Chl ~\3lTC!;~ -wn I (Hindi, L.No. 2, %AT, ~ q)l $, p.46)

6. "ffi;rr g ~ fctffi ~ ~ ~ 't I 1{ ~ { ~ {I D\i1-~?f ~ \iff @ 't- <:@

1ft ~ <tT CfR1 't I (Hindi, L.No. 1, ~, <flqe;H, p. 148)

7. ~ 1ft ?), ~ ~ llOH tT 1fiPQ oiBr I ~?) 'ffix jW m-rt:r 1JWQ }jG3

t~ Iell?fT ~ C?Et ~, <JFf1.8TW »8 ~ >?fTft tT ~ 0(Q~ Iell (Social

Studies, f~f3(J'H, L.No. 8, ~~, p. 157)

8. ~ ffiftn?fr tT trfuw trO ~ ~ M:r ~ ft:n:Rr ~ I ~ ~

~........................ HfuGldl, H~'§3I~, Hfu(,)81M31 , ~ tT ~

~, >?fTft ~ ~ ~ ~ M:r ~ ~ Ha: ~
U7>1 (Social Studies, f~f3(J'H, L.No.l, ~ reqr m-rft:rq l{lit, p.212)

9. reqr Barr (')'dlfijO( ~ ~ tT ~ 0T0) ~ ~ ~ reqr ~ gaf3'-------

-~ fot1 ~ ~ 0T0) ~ tT jW qoo C?Et uifBr f3n.ro ~ ~ I (Social

Studies,F~f3(J'H, L.No.l, ~ reqr ~ lfit, p.216)

cxxiii



Purity

1. ~ Clcf) ~ Cf)T lFf ~ ~~ ~ ~ ~ ~ ~ ~~ ~ 0iIS~~ Cf)T

~ ~ ~ ~ I (Hindi, Poem No.1, c?I~IClM'l, p. 1)

2. ~ WTfu mt:r <tT ~ ~ Pi{lbM mt ~ mm ~.~ ~ ~ ~I

(Hindi, Poem No.1, c?I~ClM'l, p.3)

Patience

1. ~iZcfH@~ ~m~~ 'Rc'Rc~~~tT......... , ..... ,..........................."'" ,
~ tT cxm ft:sttT ftl (Punjabi, J1l"fJ3"-}-fTW, })1lgF<')O( O("l"fu, Ll7>9- GTH ~,

JJQaft ~, pp.81,82)

2. Y>fTl.Iit go fuB wrn »Ro, 7ltif ~ ~ tT ~, »ftIT ft, HtIT ~
~ I ~ ~ ~ ~ I (Punjabi, J1l"fJ3" -}-fTW, })119 F<')O( O("l"fu, qJOJjCf fflur

JjH'F~a, cfuft, p. 107)
3. go ~ If&, ~ ~, 30 (')T' ~, I (Punjabi, J1l"fJ3"-}-fTW,

~ -O("l"fu, qJOJjCf fflur Jj H IF~a, oft;ft-, p.108)

4. $ ~BI(jltl ft, ~ ffi-fGf ~ "d"3O 1i~I()a w LTO ~ ~ Wrtr »reur

~, I~ ~ RHUf ~ ~ ~ ft, ~ tit Hla~O( ~ ft, ~
»f}fd" ~ ~ t=rftT ft I (Punj abi, J1l"fJ3" -}-fTW, ~ Ia30( ~, ffi-fGf tT l?fQUf, p.

148)

5. m: ~ ~ tfurr '91ft ~ iW" ~ ~ ~ 00, Rz ~ G;f ~

~ tTnft ~ ~ ffift ~ ft I Rz tT ~ (')T' <W '(')1"C5~ ft (')T'

w ljt.r '(')1"C51(Punjabi, J1l"fJ3"-}-fTW, ~la30( ~, Rz tT 1JiTdC, p. 160)

6. ~ fu<J tfuT-tfuT ffiurt ~ tffl iIfTW ~ ~ tS 3JffiT ~ I ~ i R3"- ..... ::::::

f,:rn- W ~ ~ ~ m, ~ (')CfO('-~ ~ m I (Punjabi,~, L.No.6, p.

45)

7. ~ cnPcr ~ ~ ~ ~ ~~T ~ @ ~ ~ M ~ ~ ~ ~ f.fu~T
~ \31CRT ~. ~ Pcr~crm \3ln: 0Wr ~ <tT ~ Cf)T~ ~ Cf){ ~ ~ I (

Hindi, Poem No.4, ~, ~ ~ llD Gfffin l p. 13)
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Duty

1. The work in hand is the most important work and the PRESENT is the most

important time to do it. 'Now or Never' must be our guiding Principle in life.

Never put off till tomorrow, they say, what you can do today. (English, Main

Course Book, L.No. 4, Budgeting Your Time, p. 32)

2. Those who go on doing their duty to the best of their capacity and ability are the

true servants of God. God is always kind and helpful to them ..... save them from

any kind of embarrassment. (English, Main Course Book, Poem No. VI, The

Ballad of Father Gilligan, p.148)

3. "He that hath made the night of stars. For souls who tire and bleed, sent one of

His great angels down To help me in my need". (English, Main Course Book,

Poem No.VI, The Ballad of Father Gilligan, p. 150)

4. RTff fuR mfT ~, ~ ~ Lf1fu, 1if1tO cxo ~:W)H18 e, ftB fuR nfJ

~ I (Punjabi, ~-}-fTW, ~ld30( srar, ffi-fli1tT »reur, p. 150)

5. :on-ft~ F§ ~ l.ffuW tVtT ~, ~ ~ Mr 8~'€1~' m m, tat 3"m
~ ~, lj<J 0r a:, -Ja lfTH ~ e~I€1·t!l ~ I (Punjabi, J1TftB-HTW,

~11:"l30( ~, im, p. 186)

6. "~~ ~ 3i" ~ mJ7iT t1?)T8"!}ffll..f m €1H31e €, }ffll..f tIT tT ~

mJ7iT~ ~-~ ~1(Punjabi, ~, L.No. 3, p.26)

7. ~ ~ ~ ~ ~ WTT ffim &IT ~-Gf)'ichl~ \3SR cnT 1=RT ~ ~ ifn \Tlt

MM~I(11~ I ~ ~ cnm ~ ~ ~ ill ~ ren ~ ~ ? ~ ~ m ill
fit OO~ I (Hindi, L.No. 1,~, ~ ~~, p.37)

8. ~ mz ~-~ ~ ~ ?r +ffif @~&IT 1fT cfiT ~ TJl!lfu ~ cf) q)f(UT tT

\31cRt tT ~ ?f ~ ~ f.r%fr ~ I (Hindi,L.No. 5, ~, c) ~~, p. 79)

9. # ~~ W ~8e I Ij W ~ R7l1 Q1t1Mr F.fT3T F1EfTfl8 mJ7iT YIB ffi-fTt1

~ ~ ~ Jj1:f ~ R7l1(Social Studies, fef:3~)IH, L.No. 2, ~ ~-~

tT Ff}-fTt1(1200 it. ~ ~ 600 it. ~), p. 32)

10. fu<x tfaTr (')'dlfClO( nfi;r, ~ fufcfn.rr ~ til0lel ~ ~ futf (')ldlfClO( iJ ~
l?1fqO('1j n8 ~ tT ~ foTn.ro ~ ~ I (Social Studies, (')'dlfClO( ffiH31j,

L.No.1, I-f(ftf fu<x RI-fTft:rqlfiT , p. 2 15)
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11. orBT futr Hr~q I(') fut8t n8 ~ ~ ;:ritr ~ fuR ~ fu ~ t=rTCJTt1 H Cl6( ICl

fuR tT ~ 0(CJ7) n8 ~ (')T CXCJ7)T ~ tT ~ ~ ~ I (Social

Studies, (')ldIFa6( F.l'H3Cl, L.No.2, HCl6('Cl, p. 222)

Renuciation

1. c75 1IfORT ~ ~ ~ -JCJ- C¥ffi1T ?>UT fcITo ~ tRf3T ~ ffi3T ~ fccxi fuR
}j'Tjt I (Punjabi, RTfu3'-J--fl"W, ~-orfu, witm fHur, fcfcxa-, p.74)

2. ufu )-{'fuw ffi-f L!7) ?>UT, Wft L!7) t10T ~ I FftT "CJ"fr ~ ~ ~, ni3 ~

6(MGJlc: I (Punjabi, RTfu3'-J--fl"W, ~ICl36( ~,ffi-f111 tT ~, p. 149)

3. ~ ~ ~ .qr ~ m=m: ~ ~ W 'qCffi" ~ c5 m~ -m~~ BllTif-~t:m: ctt

'l1fCflT <qfT ~ m I (Hindi, Poem No.1, C/?fum, cJ~IClcllJ p. 1)

Self -Realization

1. Teach him to have faith in his own ideas, even if everyone tells him they are

wrong. (English, Main Course Book, L.No.1, Grooming of a Boy, p. 1)

2. This poor body is the Temple of the slung living God. (English, Main Course

Book, L.No.7, The Bishop's Candelsticks-II, p. 67)

3. .. ............• ~ lR ~ \i11'iCf){ ~ ~ fct fu";:r m CflT w:m ~ ~ Gf)1lf ?r

ww:rr l I (Hindi, L.No. 1, ~~, ~ ~ f}j~lnJ p. 84)

Justice

1. In India, in those days of British rule, usually received two-third of the salary paid

to a European professor. He refused to touch any part for his salary for three

years. (English, Main Course Book, L.No. 2, Plants also Breathe and Feel, p. 9)

2. He strongly opposed child marriage female foeticide, dowry system

religions fanaticism, cow slaughter and casteism. (English, Main Course Book,

L.No.12, Three Great Indians, p. 128)

3. At last the magistrate cried, 'Stop, boy stop! you shall go free. The farmer gives

you the thousand pieces of sliver and I give you your freedom. (English,

Literature, L.No. 1, The Magic Violin, p.4)

4. .. ..... ~ m H ;:rcrrr tlrrr' ~ I »fa" fuR Cfl.fO(" "O(""CJ"~ BW ?>UT "H"CB- I fuHt m-
~ H, ~ H ttr»f ?>UT "H"CB-I (Punjabi,~, L.No.4, p.34)

5. .3PWl ~ ~ ~ c€'r ~ ~ ~Tt~T~ ~ I (Hindi,

Poem No.5, C/?fum, ql-q~, p. 19)
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6. %AT Gfi ~ ~ c6T~ ;:q1<:lf9<:l ~ q){ ~ ~ cn#r llfm WTr c6r UGlT ~

3llFfT ~ ~ ~ ~ I (Hindi, L.No. 2, %AT, i3RrTI em qR, p. 41)

7. ~ ~ ;:q1<:lf9<:l ~ ~ ~ ~ ~ ~ ~ I (Hindi, L.No. 2,

%AT, i3RrTI em qR, p. 51)

8. UiJfCf ~ - ~ ~-m UVf-q[G em Cf)lll ~ , ~ Cfffin 3llFfT ~ ~

~ ~ TJl:!; uv=rm Cf)Tl1u ~ ~ ~ ?f ~ 3lTill1 (Hindi, L.No. 3, %AT,

~~,p.56)

9. ~ 7i ~ tTnft ~ ~ ~ fuB Huife3i fiSt I fuR Lfc') ~

OTW ~ »8 ~ ~ f7;rW ~ ~ I (Social Studies, fef3uiH,

L.No.4, }wgfc')6( qrc;) tT~, p. 77)

10. ~ (')idlfa6(i ~ ~ it ~ o.rcRt ~I ~ ~ ~ & ~

~ ~ 8H6 8t3i8'el ~I ~ ~ (,)idlofO(i ~ fui'li ~ ~ »8

m=r3' J-fc;5 3' f7;rW fi.R;) ~ I (Social Studies, (')idlfa6( 8iH30, L.No.2, Ho6(io, p.

221 )

Faith

1. Teach him to have faith in his own ideas, even if everyone tells him they are

wrong. (English, Main Course Book, L.No. 1, Grooming ofa Boy, p. 1)

2. Teach him always to have sublime Faith in himself, because then he will always

have sublime faith in mankind. (English, Main Course Book, L.No. 1, Grooming

of a Boy, p. 2)

3. Our master himself has joy fully taken upon him the bonds of creation. He is

bound with us all for even. (English, Main Course Book, Poem No. I, Open Thy

Eyes and See Thy God, p. 28)

4. "It seems that only God can know the truth, it is to Him alone we must appeal and

from Him alone except mercy". (English, Main Course Book, L.No. 8, God Sees

the Truth but Waits-I, p. 82)

5. In his teachings, he exhorted the people to believe in one God, lead a

simple ..... (English, Main Course Book, L.No.12, Three Great Indians, p.128)

6, mt ~ ~ fu art{ tT ' Imt 'illfw art{ tT 7)T}f ~ fuB HdJ7)oFJtft

~ I (Punjabi, ~, fe6(idA, L.No. 1, mt art{ ~, p.5)
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7. Ft!F.l~CI tft ~, m-r tft Hfuw »8 J1"3Ffor0\00 3-~ Y)fTl.f ~ »fOTQ ~ a
~ ~ »8 ~ ~ I (Punjabi, J=l1itB-).fT"W,~ICl30( srar, J1)-fGj" tT )?fQUf,

p. 149)

8. ~ ~ fcr~qm '%" fcn W{(:f iSl~#PII ~ m ¥rTr ~ wq?J ~ CR \3lrf.1 it I

(Hindi, Poem No. 4, ~, gRl~I'1,p. 25)

9. ~g ~~~Q fcn \314T iJB '3l1Fr ~ ~ ~ q{ fcr~cm=r'%" I (Hindi,

L.No.2, ~Cf)Ich), \3WT m \3WT, p. 177)

10. ~ ~ ~ creW Mr t:!81'1\~ R7l ~ tT F~F.l~IH m fu: )-fW) ~

~~~~~~tft~-gtft~1 ~~tft¥~~~

R7l1(Social Studies, Ft!F:3u'H, L.No. 1, ~ Ft!F:3u'H (~ ~) »8 qtH ~

tftnft ~, p. 12)

11. ~ fuu ~ F~F.l~IH 0\00 ~ R7l fu: ~}Rf ~ ~ ~ ~ ~ Mr

~-ool~ ~ ~ i ~ Mr Htt- ~1(Social Studies, Ft!F:3u'H,- =
L.No. 1, ~ Ft!F:3u

'
H (~~) »8 qtH ~ tftnft~, p. 12)

12. ilfF.rCI" ~ ~ ~ Mr F~F.l~IH ~ R7l1 ~ ~ tft

yw ~ <W.rr ~ ~ ~ ~ ~ ~ tft yw
~ R7l1(Social Studies, Ft!F:3u'H, L.No. 1, ~ Ft!F:3uIH (~ ~) »8 erR
~ tftnft ~, p. 19)

13. fu> LRl1f ~ ~}Mt ~ ~ (599-529) E1-. ~ ~ HB fornfT7> HB

F~F.l~IH 3- HB l?fTBOO ~ ~ [37) Cf3""i')i tT forrwcrl ftS"r I (Social Studies,

Ft!F:3u'H, L.No.2, ~ ~ ~ tT ffi-f1t1 (1200 E1-. ~ ~ 600 E1-. ~), p. 36)

14. ~ ~ ~ Mr F~F.l~'H C'i"UT~ R7l, 7)Ttit ~ ffi-f1t1 Mr ~ ~
~ m I ~ tT l]tIT itrr l?-fTft 0(""CItT m I (Social Studies, Ft!F:3u'H, L.No. 2,

~ ~-~ tT ffi-f1t1 (1200 E1-. ~ ~ 600 E1-. ~), p. 46)

15. Ft!HM'H ~ ~ ~ H7i1:IT i ~ ~ nfw Mr »8 tlF.l~CI ~ ~
..... -- . :::: u

~ Mr F~F.l~'H ~ tJlJlt:!1 ~ I (Social Studies, Ft!F:3u'H, L.No. 3, }jqO(IM1C'l

~,p. 63)

16. ~ l.fWfT3}fTMr F~F.l~'H ~ I (Social Studies, Ft!F:3u
'
H, L.No. 8, ~ trC!J3T,

p. 161)
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Hardwork

1. He is there where the tiller is tilling the hard ground and where the path marker is

brealing stones. (English, Main Course Book, Poem No. I, Open Thy Eyes and

See Thy God, p. 28)

2. One can have high position through hardwork. No doubt, there are some worries

but it gives you power. (English, Literature, L.No.1 0, The Diamond Maker, p. 68)

3. If one succeeds, the hardwork pays. (English, Literature, L.No. 10, The Diamond

Maker, p. 69)

4. . R ~ om % ~ ~~ ~ of8r ~ ~ ft:N ~ ;:VeT

~1(Punjabi,~, Fe6(iaA, L.No. 9, ~-~, p. 90)

5. R Boft ~ trRcB it, ~ ~ tim -tim CfTtr ~, l.fCJrl ~ ;:VeT ~, H5-
fu»1t URf ~ ~ I (Punjabi, FfTfJ3"- WW, }}j19 F(')6(qrfu, LTit arH ~, J]Odft

~, p.81)

6. l.fTir ~ -Jt ~, fu ~ ~ 7), 1:fR ~ 7); fu l.fTir ~ -Jt

~ I(Punjabi, FfTfJ3"-ww, ~-qrfu, w. ~ ffiur ~, ~
l.fTir, p. 97)

7. ~ ~, ~ ~, ~ ~, ~ ~, m, ~ ~ ouT

~ I (Punjabi, FfTfJ3"-ww, ~-qrfu, ~ ffiur JjHifGG, oft;ft, p. 107)

8. ~ fWJ: ~ ~;r l:fft~ IImu ~ ~ Cf){ffi t 1

(Hindi, L.No. 2, ~ qrr $, p. 46)

9. ~"{l\ifT <fi (l\Tf if ~ ~~T ~ I "Wf l:fft~ ~ ~ tR \jRl\if ~ -m- ~ \3ffi Wrr

~ ~ if (rT~ qrr Cffi1 ~ I (Hindi, L.No. 3, ~. ~ ~, p. 56)

io.nsn \3ffi m l:fft~ ~ 00 GAFf if WI ~I (Hindi, L.No. 3, ~, ~ W, p.
60)

11.l:fft~ (1Cf)(fld I <tt ~'.T1r\1~ I #r ~ if ¥rffi ~ Cf){ #AT ~ ~ m Cf){

~ ~ ~ vTI ~ I (Hindi, L.No. 1, f.1cr..tT, ~ \3ffi D1~1~, p. 83)

12. J-Ri1f 7)~ ~ "CRf3t €3 ~ -~ "0"tT ~ l.fTij- ~ ~ t8t ~ F.RT mr~ - -~
R3T1 (Social Studies, FeF3(J'H, L.No. 1, ~ FeF3(J'H (~~) n-8 or-Ft qcrr

itnft ~, p. 5)
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13. fuq Bcw (')ldlfaO( ~-~ 0("00" -Mr ~ f~F.l~IH ~ ~ I fu:r ~ lifT01j= •. .....

O("OO"T 3-~ ~ ~ s3B O("OO"T ~ nB ~ ~ <ffc;s ~ ~ I(Social

Studies, (')ldlfaO( F.lIH30, L.No. i, ~ ~ ~ l.f<it, p. 2] 6)
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CLASS - X P.S.E.B.

Value Q
Contentment Truth Humility Unity Peace Equality Non-

Subject.o. Violence

English Poem I, p. 28 Poem No. II, L.No 6, p. 72, L.No. 3, p. 34 L.No. 6, p. 74 L.No.2,

(Main Poem II, p. 43 p.43, Poem No. VII, p.21,

Course Poem No. VII, p. 171 L.No.6,

Book)
p. 171, p. 73

L.No.7,pp.

English 40,41

Literature

0((J I<±l rrrt FeO(iaA 0((J I<±l rrrt FeO(iaA L.No.7,
Punjabi L.No. 12, p. 223, L.No. 2, p. 30, L.No. 8, p. 183 p. 112,
(Vangi) L.No. 12, p.227 0((J I<±l rrrt- 0((J I<±l rrrt-

L.No. 8, p. 183 L.No. 8, p. 183
dRfHfu -CXTfu- ~-CXTfu- )]it-CXTfu- ~ ~-~-
~»fCltl7)~ q]2 »fCltl7)~ ~ F.fT(J, p. 43 CXTfu- q]2()T7)O("~

Punjabi ;:it, p. 23, ;:it~p. 19, q]2~ tff, p.8,
(Sahit- ~ qJdt'H ~ aldtlH ;:it, ~ ;:it,p.22, dTd" ()T7)O("~
Mala) ;:it, p.27 p.30, ~ld30( tff, p. 15,

~ -CXTfu, F.fT(J ~- ~ aldtlH:".
~, p. 40, ~7) ;:it p. 30,
~ld30( ~- ~orfu )]it-~,
~7)~

,
p.169 ~~;:it,

~, p.168 p.37,
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Value Q
Contentment Truth Humility Unity Peace Equality Non-

Subject .[J. Violence

~ Ia 36( -"§fTOT,
Punjabi BTaT QT}f fHur
(Sahit- ¥, p.178,Mala)

~fHur
lft}-f, pp.

198,199

Punjabi L.No. 9, p. 67 L.No. 15, p. L.No. 15, p. 101 L.No.8, L.No. 14,
(Noval) 99 p. 56, L.No. 1O, p.93

p.71

~-L.No. 1, %RT- L.No. ~-7,p.30 ~-2,p.12, ~-2, ~~-
Hindi p. 85 1, p. 32 ~-5,p.24 pp.ll,12, L.No.5,

p.80

L.No. 3, p. 27 L.No. 3, p. 21 L.No. 1, p. 6, L.No. 10, L.No. 3, p. 20,
L.No.14, p. 127, L.No. 3, p. 24,

Social p.203 L.No. 13, L.No. 4, p. 31,

Studies p. 185, L.No.IO, p. 128,
L.No.13, L.No. 10, p. 132,
p.196, L.No. 13, p. 173,
L.No. 14,
p.201

cxxxii



Value q
Detachment Charity Sacrifice Self- Wisdom Courage Service

Subject .[!. control

L.No. 1, L.No. 1, p. 7, L.No.3, Poem No. IV, p. Poem No. VII,
p.2, L.No. 6, p. 72, p. 34 100, Poem No. p. 171
L.No. 1, L.No. 4, p. 48, IV, pp. 100,101
p.4, L.No. 4, p. 49,
L.No.2,

English p.20,
L.No.6,
p.72,

Fe6(iaA 6(JIe:lnr- Fe6(iaA Fe6(iaA-
Punjabi L.No.3, L.No.9, L.No. 4, p. 64, L.No. 2, p. 37,
(Vangi) pp.58,59 p. 192, 6(JIe:lnr-- 6(JIe:lnr--

L.No.12, L.No. 12, L.No.8,
p.223 p. 135 pp. 184,185

~-cm- ~- 1]it-cm-- ~-cm- m-o- cm-, ~-cm--- , - ,
"' ~- iru~, q]g7)T()o[~

n q]g »fCJtfc) ~q]g 7)T()o[ ~ "F.fTU }jill-It,
Punjabi ffi~ p. 11, ~ <!j\jt'R p.40 ffi~p. 15, p.69 ffi~ p.22,
(Sahit- ffi, pp. 29,30 q]g~~ "'~1\j36(-~- q]g »fCJtfc) ~
Mala)

~7)~ ffi~ p.2I, ffi~ p.23,
orfu, 1]it-~, ~'\j36(-~,
p.168 ~~, p.35, arao ~ fflur

"F.fTU ~, p. 39 ~, p.I82
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Value q
Detachment Charity Sacrifice Self- Wisdom Courage Service

Subject .0. control

L.No. 10, L.No. 9, p. 68
Punjabi p.73,

(Noval) L.No.14,
p.93

cnfuw-4, p. 21 ~-4, ~-1,p.4, ~-6, ~-7,p.30 ~-3,p.14, ~-1,p.4,
p. 21, ~-3, p.27 ~-3,p.15, ~-
~- p. 15, ~-6,p.27 L.No. 4, p. 65,
L.No.l, ~- ~-

L.No. 4, p. 66,
Hindi p. 85 ~-L.No. 3, p. 60, L.No. 6,p. 132,

~(.f)Icfi) - L.No. 7, p. 139 L.No. 1, p. 85,
L.No.l, L.No. 8, p. 149,
p.160 L.No. 8, p. 150

Social L.No.3, L.No. 3, p. 25, L.No. 5, p. 58, L.No. 3, p. 19

Studies p. 20 L.No. 4, p. 47, L.No. 5, p. 64
L.No. 5, p. 65
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L
Value Q

Purity Patience Duty Renunciation Self- Justice Faith Hard
Subject .[J. realization work

English Poem No. I, L.No.6, L.No. 3, p. 34, L.No. 3, p. 31, L.No.2, L.No.3,
Main p.28 p. 73 L.No. 6, p. 72 L.No. 3, p. 32 p. 20, p.35

Course L.No.6,

Book p. 72

O«JI2!lnr- O«JI2!lnr- FEO(iaA FEO(iaA
Punjabi L.No.9, -L.No.2, L.No. 4, p. 71 L.No.7,
(Vangi) p. 193, p.134, p.l07

L.No. 12, FEO(iaA
p.227 L.No.4,

p.65
~ld30(- Bit-~, ~- ~-~-

Punjabi ~- ~~, ~- qrg~
(Sahit- funMf 7) p.37, qrg~ ~Rt,
Mala) Mt ~ld30( ~ Rt,p. 18, p. 18,

(5l"fu, ~, mft-~- qrg~
p. 189 ~7) '" ~Rt,F.f1U ~,

Mt orfu p.40, p.21,
p.170 ~ F.f1U,

p.43
L.No. 10, L.No. 15,

Punjabi p.39 p. 101

(Nova I)
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Value Q
Purity Patience Duty Renunciation Self- Justice Faith Hard

Subject D, realization work

~-l, Cfifuw -3, %FIT - ~-L.No.8, Cfifuw - 6 \3H11i.f)l!lI~, - ~,-,
p.91, p. 17 L.No.3, p. 151 p.27 L.No. 1, p. 9, L.No.5,
L.No.3, p.6I, ~- p.79,

Hindi p. 110, ~- L.No. 4, p. 115 ~-
L.No.4, L.No.l, L.No.2,
p.l13, p.87, p.99
L.No.8,
p. 151,

L.No.10, L.No. 3, p. 26, L.No. 10, L.No. 3, p. 21,
p. 136 L.No. 4, p. 31 p.132, L.No. 5, p. 57

L.No. II,

Social p. 153,
L.No. II,

Studies p. 159
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Class-X P.S.E.B.

Contentment

1. Adverse situation may be seen ugly and unwelcome on the face of it If one

starts looking for the usefulness in a given unfortunate, useless situation, the

apparent bitterness of the circumstances vanishes in course of time. It is all in the

conditioning of mind. (English, Main Course Book, Poem No. I, Sweet are the

Uses of Adversity, p. 28)

2. Sweet are the uses of adversity, which like the toad, ugly and venomous ,

Sermons in stones, and good in everything. (English, Main Course Book, Poem

No.I, Sweet are the Uses of Adversity, p. 28)

3. Those who have lesser cares and ambitions in life are the most contented people.

(English, Main Course Book, Poem No. II,Character of a Happy Man, p. 43)

4. This man is free from servile bond of hop to rise, or fear to fall, Lord of himself,

though not of Lands, yet hath all. (English, Main Course Book, Poetry II,

Character of a Happy Man, p. 43)

5. I would not change my way of life for yours', said she, 'we may live roughly, but

at least we are free from anxiety Though a peasant's life is not a fat one, it

is a long one. We shall never glow rich, but we shall always have enough to eat.

(English, Reader, L.No. 7, How Much Land Does a Man Need, pp.40,41)

6. 3tJ ~ oraTm qo -& Rc 3' cn-n- ~ tVtr ~ I ~ m ulMI31 'M3'

~ 3tr uHBr ~ cmr 'M3' ofJtT ~ I YIfTl.fit oroT8T ~ ~ ojf ~ FRfr uo CJR;)
:: v

~ 'UW btT ~ ~ I (Punjabi, ~,~, L.No. 12,~, p. 223)

7. ~ Fl'cfI' ~ ~ fuur m I ~ 'M3' ~ ~ J3l:f M:r ~ I (Punjabi , ~,

~, L.No. 12,~, p. 227)

8. ffi:rtJ ~ ~ faFr fufu ..... tJcl1:f '(')'(}t ~ I I (Pun j abi, Ff1"fu3' -}fT'MT,

~-~, ~ ~ ~ tIT, }(T(') Hu ~ ~ r~O(lol, p. 23)

9. titaD tlQJj H31j ~ trer Me ~ ~ ~ I (Punjabi, J1'l'fu3'-}fT'MT, ~-

~, ~ <!jot'H tIT, J1g ~ ~ t:RJi3 ~, p. 27)

10. "tfunfr ~ t=8cr ~ t=G orer FG ~ I I .. .. .. ... or ~ ¥ or HC5 c;xIT, or
~ ~ () ;:rrfu I I (Punjabi,~, L.No. 9, p. 67)
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11. 'fr ~ CRill err ~ ?rfr ~j&Olct I ?r I3W ~ ~ ;fflf ® I ~ I3W ~ ~ ~

vfr ~ ~ BCf lft l:fR1 '%-- ?m tR ?m ~ ?m ;rT{ ~ ~ I CTm", ~ ~,

~ {"jllRlct ~ 1?l '%-?rfr ~ I (Hindi, L.No. 1, f;rq..tT-~~?m ~~T, p. 85)

12. ~ ~ ~ ill ~ FII-fTR"M:r l.ldtlM3 ~ ti FG~It"li »8 ~ tT t:ldt1d

F.ffitTM:r~ ~~J-8~~~i~&F8............... ..... ..... ::::'

tBcr »8 f1:n..rr n-rfu HtqJei ~ »fl.j(')'8e
'

tllJltl ~ I (Social Studies, FeF3u
'
H,

L.No. 3, ~ ('iT('iCi\ ~ ill »8 ~ tTrrrt ~, p. 27)

Truth

1. Those who are truthful and modest and do not fall a prey to pride and

vices are truly happy. (English, Main Course Book, Poem No. II,

Character of a Happy Man, p. 43)

2. Where words come out from the depth of truth; where tireless striving it's a arms

towards perfection. (English, Main Course Book, Poem No. VII, Where the Mind

is Without Fear, p. 171) ..
3. How happy is he born or taught That serveth is not another's will; And

simple truth his utmost skill. (English, Main Course Book, Poem No. II,

Character of a Happy Man, p. 43)

4. HB'-¥ tT F<,)3Id' -gm - ~""""" .... ')1g HQcfr ~ ~ ~ tit HB'tT ~

¥ ~I (Punjabi,~, L.No. 15, p. 99)

5. qRolI~«'I{C\q ~ ~ cnr furu' ~ mcilFJiI( ~ fTr:ffi '%- I m ~ ~ ~Nrr
~~~ CRT ~ '%- ~~fijJQ) ~ ~ ~ ~TR ~ ~ Il'mti ~ ~ cnr
~ <i{ ~ ~ ~ ~ ~ tITer ~1(Hindi, L.No. 1, %AT, ~, p.

32)

6. ~ M:r reEf orcr ;:IT~ M~ (iT tT t"l'tdld(')l i mR"B R3r fu HBt Htd31
:::: ...•. :::::::: :::::::::::: ..... -

~ tlFG3d M:r tit ~1(Soci(d Studies, FeF3u'H, L.No. 3, ~ ('iT('iCi\ ~ ill n8
~ tTrrrt ~, p.21)

Humility

1. (fnt..ra3r ('i'l"0)) }8T3}fT ill, ~ ~, ~ tT ~ ~ ~ "8"(V)T ~

~ I (Punjabi ,~, FeO(idR, L.No.2, }fUT3}fT, p. 30)
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2. l-fTFit tT ~ ~ ~ ~ fi.for FIT1 »fffi 3i ~ *~ tit ~ ~ 1Punjabi,

~, 0«)'(!1nr-, L.No. 8, ~ 3' ~, p. 183)

3. fi.ro ~;:IT ufu ~ ~}faT1 I ~ afu 7) ~ ~ §3dl~l~

~ ~ 7) ~ 1 1(Punjabi, wfu3-)-fTW, ~ ~ ~ ;:IT, fi.ro ~ ;:IT
ufu~, p. 19)

4. ~ lf031lJ 7) l?fT1J CJTfu orfu ~ 7)T fuR ~ 1 (Punjabi, wfu3-)-fTW,

~-c;rfu, ~ Cl]Clt:!'H ;:IT,~ ~ tJaWrrr, p. 30)

5. em ~ ~ ~ , ~ ~ ~ ~ qp-rr7)IPunjabi, wfu3-)-fTW, ~-c;rfu,

W<J ~, »ru ~ ~ , p. 40)
v ~ €3 'A":;"""""; ~ ..., ~ 'A ~ • A-....6. }f(?l:f l:Rf}f ~ _ r)1()O(' HO I~t:l ~ nul rn'C;I, 3T ~u ~

it ~ 3' »ffi rn Wcr' ~ ~ 1Punjabi, wfu-)-fTW, ~ICl30( "§3TdT, fu»M1 7) ~

<'iTfJ, p. 168)

7. . . .. . .. .. l.fO tB ocIT fuR tT ~ m:ff Cfa7)T 1 t ~ ~- ufu ;:IT~ 7)T

~I (Punjabi ,~, L.No. 15, p. 101)

8. ffiC\ ~ ~ SIRrl<:!1 ~ ~, m@ ~n~T~ I ~ ~ fct&fr ~ m@, WAr ·m
~ I (Hindi, Poem No.7, m@, p. 30)

Unity

1. The people of this country believe in the unity of life, anywhere and everywhere

'Vasudhev Kutumbukam', the entire universe is one family. (English, Main

Course Book, L.No. 6, Some Glimpse of Ancient Indian Thought and Practices,

p.72)

2. Where the world has not been broke up into fragments by narrow domestic walls.

(English, Main Course Book, Poem No. VII, Where the Mind is Without Fear, p.

171)

3. ~ ~ ~ fuwa't 3i ~ Bffi E 1 €1N m tjIF6(H31(') M:r 3i fJtrw i dTCl'- - ::: :::: -::::

UfG 7)Tc;) ~ ft.mrG FIT1 R ftfu' 1]30 ~ fH1:f mrr R7) ~ 3i Punjabi,

~, 0«)'(!1nr-, L.No. 8, ~ 3' ~, p. 183)

4. m CfTI-ftTH m ~ ~ ..fHc farnfr ~ tT ~ foCffi furw ~

~I (Punjabi, wfu3-)-fTW, ~-c;rfu, ~ W<J, ifCJT ~ ~ M:r Bo, p. 43)
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5. ~.mm~~'*~~~~~'tr~<il~~11 ~~

\jfC(9 lI~ ~ ~ f.l0lft f.l0lft ~ cfi ~ <il g'qT\j ~ I(Hindi, Poem No.2,

~ cfiT ~ \Jffif, p.12)

6. ~~T \i11R14i COT cnq '?rTr, 1CT JiI'ii:F11 fr 't ~, m~ fr qwr cfiT, B'R cfiT 'hID I

(Hindi, Poem No.5, m~,. p. 24)

7. ~ tft ~, >333031 »B ~ ~ ~ ~ ~ fc')o§3o otit ~ I(Social

Studies, fef3~)iH, L.No. 1, ~ tT»ft ~difM6( f~8H31~i »B ~ tT fuR ~

fef3~'H ~ ~, p. 6)

8. ~ ~ ~ fu:r ~ ~ ~ tft
~ »B ~ tT )-fT7) J17))-fTO CX\j()T, 1.:fJ1l-Rf~ ()T CX\j()T fuo< ~ ~ ~
Mr tcfc:)()T W, »f11.fFIT -mfur Mr m-fT7)3T »B l:fHLlO ~ ~ 9\31'1c:1 »B
~ HoJ't~ ~ H<il6(lo CX\j()T I (Social Studies, (,)ldlfa6( F.J1H30,L.No. 14, ~

tft ~ oT3t»B Hq6(3 ~, p. 203)

Peace

1. His eyesight was threatened, disease affilicted him but he never lost his calm. He

testified that he was of oten amazed by the depth of this peace. This he assured us

he had found in God. (English, Main Course Book, L.No. 3, Secret of Happiness,

p.34)

2. God watches over you and cares for you and will bring you through all

difficulties. Then you will have total peace of mind. (English, Main Course Book,

L.No. 3, Secret of Happiness, p.34).

3. Hfu ~ 7) ~ m 7) ~ ..... ~ Ufc;5t tmI Uffu ~ 8J:r tN qrcr t! 0~j1a
tmI I I (Punjabi, J=TTfu3--}-fTW, ~-~, ~ 1ifQi17) ~ tft, Hw }-f7) ffir
qJot!oH(,) ~, p. 22)

4. fuR ~ ~ m:f7) ~ c9:,fuR tft mtr ~ IifHT »fTl.fit tit ESt ~ W
<Jf IPunjabi, J=TTfu3-- }-fTW , ~1036( ~, ~ 7) ~ (5l""fu, p. 169)

5. ~ fu:r tft Ho6(lo Hl-fTt1 Mr ~ f~~HElI »B W3t ncrflr3" ~ ~ I (Social

Studies, fef3~'H, L.No. 10, ~ Hf~ql(') tT»ft f~8831~', p. 127)

exl



6. ~~ tc;) ~ tTnft ~ -~ fu.fi' »B F~0 fa(>1fTM3- ESt IffT1.ffiti{H-

~ §s18 ti I0 I ~ »B ffirn3' ~ ~ M3- fu;r f~8 ~ IH Q1::ftT ~ I (Social

Studies, (')ldlFdO( 81H30, L.No. 13, ~ (\50(330 tT ~, p. 185)

7. ~ uHw ESt cfFrt ~ fuut ~ ~ ~ »B Hfnq

fICET ~ t!t ~ »B f~8~8i31

~ ~ ~ fu ~ a- ~~ ~1(Social Studies, (')ldlFdO( 81H3a,

L.No. 13, ~ (\50(330 tT ~, p. 196)

8. f~8~8i31 »B ~ i ~ ~ ~ »B ~ nr3t i W::r'~ ~
..... :::: :::: -

............ ~ 7;Wr cl 3' sti'82! ~ lfGO HF0Gldi »B ~ ~
Fc')§s18 ~ I (Social Studies, (')ldlFdO( 81H30, L.No. 14, ~ t!t fuiTI:r cit.IT »B

Fi\j0(3 o'Beo, p. 201)

Equality

1. Lord Rama's eating of the tested berries from a Bheel woman is a sufficient proof

of the fact that there was never any discrimination on the basis of caste, creed or

profession of a person in ancient India. (English, Main Course Book, L.No. 6,

Some Glimpses of Ancient Indian Thought and Practices, p. 74)

2. Woman in this great Land was never looked upon considered a devi

(goddess) , the mother of mankind, the ardhanisimi , the inseparable but equal

wheel of the ratha (chariot) of life. (English, Main Course Book, L.No. 6, Some

Glimpses of Ancient Indian Thought and practices, p. 74)

3. .. .. .. ... futr ~ ~ cihBf tT ~ -e I ~ M3- fuc8t 3'0' 3-F£Tfunfr ~

~ solsa 7; IPunjabi,~, FeO(idn, L.No. 7, ~, p. 112)

4 a ~fu n ? HTffi7; ft!3'r" v ~ nT~. .. q]at~1 }-ft'Q . ~: lJ30 ~

crt ~ tR¥<IT I ~ q]at~'a F.J'T}-ft m" (Punjabi , ~ , O(<J'e:l>IfT,L.No. 8,

~ 3'~, p. 183)

5. »fT1..f J1g ~ ~ salsa ~ R?) »B 7;0(' ~ ~ ~ ~ R?) I (Punjabi,

J1l'ftB - }fTW, ~ -qrfu, ~ 7)T7)O('~ tft, p. 8)
6. ~ J1l1:ft BE l.fOcJT? "5'fu I I (Punjabi, J1l'ftB-}fTW, ~-qrfu, ~ 7)T7)O('~

tft, OTOTOtr CfTC2,p. 15)

7. ~ ~ Baflrrrr }RT ~ titnfr ~ I (Punjabi, J1l'ftB-}fTW, &-qrfu, FStg

~, , ~ q]ot'H tft, ~ ~ Baflrrrr, p. 30)
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8. fucx fucxr ()T dlIM' fe mT ~ I (Punjabi, J11'ffi-l-fTMT, 1JGT-~, BCf

~ ;:IT, ~, p.37)

9. arw ~ rnw fJ~H3
'
('i "WB reqr ~ I-fUT7) 8 q 1 d6( , ffi-fTt1 "WB }ffi! 3-

feH3dl tT ~ 3- ~ ~ tT ~ oIT3'r I (Punjabi, J11'ffi-l-fTMT, ~ld36(

9lCIT, arar ~ rnw ¥, p. 178)

10. t1S t17)}f 3- ~ ~ ~ -&it ~ ()T ~ , ...• mT -&it ~ ~ I(Punjabi,

'FfTfJ3'- l-fTMT, ~ 1 d 36( 9lCIT, fu»rw rnw lRH, pp. 198, 199)

11. }-fl7)Ff oft t1S mr ~ l.If(jt"J1('i8 I I Ecx tit ~ mr ~ -;B ;:rrnS I I (Punjabi,
~, L.No. 8, p. 56)

12. Ecx go 3- mT t=RJT~ ~ ~ ~ }R'I (Punjabi, ~, L.No. 8, p. 60)

13. '()T ~ B-aT mft fadl'('i' ~ HforUH crtJm7;- »flit' I (Punjabi, ~, L.No.10,

p. 71)

14. ~ ~\3fr ~ m;ri3mIT ~ vfrTI ~\3fr, ~ g~~ilID ~ \Jlill \3Fl~l'i~ I

~ [{Cf) ~ ~ ~ urtT, lWR1 Ghl \JfI\f WT ~ qf%ill'i~ll(Hindi, Poem

No.2, lWR1 Ghl ~ \JfI\f, p.11,12)

15.lfRCT-lfRCT ?r ~ ~ &R ~ ~ ~ \IlT ~ ~ ~ cficrcrr q{~I(ii1q)'flRffi ~

mz-~ ~ qcffi, c€rG qc:jTr ~, ~ ~ ~ ?r ~ tT ~ ffi ~

~ I (Hindi, Poem No.2, lWR1 Ghl ~ \JfI\f, p.11).

16. foTnfT7llflGt ~ ~ ~ ~ ~ ;:IT 8M31 ('iy-d" c75tit ~ 1JR 3i' ~ 7i
~ fu'Jr '()T -&it ~ ()T -&it ~' ~ BatT

tT fuu ~ l'}KlCf fuu ~ m fu ~ »8 )jJ1MJ-fW M:r -&it ~ GaCY: ~

~ reqr ffi-fT7) <J7)I (Social Studies, fe f:3uIH, L.No. 3, ~ ~ ~ ;:IT »8

~ tTnft ~, p. 20)

17. CIlG ~ 7i ffit 'Ros' »8 't1os' tT iG:r -a't:ft ftm ()T('J) Hitf ;:rr3t Mf @B
-- - - =

ih:r tT GaCY: fi-rz faTnfr I(Social Studies, fef:3uIH, L.No.3, ~ ~ ~ tIT »B
~tTnft~, p. 24)

18. ~ ~ ;:IT ~ M "WB fuu l[EfT f~Hf:33glf "WB ;:rrm out ~ ~ &Rr "WB

C8GT, ~, ~, ~ ~ fuR §t§l~ ~ rea: tit t10s M:r fe6(f6iIfT &Rr 5cW
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tRr Ffh (Social Studies, ft!f3()'H, L.No. 4, ~ nfcrrtr ~ ill ~ ~ 30r ~Wlt!\j

ill ~ fHCf ~ tT iildlt!'('), p. 31)

19. ffii It"l~ Itl GT11 tT ~ ~ fu ~ fuB- (') Idl fij6( i ?J ~ fuO<-rH Ci\OO ~ ffi-fT?)

~ ~ ~ »8 l?fJ-fRr M:r ~ »Go ?>tit ~ , fuR tT ~ ?>tit

oIT3r ~I (Social Studies, ft!f3()'H, L.No. 10, ~ Hf~ql(') tTnft f~8F.l31~i,

p. 128)

2O.fuR ~ (')IdI fij 6( ('i"T('5 LTOH tiS, ~ ffiar ~ iTc')}f - HEr?) ;:rT ~ HEr7) -e-

}ffQl"Q 3- fc¥36(\j1 ?>tit ofGT~ I (Social Studies, (')ldlfij6( F.l'H3\j, L.No. 10,

~ Hf~ql(') tTnft f~8F.l31~i, p. 132)

21. \j't"l(')lf36( ffi-IT(')3T ~ ~ ~ fu Hf~q'(') ~ ~ (')'dlfij6( ffi-fT?) U(')" »8 ~

?J fuR f~36(8 -e- WJ-fl7) 13It"l(')1f36( »rftToro fu3- U(')" I (Social Studies, (')ldlfij6(

~ •..• n

F.l'H3\j, L.No. 13, ~'O:jl (1)6(3313 tT Hp-f, p.173)

Non Violence

1. He might have sufficient reason and understanding to abolish war. Whether that

will be so, whether and when he will have a better understanding of his

fellowmen ... that remains to be seen. (English, Main Course Book, L.No. 2,

Where is Science Taking US? ,p. 21)

2. We still need to be taught to love the entire mankind as our kith and kin and

respect the sancity of life through total nonviolence. (English, Main Course

Book, L.No. 6, Some Glimpses of Ancient Indian Thought and Practices, p. 73)

3. <JH arTtit ill c} ~ ~ I <JH fuR "CJTt1 ~ a3f W ~ ~ fu ~ »ffJw c}

~ c} m# W1 oftN, 8t!~· c} Jju m at -J ~ I (Punjabi, ~,

L.No. 14, p. 93)

4. "fWt ~ ~-m m~~I~[j(1 ;@ ~-~ c5m~ q"{ <l ~ c5 ~ ~ @

~-cm~ ~ c5 ~ ;@ \3W .qr ~ GlT-1lCR ;@ ill (Hindi, L.No. 5,

~~JP.80)
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Detachment

1. ~ % ~ fl:rtI Hit ffi! artit I I ffi! ar<JT E3" ~ 0(8tl ~ Hit FrJ oS
::=::: -- - - - -

~ I I »i1-rffi ~ CRITBBffi ~ FrJ W () ~ I I (Punjabi, J11"fu3"-

}{TW, ~-~, ~ (')T?)(X ~ ill, }faT ~ ~ wfunfT, p. 11)

2. ~ ~ ~ 3ft:r ~ , ~ l.lClHltl M »fT1:f 3ft:pw, ufo ~
ffi-fT<it I (Punjabi, J11"fu3"-}{TW, ~ICl30( ~, funM1 () &tit orfu, p. 168)

3. +ffi CIIftffi m gm:r I fcbBch), ~ ~ OOR ~ I ~m ~~, ~~ ~
~ I (Hindi, Poem No.4, :F~I~IWf, p.21)

Charity

1. Her face is thin and worn , her little boy is lying ill he has

fever, and is asking his mother to give him oranges , will you not bring her

the ruby out of my sword hilt. (English, Main Course Book, L.No. 1, The Happy

Prince, p. 2)

2. He is trying to finish a play for the Director of the Theatre, but he is too cold to

write anymore. There is no fire in the grate, and hunger has made him Paint .

He ordered the Swallow to pluck out one of them and take it to play wright. He

will sell it to the Jeweller, finish his play. (English, Main Course Book,

L.No. 1, The Happy Prince, p.4).

3. The advance for which the world is waiting , beyond any doubt, advance

in charity, in understanding , mercy. (English, Main Course Book, L.No. 2,

Where is science Taking US, p. 20)

4. Our philosophy and thought teach use to give away in charity in the real

spirit , of detachment . (This does not belong to me) is the real spirit behind .

(English, Main .Course Book, L.No. 6, Some Glimpses of Ancient Indian Thought

and Practices, p. 72)

4. fcr~q il %" gm:r! ~ wrcfi ~ 'l1Till @ I CR ~ ~ ftR m, ~ ~ @I

(Hindi, Poem No.4, j(~I~1Wf, p.21)

5. ®R;:pn- if ~ ftR crm cf; fcr~mrr ~ eN ~ qr crm cf; ~-~ ~ eN
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~ B- ~ sm -1:fU ~ q;:r Cf)"{ 1l ~ ~\3lT zrr I (Hindi, L.No. 1,~, 1r &R

ifn ~~T, p. 85)

6. ~ ~ Bft:ra" ~ (')"l(7j~ ~ ffl mft Mr Fe F.l (') I(') ~ l{W3}fT tT ()1lf

fm..rcR"nB ~ l')fT}R7) tT ~ fill::rr ~ ~ tTO ~ I (Social Studies,

FeF3<J'H, L.No. 3, ~ (')T7)Ci\ ~ ill nB ~ ~~, p. 20)

Sacrifice

1. The poor little Swallow grew colder and colder, but he would not leave the Prince,

he loved him too well. (English, Main Course Book, L.No. 1, The Happy Prince,

p.7)

2. Dadhichi took no time in laying down his life so that his bones could be made into

an invincible weapon. This victory of the good over evil is the rared of the rare

examples of greed, renunciation and sacrifice that this culture teachers. (English,

Main Course Book, L.No. 6, Some Glimpses of Ancient Indian Thought and

Practices, p. 72)

3. I had my hair cut off and sold it because I had to buy a Christmas present for you.

(English, Main Course Book, L.No. 4, A Gift for Christmas, p. 48)

4. I sold the watch to get the money to by your combs. (English, Main Course Book,

L.No. 4, A Gift for Christmas, p. 49)

5. <3Gs'(')l ~ trtft ~ I ~ ~ "JQ ~ tT <3Gs'(')l 30 tT, }f(')" tT, "Q7) tT, .. o'

I(Punjabi, Fe6(ian, L.No. 3, ~, pp. 58,59)

6. ~ f31J ~ ~ ~ sr D ~ Fc')3I~1 I .... ~ f31J ~ ~ ~

;::rrfu- tJOTB ~ I (Punjabi, RTfJg-J-fTW, ~-orfu, ~ 9.)GtIH ill, ~

f31J ~ ~, pp. 29,30)

7. 'Lffuw ~ ~ ~ tT 5fu" »fTH' I (Punjabi, ~, L.No. 10, p. 73)

8. <n-r~~~~, ~~~~, ~~~~,~, Jg R~
~ ~ ~ ~ , 30 }f(')" "Q7) J18' ~ <3GS1(') ~ ~ 3rrro ~ I (Punjabi,

~, L.No. 14, p. 93)

9. \TfTcfi Rm ~ uq-~ ~ ~ qillZ ~ Ulf ~ 1Wf BiT wffit m Wl
mfu 1Wf tmf ~ 1;JR ~ u:ITt I (Hindi, Poem No.1, fcr;:r:r ~ 'l1fcR1, p.4)
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10. ~ ~ ~ ~ ~ il, # &r?r ~(iSIl;i) m I ~, "{<:lii~iil ctt ~" cil~~H

~ Cf)BT ~ I (Hindi, Poem No. 3, ~ ~m, p. 15)

11. ~~T~ ~ ~ Gf5TQ,Cl)~PT m I lfRfT\3TI ~ j%(ICf)( ~ wnR ~ ~

ctt ~ ~ cil~~H i'R ~ ~ I (Hindi, L.No. 3, %AT, ~ Gf5Tt~Tm, p. 60)

12. 1%1«1H ctt iiClI{1(SlGf){W ~ ~ u&r cfi m-rfr ~ ~ ~cillf.i~1 ~ ~ I (Hindi,

L.No. 1, ~Cf)Ic:tl,uciT Gf5T~, p. 160)

13. ~ ~ ~ ;:ft ~ »fT3)-f 8»fTdT W ~ 8»fTdT iJ ~
~ 8»fTdT W »fT3)-f ~ ~ ~ ~ I (Social Studies,

fef3~)IH, trO-l,~ ~ ~;:ft »8 ~ tTnft~, p. 25) .

14. ~ 30T S~)I€a ;:ft fu;) ~ lfu-3T ~ ~ ofBt

fa: ~ tT ~ ~ ~ 30T s<J'€a ;:ft ~ »fT3)-f SfM€I(')

€T fuJ:rBr oft3r I (Social Studies, fef3<J1H, L.No. 4, ~ nfaTt ~ ;:ft 3' ~ 30r
s<J'€a ;:ft 3cx ffil:f ~ €T Gial€I(,), p. 47)

15. <!@ aTfik fflur ;:ft ~ LT01f tT ~ ~ ~ ~ tit JJCfT €T f3»ror <Xc!'

ftSr I~ ~ ~ fu3r ~ 1ftra" }fT3T »8 ~ ~ ffil:ft iJ ~ as 1(')<Xc!'

ftSrl(Social Studies, fef3<J1H, L.No. 5, ~ aTfik ;:ft €T ~, ~ tT

fHat"l~1 »8~, p. 65)

Self Control

1. Everyone noted that the carried about himself sense of peace poise, an inner

strength and confidence that was truly remarkable. (English, Main Course Book,

L.No. 3, Secret of Happiness, p. 34)

2. fErR ~ 3' fuu ~ f}.fffift ~ fa: J-@:f iJ YifTEt lj'FfhB 3' UlSa I~~ I nuT
t:JIJ)€1 I ~ »fT3)-f f~F.l'~IH »8 Fti€1ft!Ml (')l(7) ~ €T Jj6(IS("51 CXd"(')T t:JIJ)€1

~ I (Punjabi,~, 6(<JI~lhfT, L.No. 9, ~ lfa- u1c ~, p. 192)

3. fu00t ~ <J1("513I "Mr ~ 3tJ uHw ~ qw "Mr ofJtrr ~ I »fT1-fit CllClTaT

-e- ~ nuT ~ Ji'-at (Jd" am M3- CJTW lftr <Xcf€T ~ I (Punjabi,~,~,

L.No. 12, ~, p. 223)

4. HTif fil(')i€8 ~ fu?ii iJ <m-r ~, ~ W I (Punjabi, J=TTfu3" }fT"W,

~ -qrfu, J:llU "QRo, RTit fuoi -e- <fu, p. 40)
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5. ~ U ~ \jCf) 1" ~~ I WR q)T ~ 1"~l ~ en ~ ~ ~l~-
~ m@~I (Hindi, Poem No.6, clR. p. 27)

Wisdom

1. Nature is the true teacher and human knowledge and wisdom acquired through

intellectual or bookish sources is useless. Nature alone can help us see and

understand the inherent beauty of things around us. Our intellect deprives us of the

aesthetic enjoyment of nature and takes us away from her. (English, Main Course

Book, Poem No. IV , The Tables Turned, p. 100)

2. Book! 't is dull and endless strife; come hear the woodland linnet, How sweet his

music! On my life, there's more of wisdom in it. She has a world of ready

wealth , Our minds and hearts to bless S Pontaneus as wisdom breathed by

health, (English, Main Course Book, Poem No. IV , The Tables Turned,

pp. 100,101)

3. q]G J1l1:it ffi3" l.l"Oal"? "5"fu 1 1 R fuR ~ IJ ~ "5"fu 1 1(Punjabi, FfTfu3"-J-fTW,

~ -qrfu, ~ (')1(')CX ~ rft, dlCJl?) }f ~, p. 15)

4. ~ ~ ~ »fTW ~ tit ffi17) ~ 1 ~ ~ ~ (')1(')CX UN

& ~ 1(Punjabi, FfTfu3"-J-fTW, ~-qrfu, ~ »RfR7) ~ ;:ft, ~ tr3" ~

~,p. 21)

5. ~ R f ~ ~, ....fRg ~ cxfu ~ 1 1(Punjabi, FfTfu3"-J-fTW, ~-

qrfu, B1:f ~, ~, p. 35)

6. ~! "H-a" <Jl(') tT Hftrwr ~ .. }f NUT ")1g ~ 1 (Punj abi, Ff1fJ3" - J-fTW, ~ -qrfu,

F.f1U ~, ")1g fu§ }for ~, p. 39)

7. {"I~S(C\1S(j<fi ~ U BreIT ~ f.pr 1WIT I ~ TC\ u m-® ~ \3n+{ fcmT

~ I (Hindi, Poem No.7, BreIT. p.30)
Courage

1. Where the mind is without fear and the head is held high; (English, Main

Course Book, Poem No. VII, Where the Mind is Without Fear, p. 171)

2. R37)T}-ftJ1TLT ~ R-a- Bm ~ ~ m:5t cxo oJ 00 1 ~ i ;:rarr aJ
:::: ::::

001 (Punjabi, feO(iaA, L.No. 4, t"iGd(,)'W, p. 64)
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3. ~ UQ <3081(')1 qoo "ffift f3n.rra" FIT I ~ tT qffif ~ 3- ~ ~

g I . . .. . .. . . ~ ~ -Mr ~ ~ ~ »fTFTTG J1<') I Punjabi, ~,

~, L.No. 2, qffif t=rar~, p. 135)

4. fRur- ~ ao 0T0J-f3T oft3T ' ~ ~ ~ i ware ill I nn=ft <XTR-- , - :::: .

3- ~ 3' ~ ill I (Punj abi, J1'l'fu3' )-f1'W, tftcr -~, F.P"J ~, fRur- tT ;:for

"ffift ~, p. 69)

5. ffi1 ~ ip-r ~ C{T ~, fAg -qfu 3ffi 0'Tffi Heft nMJ I (Punjabi, ~, L.No.9,

p. 68)

6. g)ClIR1(1~ ~?f ~ ~ I \3fr ~ ~~T cf> ~ 1JfUTr c6T ~ ~ ~ ~~T

c6T '{m Cf)Tgur #AT ~ I (Hindi,Poem No.3, ~ ~m, p.14)

7. ~~'q%r~~Cf)T, ~~m~~~ ~~q%r~~Cf)T,

\3lT ~ ~~T cf> Cf5T1l~ I (Hindi, Poem No.3, ~ ~m, p. 15)

8. Wl1T ~ Pcl~~(1 ~, aiUT ~ ~ ~ cim, fcro:IT qIT TJ#r WTffi~, ~ ?f m

~ ~ I (Hindi, Poem No.6, cW, p. 27)

9. ~ 1Hi~l(qIT ~ ~ m qIT ~ &rR ~ I ~ 1Hi~l({r ~ {r ~

~ c6T ~ gfuw ~ cW ~ 'qffif %IT cf> ~

c6T %AT ~ I (Hindi, L.No.6, ~..tl, ~~ ~ m, p. 132)
10. ~ (SlIMfll q-~ c6T ~ tR:11 qITm m~ c:<SITm \3ffi \R ~ if ~wt\3ffi

QRI~lfuCb CJtT #f ~ if \3Wr ~ c6T ~ ~ ~ qIT ~ c6T ~

~TrsluT ~ \:}i~I~I( ~ fulMICfl ~ c6T (f['Cb'ffi tn I (Hindi, L.No. 7, ~, 1r

\3ffi ?m ~~T, p. 139)

11.m ~ ~..tl m ~ ~ ~~lT ~ c6T ~ {r ~ ~ 'qffif c6T \iRill ~

~CbW( ~ c6T ~ ~ cf> ~ ~ M ill ~HCl(11 c6T ~ ~ ~rcffir~
\IflTTm1 (Hindi, L.No. 7, ~..tl, (SlIMfll Cf)Tf.:rITuT ~ gm \:}iH~g(~, p.139)

12. ~ ~ ~ (')1('5 ft::fcft -Mr tffift 8 ()1t a1, Fe')~ 031, ftn.f3" »8 nfS}f- 8 (")1t 1(')
tT>-W ~ t=rar ~ I(Social Studies, FeF:3()'H, L.No. 5,~ <ITfflt ill tT

~, ~ tT FRoti<!1 »8 "F.Il:fF.ftn.s, p. 58)
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13. qm illft:ft ffiur ffi ~ »1~ HH~ I ffu" tit ~ ffu" fUfG ore ~ ?) fuo m
~ ~ roi3<j31 »8 ~ ?) fuR ~ ~
"fu-ni »iJalf.la ~ 'f.JG<j(')IW' 8lcW Cf3" fuftn?fT I (Social Studies, rer:3<'JlH, l.fTO-

5,~ illft:ft ffi tT ~, e:rm it rR<jti<!' »8 ~, p. 64)

Service

1. l.ffifT3}fT tT ~ qfurw qQ, J1l""g F8t it ~ cxfunfr qQ 3" ~ ffu" fmJBr

"QT<j"I (Punjabi, ~, reO(iaA, L.No. 2,}0T3}fT, p. 37)

2. fuR ~ tT l'>fJ1cf l?f11-f ~' 3" 3i" ~ tit m, I fu-J ~ ~
ft:J8r;:p>-rr fu-<:ft ~ HtO(T tit ~ l.l.fa ~ ?) I Punjabi, ~, O(<J'<:!lnrr,

L.No. 8, ~ 3' ~,pp. 184, 185)

3. ~ ~ l.R5 tffiT 7l ~ tl7l ~ tTH" ~ ~ II ~ umt t1W liffu
~ tl7l ~ tTH" ~ t1W1I (Punjabi, "H"Tfu3"-J-fTW, ~-qrfu, ~
»fCfi1(')" ~ ffi, j{<jT )-f7) cW qJ <jt <jH(') 3lit,p. 22)

4. ~ oft ~ foam ljtB I I ~ ~ mw »f1.W BCB" ~

tftf:3" I(Punjabi, "H"Tfu3"-J-fTW, ~-qrfu, ~ »fCfi1(')" ~ ffi, }{l7) }0 »1g ~

~, p.23)

5. WW Qll-f ffiur ?) ~ ~ 3" tiT3T ~ ~ it H~l roO(, ~ 3" §318t:J'<j0(

t:W ~ ~ crcJ7) tT t87l oft3r I (Punjabi, "H"Tfu3"-J-fTW ,~'<j30( "!3'clT, arar Qll-f

ffiur ¥, p. 182)

6. ~ ~ ~ ~ If@ lfuj ircrr ~ ~ ~ IT{ trl Bful ~ ;ntf I I

......... g{fl«lc;lfl "{fq ~ ~ TST ~ ~ lf1 i:rU I (Hindi, Poem No.

1,~~~, p.4)

7. #r ~ ft~"ffi~ 3:f: fl~$FtI WIT Im~ m ~ cBT ircrr ~ 01Gfl{fllq'"l~ fctm ;m

BCmff ~ I itm ~ cqr %AT ~ ~ I (Hindi, L.No. 4, %AT, ~, p. 65)

8. fclffir cfi en: ?f ~ m, 8ir m, ~ m, ~OO m m llllr, ~\3lTq§~ ~ &R

8l"ffi ~ q){ q)]1l ~ l1Rr ~ ~ cfi en: ~, ~ m en: ?f q)]1l q){ w m I

(Hindi, L.No. 4, %AT, ~, p. 66)
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9. \WR ~ it ~-fq:j(Cb( ~ cfi fu~mrr-wrI\ifq)l ~ "CfT, ~ cfi ~ ~ ~

q)l \3q~IJI Cf){ ~ \WRt ~® q)l GR ~ ~ ~® q)l OOU "CfT \3lR ~ em-
~ ~ iT ~ 'qU ~ ~ CFf Cf){ 'fr ~ S\3lT m I (Hindi, L.No. 1, ~..tl, 'if

\3lR ilu ~~T, p. 85)

10 \3lT1R ~ ~® c€r 20 ~ iT (5fRT fujijflCb( ~ ~ q

Bun ~ fcnml (Hindi, L.No. 8,~, m ~ ~ ~ vlT, p.149)

11. ~ W{(:T cfi ~ tT \3lT1R CbF11 (S( =n crnTm ~ ~ 1R ~ ~~T 00

~ ~ ~ llFrn c€r ~~~~ollfTlf (fm <irlT fuir c€r ~-

~ q)l ~~T m I (Hindi, L.No. 8, ~..tl, m~ ~ ~ vlT. p. 150)

12. Hftr3'r ~ tIT 7; ~ tIT ~ ~ Wtr ~ trrfunfr Hftr3'r tIT 7; €1H6 &~
ft§ »B fuR Hit Wtr crcrr »B ~ ~ JfuT

Rtr ~ ()T7lO\ ~ tIT 7; ~ OW{ tT ~

~ c} ~ ~ ~ -acT ~ ftStl (Social Studies, f~f~3<:JiH, L.No. 3, ~

()T7lO\ ~ tIT »B ~ tTnfT ~, p. 19)

Purity

1. R ~ ~ ~ ~ ~, :sf fBH ~ ~ HI6 »fTl.f ~ tit 06(HI() ¥r ~,
l?fT3}fO(' m, Hdl(l6( m 3" §j18tll(l6( m I (Punjabi, J1Tfu3"-ww, ~I(l36( WOT,

~ n Mt CST"fE, p. 189)

2.

Bcn~Fi ~ g+R tT ~ ~ fcnm % ~ ~ ~ ~ q)l ~ urn: ~

(Hindi, L.No. 1, ~..tl, 'if \3lR ilu ~~T, p. 91)

3. ~ c€r \3\N1 Cjijf \3ffi \3lR ~ lSCf)ijfCbnsR CbT~ \3lmT ~ ~ % ~ ~ WTfucfit

~ iT ~ I (Hindi, L.No. 3, ~, p.110)

4. ~ cfit mU fcQqr® CbT ~ BRllf1% ~ ~ ~Trefr?r%T TTm% ~ " lR ~

B~IJ{~" lf1 c€r qfu;r ~® I lf1 c€r qfu;r m iT ~ \Fffu m M

% IHindi, L.No. 4, ~, ~1'1fflCb \Fffu, p.l13)
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5. ~ vfr &rn ~, vfrq \3ffi ~ cfi ~..tl, ~ ~ q)f ~ \3ffi ~ q)f ~

~ q)f gl~"Hil~'1~ ~ m TJ"C1; ~ I (Hindi, L.No. 8, ~, m ~ ~ ~
vfr, p. 151)

Patience

1. If one starts looking for the usefulness in a given unfortunate, useless situation,

the apparent bitterness of the circumstances vanishes in course of time. It is all in

the conditioning of mind. (English, Main Course Book, Poem No. I, Sweet are the

Uses of Adversity, p. 28)

2. ~ ~ l?fTrl ~ 3' Uj8Cl''1~' mfr ~'Jft:!, I RaT »fT3)-f f~8~'H n8 Fti€,ft:!Ml
~ Wr tT ~ ~ ~'Jl€' IPunjabi, ~, O(J'e:lnr-, L.No. 9, -recx ~
life ~, p. 193)

3. ~ WGT ~ -JHtr fuur ml~ M:r ~ ~ J31:f M:r ~IPunjabi, ~,

O(J'e:lnr-, L.No. 12, ~, p. 227)

4. gcft J3Cft C:fTft: ~ 3ClH,e ~ I I(Punjabi, wfu-3'-I-fT"W, ~-0<Tfu, Bcr
~,~,p.37)

5. ~ ~ tT ~ mo, lffi' ~ ~ 1.fTfuI (Punjabi, wfu-3'-}-fl"W, ~'Cl30(

~, funfr€- 7) fu:ft orfJ, p. 170)

6. ~- ~ ChGIR~l ~, ~ \WFfr \cRf f1'rW ~,m~ "{CRl c5r ~ il, ~ ~ ~

~ ~ I (Hindi, Poem No. 3, ~ ~m, p.17)

Duty

1. Consider it a divine and blessed duty to feed the birds flying in the sky, the

animals moving about on this earth and the insects living in small holes inside the

earth. (English, Main Course Book, L.No. 6, Some Glimpses of Ancient Indian

Thought and Practices, p. 73)

2. ~ ~ ~, }f ~, ~ trm ~ ~ ~ »fTlW :GOt1 f(,)§3,fenfT

~ I(Punjabi, feO(ian, L.No.4, ti~Cl(')')-fT, p. 65)

3. Wr ~ Wr tT ~ lJlTt ~ faTnfr ~ fu fuit m:r tT Herr ~ ~ I ~

~ -5- & ~ , fuit ~ ~ ~ l?fT& tjt.r O(""CJC} (iT ao ~ I (Punjabi,~,

O(J'e:lnr-, L.No. 2, ~ t"JTdT trit, p.l34)
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4. 'tf ~ fuffl ~ t ~ fu~ClRltlIW'l ?f ftrOO qfq CJ1iT ?f ~ •

............... glf CfCffiT m , ~~T ~ ~ ~ ~ ~ cWr ? (Hindi, L.No.

3,~, \31T@Cf5T ~~Tffi, p.61)

5. ~ ~ q5T 31m?r'tf ~ t fit?m ~'% fit ~ M wr?r mt ~ Cf5T

~ CR'IT ;r fiWrffi m, 'tf ~ ~ q)llf ;r ~, ~ iR ~~Tq5T fCl(1~(11 ciT, ~

~~?f ~ ~ ciT ~ q§=C!I (Hindi, L.No. 1,~, 'fr &IT?m ~~T, p.87)

6. QltT ~ ~ ~ i ~ CTcJ7) n8 fR"J3" Hqi G(') i }?{'Il.W ~ ~
:::::: - -::::

m-rS-1 (Social Studies, (,)ialfd6( F.JiH3G, L.No. 10, ~ HT~qi(') t1nft f~8F.J3i~i,

p. 136)

Renunciation

1. He gave us his secret by saying that if one will do as he did, "immense herself

over a long period in the grace of God", he will enter into a profound calm that

noting can destroy. (English, Main Course Book, L.No. 3, Secret of Happiness,

p.34).

2. Dadhichi took no time in laying down his life so that his bones could be made into

an invincible weapon. This victory of the good over evil is the rared of the rare

examples of greed, renunciation and sacrifice that this culture teachers. (English,

Main Course Book, L.No. 6, Some Glimpses of Ancient Indian Thought and

Practices, p. 72)

3. .. t ~ ~ ~ , <:JTffO, lJO(3T t:ST »hr GfuH CTcJ7) ~

~ I (Punjabi, ~, fe6(ian, L.No. 4, ti.GG(')il-fT, p. 71)

4. TC\ vfT ~ 1R ~ ~ Cf5T ;wr ~ Cf5T qlfB I~H \3nf?; ~ fWr

-rm '% I (Hindi, L.No. 8, ~, ~ TC\ ~ ~ vfT, p.151)
5. oro tit *~ i ~ ftSr m fur tN }f7) ~ (iT){ ~ @ em CTcJ7) 3i fu-~ :::::: - -

}-fOO ~ ~ it >?fT3}{T ~ lJO(3T lfl8 -J ~ I (Social Studies, fef::hJiH,

L.No. 3, ~ ()T(')OI; ~ tit n8 ~ t1nft~, p. 26)

6. ~ t1nft 84 ~ ~ ~ tit *
~ cft3r m ~ mft fR1:f-~ 'Hfua' tT l.fTO ~ 84 ~ i:St 3' feF.J(,)i(,)

~ I (Social Studies, History, L.No. 4, ~ nfcrrt ~ tit 3' ~ 30r
~h:J1t:!Gtit 30\ fR1:f~ tT GJalt:!i(,), p. 31)
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Self-Realization

1. The greatest day in any individual's life is when he begins for the first time to

realize himself. (English, Main Course Book, L.No. 3, Secret of Happiness, p. 31).

2. The important thing to emphasize is that it is a source of inward power by which

weak personalities can become strong; divided personalities can become unified;

hurt minds can be healed; and the secret of peace and poise attained. (English,

Main Course Book, L.No. 3, Secret of Happiness, p. 32)

3. ufu ~ CJl1"fu" }raT HQ m3M' F~nfT 1 1 qyfu ¥ ~ ~Iq 18 ?)T7)O\ ftBr ~

~ 1(Punjabi, J1lf<:B-J-fTW, ~-qrfu, ~ »Klt17) ~ ill, p. 18)

4. @ rrrfu ~ ~, ,:t ~ ~ rrrfu l@3T, RTit' tT ~ l?fTRTQ 1(Punjabi,

J1lf<:B - J-fTW, ~ -qrfu, "F.JTU ~, »ru ~ ~, p. 40)

5. Heft~ ~ M3" Bo 7>9", Hit ~ ~ M3" Bo 1(Punjabi, J1lf<:B-J-fTW, ~-

qrfu, ~ "F.JTU, Hit ~ ~ M3" Bo, p. 43)

6. "~ ~ »fTl.lit )?fT3)-fT ~ ~-tpWa" ~ C«f, ~ (TO ~ tT tpWa" 1kM

~ mr-1(Punjabi,~, L.No. 15, p. 101)

7. :JUT ~ ~ ~ ~ gm, ~ fu-tr lfRCIT Gfi 1fuR,m if ~ ~ ~,~ ~ -

cfrq \3f}jQlcrl"l ~ (Hindi, Poem No.6, cIT\, p.27)

Justice

1. The advance for which the world IS waiting, beyond any doubt;

................ forbearance tolerance, justice and mercy. (English, Main Course

Book, L.No. 2, Where is Science Taking us? p. 72)

2. . the young sons of Sri Guru Gobind Singh? They choose to be bricked

alive for the sake of their faith and the cannos of justice and true liberty. (English,

Main Course Book, Some Glimpses of Ancient Indian Thought and Practices, p.

72)

3. m ~ (')Idl FdO( ~ ~ ~ ffi-fT7) 00 n8 ~ ~ ffi-fT7) ~ W<IT ~
:::: :::: ::::-

001 (Social Studies, (')ldlFdO( F.i'H3d, L.No. 10, ~ HFciql(') tTnft F~F.lF.i31~i,

p. 132)

4. ~ tT H33d31 ~ )-fM fH"q+g ~ fu ~ i ~ 1.fTfuor" n8
-:::::: :::::

~ ~ ~ ~ ~1(Social Studies, (,)ldlFdO( F.i'F.i3d, L.No. II,

~ HdO('d, p. 153)
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5. 'ijTt=f tft ~ ~ ~ ~' W3T ~ Fifrgqlf(,)O( ,:rq,- ~ n8 f&W

HStit ~ ~ l.flB 001 (Social Studies, (,)ldlfdO( F.ii83<d, L.No. 11,

~ Fi<dO('<d,p. 159)

Faith

1. Get a deep, unshakable faith in the fact that are not alone, but that God watches

over you and cares for you and will bring you through all difficulties. (English,

Main Course Book, L.No. 3, Secret of Happiness, p.35)

2. ~}for fu3r ~ ~ }for )-fT3T I ~}for ~ ~ }for ~ I I .. ~ fuQ
~ ~ ()T ~ ~ 3ar ~ ~ ~ I I (Punjabi, 'FJ'l'ffi-lfTW, ~-~,

~ »rm17) ~ ill, ~ }for fu3r ~ ~ }for )-fT3T, p. 18)

3. ~ tS ~ ~ ~ Cffi}{ ~ foHCf foHCf ~ tit ~ <JH

~ ~ ~ I I (Punjabi, wftE-lfTW, ~-~, ~ »rm17) ~ tft, ~

tS~~,p.21)

4. ~ ~~mA" ~ q)T ~-~ ~ WIT ffi' ~ 'qT[CfR sAT ~ q)T ~ ~

~ I ~ ~ ~ ~ ~fuF1I:~:F \3lTCfX ~ Chl ~ ~ I(Hindi, L.No. 1,

~,~,p.9)

5. >311R ~ cfi ~ m:r ~ fu~qrn~ ~ #i ~m ~ ~ ~ eN >311R ~

~ q)T ~ q;:fRT~ I (Hindi, L.No. 4, ~, IiHfuCh ~, p. 115)

6. ~ ()l7)O(' ~ tft is<diSF.l3<d lJR ~ ~ ~ ~ 3- ~ ~ recffi ~

RR) , ~ ~ n8 tfc) ~ HStit ~ ~ ~
'Wtr f~8~'8 <'i<JT O("O(')T ~1J1tl I (Social Studies, fe f3u

'
Fi, L.No. 3, ~ ()l7)O(' ~

tft n8 ~ tT»ft~, p. 21)

7. C:fTC?W ~ reor 8 8~ <d fuB' f~ 8~ I8 cNar'I ~ fuR W M n8 H03T l.ft1T
- = =

'Wtr f~8~18 <'i<JT ~ I (Social Studies, fef3u
'
Fi, L.No. 5, ~ cITftit ffiuf tft t.n'

~, ~ tft fR<dt"l~1 n8 ~, p. 57)

8. C:fTC?W ~ ~ )j31faO( ~ ~ ~ ~ ~ fuB' f~8~18 7Kff
~Iw=t ~ ~ ~ lifaT ~~, ~ 1Jt1r nfq f~8~18i ~ 7)T3T 3;r
funfr I (Social Studies, fef3u

'
Fi, L.No. 5, ~ ~ ffiuf tft t.n' ~, ~ tft

fR<dt"l~' n8 ~, p. 57)

cliv



Hard work
..., 3;."" 3;. A--r-r-;. F. . --:+ ..., ~"].! ---:::h_,..;.~_,..;. n ...,1. >j3(jql(j : ~ <.J ~ <.J ~<.J()' (')' ~O(I tl ;:r HH tl'l1' ~C::jI'I1'Q ~ ORJ7), ;:r

~ Mr RW ;::rrfuw ()T cx:ao H<IT' ~ ~ ~ »fer- (')Tc:5

~ I(Punjabi, ~, r~O(ian, L.No. 7,?iTfuo\, p. 107)

2. . ~ ~ m fi4?ijF11 ~ ill ~-~ w-=rr ~ ~ fct ~ em
~ ~TIiCR~ ~ il1'tf ~ I (Hindi, L.No. 5, ~m-Ct, ~TIicR, p. 79)

3. ~ ctr fiR>m~ il ~ fcr-3fl+1 il1'tf MO?\l~ Cf)T ~ ~ ~ ill \3ffi1ll ~

il1'tf I (Hindi, L.No. 2, ~.-t:r, Cf)lll <:IT\3ffi1ll, p. 99)
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APPENDIX-IV

PAGE WISE ORIGINAL PUNJABIIHINDI VERSION OF
ITALICISED EXPRESSIONS (CHAPTER V)

Page No. Value Original Punjabil Hin.f Version
169 Contentment 0TC'"a" - aT 0TC'"a" - aT -- -, - -
169 Contentment JfuT~

169 Contentment fuJN }fUT3}fT

169 Contentment cfuIT

169 Contentment WH~H¥
169 Contentment arw~

169 Contentment ~-wfu- qnl- OTH··~

169 Contentment ~

169 Contentment ~-wfu- ~ ~ ~ tIT

169 Contentment ~ qJdt'H tIT

169 Truth N

169 Truth }fa1- rJ~H3'(,)

169 Truth fuJN }fUT3}fT

169 Truth ~,~!

169 Truth crrTdt tIT tT ~ lWF.1dH

169 Truth ~~tIT

169 Humility }:Rftw

169 Humility ~ ~ JjtT}fT

169 Humility ~Hwfcrnfr

169 Humility ofB~#H~

169 Humility ~ciJftT~
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Page No. Value Original Punjabil Hindi Version
170 Humility ~ J--RJT3HT

170 Humility
arw ~ t=ft

170 Humility ~ JJl:ft ~~! (iT ~ (iT!

170 Humility ~ 03('): ~. "ih-r arB" ~

170 Humility
~~g1fi

170 Humility ~LRIT: ~ ~-,

170 Humility arw~

170 Humility ~

170 Humility m-n:n tT »rsur

170 Humility ire
170 Humility J--RJT3HT

170 Humility ~ 3"' ta"
u =

170 Humility qyoH8 -cxrfu- ~ »rm17) ~ t=ft

170 Humility ~ qJotiH t=ft

170 Humility JJGT-cxrfu-WU ~

170 Humility funMI !i ~ orfu

170 Unity HwRo/'
170 Unity WOTtftRo

170 Unity ofujt 3" urm
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Page No. Value Original Punjabil Hindi Version

170 Unity ~tft~

170 Unity ~ arm l1fTEt

170 Unity ~~~

170 Unity i1t

170 Unity Hg~3"tfgt

170 Unity tBcrr tl~itl~

170 Unity CJTCQ-aT CJTCQ-aT- ::::' - ::::

170 Unity iW fJ~H3i(')

170 Unity RBt~

170 Unity ~tTofB

170 Unity mar-

170 Unity ~~W~BcIT

170 Unity otBt

170 Unity Rt ~ ljl.rT

170 Unity kwcIT

170 Unity arm tIT tT ~ »fT"ffiIl-f

170 Unity ftfu~tT

170 Unity Bt ~ »fGt17) ~ tIT

170 Unity ~ ~ »mffi ~ Mr

170 Unity ~-~-~fR'w~

170 Unity ~-lJBH
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Page No. Value Original Punjabi/ Hindi Version

170 Unity ~3'pr

170 Unity ~ -qrfu -~ WCJ

170 Unity HqO('Ml(') ~

170 Unity ('50(:33d n8 RJ-I17)3T

170 Unity ~~n8ffifTR

170 Unity 1857 it. tT f~tdu

170 Unity fe H3a1rW n8 J]""Q'1Q

170 Unity d'F.lcal ~, 1885 1919 it:

170 Unity ~ ~ t!t J.fu"Er n8 ~ ~ ~

170 Unity ~ c;xr- !ffar tT ffifTR (1200 it. ~ 3' 600 it. ~)

170 Unity HqO(,Ml(') FfRra-1919 3' ~ ~ lffq ~ tT FfRra-

Unity
n n171 ~ tT H33d3' ROJ"OT}f

171 Unity ~ t1W ~dlfMo( f~8F.l3'~i n8 ~ tT fuR ~ fef:3u'H

~~

171 Unity ~ t!t ~ nEt n8 mtcB ~

171 Peace OTCQ -aT OTCQ -aT- =' - =

171 Peace )-fT3Tqr;:raTill

171 Peace "811JT~ ill

171 Peace J.jt ~ »fml7) ~ ill

171 Peace ~

171 Peace ~ -qrfu -~ »fml7) ~ ill
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Page No. Value Original Punjabil Hindi Version

171 Peace anu qv:nq

171 Peace 0fllitMq;) ~ cfr q)m

171 Peace m-rr q;)IJilll<Sl

171 Peace ~cfr~g ~~vTI

172 Equality j{a-r Rm-

172 Equality F.fr ~ Ffftra- ~ tQF.I7)

172 Equality }B fuRr7)

172 Equality ~~UfQ

172 Equality ri~tTW~aTw

172 Equality ~ ~ ofl-3-

172 Equality ~~:~&o

172 Equality fuJN }-fUl3W

172 Equality ~m.rtT~

172 Equality ~ a3('): ~.~ ~ l?1Se6(o

172 Equality ~~~

172 Equality ~ l]a7i" ffiuJ f1JalM~ 1;31

172 Equality arm tit ~ ~ »fTJN}f

172 Equality j{a-r ~ qprffi

172 Equality ~ -0(Tf? - lJ. ~ ffiuJ

172 Equality ~

172 Equality ~ 3" ta'
u ::
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Page No. Value Original Punjabil Hindi Version

172 Equality ~ -orrfu -~ ()T7)Ci\~ ill

172 Equality wit qjat:!'H ill

172 Equality ~ -orrfu - Rtf GCftt ill

172 Equality WWWHfHuf¥

172 Equality funfror fHuf lRH

172 Equality ~~

172 Equality ~ Wor-H-n8 HEf'(')O( HaO('a

172 Equality ~ ~ M:r a't"l?llf30( ~ (700:1200 it.)

172 Equality FTWf,:rcx 38 t1M1 d13181(I) n8 "H"ftRr ~,tl t3 '8

172 Equality ~Wor-H-

172 Equality (1)0(:33 a n8 ffi-fT7i3T

172 Equality (l)0(:33a HHEf'3HOr" n8 lJ31(')Q3',

172 Equality mar -l?fFf}-fT7)3T

172 Equality MEr , ~ n8 fu?'

172 Equality lJF.l'H fc')O(~, 8 H31~ ,t1 ffiz>r »8 ~ l.fF.l'E7i tT fuO/"rR

172 Equality 8H31~'t:! n8 0(8'feM1 ffi-fTt1

172 Equality ~n8~art1

172 Equality fe H3 dl tW n8 JJLPO

172 Equality rilJW~~

172 Equality LRnf ~ tT }fuEr n8 ~ c;reT ~

172 Equality ~ ~ n8 ~ nifqO('ai ~ ~ ~
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Page No. Value Original Punjabil Hindi Version

172 Equality ~ ~ l'i8 ~ fonf+ ~ ~

~ ~ Wtr HdO(Ie -e- "Gl37l l'i8 rew tT ~

172 Equality Q@ (iTi)C("~ ill l'i8 ~ ~ ~

172 Equality Cl'Rf l?faTt ~ ill 3"' Cl'Rf 30r au It! d ill 30r ffil:f ~ tT
-::::: -::::: -:::::

'"'Gldlt! Ii')

172 Equality ~ HT~q'i') ~ f~8831<;!i

172 Equality ~MO(J3d tT~

172 Equality u:rm~

172 Equality ~

172 Equality ~~

172 Equality ~(j'jCf)lfI

172 Equality ~~cmr

172 Equality 0l~iTq)CfiT ~rer~

172 Equality ~ (j'j1\i1Qfl{I'Q

172 Equality ~ ~crlRT

172 Equality li~I{I\i11 ~ m
172 Equality ~~

172 Equality ~m~~
172 Equality ~ ~~1oRr

173 Non-violence ~ 1lfCft cfi ffi1 ~
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Page No. Value Original Punjabil Hindi Version

173 Non-violence ~.~

173 Non-violence 0l~Trcfiq)T ~TBf~

173 Non-violence ~~q)T~~TRT

173 Non-violence ~Tfim cfi ~ m:rT

173 Non-violence ~1~ICl«11

173 Non-violence ~

173 Non-violence ~!~~

173 Non-violence ~ }RJT3}{T

173 Non-violence ~tT~

Non-violence n mw173 aTW -atT 8tJ'12O

173 Non-violence orttit tIT tT ~ »fTJN}f

174 Detachment ~ 600 it: ~ ~ 400it. ~ 30r

174 Detachment j{$"II~1 ~

174 Charity ~!~~

174 Charity me:? ~'O(CO

174 Charity ~ ~ t!Pw ~ aT.w

174 Charity fHu7>3" tT Jfr5

174 Charity 'Fl"c3"Tl.fTa'"Ff 'Fl"c3"Tl.j' H3 8' tJ

174 Charity ~ (f3?): ~. ih-r ~ ni812O(o

175 Charity mr~~
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Page No. Value Original Punjabil Hindi Version

175 Charity
~

175 Charity crrnrrr(il11J1qd u[r

175 Charity 1i~1(11J11 ~ ~

175 Charity 9Rl~H

175 Charity ~

175 Charity j($il(ll wr

175 Charity ~ 0ffi: lm ~~T

175 Charity ~»8Jjar~,

175 Charity <Ja8~aq(') ~ (600 3' 650 ft.)

175 Charity ~fuorrR

175 Charity ~ Ff'1-fa1t1

175 Charity ft:ffi:r»r- »8 ~ 0't1

175 Charity FeH :3dl rnT »8 ro-rt=f

175 Charity v ~ n}-j q 0(1M (') FfR1"G

175 Charity ~ ()T7)O(" ~ ffi »8 ~ t11?fT ~

175 Sacrifice ~ it orit

175 Sacrifice ~~

175 Sacrifice l.ffc»frw

175 Sacrifice ~~~

175 Sacrifice W3' qn:raT ffi
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Page No. Value Original Punjabil Hindi Version

175 Sacrifice F.R:ftt ~ ffiUf

175 Sacrifice ffit ~ ~ nff3H ~

175 Sacrifice Bo<w

175 Sacrifice f37>fe(')6(J)'al F.R:ftt ecJB ffiUf, d't"lqjg 3- ~

175 Sacrifice arwwffiUf~

175 Sacrifice 6(133'13 ffiUf ~

175 Sacrifice # ~}fT3T

175 Sacrifice ~ tT:GF1c:5

175 Sacrifice F.jt qrg- ~ ~ m-
175 Sacrifice ~

175 Sacrifice ~qrfu ~ qjdt:!'H m-
176 Sacrifice gr~

176 Sacrifice ~\J1cTR!~~

176 Sacrifice ~ '" rv Chl(!ll<§ll~

176 Sacrifice ~~

176 Sacrifice lQMChItl

176 Sacrifice 1ffiT qrn cf) ~

176 Sacrifice \3l~Tfq)Cf)T ~TBr- ~

176 Sacrifice \JiRri£lIClIMI ~g ~ ~m

176 Sacrifice ~TttG:~ m
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Page No. Value Original Punjabil Hindi Version

176 Sacrifice qtq~

176 Sacrifice 9Rl~H

176 Sacrifice w.c:<tt~g ~~~~

176 Sacrifice cWl~

176 Sacrifice ~~~

176 Sacrifice ~~

176 Sacrifice ~ CfiT~~TTU

176 Sacrifice u@TCfiT~

176 Self-Control ~ ~ flmrrw fJ::fuf

176 Self-Control J.jt ~ »fCfi=/7) ~ ;:IT

176 Self-Control "8'CfT~

176 Self-Control ~QTH~

177 Self-Control fFcx u-a- life ~

177 Self-Contro I ~

177 Self-Control JJGT -qrfu-BT(J ~

177 Self-Control qP1l~1 G1T ~~ ,3R8T m ~~
177 Self-Control (

~

177 Self-Control cW;

177 Wisdom l.Rfte~~~

177 Wisdom "iB~
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Page No. Value Original Punjabil Hindi Version

177 Wisdom alaaMtT~

177 Wisdom aTw ~ ~ ~ }ffT1..f ~

177 Wisdom ~- cxrfu- ~ & fHuf

177 Wisdom ffi-flJf tT ~

177 Wisdom ~ cxrfu - ~ 7l'7ia: ~ tIT

177 Wisdom 1JGT-cxrfu - BCf ~

177 Wisdom WU~

178 Courage ~;@,~

178 Courage ~~

178 Courage umT~

178 Courage mm~~~

178 Courage ~\IfCTR! ~~

178 Courage ~~

178 Courage ~~,~~

178 Courage \i181£lIClI~I~lllg ~ ~m
-

178 Courage ~ Mi\i1q(HI£l

178 Courage ~~

178 Courage mmm~

178 Courage fQvft q)l m
178 Courage M Chl~£ll~
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Page No. Value Original Punjabil Hindi Version

178 Courage "{lIT if ~ em ~
178 Courage lilt\I{I\i11 ~ ~

178 Courage ~Tt1G:'o/Rf ~

178 Courage q'fu~

178 Courage ~\3lIT~

178 Courage ~

178 Courage 0WTm0WT

178 Courage ~~

178 Courage em
178 Courage ~Tt1G:~~

178 Courage ~ <.f)TR+ifur ~ m I3iH"G'9){ ~

179 Service .l31cM ~

179 Service r
9T~

179 Service \If(;f V1cTR"! \If(;f fcfx:rR

179 Service ~~

179 Service rn-a~
179 Service \3l~"frq)<.f)T~mr~

179 Service ~ (l'I1\i1qCi "{l1:[

179 Service "{Cffi" c:R
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179 Service ~

179 Service ~ 1lltft cf> ~ WI

179 Service 9Rlc{H

179 Service ~q)f~

179 Service ~

179 Service fcr;r:rt:tcr~
179 Service ~

179 Service If Jffi: fro ~~T

179 Service m~~~;:#t

179 Purity ~~

179 Purity ~q)f~

179 Purity 01j'1l ({I Cf) q)f ~

179 Purity ~~

179 Purity GJ(f~~~

179 Purity ~ ~IClC!1'"'1

179 Purity If Jffi: fro ~~T

179 Purity fitffiT

179 Purity IiHfB Cf) iF1fu

179 Purity m~~~;:#t
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179 Purity t'tft W~ as+

179 Purity Ng~~l@

179 Purity ~tTofB

179 Purity ~ -~ cxmft Hfucx

179 Purity Barr 9t17i

179 Purity ~~~

180 Purity ~W~trfuw

180 Purity ~ () fu:ft orfEr

180 Purity ~ -cxrfu -l:fi'lT ~ ~

180 Purity ~ffiUf~

180 Purity m-n:n tT »RJUf

180 Purity tt: tT »flOC

180 Purity recx ~ ute ~

180 Purity ~

180 Purity ~ -cxrfu - ih:f ~

180 Purity ~ () cNt orfu

180 Patience ~ -cxrfu - l:fi'lT ~ ~

180 Patience ~ffiUf~

180 Patience m-n:n tT »RJUf

180 Patience tt: tT »flOC

180 Patience recx Uo ute ~
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180 Patience ~

180 Patience ~-~- Bl:f~

180 Patience ~ 7) fu:ft C5'fu

181 Renunciation <?1~ICl~l

181 Renunciation m~~~~
181 Renunciation ffi-fG1 tT ~

181 Renunciation ~-~, ~&ffiuf

181 Renunciation t'I.i;;Ij(')IJ-{T

182 Self -realization qJQH8-~-~ ~ ~ tft

182 Self -realization ~-~-F.fTU~

Self -realization
v",182 ~ F.fTU

182 Self -realization em:

182 Justice 8ljO(IIj

182 Justice ~~tT~

182 Justice l.@ ~ 3- l.ffuW

182 Justice qfu~

182 Justice ~Cf)T$

182 Justice u#t~

183 Faith 9l~

clxxi



Page No. Value Original Punjabil Hindi Version

183 Faith ~~

183 Faith
~

183 Faith q (1"11iA I vIT <5«TT ~, 01Lm m <5«TT ~

183 Faith ~~

183 Faith 'ti~ijChID

183 Faith ~~

183 Faith gfc1d.H

183 Faith JWTmJWT

183 Faith ~

183 Faith liHfuCh ~

184 Hard work ~-~

184 Hard work ~-qrfu- oil- QTH ~

184 Hard work ~.~iRuf~

184 Hard work ~iRuf~

184 Hard work ~q)T$

184 Hard work n#r~

184 Hard work ~Jfu:~
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